[bookmark: _Toc365013554][image: ]Session 3: Incorporating Environmental Education Into the School Curriculum
Session Rationale  
An obvious place to teach environmental education to young people is the school (classroom and grounds). But environmental educators typically confront a situation that English, math, and science teachers do not: Schools rarely designate a special course for environmental purposes in their curricula. This means that environmental educators have to be creative if they want to incorporate environmental education into school curricula. This can be difficult, however, because infusing content and activities that meet environmental learning objectives into a course with different learning objectives can compromise both, so that neither set of learning objectives is met. For example, an English teacher who will be evaluated on her success in teaching English will naturally be reluctant to allow environmental content to intrude into her class and “dilute” her program. The challenge confronting the environmental educator is to come up with lessons that enhance the abilities of teachers to meet their “official” learning objectives, while, at the same time, meeting the learning objectives of the environmental program. Both sets of learning objectives have to be met; neither program can be significantly weakened to accommodate the other. 
This session is intended to help Volunteers develop courses and lessons that successfully find that balance. It is intended especially for Volunteers who are going to be: 
Helping to develop new school curricula and courses 
Training host country teachers to incorporate environmental education and/or to employ student-centered, participatory, and hands-on teaching techniques in their classrooms 

After completing Session 3, participants will have a better idea how to successfully incorporate environmental education into school curricula. 
[image: ] Time 140 minutes       
[image: ] Audience Trainees at the mid-point of PST 
Terminal Learning Objective	
Given a sample student, each participant will design and deliver at least one environmental education activity that is age appropriate and relevant to his or her community of service.
Session Learning Objectives 
Working in pairs, participants consider a hypothetical situation where they brainstorm the environmental concepts the students should know, determine where these concepts might be covered in the elementary school curriculum, and present their ideas to each other. 
After viewing a brief PowerPoint presentation, participants will describe how environmental education can be incorporated successfully into school curricula. 
After studying a specific host country curriculum (grade, course, or comprehensive), participants will develop a series of learning objectives around a particular environmental issue and identify where these objectives could be met in the curriculum. 
After studying the activity categories described in Chapter 7, pages 95–422, of the Peace Corps manual Environmental Education in Schools, and/or other available sources of activities, participants will adapt at least two of them to prepare an activity that they would like to demonstrate to a group of host country national teachers and will share their ideas with each other in a wrap-up discussion. 
After a group discussion, participants will cite effective strategies for working positively and collaboratively with host country teachers as they introduce environmental content and activities to their schools and classrooms.
Session Knowledge, Skills, and Attitudes (KSAs)
1. Knowing the varied content possible in environmental education programs and where such content can fit into school curricula. (K)
1. Knowing how to incorporate environmental education successfully into school curricula. (K,S)
1. Knowing some activities that can be employed in teaching environmental concepts in schools. (K,S)
1. Knowing how to successfully work with host country national teachers to incorporate new environmental education content and activities into their classrooms. (S)
1. Becoming committed to incorporating meaningful youth environmental education programs into school curricula. (A) 
Prerequisites  	
Environment Sector Core  
Sector:		Environment
Competency:		Develop effective environmental education youth programs
Training Package:		Youth Environmental Education
Version:		Jun-2014
Trainer Expertise:		Experience working with youth and environmental education 
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[bookmark: _Toc365013556]Contributing Posts: PC/Paraguay, PC/Nicaragua

