



Introduction

[bookmark: _GoBack]The purpose of the Community Engagement in Environmental Management Training Package is to enable Volunteers to develop environmental education programs that improve how people manage their environment. The guiding principle is that community environmental education’s goal is behavior change, not environmental “awareness.”  Environmental awareness will be considered the means to the end, not the end in itself. To successfully bring about environmental behavior change, Volunteers and their counterparts need to learn about the people with whom they will be working. They need to do this BEFORE undertaking education activities. This training package will show them how. 

The training package will culminate with each participant producing a tentative work plan during the first in-service training (IST) after pre-service training (PST). Each plan should describe: 1) the environmental issues the Volunteers will focus upon, 2) what people need to do to address the issues, 3) who needs to change their behaviors so that the issues are addressed, 4) the barriers standing in the way of adopting these behaviors, and 5) how best to attempt breaking these barriers down. The plans should specify who should be targeted by the education programs, what information they should receive, and how they should receive it. 

Participants will develop their tentative work plans during Sessions 5 and 6 of the training package during an IST, after they have assessed their worksites. Appropriate associate Peace Corps directors (APCDs) and other staff members, of course, will need to approve them. Sessions 1-4 will describe the Design for Behavior Change (DBC) process participants will apply in carrying out their community assessments. Ideally, trainers will be able to implement Sessions 1-4 during PST. The content of the DBC process is likely to be new and unfamiliar, so this series of sessions is designed to introduce the information slowly and allow plenty of time for processing.  

The availability of training hours during PST might, however, be short. In these situations, trainers can do Sessions 2-4 during IST. To make this change, trainers will have to alter the application sections of the sessions and develop methods for providing hands-on practica as part of the IST. This can be done by working with a Volunteer located near the IST to conduct hands-on activities with different community groups at the Volunteer’s site. In this case, the Volunteer will be able to use the results of the practica to inform his or her work in the community.  Because this can be time-consuming and difficult to arrange, it is recommended that trainers make an effort to carry out Sessions 2-4 during PST. 

The flow chart in the diagram below illustrates how the training package material will be introduced. Rather than providing the behavior change process during one long time block, the training package distributes the content through several sessions and activities during both PST and IST. This staggered approach is preferred to avoid overwhelming the participants with information. It also provides trainees the opportunities for support as they carry out the steps necessary for site assessment and project design. Behavior change is a core concept for all Volunteers to master, but it is especially critical for environmental education activities that aim to actually make a difference in the community. As reiterated in the sessions, providing information alone does not change behavior. To succeed in introducing new practices that people adopt, it is necessary to employ education programs that are grounded in carefully designed strategies. 

[image: ]
Drafts of the sessions were shared with staff at posts working with Environment sector projects. Their feedback has been incorporated into these session plans and materials. After these sessions have been piloted in the field, feedback from overseas programming and training staff will further inform improvements to the training package.
[bookmark: _Toc347465061]How to use this Training Package

The training package includes six sessions:

Session 1: Applying the Behavior Change Model to Environmental Education (PST)

Session 2: Environmental Education and the DBC (Designing for Behavior Change) Framework — Defining Behaviors and Influencing and Priority Groups (PST)

Session 3: Environmental Education and the DBC Framework — Determinants of Behavior (PST)

Session 4: Environmental Education and the DBC Framework — Bridge to Activities (PST)

Session 5: Mini-workshop on Drafting Behavior Change Work Plans (IST)

Session 6:  Finalizing Behavior Change Work Plan (IST)


