[bookmark: _Toc365013554][bookmark: _GoBack][image: ]Session 3: Environmental Education and the DBC Framework—Determinants of Behavior
Session Rationale  
Environment sector Volunteers encourage people to adopt sustainable environmental behaviors that will improve the quality of their lives, their futures, and their environment. To be successful, they frequently need to identify the barriers that are preventing people from changing their behavior. This session follows the Applying the Behavior Change Model to Environmental Education session and goes more in depth into the Design for Behavior Change Framework previously introduced. This session can also be delivered during the first IST after PST. This technical session replaces the Global Core Session “Behavior Change Activity Planning.” However, the trainer should review that session prior to delivering this session for his or her own reference. This session is the third of four sessions on this topic. 
[image: ] Time 60 minutes, plus time for the practicum (This session can be combined with Sessions 2 or 4 if a longer block of time is available.) 
[image: ] Audience Trainees at the end of PST or Volunteers at IST 
Terminal Learning Objective	
After conducting a community/sector assessment, participants will develop behavior change strategies that address project goals and community needs. 
Session Learning Objectives 
Participants will match behavioral determinants to sample statements.
Participants will practice creating a Barrier-Analysis Questionnaire.
Session Knowledge, Skills, and Attitudes (KSAs)
1. Research the determinants that apply to a particular behavior. (K, S)
Use formative research to establish which determinants are key to changing a specific behavior. (K, S)
Appreciate the importance and need to use research to plan behavior change activities. (A)


Prerequisites  	
Global Core sessions on Peace Corps’ Approach to Development, Adult Learning Principles, PACA, Roles of the Volunteer in Development, Environment Sector Core, Sessions 1 and 2 of the Community Engagement Training Package 
Sector:		Environment
Competency:		Promote increased environmental education and awareness
Training Package:		Community Engagement in Environmental Issues
Version:		Feb-2014
Trainer Expertise:		Design for Behavior Change Process


[bookmark: _Toc364750610][bookmark: _Toc365013555][bookmark: _Toc380672431]Session Outline
Session Outline	3
Motivation 	[image: ] 15 min	6
Help and Hinder Activity	6
Information 	[image: ] 10 min	7
Identifying the Determinants	7
Practice 	[image: ] 10 min	8
Using Determinants to Design Behavior Change Activities	8
Information 	[image: ] 15 min	9
Barrier Analysis and Doer/non-Doer Surveys	9
Application 	[image: ] 10 min	11
Practicum: Conducting a Mini-Barrier Analysis in the Training Community	11
Assessment	12
Trainer Notes for Future Improvement	12
[image: ] Handout 1: Reasons for Behavior—Determinants	13
[image: ] Handout 2: Match the Reason with the Determinant	16
[image: ] Handout 3: Barrier Analysis Questionnaire	19
[image: ] Handout 4: Mini Barrier Analysis Questionnaire	26
 Trainer Material 2: Help & Hinder Flip Chart	34
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Session: EE and the Design for Behavior Change Framework- Determinants of Behavior
Date:  [posts add date]
Time:  [posts add xx minutes]
Trainer(s):  [posts add names]
Trainer preparation:
Make copies of handouts for each participant. 
Print and review Trainer Materials. 
Set up a computer, LCD projector, and screen for the PowerPoint presentation (Trainer Material 1) 
[bookmark: _Toc236737427][image: ] Materials:
Equipment
PowerPoint presentation and other materials for the presentation
LCD projector, laptop, projector screen
Flip chart paper and markers
Masking tape for attaching flip chart paper to walls
Handouts
Handout 1: Reasons for Behavior—Determinants
Handout 2: Matching Determinants with Reasons
Handout 3: Barrier Analysis Sample Questionnaire
Handout 4: Mini-Barrier Analysis Questionnaire
	Trainer Materials
Trainer Material 1: Environmental Education and the DBC Framework PowerPoint (separate file)
Trainer Material 2: Help and Hinder Flip Chart
[bookmark: _Toc365013570]
[bookmark: _Toc380672432]Motivation 	[image: ] 15 min
[bookmark: _Toc380672433]Help and Hinder Activity
As we move deeper into the framework, it is useful to connect with a personal experience to bring the participants back to their own experience. 
Note: This activity is also part of the Core Session on Behavior Change Activities. These sessions overlap and trainers should not use both sessions for the same participants. 
1. Ask the participants to think about a time in their lives when they tried to change their behavior. Give them a few minutes to be quiet and reflect. Coach them to remember what the change was and why they wanted to make it. Ask them to remember what made it hard to change and what helped them along the way. How long did it take them to change? Did they just make up their mind and do it or did they back slide and have to start over and re-commit themselves? 
Draw a large “T” on a flip chart and write HELP above the left side of the “T” and HINDER above the right side. (See Trainer Material 2: Help and Hinder Flip Chart for an example of the flip chart.) 
Ask a couple of the participants to tell the story of how they changed their own behavior. Elicit the key elements of the story: 
The behavior they changed
Why did they change it?
What made it hard to change?
What helped them make the change?