Session: Incorporating Environmental Education into the School Curriculum
Date: [posts add date]
Time: [posts add xx minutes]
Trainer(s): [posts add names]
Trainer Preparation
1. Make copies of [image: ] Handouts 1–4 for each participant. 
2. Print one copy of [image: ] Trainer Material 2 for each trainer and review it, seeking answers to any questions which arise. 
3. Set up a computer, LCD projector, and screen for the PowerPoint presentation.
4. Obtain enough copies of the Peace Corps manual Environmental Education in Schools, Publication No. M0044, for the participants to look over during the Practice section.
5. Post Adaptation: Trainers can revise the environmental issues and solutions on 
[image: ] Handout 2, which will be used during the Practice section.
6. Post Adaptation: Trainers can provide additional sources of environmental education activities for use during the Practice exercise.
7. Post Adaptation: Trainers can expand the training in working with host country teachers, including inviting an experienced host country national teacher or educational administrator to address the participants and/or presenting the Education Sector Training Package: Building Good School Relations. Trainers might also want to add additional Education sector training packages.
8. Post Adaptation: During the Application exercise, trainers should provide whatever environmental education activity sources are available at post to the participants. Depending on time, trainers might ask participants if they would like to try out the activities they have developed with each other, before trying them out with kids.
[bookmark: _Toc236737427][image: ] Materials 
Equipment
LCD projector, laptop, projector screen
Flip chart paper and markers 
Masking tape for attaching flip chart paper to walls 
Handouts
Handout 1: Incorporating Environmental KSAs Into School Curricula 
Handout 2: Incorporating Environmental Education Into the Host Country Curriculum –Planning Sheet
Handout 3: Activities to Achieve Program KSAs
Handout 4: Tips for Working With Teachers—Building Good School Relations
Trainer Materials
· Trainer Material 1: PowerPoint Presentation (see separate file)
· Trainer Material 2: Incorporating Environmental KSAs Into School Curricula–Trainer Notes
[bookmark: _Toc235768739][bookmark: _Toc236737428][bookmark: _Toc364750611][bookmark: _Toc365013557][bookmark: _Toc390155237]Motivation	[image: ] 20 min
[bookmark: _Toc390155238][bookmark: _Toc364750612]Environmental Concepts Students Need to Know Before Leaving School
Organize the participants into pairs and give each a sheet of flip chart paper and some markers. Ask pairs to consider a hypothetical situation:
You are working in a small village. Many of the students attending the school are going to be ending their formal education after the 6th grade, to begin working on small family farms. You want to determine: 
· What environmental knowledge, skills, and attitudes (KSAs) they should acquire before leaving school.
· Of these KSAs, how many realistically could be covered in the school, given the ages and abilities of the kids.
· Of these age-appropriate KSAs, how they fit into the existing K-6 curriculum. Consider both formal courses and possible after-school clubs and camps.
[image: ] Note: Knowledge, skills, and attitudes were defined and introduced in Session 1 of the Youth Environmental Education Training Package.
Give the pairs 10 minutes to write down their thoughts on their flip chart paper. Once they are done, ask pairs to present their ideas to the rest of the group. Ask the participants:
· Which KSAs were selected by the most groups? Does everyone agree that these KSAs would be:
· Appropriate for the ages of the kids?
· Easily incorporated into a “typical” school curriculum?
· Useful for the kids to know once they are out in the community and working on the family farm?
Ask, if anyone disagrees, to please share their reasons.
· Which KSAs were selected by only one or two pairs? Ask who would agree these would be appropriate, practical, and useful, and who would disagree. Ask the participants to please share their reasoning.
Conclude by telling the participants that this session will help them develop strategies for working effectively with school teachers and administrators to creatively incorporate environmental education into schools across the curriculum.
[bookmark: _Toc364750613][bookmark: _Toc365013566][image: ] Note: Learning Objective 1 is assessed in Motivation as a group discussion. 
[bookmark: _Toc390155239]Information	[image: ] 60 min
[bookmark: _Toc390155240]Integrating Environmental Education Into the School Curriculum
[bookmark: _Toc390155241]Participants consider how to incorporate environmental education into school programs of study that focus on a range of subjects.
1. Begin by presenting [image: ] Training Material 1: PowerPoint Presentation (see separate file). 
Part 1: Incorporating Environmental Education Into Schools
[image: ] [SLIDE 1] : Introduction
[image: ] [SLIDE 2]: Ask how environmental education can be incorporated into schools. Click on the slide when participants have named all three possibilities: After-school clubs, discrete courses such as environmental science; and infused into non-environmental courses. 
