[bookmark: _Toc365013554][image: ]Session 1: Applying the Behavior Change Model to Environmental Education
Session Rationale  
Understanding behavior change principles will lead Volunteers to be strategic and methodical in their approach to development. Learning about determinants and factors that affect behavior will aid them in choosing and designing activities to meet project goals. During their first three months at site, Volunteers will begin learning about their communities so they can be effective in their assignments and realize their potential in helping bring about constructive change. This session will introduce the behavior change model in the context of planning environmental education activities. As a result, participants will understand the connection between their community assessment activities and how to use this information during their service. This technical session replaces the Global Core Session “Behavior Change Activity Planning.” However, the trainer should review that session prior to delivering this session for his or her own reference. This session is the first of four sessions on this topic.
[image: ] Time 90 minutes (plus independent working time for the hands-on activity)      
[image: ] Audience Trainees at the mid-point of PST 
Terminal Learning Objective	
After conducting a community/sector assessment, participants will develop behavior change strategies that address project goals and community needs.  
Session Learning Objectives 
Participants will work in pairs to analyze a scenario and explain how their roles as behavior change agents fit into the Peace Corps’ approach to development.
Working in small groups, participants will decide how to best identify issues which are appropriate for a PCV to focus on according to their sector project plan, combined with an informed understanding of the community’s needs. 
Participants will use the Design for Behavior Change Framework Handout in their homestay communities to collect information and data they need to prepare behavior change strategies.
Session Knowledge, Skills, and Attitudes (KSAs)
1. Promoting behavior change in a manner consistent with Peace Corps development principles. (K, A)
1. Willing to start with understanding the community’s needs and resources before jumping to a good idea for a solution. (A)
1. Balancing personal interests with the needs of the community and the sector project plan when determining what projects to pursue. (S)
1. The steps of the Design for Behavior Change Framework. (K)
1. How to collect community information for planning environmental education activities. (S)

Prerequisites  	
Global Core sessions on Peace Corps’ Approach to Development, Adult Learning Principles, PACA, Roles of the Volunteer in Development, Environment Sector Core  
Sector:		Environment
Competency:		Promote increased environmental education and awareness
Training Package:		Community Engagement in Environmental Issues
Version:		Feb-2014
Trainer Expertise:		Design for Behavior Change Process 
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[bookmark: _Toc365013556]Contributing Posts: Peace Corps/Ecuador; Peace Corps/Paraguay


Session: Applying the Behavior Change Model to Environmental Education
Date:  [posts add date]
Time:  [posts add xx minutes]
Trainer(s):  [posts add names]
Trainer preparation:
1. Make copies of all handouts for each participant. Print one copy of trainer materials for each trainer and review them, seeking answers to any questions that arise. 
2. Set up a computer, LCD projector, and screen for the PowerPoint presentation (Trainer Material 2: Behavior Change PowerPoint Presentation). 
3. Post Adaptation: Investigate whether there are any post-specific policies or guidance related to how PCVs handle contradictions or conflicts that may arise between a PCV’s project assignment and the community’s development priorities, as determined during the PCV’s community assessment process.
4. Post Adaptation: Review Trainer Material 2: Behavior Change  PowerPoint Presentation; add the indicators for your sector’s project plan to Slide 23 in the PowerPoint, and prioritize environmental problems and post to Slide 19.
5. Post Adaptation: Review the scenarios (Handout 5: Environmental Education Planning Scenarios) and select those that fit into the sector project framework, or are otherwise appropriate. If there are not enough scenarios, create as many as needed for the groups based on your host country context.
[bookmark: _Toc236737427][image: ] Materials:
Equipment
PowerPoint presentation and other materials for the presentation
LCD projector, laptop, projector screen
Flip chart paper and markers
Masking tape for attaching flip chart paper to walls
At least three (3-by-3 inch) sticky notes for each participant

Handouts
Handout 1: Behavior Change Scenario 
Handout 2: Stages of Change
Handout 3: Designing for Behavior Change Framework
Handout 3a: Designing for Behavior Change Framework Example 
Handout 4: Elements of the DBC Framework
Handout 5: Environmental Education Planning Scenarios 
Handout 6: Guide Sheet for Using the DBC Framework

Trainer Materials
· Trainer Material 1: Behavior Change Scenario Process Notes
· Trainer Material 2: Behavior Change PowerPoint Presentation (refer to separate file)
· Trainer Material 3: Sample Flip Chart – Stages of Change
· Trainer Material 4: Enlargements of the Bubbles for the Optional Activity
· Trainer Material 5: Environmental Education Planning Scenarios Trainer Notes

[bookmark: _Toc235768739][bookmark: _Toc236737428][bookmark: _Toc364750611][bookmark: _Toc365013557][bookmark: _Toc380571259]Motivation	[image: ] 20 min
[bookmark: _Toc380571260][bookmark: _Toc364750612]Introduction to the Peace Corps’ Approach to Behavior Change
[bookmark: _Toc380571261]This exercise helps participants reflect on what their roles as behavior change agents should be, in light of the Peace Corps development principles they learned in previous sessions.
[image: ] [SLIDE 2]: Introduce participants to the session.  
· Pair up, distribute, and read scenario on Handout 1: Behavior Change Scenario.
· Discuss what you would do in this situation, selecting Option 1, 2, or 3. 
· Refer to key aspects of the PC’s Approach to Development at the bottom of the handout. 
· Take 10 minutes to work together.
· Select a few pairs to share and explain their conclusions in the context of the PC’s Approach to Development. 
[image: ]  Possible Script: In a short while, you will be heading off to your assignments as Environment (adjust as needed) sector Volunteers, with the hope that you will be able to encourage the adoption of environmental practices that are both environmentally sustainable and beneficial to the people with whom you will be working. To help clarify your role as behavior change agents, I would like you to pair up and together consider the scenario on the handout and what you would do in this situation, taking into account what you have learned so far in your training. Refer to the relevant handout excerpts from the Global Core Training Package to assist you in your thinking. Please take 10 minutes for this exercise, writing down your conclusions.
Exit slideshow view so you can enter the options chosen by each participant into the data sheet for the bar chart (Slide 3).
[image: ] [SLIDE 3]: When the 10 minutes have expired, follow instructions on Trainer Material 1 to enter the choices of the participants into the bar chart on Slide 3 of the PowerPoint. Use open-ended questions to invite the participants to explain why they chose one option over another. Discuss their conclusions as a group; see Trainer Material 1 for additional guidance on facilitating and debriefing this discussion.
[bookmark: _Toc365013562][image: ] Post Adaptation: Share post-specific policies or guidance related to how PCVs handle contradictions or conflicts that may arise between a PCV’s project assignment and the community’s development priorities as determined during the PCV’s community assessment process.
[image: ] [SLIDE 4]: Conclude the exercise and transition to the next activity.
· Acknowledge that the best approach is No. 2, because PCVs have to strike a balance between working toward their project goals and secondary projects and doing one can help accomplish the other. 
· In order to be effective “agents of change” we will equip them with the knowledge and skills they will need to design and implement behavior change activities. 
· Show Slide 4 and review the session learning objectives and the terminal learning objective. 
· Mention that this is the first session in a series of five sessions they will have over the course of their service to help them use the behavior change approach. 