Prerequisites: 
Global Environment Sector Training Package and the following Global Core sessions: the Peace Corps’ Approach to Development; Roles of the Volunteer in Development; PACA Project Design and Management; and The Community/Sector Assessment: What to do During your First 3-4 Months at Site.
[bookmark: _Toc381689129]P&T Team Involvement: 
Directors of programming and training (DPTs), associate Peace Corps directors (APCDs), program managers (PMs), training managers (TMs) and language and cultural coordinators (LCCs) should review these session plans and work together with the post’s programming and training team to develop an appropriate plan for implementation. During the IST sessions in which the Volunteers develop tentative work plans, programming and training staff input will be essential. Language and cross-culture facilitators (LCFs) should be involved in the sessions and are particularly important during PST practicum activities. They should work with each of the small groups to help them be culturally appropriate in the questions they ask and also to help translate community member responses. The practica provide LCFs with opportunities to observe how well the participants cope with the challenge of working in a local language. They should use their observations to reinforce participant confidence and abilities. 
[bookmark: _Toc381689130]COTE: 
Facilitators should look at the sessions as scheduled for the pre-service training calendar of training events (PST COTE) and think about any adaptations needed when two, three, or four related sessions are taking place over the course of one day. For example, it may be wise to adapt the way a brainstorming activity is conducted if there are multiple brainstorming sessions in a row. Likewise, the facilitator may want to modify morning or post-lunch motivation activities to be more physically active, such as circulating around the room to find a conversation partner to talk to, as opposed to talking to a neighbor while seated. When making these adaptations, be sure to maintain the objective of the activity so that the same outcome is reached. 
[bookmark: _Toc381689131]Technology: 
Extra preparation should be taken for the sessions that involve technology. Some may include presentations, either by training staff or by participants, that require the use of an LCD projector. If power outages are common or an LCD is not available, the facilitator will want to ensure that copies of the slides in print form are available as a backup. Session 2 includes links to the Internet so the facilitator may want to download the links before the session. If Internet is not available, this is not a major concern. Often participants will request copies of the PowerPoint presentations – to reduce the print burden, print them in “handout” view with three slides per page. 
[bookmark: _Toc381689132]Practicum: 
After the first session in the training package, participants are asked to work in small groups to complete a practicum in the homestay community. During this practicum, they will observe environmental issues and complete the DBC Framework provided. Their work on this activity provides the first draft of the framework, which they will continue to work with in the same small group over the course of the next four sessions. When scheduling the sessions, it is important to allow enough time for the participants to do the practicum work between the sessions. Participants should also be guided to remember to bring the results of their work to each of the subsequent sessions so they can refer to and use it. 

The amount of preparation required to facilitate the practicum depends entirely on local context. The trainers could set up the practicum by meeting with community groups, explaining the practicum activity and securing their agreement to assist in advance. The participants could then be assigned to, or select, particular community groups with whom to work. They do not have to work with a specific group, however. The priority group could be as general as “children” or “women”; it does not have to be a formal group.  

The mini-barrier analysis practicum activity is assigned after Session 3 and the information generated is used during Session 4. The trainer should take particular care to involve the LCFs in working with the participant groups to carry out this activity. LCFs should be a resource to help the groups ask questions in the local language that are appropriate and inoffensive. LCFs can also help the participants to predict which determinants might be important and to frame appropriate questions to test their ideas. LCFs need to be empowered by the technical trainers to steer the participants away from topics that are sensitive or problematic in the local cultural context. 

This practicum provides a vital learning opportunity for the participants to become aware of potential cultural gaffes and pitfalls in doing this type of activity. One might assert that due tp language and cultural ignorance, it is too early to assign this type of community activity. However, the point of CBT and practicum activities is to give the participants opportunities to make mistakes so they can avoid repeating them at their sites. It is critical to involve LCFs so these “cultural learning opportunities” are used to educate and enlighten the participants about sensitive issues and topics. 

Finally, participants will be asked to give a final presentation (by group) during the Community/Sector Assessment Session, which should normally be scheduled toward the end of PST. It is important to sequence these sessions accordingly, with the Community/Sector Assessment Session being the last in the series (after all four sessions in the Community Engagement Training Package). Be sure to schedule extra time in this session to allow each group to present its final framework. This presentation is intended to give groups an opportunity to review the process of the practicum. The trainer’s material for this debrief is included as an addendum to this training package. 
[bookmark: _Toc381689133]Feedback on the Training Package: 
Field feedback is a critical part of the training packages package roll out. When a post pilots a session from the Community Engagement in Environmental Issues Training Package, post staff members are requested to submit their feedback on the pilot using the feedback survey found on the Programming, Training, and Evaluation Resources page on the Peace Corps intranet: (http://inside.peacecorps.gov/index.cfm?view 1Document&document_id=36573&filetype=htm). 

[bookmark: _Toc347465062][bookmark: _Toc329079190][bookmark: _Toc347465063]Session Plans and Learning Objectives
[bookmark: _Toc381689134]Session 1: Applying the Behavior Change Model to Environmental Education
This session presents a straightforward process to follow in designing community education programs that successfully bring about behavior change. It makes the point that it is essential to carefully assess the community before implementing environmental education efforts and to illustrate how to do it. The trainees learn the planning process and use it in a practicum. They also conduct an exercise in which they consider how environmental education might best be applied in various scenarios. These examples all illustrate the necessity of understanding the community before selecting education program content, target audiences, and delivery strategies.
  
Homework: During the practicum, participants will practice completing the DBC Framework in the training community. 