[image: ] [SLIDE 3]: Explain that many participants will be able to bring environmental education to the schools in after-school programs. This has already been touched upon in Session 2. This session will focus specifically on environmental education in the formal curriculum.
[image: ] [SLIDE 4]: Explain that ideally, it’s best to have a course devoted to environmental themes in the curriculum. This can enable participants to present concepts sequentially, so that they build upon one another in a logical order. Students can construct a structure of knowledge with some depth. Unfortunately, schools with environmental courses are rare.
[image: ][SLIDE 5]: Note that participants can work with local teachers to infuse environmental education into existing curricula and courses that are not “officially” environmental by adding environmental KSAs. Discuss why this can be challenging, based on the material on the slide.
[image: ] Note: The key challenge is to add environmental education KSAs in a manner that enhances student success in meeting the core learning objectives of the course. If this can be accomplished, the teacher will be interested in adding the material. 
To make this easier, consider “environment” as a context, not a subject. With this in mind, teachers can frequently meet the learning objectives in one subject by presenting them in an environmental context, and this can frequently enable environmental KSAs to be met, as well. The following activity in small groups gives the participants an opportunity to practice this skill.
Organize the participants into pairs and give each a copy of [image: ] Handout 1: Incorporating Environmental KSAs Into School Curricula. Ask them to write down how they might incorporate environmental education into the course areas on the handout. Once they are done, run down the list with the entire group and ask them to share their conclusions. [image: ] Trainer Material 2 suggests some answers.
Part 2: Incorporating Environmental Education Into the Host Country Curriculum
Begin by giving each pair a copy of [image: ] Handout 2:  Incorporating Environmental Education Into the Host Country Curriculum – Planning Sheet and a copy of a curriculum from your country’s school system. This  could be the scope and sequence from a:
· Comprehensive K-6 or K-12 curriculum
· Subject curriculum, like science or English, that is K-6 or K-12 
· Comprehensive curriculum for a particular grade
Ask each pair to select an environmental problem and a solution to it and then come up with a plan to educate a hypothetical group of children to be able and motivated to help implement the solution, either as youth or eventually as adults. For example, the students could:
· Carry out direct action, such as planting trees or constructing a demonstration garden at school
· Carry out direct action when they are adults
· Educate the community through such activities as Earth Day celebrations, school exhibits, or publicity campaigns
To encourage creativity and better reflect that sometimes the most receptive teachers are those that have been little involved with environmental education, you might also assign an environmental theme to a particular class, for example:
· Deforestation and Computer Class
· Soil Erosion and Health
· Waste Management and Language
Next, ask each pair to look over the curriculum they have been given and identify locations in the curriculum where their environmental KSAs could be incorporated, so that the KSAs of both would be met and the course might even be enhanced. Ask them to make a note of whether the KSAs for either activity would have to be compromised. 
Once everyone is finished, reconvene the group and ask each pair to present their plans. Encourage the group to discuss among themselves what they are hearing and to come up with additional ideas to enhance the plans. Ask if anyone noted that the KSAs of either the environment activity or the course would have to be compromised. Discuss the consequences of the compromise and see if the participants can come up with an alternative or scenario where they would not have to compromise the KSAs of either. 
[image: ] Note: 
Learning Objective 2 is assessed when groups present their ideas as to how environmental education can be incorporated into different subject areas. 
Learning Objective 3 is assessed when groups present their ideas as to how environmental education can be incorporated into a host country curriculum. 
[bookmark: _Toc364750615][bookmark: _Toc365013575][bookmark: _Toc390155242]Practice	[image: ] 30 min
[bookmark: _Toc390155243][bookmark: _Toc365013576]Incorporating Environmental Education Into the School Curriculum
Participants will look through sources of environmental education activities and identify two they would implement in the program they developed during the Practice session.
1. Give each pair of participants a copy of [image: ] Handout 3 and Peace Corps publication M0044, Environmental Education in Schools. Point out that this resource can help them develop and implement school environmental education programs. Ask the participants to turn to Chapter 7, pages 95–424, which describes a variety of activities that environmental educators can implement in schools. Ask each pair to look through these activities and find two which achieve the learning objectives they identified during the previous exercise. They should then adapt the session to the course into which they will add the activity. Once they are finished, reconvene the group and ask each pair to present their adapted activities. As before, invite the participants to share comments and questions for each presentation.