· Possible Script: Now we want to take a little time to go over a behavior change process that, if you follow it, can help you be more successful in bringing about constructive change in your communities.

[image: ] Note: Learning Objective 1 is assessed in Motivation as a large group debrief.
[bookmark: _Toc364750613][bookmark: _Toc365013566][bookmark: _Toc380571262]Information	[image: ] 40 min
[bookmark: _Toc364750614][bookmark: _Toc380571263]Introducing the Behavior Change Approach
Participants are introduced to the behavior change approach, which they will apply to their work in environmental education. 
1. [bookmark: _Toc365013567]Invite participants to quietly reflect for 2 minutes on what they think the goals of community environmental education are, and to note them in their notebooks. Once everyone has had enough time to answer this question, ask them to share their ideas. 
1. [image: ] [SLIDE 5]: Acknowledge their answers, which will probably include “promoting environmental awareness” or “spreading environmental knowledge.” If somebody mentions “improved environmental management” or “improved environmental quality” brought about through environmental behavior change, point out that the goals for environmental education can be arranged along a continuum of action, as shown in Slide 5. Review the slide, asking participants to give examples of environmental education activities and where they would fall on the continuum. Draw the steps on a flip chart and write their answers on the flip chart (see Trainer Material 3 for an example of how the flip chart would look). Ask: “What is the role of the PCV at each of these steps?” Solicit a few answers and then distribute Handout 2: Stages of Change.
1. Environmental knowledge may be the goal in a formal school program, but in a community with adults, environmental knowledge/awareness is the means to the end, not the end in itself. Tangible environmental results are what make community environmental education a priority Peace Corps focus. Success is getting people in your community to become advocates of environmental action who lead others in doing natural resource management activities. This is the level of “Advocacy” and it is the stage at which your efforts become sustainable.  
1. Ask participants to read the stages and consider: “What can we learn from the stages of change chart?” Ask questions to draw out the following themes: 
· What people do doesn’t always reflect what they know or believe. That’s obvious to all of us when we think about our own actions, but sometimes when we’re working with projects and goals that we think should be adopted by everyone, we forget this basic fact. 
· Knowing this reminds us that just giving people information is generally not enough—even convincing them of a new belief may not move people to take a beneficial action. 
· If we know what stage people are in, it will inform how we work with them so that our message/activity is targeted and appropriate.
· We can be strategic and look for targets of opportunity (i.e., Where can we be most effective?). 
[image: ] [SLIDE 6]: The process of designing environmental education activities has many steps. This slide gives us an idea of some of the major decision points in the process. Invite participants to guess the order in which you should consider these questions when designing an activity. The point of this discussion is that the process does not begin with an idea for an activity or strategy. This is important to point out, because it is not unusual for PCVs to make this mistake. PCVs hear that a neighbor is doing something, or they know of an interesting technique, and they start by trying to promote the activity, without first understanding the problems that are a priority to the community. This is a chance to discuss the pitfalls of starting with one’s own ideas about what the community should do.
[image: ] Note: An optional activity for the discussion above, which is more interactive: Cut out the enlarged versions of the bubbles from the Environmental Activity Planning slide (See Trainer Material 4: Enlargements of Bubbles for Optional Activity) and give them to six participants. Have them come to the front of the room and work together to put them in order. Discuss with the group whether they agree with the order after they have presented it.
[image: ] [SLIDE 7]: This slide displays the questions in the order we usually recommend. However, this is an iterative process, so they will come around to different questions at different times – often circling back when the answers to a later question cause them to reconsider prior conclusions. 
The steps are portrayed as a game board, because you have to answer questions along the way, to move from one step to the next in the process. The next few slides show the details participants should think about as they proceed. 
[image: ] [SLIDES 8-13]: Review the questions relative to each step in the process. Conclude by saying: “If we are going to implement effective projects, we must choose them strategically.  So, next let’s look at the design for behavior change methodology in more detail.” 
1. [image: ] [SLIDE 14]: Invite a participant to read the Peace Corps Definition of Behavior Change.  Point out that the term “key determinant” is probably new to them. Ask if anyone can guess the definition. Somebody should say: “What determines behavior (or how people act or behave).” Ask if anybody can give an example of a “barrier” to a behavior change. Listen for somebody to mention a post-specific suitable example (such as: “People should wear protective gear to apply pesticides, but if they don’t have it, they can’t wear it. Not having the gear is a barrier to the behavior of safely applying pesticides.”)  
1. [image: ] [SLIDE15]: The Peace Corps’ Approach to Behavior Change is summarized in the five bullets. 
Clearly define the target behavior we’d like to see changed—for example, more individuals practicing farmer-assisted natural regeneration, using fuel efficient cookstoves, or composting waste from the weekly market. 
Find individuals who are at a higher stage and ready to make changes—such as the farmer who protects young trees in fields from burning, or the woman in a community who already uses a fuel-efficient cookstove. 
Assess key determinants/motivations—figure out what hinders them from doing it now and what would encourage them to protect trees in fields, or compost waste in the market, etc.
Involve them in developing key messages and materials to promote it to others.
Use appropriate communication channels to deliver messages.
1. [image: ] [SLIDE 16]: Read the statement on the slide. Ask and discuss: “Why is it important to engage the people in your community in planning the behavior change strategy?” 
1. [image: ] [SLIDE 17]: Once the participants have generated a few answers, turn to Slide 17 and draw attention to the importance of “Ground-Truthing” and “Buy-In.” 
It is essential to “ground-truth” anything you try to do, because you need to address environmental issues in ways that are consistent with people’s desires, challenges, and values.
Following a participatory approach creates “buy-in” to proposed actions because developing the strategy together results in a stronger sense of commitment. 
[image: ] “Ground-truthing” in this context means verifying the accuracy of your thoughts and ideas with reality on the ground. Bouncing your ideas off the people with whom you will be working to learn what they know and think is “ground-truthing.” 
[image: ] [SLIDE 18]: The first step is identifying the most significant environmental issues confronting your community. Ask: “What sorts of problems would qualify as problems worthy of a PCV’s attention?”  
PCVs should focus on issues that matter, not on trivial ones, even though they may be easier to solve or of personal interest. 
It is important to focus on issues upon which community members can have an impact, rather than educating people about issues they can’t change. In fact, such efforts may prove counterproductive, because they can cause people to become discouraged and decide that they lack the capacity to solve other problems.
[image: ] [SLIDE 19]: Pass out three sticky notes to each person and ask participants to write down the three most important environmental issues affecting communities in the host country. These problems were discussed previously in Environment Core Technical Session 3: Local Environmental Issues. Collect the sticky notes and ask for a couple volunteers to help arrange them on a sheet of flip chart paper. Stack similar problems on top of each other. Ask the volunteers to report to the group on which problems were cited the most by their fellow participants. Ask: “Do you think the people in your host communities will prioritize these issues the same way?” (i.e., “Do you think the people in host communities will think the same problems are the most important ones?”) Discuss why or why not. Turn to Slide 19 and see if the problems the participants mentioned are the same as your list of the issues PCVs at your post commonly work on. If there are differences, discuss why. 
[image: ] [SLIDE 20]: Distribute Handout 3: DBC Framework and Handout 3a: DBC Framework Examples. When designing a behavior change activity, the Designing for Behavior Change Framework shown in Slide 20 and on Handout 3 provides a guide to the planning process, and ensures that we gather all the relevant information we need to actually succeed in changing behavior. Point out that the DBC Framework basically walks you through a series of questions (reading the second row of the table): To promote this behavior among this audience, we will research these reasons and address these benefits and barriers by implementing these activities. This slide is animated, so when you click again, five bubbles, starting with “Find a Solution,” will appear at the top of the table. This will allow you to explain that the steps in the framework are the same steps from the process just discussed.  
1. [image: ] [SLIDE 21]: Ask participants to turn over the handout and study how the framework is used in this fruit tree example. Show Slide 21. To promote the planting and care of household fruit trees, women, who are influenced by issues of access, perceived self-efficacy, cues for action/reminders, perceived susceptibility, and perceived positive consequences; will increase access to seedlings, build capacity to plant and care for trees, remind them to water and care for the seedlings, increase the perception of positive consequences, and raise awareness of nutritional deficiency in children. 