[bookmark: _Toc329079191][bookmark: _Toc347465064]Prerequisites: No prerequisites other than those mentioned above are required. 
[bookmark: _Toc381689135]Session 2: Environmental Education and the DBC Framework—Defining Behaviors and Influencing and Priority Groups 
This session and the following two sessions present the Design for Behavior Change process in more detail. This session discusses how to identify both precise behavior changes and target audiences (both priority and influencing) upon which the education program will focus on. After reviewing the practicum homework from Session 1, Volunteers watch a PowerPoint presentation about basic session information. Afterwards, in small groups, they apply what they discovered during the Session 1 practicum.

Prerequisites: Session 1.     
[bookmark: _Toc381689136]Session 3: Environmental Education and the DBC Framework—Determinants of Behavior 
Continuing with the Design for Behavior Change process, this session discusses what determinants are and why they are essential to identify in behavior change efforts. The session also explains how to conduct doer/non-doer analyses and includes a practicum that allows participants to practice conducting an analysis in their training site (PST) or worksites (PST or following PST).

Homework: The practicum that concludes the session.

Prerequisites: Sessions 1 and 2.
[bookmark: _Toc381689137]Session 4: Environmental Education and the DBC Framework—Bridge to Activities
This session wraps up discussion on how to Design for Behavior Change. It explains, in a PowerPoint, the role that “bridges to activities” play in developing behavior change strategies. Volunteers then incorporate what they have learned in the session to their barrier analysis exercise, which they initiated in the previous session. 

Homework: Complete the practicum exercise begun in the previous session.

[bookmark: _Toc329079192][bookmark: _Toc347465065][bookmark: _Toc381689138]Prerequisites:  Sessions 1-3.
Session 5: Development of a Behavior Change Work Plan, Part 1
The task confronting new Volunteers, once they have begun their service, is to learn about their communities. Sessions 1-4 have discussed how to plan community environmental education projects; now it is time for the Volunteers to put this training into practice. 
This session and the next are intended to help Volunteers process the information they have gathered during their first few months at site. The sessions take place during an IST, whenever the post programming staff feels the Volunteers have had sufficient time to develop a working understanding of their communities. 

During these two sessions, the participating Volunteers share their perceptions and ideas with each other and with others, such as training and programming staff members, experienced and successful veteran Volunteers, and invited guests who are familiar with the country’s environmental, cultural, and political characteristics. The people assembled listen to the session participants present their thoughts and share their reactions. Participants consider this feedback and work together and with Peace Corps staff to develop tentative work plans that will guide them as they proceed with their assignments. 

In this session, the participants will present their conclusions regarding: 
· Environmental problems they see in their sites
· Solutions to the problems
· Behavior changes that will bring about solutions
· Possible barriers that need to be surmounted for behavior changes to take place
Prerequisites: Sessions 1-4 and at least three months service at site.
[bookmark: _Toc381689139]Session 6: Development of a Behavior Change Work Plan, Part 2
Development of work plans continues with this session. Participants determine their project’s target audiences, program content, and delivery strategies, after considering what they want to accomplish (established in the previous session). As before, the participants will present their ideas to the assembled group, which will share their reactions during an open discussion. The participants will then develop individual tentative work plans that describe what they want to accomplish and how they plan to do it. The participants’ program managers will wrap up the session by reviewing each plan, asking each participant to explain the reasoning behind the plan, suggesting revisions and ultimately approving it.

Prerequisites:  Sessions 1-5 and at least three months service at site
Debrief Questions for the Core Community/Sector Assessment Session
Trainer Notes: There is a lengthy practicum activity assigned as part of the Community Engagement Training Package. This activity is debriefed in stages, with the final debrief during PST occurring as part of the Community/Sector Assessment Session, which is not part of the training package. This note is intended to explain the process of the practicum and help trainers understand how the activity fits into the Community/Sector Assessment Session. 

Overview of the Practicum Process in the CE Training Package
[bookmark: _Toc381689140]Session 1 
[bookmark: _Toc365013585]In the Application activity at the end of Session 1 of the Community Engagement Training Package, participants are instructed to form small groups, joining with people who live nearby or are learning the same language. 