[bookmark: _Toc365013580][image: ] Post Adaptation: Include any  additional sources of activities available at post. 
[image: ] Note: Learning Objective 4 is assessed when groups present their ideas as to the activities they would employ in teaching some of the concepts identified in the previous exercise.
[bookmark: _Toc364750617][bookmark: _Toc365013584][bookmark: _Toc390155244]Application	[image: ] 30 min
[bookmark: _Toc390155245][bookmark: _Toc365013585]Working With Teachers to Incorporate Environmental Education Into the Curriculum
Participants will discuss some of the challenges they may confront when introducing new environmental content and activities to the schools where they will be working.
1. Gather the group and tell them they will be considering how to work positively, productively, and cooperatively with teachers at their sites. 
First, ask them to think about who the teachers are; ask them to consider:
· How experienced they are
· How well they’re paid
· How motivated they are
· How well they have been trained
· How knowledgeable they are about environmental topics
· How knowledgeable they are about participatory, hands-on, student-centered teaching techniques
Write their answers on a flip chart.
[image: ] Post Adaptation: Post may want to add or subtract from this list of aspects of who teachers are.
Ask the participants to describe how these teachers might think of them. Write their answers down on the flip chart. Answers might include:
· They are young and inexperienced
· They might think they know better than we experienced teachers
· They might not understand the culture and how we educate here
· They might know a lot from the United States that we can use
· They might pose a threat to the ways I like to do things
[image: ] Post Adaptation: Post may want to add or subtract from this list. 
With all this in mind, ask the participants how they will successfully motivate these teachers to work constructively with them to learn new content and teaching techniques. Write their answers on the flip chart. Answers might include:
· Establish good relationships with the school community before trying to change things
· If you are teaching a class, try to apply some techniques you would like to introduce and hope that some teachers might notice and be curious to learn how to implement these activities themselves
· Identify teachers who are particularly interested in learning new content and techniques and work with them
[image: ] Post Adaptation: 
Post may want to add or subtract from this list. 
Post may want to invite a teacher or administrator who is familiar with the country’s schools and the teachers who work in them to share perspectives on the teachers’ characteristics, how they will be regarding the Volunteers, and how the Volunteers can best work constructively with them. 
Distribute copies of [image: ] Handout 4: Tips for Working With Teachers—Building Good School Relations (from the Global Education Training Package). Ask participants to read the handouts on their own. When everyone is finished, ask them
· Which suggestions did they like the most?
· Did they disagree with any of the suggestions?
· Would they add any suggestions?
[image: ] Post Adaptation: If time allows, and if working with teachers will constitute an important part of the participants’ work, the post may want to use the entire Education Sector Training Package entitled Building Good School Relations. The post may also want to use other Education sector training packages, including Classroom Management Tips, Content-Based Instruction, Critical Thinking, Crossing Educational Cultures (in the Global Core), Lesson Design, and Student-Centered Teaching. 
[image: ] Note: Learning Objective 5 is assessed when participants share their thoughts regarding strategies to use when working with host country teachers.
[bookmark: _Toc390155246][bookmark: _Toc359853534][bookmark: _Toc235768743][bookmark: _Toc236737436][bookmark: _Toc364750619][bookmark: _Toc365013593]Assessment	
Learning Objective 1 is assessed in Motivation as a group discussion. 
Learning Objective 2 is assessed in Information when groups present their ideas as to how environmental education can be incorporated into different subject areas.
Learning Objective 3 is assessed in Information when groups present their ideas as to how environmental education can be incorporated into a host country curriculum. 
Learning Objective 4 is assessed in Practice when groups present their ideas as to the activities they would employ in teaching some of the concepts identified in the previous exercise.
Learning Objective 5 is assessed in Application when participants share their thoughts regarding strategies to use when working with host country teachers.
[bookmark: _Toc359853535][bookmark: _Toc235768744][bookmark: _Toc236737437][bookmark: _Toc364750620][bookmark: _Toc365013594][bookmark: _Toc390155247]Trainer Notes for Future Improvement	
Date & Trainer Name: [What went well? What would you do differently? Did you need more/less time for certain activities?]