 Note: It’s not important whether your post is working with fruit trees. This is only an example illustrating the behavior change planning process. Alternatively, a post can substitute a more relevant local example. 
1. In the next session on this topic, we will go into how to research and develop answers to each of these questions in more detail. Distribute Handout 4: Elements of the DBC Framework. Today we are just getting the big picture of how the process works, overall. This handout will help answer some of the questions about the particular elements of the DBC Framework. Allow a couple minutes for participants to read the definitions. Ask: “Once we know the problem, what is the first piece of information needed, according to the framework?” Answer: “What is the behavior?” Having a clearly defined behavior to focus on is critical in this process. 
1. [image: ] [SLIDE 22]: Having a clearly defined behavior is like knowing which key to use to unlock a door. 
Saves time and resources 
Enables you to better define the target audience
Makes it possible to use a more rigorous research method to identify the motivations for people to change their behavior
[image: ]  Possible Script: Have you ever had to search and search for a key on a full ring? It takes time to insert each one into the door until you find the one that fits. Imagine the time and resources you could save if you found the right key from the start. Having a clearly defined behavior helps us use the right key from the start because we choose the one that will unlock the motivation that will lead to change. So, by using this more strategic and scientific method, we help people to not only gain knowledge but also change their behavior. And this gets us to our greater goal of helping people to help themselves to improve their lives for the better. However, to do this we have to understand the factors that affect us and the choices we make.
1. [image: ] [SLIDE 23]: Ask participants to remember the session on the project plan and reflect on what they have learned about PCVs’ work in the sector. Ask: “What kinds of behavior do we aim to change in our project plan?” Solicit answers that relate to the specific behaviors addressed by goals and objectives. Examples may include: farmers implementing new agriculture techniques, students implementing environmental conservation activities, etc. Show Slide 23 with the indicators for your sector’s project framework and ask participants to give examples of behaviors that would have to change according to the indicators. If the participants struggle to answer, give some examples of the kinds of behaviors PCVs in your sector commonly address at post (should be much more specific than problems discussed in Step 16 above).  Ask: “Why are we talking about behaviors and solutions as if they are the same thing?” Discuss, pointing out that as PCVs, their role in the community is to be an “Agent of Change” and to build local capacity. Therefore, the solutions PCVs promote are almost always a question of changing behavior. No matter what they do, there is a component of capacity building which entails a change of behavior and we need to equip PCVs with a methodology for effecting this change. We also need to monitor the change and determine if it is a lasting, sustainable change, which makes a difference in the problem they are trying to address.  
1. [image: ] [SLIDES 24 & 25]: Once the presentation is completed, ask what their questions are about the information covered. Acknowledge that this session did not get into the nitty-gritty details of the framework and how to “do” design for behavior change. Show the map of all the sessions that will be delivered in order to give the participants information they will need to be able to do this, and activities to give them a chance to practice before going to site. This is a fairly complicated process, so it isn’t possible to explain everything in one session. The Peace Corps will be working with them over a long stretch of time to ensure that they have the knowledge and skills they need to become “agents of change” in their communities. 
[bookmark: _Toc364750615][bookmark: _Toc365013575][bookmark: _Toc380571264]Practice	[image: ] 20 min
[bookmark: _Toc380571265][bookmark: _Toc365013576]Practice Applying the Behavior Change Approach to Scenarios
Participants will practice applying the planning process to real-life scenarios, all of which require more than simple environmental awareness-building. The point of this activity is to look for discrete behaviors that can be changed and to match up the behaviors with the indicators in the project plan. 
1. Organize the participants into groups of 2-3 and give each a copy of Handout 5: Environmental Education Planning Scenarios. Assign one or two scenarios to each group, depending on their number and time remaining. 
[bookmark: _Toc365013580][image: ] Post Adaptation: Handout 5 provides several sample scenarios, but if they do not correspond to the activities in your sector project plan, create new ones or adapt the samples to fit what PCVs actually do at post.  
Allow 10 minutes for participants to read the scenarios and answer the questions. 
Gather the groups back together and ask each, in turn, to share conclusions about one of the scenarios. This could be facilitated by asking the groups just to report on one or two questions, ideally the first and last bullets on Handout 5. Depending on the time remaining, follow-up questions could explore what difficulties they had identifying the target audiences, deciding how they might research the motivations, or deciding on activities.
[bookmark: _Toc365013577] [image: ] Note: See Trainer Material 5: Environmental Education Planning Scenarios Trainer Notes for additional information on how to facilitate this exercise. Refer to Slides 24-25 for the key points to be discussed. 
[bookmark: _Toc365013579]Point out that the next session will be going into each of these topics in more detail. Since the participants are seeing this approach for the first time, it might feel a little awkward, but it will make more sense to them as they work with it and become more familiar. 
16. The most important take-away to reinforce is that it is easiest to answer the questions when you have a specific, narrowly defined behavior to focus on (refer back to the key metaphor). In conclusion, emphasize that simply doing an “awareness campaign” or training usually isn’t sufficient to change people’s behavior. Refer back to Handout 2: The Steps of Behavior Change, and point out that once people are aware of the problem, they still need support to actually change behavior, and the kind of support they need depends on what their reasons are for continuing the undesirable behavior, or the barriers to adopting the suggested behavior. 
[image: ] Note: Learning Objective 2 is assessed in Practice with a small group activity using a series of scenarios, and debriefed as a large group.  
[bookmark: _Toc364750617][bookmark: _Toc365013584][bookmark: _Toc380571266]Application	[image: ] 10 min
[bookmark: _Toc380571267]Practicum: Conducting an Environmental Education Assessment in the Training Community 
[bookmark: _Toc365013585]Participants will practice applying the Design for Behavior Change Framework (Handout 3) in the host training community. They will not be expected to develop strategies that will actually be applied in the community, since they will not have adequate time, experience, or language skills to do this. It is only intended for them to work through all the questions in the DBC Framework superficially, in order to acquaint them with this analytic approach, which will help them accomplish the goals of their assignment.
1. Allow a few minutes for the participants to organize themselves into groups of three or four people. They should choose partners who live near them or who are learning the same local language. 
Distribute to each participant Handout 6: Guide Sheet for Using the DBC Framework. Explain that this self-directed, hands-on activity in their homestay community will give them a chance to practice using the DBC Framework. Note that you realize they are not fully trained in all the elements and will not be sufficiently familiar with their training community to come up with definitive answers, but it will be interesting to see how much of the framework is actually pretty intuitive. This is, after all, simply a learning exercise. If they misunderstand anything or make cultural missteps, this is fine because it’s an educational opportunity for the LCF and trainers. Note that the next four sessions will refer to and build on this practicum activity. It is very important for the participants to make an earnest effort to complete this activity. 
During the next ___ days (or weeks), with the assistance of the LCFs and technical training staff, each small group will use PACA tools, interviews, and observation skills to identify:
An environmental problem in their homestay community that would be appropriate for a Volunteer to address and justify why it is appropriate for a Volunteer
A few potential solutions to the problem
Behavior changes required to implement the solutions
Target and/or influencing groups, described in as much detail as possible
Possible barriers (from the list provided) preventing these behavior changes from taking place (recognize this is just a guess for the sake of discussion)
Suggested training content or activities  that would enable people to adopt a new behavior or change an old one that is creating a problem
Delivery tactics for the activities or content suggested 
At the beginning of the next session (give the date) in this series, each group will share its conclusions. Ask “What are your questions about the hands-on activity?” Take a few minutes to answer questions. 
· [bookmark: _Toc365013588][bookmark: _Toc359853534][bookmark: _Toc235768743][bookmark: _Toc236737436][bookmark: _Toc364750619][bookmark: _Toc365013593]Possible Script: In this session, we became acquainted with the Peace Corps’ behavior change approach. This was the equivalent of a “first date” with the subject. You might say we are at the beginning of a long courtship and we will get to know the approach better over the next few months. It is important to take time to become very competent in using this approach because it will enable you to bring about constructive changes in your communities. 