In their groups, they use the Design for Behavior Change Framework Handout in the host training community. They are not expected to develop strategies that will actually be applied in the community, since they will not have adequate time, experience, or language skills to do this. It is only intended for them to work through all the questions in the DBC Framework superficially, in order to acquaint them with this analytic approach.
LCFs and technical training staff assist each small group on how to use PACA tools, interviews, and observation skills to identify:

· An environmental problem in their homestay community which would be appropriate for a Volunteer to address, and to justify why it is appropriate for a Volunteer
· A few potential solutions to the problem
· Behavior changes required to implement the solutions
· Target and/or influencing groups, described in as much detail as possible
· Possible barriers (from the list provided) that prevent these behavior changes from taking place (recognize this is just a guess for the sake of discussion)
· Suggested training content or activities which would enable people to adopt a new behavior or change an old one which is creating a problem
· Delivery tactics for the activities or content suggested 
· 
They present the results of their observations at the beginning of Session 2 in the Community Engagement Training Package. 

[bookmark: _Toc381689141]Session 2
At the beginning of Session 2, the trainer invites members of each group to present the results of their work in the community. They initially present the problem they identified, the behavior they chose to focus on, and how they arrived at their conclusions. 

The themes of Session 2 are to define the behavior and identify priority and influencing groups. During the Information section of the presentation, each group takes the behavior statement(s) they produced during the practicum and compares it with the criteria provided in the presentation. They evaluate their behavior statement as follows: 

· Is this a well described behavior according to the definition? Why or Why not? 
· What is the behavior, or are there underlying behaviors? 
· Does the behavior lead to a positive outcome? 

They use this information to revise the behavior so that it fits the criteria. Each group presents its revised behavior statement. 

During this session, after information is presented on identifying priority and influencing groups, participants receive a handout that explains in more detail how to describe them. The participants are asked to work in their small groups from the practicum again, and compare their definition of the priority group with the criteria in the handout. 

Additional information on influencing groups is presented and the participants are asked to get into new groups in order to discuss three questions:

· How did they get the information they used to define the priority group (after presenting the definition of the group they created)?
· Did they identify an influencing group? If so who was the group and how do they influence the priority group?
· After hearing the information presented, is there anything they would have done differently?
· 
No additional work on the practicum is assigned after Session2; however, participants may still be working their way through the rest of the handout given in Session 1 if they need more time. 
[bookmark: _Toc381689142]Session 3 
[bookmark: _Toc378928764]Session 3 focuses on identifying behavioral determinants and there is another major step in the practicum after this session. Working with the same groups they did for the practicum after Session 1, participants will conduct a mini-barrier analysis in the training community, building on the steps in the DBC process they have already completed. They will use the information from the DBC Framework they created and the behavior statement they revised in Session 2. 

In this session they are given two handouts. The first is an example of the questionnaire they are to use and the second is a blank template. Looking at the example, they will make the questionnaire relevant to the behavior they are working on. It is very important that they have access to the LCFs and technical training staff as resources during this activity. The LCFs, in particular, need to make sure participants do not accidentally offend anyone with improper questions. LCFs can provide guidance on how to approach people and proceed with a questionnaire like this in a culturally appropriate manner. 

Once the participants have completed the questionnaire, each one interviews at least one person. They will then reconvene as a group and tally the results. They should enter the data into a chart to show the most significant determinants for this behavior. Of course, the data will not be valid with such a small sample size, but they will get some experience using the questionnaire and processing the data.
[bookmark: _Toc381689143]Session 4
[bookmark: _Toc378938265]Session 4 enables the participants to connect the determinants of behavior with activities using “bridges to activities.” At the end of this session, during the 10 minutes provided for Practice and Application, participants will gather with other members of the group with whom they are working on the mini-barrier analysis and apply the information from Session 4 to their work on the practicum. Referring to the DBC Frameworks from Session 1, and the results of the mini-barrier analysis, they answer the question: “Which determinants appear to be the most important?” and write a “bridge to activities” for each important determinant, noting what strategy the team could use to affect the determinant.
 
Once participants have at least two or three “bridge to activities,” identify activities which would be effective in changing the determinant as described by the bridges. 

At the end of Session 4, participants will be given instructions for presenting the results of their barrier analysis practicum during the CORE session “Community/Sector Assessment.” 
[bookmark: _Toc381689144]Sessions 5 and 6 (Community/Sector Assessment)
At the beginning of the session, small groups present the results of their Community Engagement Practicum. This session will enable the participants to carry out a community assessment during the first few months in their sites. As part of this assessment, participants will try to identify problems, behaviors. and priority and influencing groups. Participants should be reassured that there will be additional training early in their service that explains how to do the Barrier Analysis and Doer/Non-doer Surveys and how to plan behavior change activities. These are Sessions 5 and 6 of the Community Engagement Training Package, which are delivered during IST.
Process for the Community Engagement Practicum Debrief
The groups will have 5 minutes each to present their DBC Framework, covering the following:

· They will explain how they prioritized the determinants based on the results of the mini-barrier analysis. 
· They will mention any difficulties they overcame and explain how, during the practicum activity.
· They will mention skills they feel they still need to practice or review to be confident enough to do this at their own sites.
· Each group will consider how using the DBC process will enable them to be more effective at changing environmental behaviors. 