[bookmark: _Toc390155248]Resources
Peace Corps Publications:
· PACA Idea Book, 2005 (No. M0086)
· Environmental Education in the Community, 2005 (No. M0075)
· Environmental Education in the Schools, 1993 (No. M0044) 
· Adapting Environmental Education Materials, 1999 (No. M0059)
· In the Classroom: Empowering Girls Idea Book, 2001 (No. M0083)
· Classroom Management Idea Book, 2008 (No. M0088)
· Teacher Training: A Reference Manual (No. T0045)


[bookmark: _Toc359853536][bookmark: _Toc235768745][bookmark: _Toc236737438][bookmark: _Toc364750621][bookmark: _Toc365013595][bookmark: _Toc365029644][bookmark: _Toc390155249][bookmark: H1][image: ] Handout 1: Incorporating Environmental KSAs Into School Curricula	
Under the following subject areas, please write down how you think environmental concepts could be incorporated into each.

Science:





Health/Nutrition:





History/Economics/Social Studies:





Language Arts/TEFL:




Music, Dance, Drama, Art:




Math:




Home Economics:



Computers:
[bookmark: _Toc390155250][bookmark: H2][image: ] Handout 2: Incorporating Environmental Education Into the Host Country Curriculum – Planning Sheet	

Names: 					

Environmental Issue: 							

(Choose from one of the following, or insert your own): Deforestation, Soil Erosion, Soil Depletion, Disappearance of Natural Habitat and Biodiversity, Water Pollution, Poor Solid Waste Management 

Solutions to Environmental Issue: 									
(Choose from one of the following or insert your own):

· Deforestation: Planting trees, using fuel-efficient cookstoves, using renewable energy sources like biodigesters and photo-voltaics, protecting areas of natural forest
· Soil Erosion: Installation of control measures to control water erosion (e.g., contour plowing, stripcropping, stream buffer strips, check dams) and/or wind erosion (e.g., windbreaks, agroforestry schemes, not removing agricultural waste from fields)
· Soil Depletion: Composting, permagardens, biodigesters, planting legumes, leaving fields fallow
· Disappearance of Natural Habitat and Biodiversity: Establishment of local nature reserves, ecotourism, strengthening protection of existing reserves, including developing cooperation from adjoining communities
· Water Pollution: Stream buffer strips, composting latrines, improved management of toxic and organic waste
· Poor Solid Waste Management: Recycling, “trash-to-cash” crafts, reduction of litter, composting, incineration of medical waste, proper handling of toxic waste, removal of mosquito breeding sites

What students can do to address the issue:

	Now







	When they are adults









The knowledge, skills, and attitudes (KSAs) students need to be able and motivated to do this:

· Knowledge – Students would need to know:










· Skills – Students would need to be able to do:

· Now




· When they are adults







· Attitudes – Students would need to believe:










· What prerequisite concepts do the students need to know before being able to truly master these KSAs?





[bookmark: _Toc390155251][bookmark: H3][image: ] Handout 3: Activities to Achieve Program Knowledge, Skills, and Attitudes (KSAs) 	
Please select two activities that you would carry out to address KSAs of the educational program that you have developed.

Environmental Issue:

Solution to Environmental Issue:

Activity #1: 
· Intended ages:

· KSAs
· By the end of this activity students will (list as many as are appropriate):



· Rationale. Please explain why you think this activity will:

· Effectively communicate the information you want


· Contribute toward addressing your environmental issue


· Be engaging to the students for whom it is intended

· How would you plan to evaluate the students’ mastery of these KSAs and why?




Activity #2: 
· Intended ages:

· KSAs
· By the end of this activity students will (list as many as are appropriate):





· Rationale. Please explain why you think this activity will:

· Effectively communicate the information you want



· Contribute toward addressing your environmental issue


· Be engaging to the students for whom it is intended



· How would you plan to evaluate the students’ mastery of these KSAs and why?


[bookmark: _Toc390155252][bookmark: H4][image: ] Handout 4: Tips for Working with Teachers—Building Good School Relations	

Be Useful      Be Low Maintenance       Be Deferential 

Peace Corps Volunteers are naturally excited to make a positive difference. A cliché that will serve you well is: “look before you leap.” Good ideas and intentions will have a better chance of succeeding if you go slowly during your first months while you learn the lay of the land. The more you understand your community, the better you can make a lasting contribution to it.

At first, everything is new and it takes time to understand the social environment. Volunteers should use their first couple of months to learn about the school. What are the hierarchical relationships? What (and who) are reliable resources? What kinds of practices and conventions do community members value? What are sources of difficulty and conflict? What are accepted teaching practices? What kinds of activities do teachers and students expect to occur in classrooms? What kinds of activities would be surprising?