[image: ] Note: Learning Objective 3 is assessed in Application, based on the questions arising about the hands-on activity. The final evaluation of this objective will occur at the beginning of the next session in this series.

[bookmark: _Toc380571268]Assessment	
Learning Objective 1 is assessed in Motivation as a large group debrief. 
Learning Objective 2 is assessed in Practice with a small group activity using a series of scenarios, and debriefed as a large group.  
Learning Objective 3 is assessed in Application, based on the questions arising about the hands-on activity. The final evaluation of this objective will occur at the beginning of the next session in this series.


[bookmark: _Toc359853535][bookmark: _Toc235768744][bookmark: _Toc236737437][bookmark: _Toc364750620][bookmark: _Toc365013594][bookmark: _Toc380571269]Trainer Notes for Future Improvement	
Date & Trainer Name: [What went well? What would you do differently? Did you need more/less time for certain activities?]

[bookmark: _Toc380571270]Resources
· PACA Idea Book, 2005 [No. M0086]
· Environmental Education in the Community, 2005 [No. M0075]
· Roles of the Volunteer in Development, 2012 [No. T0005] 
· “Designing for Behavior Change: For Agriculture, Natural Resource Management, Health and Nutrition,” July 2013. By the CORE Group http://www.coregroup.org/storage/Tools/DBC_Curriculum_Final.pdf 

[bookmark: _Toc359853536][bookmark: _Toc235768745][bookmark: _Toc236737438][bookmark: _Toc364750621][bookmark: _Toc365013595][bookmark: _Toc365029644][bookmark: _Toc380571271][bookmark: H1] [image: ] Handout 1: Behavior Change Scenario	
Please consider the following scenario and think about what you should do in this situation, taking into account key points of the Peace Corps’ Approach to Development. 
Scenario: You are an Environment sector Volunteer who is being asked to help address a national priority: the depletion of forest resources that people depend upon for fuel wood and other products. The Department of Forestry to which you are assigned, your job description, and your program framework state that your priority will be to encourage people to establish tree nurseries and plant the seedlings in community woodlots. When you arrive at your site, however, you find little interest in planting trees. Instead, the village chief wants you to coach their soccer team, help procure uniforms and soccer balls, and work with a village committee to help build a soccer field. What should you do, considering both your assignment and what you have learned so far in your training about the Peace Corps’ Approach to Development? You may select only one option below:

1. Focus only on promoting soccer, because that’s what the community wants.
2. Focus on soccer for now because it will build community capacity and trust in you, while enabling you to do work on forestry projects in the future. 
3. You know that your job assignment is in forestry, so you decline to work on the soccer project to avoid creating confusion or false expectations about what you are there to do. 