The technical trainer uses the following rubric to evaluate the Practicum Debrief Activity: 

Community Engagement Practicum Evaluation Rubric
	Group Name: 

	Group Members: 

	Is the behavior a specific, measurable one that takes place at a specific time and place, with a specified duration and frequency?
	Y
	N

	Is the target group defined according to the six criteria? 
	Y
	N

	Is there an influencing group? 
	Y
	N

	Are the determinants from the list provided? 
	Y
	N

	Were the determinants prioritized based on a barrier analysis? 
	Y
	N

	Do the bridges to activities (priority benefits and priority barriers) correspond to the determinants and activities?
	Y
	N

	Will the activities selected change the determinants? 
	Y
	N

	Did the group conduct a mini-barrier analysis?
	Y
	N

	Did the group members mention the difficulties they overcame and explain how?
	Y
	N

	List difficulties and solutions: 


	What skills do they still need to practice or review?
	Y
	N

	List skills they still need to practice: 


	Did they present at least one example of how using the DBC process will enable them to be more effective at changing environmental behaviors?
	Y
	N

	List examples: 




Just as a reminder, here are the criteria referred to in the rubric above: 

Defining Priority and Influencing Groups Six Ways: 
	KSAs related to the behavior
	(What the priority group knows, feels, and practices regarding the behavior)

	What do they want?
	(Common desires and motivations)

	What do they do?
	(What most people spend their days doing: Where do they go? Where do they meet?)

	Demographics
	(Age, income residence skill set, language, education level)

	Barriers to the behavior
	(What prevents members of the group from practicing the desired behavior?)

	Stage in the change process
	(Pre-awareness, awareness, preparation, action, maintenance)



The list of determinants: 
	The Three Most Powerful Determinants

	
Perceived Self-efficacy/Skills
	An individual’s belief that he or she can do a particular behavior given his or her current knowledge and skills; the set of knowledge, skills or abilities necessary to perform a particular behavior.

	Perceived Social Norms
	Perception that people important to an individual think that he or she should do the behavior; norms have two parts: who matters most to the person on a particular issue and what he or she thinks others expect him or her to do.

	Perceived Positive or Negative Consequences
	What a person thinks will happen, either positive or negative, as a result of performing a behavior. This includes advantages (benefits)/disadvantages of the behavior, attitudes about the behavior, perceived action efficacy (whether or not the person thinks the action will be effective in overcoming a problem or accomplishing something that the person wants), and perceived positive and negative attributes of the action.



	Other Determinants

	Access
	The degree of availability (to a particular audience) of the needed products (e.g., fertilizer, ITNs, condoms) or services (e.g., veterinary services, immunization posts) required to adopt a given behavior. This also includes an audience’s comfort in accessing desired types of products or using a service.

	Perceived Barriers
	What makes it more difficult to perform a given behavior?

	Perceived Enablers
	What makes it easier to perform a given behavior?

	Cues for Action/ Reminders:
	The presence of reminders, which help a person to remember to do a particular behavior or remember the steps involved in doing the behavior. This also includes key powerful events that triggered a behavior change in a person (e.g., “my brother-in-law got AIDS”; “the tsunami hit”). 

	Perceived Susceptibility 
	A person’s perception of how vulnerable they feel. For example, do they feel that it’s possible that their crops could have cassava wilt? Is it possible for them to become HIV positive?
(together with Perceived Severity, this is referred to as Perceived Risk)

	Perceived Severity:
	Belief that the problem (which the behavior can prevent) is serious. 

	Perception of Divine Will
	A person’s belief that it is God’s will (or the gods’ will) for him or her to have the problem; and/or to overcome it. 

	Policy
	Laws and regulations that affect behaviors and access to products and services. For example, the presence of good land title laws (and clear title) may make it more likely for a person to take steps to improve his or her farm land.

	Culture
	The set of history, customs, lifestyles, values, and practices within a self-defined group. May be associated with ethnicity or with lifestyle, such as  “gay” or “youth” culture. Culture often influences perceived social norms. 
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