In the meantime, first impressions matter. Therefore, Volunteers should:

Look for ways to be useful.
It might be by starting an English discussion group among teachers. It might be something as tedious as editing another teacher’s manuscript or helping another teacher grade her or his assignments. Generally, it will help to be seen as a solution to a problem not the source of a new one. 

Be low maintenance. 
Remember that most school community members have much experience in making do with the resources they have. If Volunteers agree to make do with those resources as well, they will have relieved a source of anxiety (colleagues may fear that Volunteers will look down on their lack of resources). This will show the Volunteer to be a member of his or her new community—someone that fits in—just like everyone else.

Be deferential. 
Most societies are more hierarchical and less egalitarian than American society. Accepting suggestions/recommendations from older, higher-status people will again show people that Volunteers know how to be a member of the community and can fit in well. Later, once Volunteers know the ropes, they may discover they need to challenge (respectfully) some established ways. By then they will know both the costs of insisting on change and the most probable ways to initiate change. 

An informal survey of Volunteers across decades suggests that the first couple of months at site pass in something of a blur. Volunteers are trying to settle in, adapt to the local diet, manage their monthly stipend, set up their household, and make their first relationships in the community. This is likely not the best time to try to make one’s mark. Instead, Volunteers should use this time to observe, ask questions, and reflect. They should get to know the community and find out what’s important to its members. Volunteers should remember that while they might see themselves as the “pro from the United States,” community members have many good ways of doing things already and you must understand the logic of those ways before offering alternatives. In general, Volunteers may want to think less about changing how things are done and think more about tweaks to way things are done—adaptations that people can try to see if they are useful or not. 

What Volunteers can provide most often is not new practices, 
but “added value” to existing practices.





Considering School Community Relationships

Public vs. Private
As a culture, Americans are relatively outspoken. That is to say, opinions are offered and evidence is shared with much less concern about whether it would cause someone to lose face than in other cultures. Publicly correcting a student may be a teacher’s job, but it will still cause the student to lose face. Suggesting a different teaching activity than one that was used before may cause the colleague who recommended the first activity to lose face. Therefore in other cultures, it is probably wise to be more vague and offer fewer opinions in public settings—especially if they might relate to someone superior. Of course people can also lose face in private discussions, but “face” is generally a public matter—so if you absolutely have to speak your mind, do it as privately as possible. 

Relationships With School Colleagues

Relationship With a Co-Teacher  
If you have a co-teacher, a great amount of your time will be spent with this person. In almost all cases, the co-teacher will be viewed as having higher status than you in the school’s hierarchy. Therefore, even if you don’t respect the teacher’s approach to teaching, her or his attitude to students, or the person’s general character, you need to try developing a professional relationship with this person. 
Co-teachers are colleagues and need to support each other.




Typically, when comparing a host teacher with a Volunteer, the host teacher may:
· Have more (formal) teacher education/training
· Have more teaching experience 
· Know the students and the community better 
· Know the educational system and its policies better 
· Be the “go to” person for students on matters of importance 
· Be the person whom students have to satisfy

These are all very good reasons for you to give a co-teacher the respect she or he is due. However, co- teachers may also have characteristics or limitations that could cause tension. Your host teacher may: 
· Be proud of her or his linguistic/teaching knowledge
· Be insecure about her or his English proficiency
· Be defensive about her or his teaching methods
· Be closed to trying or learning new ways of teaching
· Have many demands and stresses outside the classroom
· Have to work several jobs to support her or his family

Therefore it is crucial that you approach your relationship with your counterpart teacher with all the empathy you can muster. You should work hard to reflect on your co-teacher’s situation and see the world through her or his eyes. 

Every teacher has an established way of doing things, personal and professional insecurities, and a deep caring for his or her students. It might be helpful to think of your teacher’s classroom as a home and begin your relationship as a guest would—being invited first to the formal area and later, with time, to the more private areas. Ultimately, with mutual trust, both teachers can accept that in any particular lesson on any particular day they may merit some criticism, imperfections will be shared, and both can learn to become better teachers. 

Getting Started With the Co-Teacher
Each project will have its own guidelines as to Volunteer roles. Let your program manager clarify appropriate roles you should assume in the classroom. Below are some suggestions for Volunteers to ensure a smooth transition into the co-teaching relationship.