Key points of the Peace Corps’ Approach to Development 
The seven steps of a successful project:
1. People-centered: Focus on people, not things
2. Process = Product: How we get from A to B is just as important as getting to B
3. Bottom-up: People define their own development agenda
4. Long-term vision: No quick fixes 
5. Participatory and inclusive: Everyone has  a voice and owns the process
6. Capacity building: Humans are the greatest resource
7. Sustainable: Ensuring the continuity of our workOverlapping areas represent the greatest opportunity for a sustainable program.

The Roles of the Volunteer in Development:
Change Agent
A change agent is someone who generates ideas, promotes new practices, models healthy behaviors, draws attention to opportunities, and encourages networks to help people move forward in reaching their goals. Change agents do not impose their ideas on others, but rather help people see possibilities they might miss otherwise.
[bookmark: _Toc380571272][bookmark: H2][image: ] Handout 2: Stages of Change	
STAGES OF CHANGE
	
	Pre-Awareness
	Awareness
	Preparation
	Action
	Maintenance
	Advocacy

	
	Identify the Problem
	Study the
alternatives and look for more information
	Obtain new skills and access to resources and support
	Try out the new practice
	Continue the practice with support
	Celebrate your success

	[image: Pic 1]Changer
	I don’t see a problem
	
There might be a problem but I need more information and alternatives

	I’m ready to try something new but there are obstacles
	I am trying the new practice but I’m still not 100 percent certain of the outcome
	I need to keep trying until the change becomes a habit because I believe the change is positive
	Yes! I can do it!

	
[image: Kris Pics]Change Agent
	Use PACA tools to help the community identify the problem
	
I will help community members identify alternatives for solving the problem and provide them with additional information

	Identify ways to overcome the obstacles and organize access to resources
	Present and discuss the benefits of adopting the new practice and the consequences of not using it, to encourage permanent change
	Monitor the change to provide needed support and information
	Recognize and celebrate the success of a positive change in behavior




[bookmark: _Toc380571273][bookmark: H3][image: ] Handout 3: Designing for Behavior Change Framework	

	Behavior
	Priority or Influencing Group
	Determinants
(Reasons for behavior)
	Bridge to Actvities
	Activities

	To promote this behavior:
	among this audience: 
(circle one) 

Priority Group 

Influencing Group
	we will research these reasons:
(Circle the most powerful)* 

· Access 

· Self-Efficacy 

· Perceived Social Norms 

· Perceived Positive Consequences 

· Perceived Negative Consequences 

· Perceived Severity 

· Perceived Susceptibility 

· Action Efficacy 

· Perception of Divine Will 

· Cues for Action 

*These can be determined from research with the Priority Group
	and address these (priority benefits and priority barriers): 

1. 

2.
 
3.
	by implementing these activities: 


1. 

2.
 
3.


[bookmark: H3a][bookmark: _Toc380571274][image: ] Handout 3a: Designing for Behavior Change Framework Example	
	Decision
	Response

	Behavior
	Obtaining fruit tree seedlings, planting them in household yards, and caring for them until maturity

	Priority Group
	Women who are chiefly responsible for preparing food for their families, for maintaining the home, and for carrying out small-scale, income-generating enterprises:
· Very low levels of education
· Low incomes
· From rural, agriculture-oriented communities
· Usually alert to new opportunities to supplement the family income
· Concerned with the nutrition of their children

	Determinants (Reasons why)
	Access, Perceived Self-Efficacy, Cues for Action/Reminders, Perceived Susceptibility, Perceived Severity, Perceived Positive Consequences

	Bridge to Activities
	· Make available a supply of seedlings (Access)
· Build capacity to obtain fruit tree seedlings and to plant and care for them (Perceived Self-efficacy)
· Remind the women to water the seedlings and protect them from goats (Cues)
· Raise awareness about nutritional and financial advantages to growing fruit trees (Perceived Positive Consequences)
· Raise awareness of nutritional deficiency in children and how increased fruit consumption can contribute toward its reduction (Perceived Susceptibility and Severity)

	Activities
	· Help the women network with the Forestry Department to learn about how to source fruit tree seeds and seedlings
· Conduct workshops with the women’s group to show them how to plant and care for the trees and how the fruit trees will benefit them and their families
· Meet with village elders to obtain their support for the fruit tree-planting effort
· Hold a tree-planting event on Arbor Day to educate the community about the benefits of planting fruit trees



[bookmark: _Toc380571275][bookmark: _Toc359853537][bookmark: _Toc235768746][bookmark: tm2][bookmark: _Toc236737440][bookmark: _Toc364750622][bookmark: _Toc365013596][bookmark: _Toc365029645][bookmark: H4][image: ] Handout 4: Elements of the DBC Framework[footnoteRef:1]	 [1:  “Designing for Behavior Change: For Agriculture, Natural Resource Management, Health and Nutrition,” July 2013. By the CORE Group http://www.coregroup.org/storage/Tools/DBC_Curriculum_Final.pdf ] 


Behavior: In the DBC Framework, the Behavior should mention who needs to undertake the behavior. List all specifics, such as the quantity, frequency, and duration. The Behavior must be very specific, measurable, and observable. Examples of Behavior Statements include: women keep chickens enclosed (penned up) at all times, mothers plant home vegetable gardens, farmers plant trees on the mountainsides, children defecate in the latrine every day. A Behavior Statement is written in the present tense. A behavior is also often referred to as a “practice” and when behaviors or practices are done often enough, they become a “habit.” 
Priority Group and Influencing Groups: 

Priority Group refers to the group of people we are encouraging to adopt the behavior. While the Priority Group is usually found in our target communities (e.g., mothers, farmers), the DBC Framework also can be used to promote behaviors among service providers, employees, or volunteers (e.g., extension agents, health promoters). 

The Influencing Group is the group that the Priority Group identifies as having the most influence regarding the Priority Group’s adoption of the behavior. Typically there are only one or two Influencing Groups. 

Determinants: Determinants represent a person’s feelings, beliefs, or other elements within his or her environment that can support him or her to do a behavior or prevent him or her from doing a behavior (e.g., lack of access to materials to build a fence or cage for poultry). We can only learn which of these are the most influential by conducting research (i.e., interviewing members of the Priority Group). 
Objectives or Bridges to Activities: Note that Bridges to Activities used to be called “key factors.” A bridge is a specific description of the direction in which a determinant will go (e.g., increase access to low-cost fencing materials). It is both a link between the determinant and an activity and a planned change in a determinant. There is always at least one bridge written for each determinant found to be important to the chosen behavior. 
Activities: Activities are tasks that program implementers plan, organize, and/or conduct, usually with the Priority Group or Influencing Groups, in order to achieve something. Activities start with an action verb. For example, “Offer a small loan to one entrepreneur per village to produce and sell quality, affordable chicken feed” or “Establish additional sale points of chicken wire fencing.” 


[bookmark: H5][bookmark: _Toc380571276][image: ] Handout 5: Environmental Education Planning Scenarios	
Below are some brief descriptions describing environmental issues that Volunteers encounter at [your post]. In each scenario, building environmental awareness will probably not result in behavior change that would address the issue. 

Answer the following questions for the scenario(s) assigned to your group: 
· Why wouldn’t the proposed activity by itself change people’s behavior? 
What approach would you take to begin addressing this issue?

Bonus Questions (If you have some extra time):
Can you identify a specific behavior to be changed or suggest a behavior change?
Who is the target audience for the behavior change activities?



	Scenario #1:   
Hunters from communities adjoining a national park are entering the park and harvesting trees and wild animals illegally.  
	
	Proposed Activity:  
Build awareness in the community about the beauty and fascination of the park’s natural heritage.

	

	
	

	Situation #2:  
Farmers have noticed that their production levels are lower and they say the soil in their fields is becoming less fertile.  
	
	Proposed Activity: 
Provide training to farmers on how to compost. It becomes apparent they have heard this before because periodically members of the audience interrupt the Volunteer to correct her explanation of composting details.

	Scenario #3:  
No trash collection occurs in the village and litter and garbage are piling up.  
	
	Proposed Activity:  
Start an awareness campaign to heighten awareness of the impact trash is having on the health and well-being of the community.



	

	
	

	Situation #4:  
Herders’ goats and cattle are overgrazing area grasslands and invading farmers’ fields when there are standing crops. 
	
	Proposed Activity: 
Organize a meeting between herders and farmers to discuss why overgrazing is occurring and the adverse environmental and economic consequences.

	

	
	

	Scenario #5: 
Fishermen are harvesting fish faster than they can reproduce and the catch is steadily decreasing.
	
	Proposed Activity: 
Invite a representative from the Ministry of Fish and Wildlife to explain to the community why fish stocks are dwindling and that it will threaten their livelihoods.  

	

	
	

	Scenario #6: 
The community is downstream from the capital, where they are dumping untreated sewage into the river that provides their drinking and bathing water. 
	
	Proposed Activity: 
Meet with representatives of the local health clinic to organize an event informing the community about the health and environmental impacts of using and consuming contaminated water.

	
	
	


	Scenario #7:  
Farmers are misusing pesticides manufactured in Germany because they can’t read the precautions and instructions on the labels. Many of the farmers have some unexplained rashes. 
	
	Proposed Activity: 
Hold a training for farmers on the environmental and health impacts of not using pesticides correctly.

	
	

	

	Scenario #8:  
Women cook on open, three-rock fires, constantly breathing smoke and depleting their scarce fuel wood resources.
	
	Proposed Activity: 
Repeat the efforts of a previous Volunteer who taught women about the health and environmental benefits of using a fuel-efficient cookstove with a chimney, since they didn’t understand it the first time or have forgotten what they learned.

	
	
	

	Scenario #9:  
Farmers cleared a highland forest for small-scale farming plots. The forest protects a watershed that provides a reliable source of clean water for other communities’ downslope, as well as a rare species of monkey.
	
	Proposed Activity: 
Plan an event to educate the village about the monkey species, including how rare, special, and endangered it is.

	
	
	

	Scenario #10:  
Refugees from a new camp nearby have cleared all the surrounding wooded vegetation for fuel wood to sell and raise money, making it increasingly difficult for women in your host community to find enough fuel for cooking.

	
	Proposed Activity: 
Put up posters in the camp to heighten awareness about the worsening fuel wood shortage.




[bookmark: _Toc380571277][bookmark: H6][image: ] Handout 6: Guide Sheet for Using the DBC Framework 
	Group Members: 
	Date:

	Environmental issue identified:   

	Describe visual observations about the issue: 


	Give oral evidence heard about the issue: 


	What is the written evidence about this issue? 


	What training have you received on this issue? 


	What PACA tools were used to learn about the issue?



		
Other comments about the discovery process: 

Design for Behavior Change Framework	
	What is the behavior to be promoted or changed? 
	1. Audience 
2. Action verb in present tense 
3. The details (e.g., frequency, quantity, duration …) 


	Who is the Priority Group? 
The Priority Group will perform the positive behavior. Members can be from the community or a provider of a service.
	1. Demographic features 
2. Daily Routine: How most people spend their time during the day 
3. Something most group members want 
4. Something that keeps the group from practicing the behavior (barriers) 
5. What the Priority Group knows, feels, and practices regarding the behavior 
6. Readiness of most group members to adopt the new behavior (stage of change)

	Is there an Influencing Group? The Influencing Group(s) influence the Priority Group regarding the behavior and can either support or prevent the Priority Group from adopting positive behaviors. They are usually very close to the Priority Group. 
	1. Demographic features 
2. Daily Routine: How do most people spend their time during the day 
3. Something most group members want 
4. Something that keeps the group from practicing the behavior (barriers) 
5. What the Influencing Group knows, feels, and practices regarding the behavior 
6. Readiness of most group members to adopt the new behavior (stage of change)


	What are the reasons why people continue/resist the behavior? 
(Note any rationale you can provide for why you think these are the reasons)
	Select from the attached list

	What are some activities/content that could be used to overcome these barriers?
	