Practicing English
In EFL settings, one of the biggest challenges to non-native English-speaking teachers (NNESTs) is the opportunity to practice English. However, be tactful. Focus more initially on having discussions about class and teaching in English, or piloting EFL classroom activities than offering to teach English teachers English, which might cause a loss of face. Also, Volunteers should be careful about providing too much correction to counterparts. It’s easy for native English speakers to hear errors and it is the teacher/tutor’s role to correct, but being corrected is rarely a pleasant experience and too much correction could wound counterpart teachers’ pride. 

Taking on Classroom Chores
Taking attendance, correcting papers, monitoring tests, proofing teacher-created documents, and research—none of these teaching assistant duties are fun, but they will be appreciated and give Volunteers some common and accepted roles in the class. 

Co-Modeling
When a dialogue or expansion is going on, you can join your co-teacher in modeling the activity. Volunteers will be a much bigger help as a communicative model than a student would be.

Building in Activities Volunteers Want to Teach
When proposing “your” activities, propose them as a follow-on to your host teacher’s lesson. This validates the lesson, but still allows for students to get additional communicative, student-centered practice. 

Being a Source for Oral Practice
One benefit all Volunteers can provide is oral practice.  Volunteers should encourage their co-teacher to look for opportunities that could save her or him the work of doing oral practice. 

Offering a New Approach Simply as One Model
Offer a new approach/activity as an option. You could say to your counterpart: “Well, if it were me, I might try (state the activity you have in mind),” rather than “We should do to do this.” In general, presenting ideas as options (“you could do this, or you could do that”) is less threatening. Also, when you acknowledge that they have no corner on truth or perfection, but that they still have some experience with an activity/approach, you free your counterpart from seeming to defer to the Volunteer’s “superior knowledge.” In this way, a counterpart teacher can try an activity and if she or he doesn’t like the activity, it is easy to discard because it was presented as just one possible way. 

Providing “Value-Added” Resources
You can do warm-up activities while the co-teacher is getting organized at the beginning of class. You could also work one-on-one with students who are either far advanced or far behind the class. You can volunteer to lead after-school review activities. All these kinds of activities make the host teacher’s life easier without diminishing her or his authority.

A Volunteer may be asked, “Are you a certified teacher?”

If a Volunteer is not a certified teacher, he/she might say something like: 
“I’m not a certified teacher. In the United States, we don’t have a Ministry of Education that decides everything. Each of the 50 states approaches certification in a different way, and we have as many high quality private schools as public ones, so certification is a complex matter. However, I am a trained EFL teacher who has completed a rigorous training course and in addition to everything I will learn from working alongside you, I will continue to be engaged in teacher professional development activities during the entire time I am here.”  This answer will quell most questions. 

Volunteers might also want to add something to this effect when clarifying their role to their co-teacher. “You’re a good and experienced teacher. I don’t need to change the way you teach. However, I may be able to provide some ideas you can try out and if you think they are good, we can use them. I see myself as a consultant who is here to suggest supplements to you, not as an expert who thinks that my job is to tell you what to do.” 






















Relationships With Other Teachers in the School
Many of the comments about respect and empathy for co-teachers also apply to other teachers. Whatever skills and knowledge a Volunteer may have, it is the school’s teachers who know the local conditions much better and therefore are worthy of the Volunteer’s respect and attention. Other teachers can provide triangulation (that is, give varying perspectives) on issues to help Volunteers decide what actual situations are. Because teachers have had experience distancing themselves from various issues—managing appropriate distance with the principal, strong personalities on staff, parents, or troubled students— they can become valuable informants for you on administrative, social, or cultural issues in your community. 

However, you need to be careful not to forget that counterparts are from another culture. Counterparts may be good informants, they may become friends, or they may be the only people you can speak with easily. This ease may cause Volunteers to forget the efforts to demonstrate deference and respect they engaged in when they first arrived. It does not hurt to be a good guest, even if you are in your best friend’s house. The same will be true in your school community. 
Volunteers need to be good guests for their host teachers.




Additional tips:
· Generally avoid discussion of local politics. 
· Be cautious when discussing cultural sexual practices—those in the United States or those in your new country. 
· Be aware that you may need to pick your battles on some practices. 