	What would you do to execute these activities? (tasks, tactics, communication methods) 
	


			
List of reasons (determinants) which explain why people act the way they do:
Perceived self-efficacy/skills: An individual’s belief that he or she can perform a particular behavior given his or her current knowledge and skills; the set of knowledge, skills, or abilities necessary to perform a particular behavior.
Perceived Social Norms: Perception that people important to an individual think that he or she should perform the behavior. Norms have two parts: who matters most to the person on a particular issue and what he or she perceives those people think he or she should do.
Perceived Positive Consequences: What positive things a person thinks will happen as a result of performing a behavior.
Perceived Negative Consequences: What negative things a person thinks will happen as a result of performing a behavior.
Access: The degree of availability (to a particular audience) of the needed products (e.g., fertilizer, condoms) or services (e.g., veterinary services, immunization posts) required to adopt a given behavior. This also includes an audience’s comfort in obtaining desired types of products or using a service.
Cues for Action/Reminders: The presence of reminders which help a person to remember to do a particular behavior or remember the steps involved in doing the behavior. This also includes key powerful events that trigger a behavior change in a person (e.g., “my brother-in-law got AIDS”; “the drought happened”). Examples of reminders are radio announcements reminding people of the date and location of a seedling distribution post and a sticker with the steps on how to plant a particular type of seed. Please remember that people are sometimes unaware of these cues for action.
Perceived Susceptibility/Risk: A person’s perception of how vulnerable they feel to a problem. For example, do they feel that it’s possible that their crops could have cassava wilt? 
Perceived Severity: Belief that the problem (which the behavior can prevent) is serious. A farmer may be more likely to take steps to prevent aflatoxin infection of stored harvest if he perceives it to be a serious problem that could cause harm.  
Perceived Action Efficacy: The belief that by practicing the behavior one will avoid the problem, that the behavior is effective in avoiding the problem. Example: if I sleep under a mosquito net, I won’t get malaria.  
Perception of Divine Will: A person’s belief that it is God’s will (or the gods’ will) for him or her to have the problem and/or to overcome it. Numerous studies have found this determinant to be important for many behaviors.
Policy: Laws and regulations that affect behaviors and access to products and services. For example, the presence of good land title laws (and clear title) may make it more likely for a person to take steps to improve their farmland. Policy often affects “enablers and barriers,” things that make it easier or more difficult to do a behavior.
Culture: The set of history, customs, lifestyles, values, and practices within a self-defined group.  May be associated with ethnicity or with lifestyle, such as “gay” or “youth” culture. Culture often influences perceived social norms.
[bookmark: _Toc380571278][bookmark: TM1][image: ] Trainer Material 1: Behavior Change Scenario Process Notes	
This exercise helps participants connect their prior knowledge about the PC’s Approach to Development to their current understanding of their role as behavior change agents.
During the first three months at site, PCVs will be faced with choices about what to focus on in their work. Using PACA tools during the community assessment process, the PCV will discover that the community has many priorities. What should the PCV do about community priorities that do not fall under their sector’s project framework? Some PCVs will think that they should stick to the project plan only, others will be willing to abandon their sector and just do “what the community wants.” This discussion is intended to clarify for the Volunteers that it isn’t a black and white issue. They can do both, but the bigger question is what should their role be as an “agent of change.” We are introducing the Behavior Change Approach because PCVs should be focused primarily on using environmental education to make a significant environmental education impact. This can be done using a variety of mechanisms (even soccer!), but the point is that they need tools that enable them to foster sustainable behavior through this behavior change process.  

There is an apparent contradiction in the PC’s Approach to Development, which can be confusing to PCVs. On one hand, PC encourages PCVs to enter their communities with an open mind and use their community assessment skills and tools to learn about local development priorities (“bottom-up” approach), which helps determine the projects they should focus on. It is stressed that how they do their work is as important as what their results are (process = product), and that “change agents do not impose their ideas on others.” On the other hand, each PCV is assigned to a project/sector, and he or she is placed in a community based on a site development process which has already determined that the community has a need for assistance related to his or her assigned sector. A Health or Environment Volunteer is expected to focus on achieving the specific goals and objectives of his or her project framework. This session begins by raising this apparent contradiction so the participants can examine how they should approach their work.

Step 1: The participants pair up, or get into a group of three if they are an odd number. After reading the scenario, they discuss what they would personally choose from the three options (shown on Slide 2 of the PowerPoint presentation and Handout 1). EACH person should make their choice — they do not have to agree as a pair. 

[image: ]Step 2: After 10 minutes, confirm that each pair has decided on their answers. 

Exit slideshow view on the PowerPoint and go to [Slide 3], select “Edit Data” from the menu.   





[image: ]Ask how many people chose the first option. Count them and enter the number of people in cell B2. 

Ask how many chose the second option and enter that number in cell B3. 

Enter the answer for the third option in cell B4. Close the excel window and the table on Slide 3 will automatically update. Return to slide show view. 

Lead a discussion using open-ended questions to invite the participants to share their conclusions and the reasons behind them. For example, ask:  “Why do you think most people chose Option 1 (2 or 3, depending on their responses)?”

In conclusion, reinforce that in most cases, the second option is the best choice. Volunteers have to strike a balance between working on activities related to the project plan and secondary activities.  Check in with the APCD/PM/DPT for post-specific guidelines or recommendations on this issue. Be sure to mention this guidance to the participants. 


[bookmark: _Toc380571279][bookmark: TM3][image: ] Trainer Material 3: Sample Flip  Chart – Stages of Change	
	
	
	
	
	
	

	
	
	
	
	
	Advocacy

	
	
	
	
	Maintenance   
Water & Protect Trees 

	
	
	
	Action             Plant Trees

	
	
	Preparation for Action   Organize a tree planting campaign

	
	Awareness
	Learn about ways to protect the environment

	Pre-Awareness
	Inform people about environmental threats




[bookmark: _Toc380571280][bookmark: TM4][image: ] Trainer Material 4: Enlargements of the Bubbles for the Optional Activity

Print and cut out the bubbles below. Select six participants and have them come to the front of the room. Give each one a bubble and have them work together to agree on the order that makes sense for planning an environmental education activity. Have the group discuss the order they decide upon. 


Identify the Problem
















Activities/ delivery strategy 



















Content- bridge to activities


















Find a Solution/ Behavior to Change































What are the reasons people  give for their behavior?


























Identify the target audience 




















	

[bookmark: _Toc380571281][bookmark: TM5][image: ] Trainer Material 5: Environmental Education Planning Scenarios Trainer Notes

Handout 5 presents brief descriptions of a range of real-life scenarios that Volunteers might encounter. The goal of this exercise is to help participants realize that building environmental awareness is not sufficient to effectively address environmental issues. It is also designed to practice using the DBC Framework to plan environmental education activities. Use these notes to guide discussion of the group’s conclusions in the large group. 