It will be up to Volunteers to decide when their personal values take precedence over cultural norms. However, they should weigh the costs—cultural sensitivity implies respect for the cultural norms of others. If Volunteers do ultimately challenge someone about her or his behavior, it will likely be more productive to address it as an outside observer making a comment than as a champion for a wronged party. 

Relationships With Administrators
Because U.S. culture values egalitarian interactions, superiors often do not “demand their due” or “put on airs” because of their position. However, in countries where hierarchical relationships are valued and explicit, these behaviors may be quite accepted. In most cases with administrators, a Volunteer’s best strategy is to “play along to get along.” Deferential behavior will probably also work in a Volunteer’s favor. If Volunteers need a favor from an administrator, they are most likely to get it because the administrator is pleased to see how much they are “just like one of us.” 

Relationships With Students
You may spend more time with your students than with many others in the community, and students may seem to be more open to understanding and liking you than other teachers. Nonetheless keeping professional distance is advised, especially at the beginning of your time in the school. The most common rookie teacher mistake is trying too hard to be a friend to students. Students will see such behavior from an adult as odd and possibly needy. You should focus on getting students to see you as a figure of authority. If they respect you, they will usually come to like you. As the cliché goes, students don’t need another good friend, they need a good teacher.

Research shows that qualities students look for in a teacher include:
· Managing time and activities well (“making the trains run on time”)
· Having routines so that students know what to expect  
· Being fair
· Setting clear boundaries
· Neither demanding obviously more or less than what is expected by other teachers
· Having an interesting class with a purpose (if students are learning well, the class will be seen as fun)

Relationship Issues
There are several issues you may encounter: 
· Some teachers may not bother with developing lesson plans or they may fail to attend classes regularly. 
· Some teachers may have seemingly severe grading standards (e.g., many educational cultures think it is philosophically impossible for any student to get a perfect score).
· Some teachers may use corporal punishment (perhaps even on a daily basis). 
· Some teachers may abuse their authority and take advantage of their students (e.g., by giving good grades for work at the teacher’s house or even sexual favors). 

As with all cultural differences that make you feel conflicted, you will have to weigh cultural norms with your own values and then come to your own decision about whether and how to react. However, you should weigh the costs—cultural sensitivity implies respect for the cultural norms of others. In a challenging situation, you are encouraged to seek guidance on how to handle large issues from Peace Corps staff and more experienced Volunteers. 
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Below are some ways in which environmental themes can be incorporated into different school courses.

Science:
Many ecological topics—for example, energy flow, food chains, food webs, nutrient cycles, pollination and seed dispersal, symbiosis, carrying capacity, “balance of nature.” Environmental issues such as biodiversity loss, climate change, and soil degradation. Foundational science concepts that help students understand environmental issues: for example, atomic theory, basic chemistry, photosynthesis, nuclear fission and fusion, Law of Conservation of Matter and Energy, basic human biology.

Health/Nutrition:
Indoor air pollution such as wood smoke, how water can be contaminated, pesticide hazards, soil degradation leading to poor nutrition, creating permagardens, planting fruit trees, and handling solid waste in a sanitary and environmentally-friendly manner.

History/Economics/Social Studies:
Current events locally and globally, how government works, how citizens can get involved to bring about change in the community, how citizens can influence what government does, human impact on the environment throughout history of the country and globally, and environmental influences on human history—for example, epidemic diseases, soil degradation, and deforestation. The country’s natural resources, how they are important to the country, the threats confronting them, and what people can do to ensure their sustainable use. 

Language Arts/TEFL:
Applying language and English skills to an environmental context: for example, writing poetry, short stories, and essays on environmental themes; participating in debates on environmental topics, writing letters to governmental officials, reading and discussing environmental articles, and focusing grammar and vocabulary lessons around environmental themes. 

Music, Dance, Drama, Art:
Expressing and communicating environmental themes through plays, puppet shows, art projects, murals, and composing and performing songs.

Math:
Community mapping, processing answers to environmental questionnaires and surveys, graphing data.

Home Economics:
Environmental consequences of decisions made in the home: for example, foods to buy, pesticides and detergents to use.

Computers:
Collecting environmental data and making graphs using Microsoft Excel; conducting research on environmental topics using the Internet.
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