Why wouldn’t the proposed activity by itself change people’s behavior? 
What approach would you take to begin addressing this issue?


	
Scenario #1:   
Hunters from communities adjoining a national park are entering the park and harvesting trees and wild animals illegally.  
	
	
Proposed Activity:  
Build awareness in the community about the beauty and fascination of the park’s natural heritage.

	
It is in people’s interests to harvest the trees and animals, so they are unlikely to voluntarily change their behavior.

	
	Assist in developing income-generating activities that are connected with the integrity of the park’s resources, e.g., working as guides, establishing eco-tourism ventures, or providing tourist services such as food, lodging, and souvenirs. Such endeavors might help convince villagers that it is in their interests to cooperate in conserving the park’s resources.


	
Scenario #2:  
Farmers have noticed that their production levels are lower and they say the soil in their fields is becoming less fertile.  
	
	
Proposed Activity: 
Provide training to farmers on how to compost. It becomes apparent they have heard this before because periodically members of the audience interrupt the Volunteer to correct her explanation of composting details.


	Evidently, villagers are already knowledgeable about composting, so more training would not likely add anything new.

	
	Determine the reasons why people don’t want to compost. Perhaps, for example, they think it’s too time-consuming. Maybe the government gives out free bags of fertilizer.

	
	
	

	
Scenario #3:  
No trash collection occurs in the village, and litter and garbage are piling up.  
	
	
Proposed Activity:  
Start an awareness campaign to heighten awareness of the impact trash is having on the health and well-being of the community.

	
Without municipal trash pickup, villagers might be limited in what they can do to address this problem. For example, they might set up trash bins in the town plaza, but what will happen when the bins fill?

	
	
Work with residents to arrange for trash pickup. Develop ways to recycle or reuse trash, e.g., making articles from plastic bottles or aluminum cans, composting organic wastes, or removing mosquito breeding sites in trash piles.  

	

Scenario #4:  
Herders’ goats and cattle are overgrazing area grasslands and invading farmers’ fields when there are standing crops. 
	
	
Proposed Activity: 
Organize a meeting between herders and farmers to discuss why overgrazing is occurring and the adverse environmental and economic consequences.


	The grasslands are a “commons.” That is, they are owned by no one and, hence, it is in everyone’s interests to use them as much as they can. It is not in anyone’s interests to manage common resources sustainably.

	
	Work with representatives from all stakeholders to develop resources to provide fodder for animals when the grasslands are depleted. Additionally, fencing and monitoring may be necessary along farm borders. A committee of representatives could be created to resolve disputes between farmers and herders when they arise. 

	
	
	

	
Scenario #5: 
Fishermen are harvesting fish faster than they can reproduce and the catch is steadily decreasing.
	
	
Proposed Activity: 
Invite a representative from the Ministry of Fish and Wildlife to explain to the community why fish stocks are dwindling and inform them that it will threaten their livelihoods.  

	
As in the above grazing example, the fish stocks are a common resource, so it is not in individuals’ interests to restrict the sizes of their catches.
	
	
Work with fishermen to develop some zones of the lake reserved for fish spawning. Also work with the community to agree on catch limits and sizes. Find a means to do research on the actual remaining fish population to establish a baseline to measure progress. 

	
Scenario #6: 
The community is downstream from the capital, where they are dumping untreated sewage into the river that provides their drinking and bathing water. 
	
	
Proposed Activity: 
Meet with representatives of the local health clinic to organize an event informing the community about the health and environmental impacts of using and consuming contaminated water.

	
An awareness campaign could reduce the risk that villagers will drink, or otherwise expose themselves and their livestock to, the contaminated water. It won’t reduce the contamination itself, however, because the villagers are not the cause of it.

	
	
Aside from helping protect villagers and their livestock from getting sick from the contaminated water, perhaps nothing, because this may be a problem that is beyond the scope of what a Volunteer can accomplish.

	
	
	

	
Scenario #7:  
Farmers are misusing pesticides manufactured in Germany because they can’t read the precautions and instructions on the labels. Many of the farmers have some unexplained rashes. 
	
	
Proposed activity: 
Hold a training for farmers on the environmental and health impacts of not using pesticides correctly.

	
Instructions to use foreign-manufactured products, such as pesticides, are often in the foreign language and are, therefore, unintelligible to farmers. 

	
	
Translate the instructions so farmers can understand them, perhaps using illustrations instead of words.


	
Scenario #8:  
Women cook on open, three-rock fires, constantly breathing smoke, and depleting their scarce fuel wood resources.
	
	
Proposed activity: 
Repeat the efforts of a previous Volunteer who taught women about the health and environmental benefits of using a fuel-efficient cookstove with a chimney, since they didn’t understand it the first time, or have forgotten what they learned.

	
The women apparently are already aware of the benefits of using fuel-efficient cookstoves, because they have presumably heard about them from the previous Volunteer.
	
	
Conduct research to determine why the women don’t want to use the cookstoves, e.g., they are too expensive, difficult to maintain, or inconvenient.

	
	
	

	
Scenario #9:  
Farmers cleared a highland forest for small-scale farming plots. The forest protects a watershed that provides a reliable source of clean water for other communities’ downslope, as well as a rare species of monkey.
	
	
Proposed activity: 
Plan an event to educate the village about the monkey species, including how rare, special, and endangered it is.

	
People still need the land, regardless of the monkey, so they should be expected to continue clearing. In fact, such an awareness campaign might actually work against the monkey’s future because if people learn it is rare they might try to capture some of them to sell.
	
	
Perhaps work with community residents to set up a reserve and sustainable, income-generating ecotourism ventures. Or, work with communities downslope to explore ways in which they can contribute to developing ways to protect the forest and, at the same time, help villagers to develop sustainable ways of supporting themselves and their families.

	

	
	



	
Scenario #10:  
Refugees from a new camp nearby have cleared all the surrounding wooded vegetation for fuel wood to sell and raise money, but this is making it increasingly difficult for women in your host community to find enough fuel for cooking.
	
	
Proposed activity: 
Put up posters in the camp to heighten awareness about the worsening fuel wood shortage.

	
It will require several years for the planted trees to grow to a size that can provide fuel wood, and the refugees don’t know where they will be several years from now, so it is not in their interests to plant the trees.

	
	
If the land needs to be rehabilitated, perhaps a way can be found to pay the refugees to plant trees. They will also need assistance to develop other income-generating activities to meet their need for some source of income. 





	
Host Country Priorities


PCV Talents and Skills


Local Priorities and Resources
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