Ask the group to tell you some things that helped them make the change. Write short statements (friends, peer support, prompts, etc.) on the HELP side of the chart. Once that list is full, ask what hindered them. Write these items under HINDER on the flip chart. As you go through the list, there will be several suggestions that go on both sides of the chart. It is fine to put it in both places. Rather than repeating the same suggestions, just make a tick or star next to suggestions people mention more than once. This activity usually enables you to elicit most of the determinants on the flip chart. 
In the last session we discussed the first two steps in the framework, creating a behavior statement and defining the priority and influencing groups. [image: ] [SLIDE 2]: Ask participants: “Which decision are we on now in the DBC Framework?” The response should be: “Determinants.” Explain that many Volunteers jump from identifying the behavior and priority group straight to the activities and messages without giving much thought to why people do what they do currently and what may be preventing them from adopting the positive behavior. Ask “Why do you think they do this?” The answer should be that “they assume they know what motivates people, or what they need to know or hear.” The enormous number of failed behavior change programs show that this is a critical error. We are introducing the DBC Framework and providing tools and methods to do research to help us understand the reasons behind people’s behavior to avoid failures of the past. 
[bookmark: _Toc364750615][bookmark: _Toc365013575][bookmark: _Toc380672434]Information 	[image: ] 10 min
[bookmark: _Toc380672435]Identifying the Determinants
Understanding determinants is one of the trickiest parts of the DBC Process. The term “Determinant” itself can be confusing for participants. It is the easiest way to describe these very specific concepts, but use of the term can be an obstacle to comprehension. Therefore, try to use the phrase “Reasons for Behavior” instead. The trainers’ challenge is to enable the participants to understand without getting lost in the vocabulary. 
1. [bookmark: _Toc365013576][image: ] [SLIDE 3]: This slide shows a word cloud, made out of reasons somebody might give for why they can’t stay on a diet. All those reasons can be captured by one term. Ask the participants if they can guess what the one term might be. Since “Self-Efficacy” is the largest word, somebody might mention it. Explain that determinants are categories of reasons. Self-Efficacy is an example of a determinant based on a combination of determinant lists from The Change Project/Manoff Group’s Behavior-Centered Programming Approach, Rockefeller Foundation’s Communication for Social Change, and Food for the Hungry’s Barrier Analysis. The combined list was developed in June 2003 by an inter-group working meeting.[footnoteRef:1] There are many reasons people give to explain their behavior, but they can all be grouped into a few general categories. According to the analysis just cited, there are 12 of these categories of reasons. Ask: “Why is it useful to group reasons into categories when you are trying to design a behavior change program?” One answer is that it helps you narrow down the options for strategies you will use in the program.  [1: Measuring Behavioral Determinants Inter-Working Group Meeting of the Social Behavioral Change.
And Monitoring & Evaluation Working Groups of CORE at the JHU Bloomberg School of Public Health Center for Communication Programs. June 11, 2003. http://www.coregroup.org/storage/documents/Workingpapers/measuring_behavioral_determinants.pdf

] 

[image: ]Note: The list of determinants presented in this session has been reworked since publication of the 2008 DBC Curriculum according to the context of agriculture and natural resource management.
[image: ] [SLIDE 4]: (This slide is animated, so blocks of text will appear with each click.) Distribute Handout 1: Reasons for Behavior—Determinants. This list of determinants is thought to encompass all the reasons people normally give to explain their behavior. The first four are the most common and most powerful. They should always be considered as potential determinants because they are so common. Have the participants read about these four determinants silently to themselves from the handouts. Ask: “What are your questions about the first four determinants?” Discuss any questions that arise. Always try to turn the question back to the group and challenge other participants to answer. The facilitator should not feel he or she has to be the expert.
Click again and a list of the other eight determinants will come up. Again, have the participants read the descriptions to themselves from the handout. Ask again if there are any questions. Redirect all the questions back to the participants. In finding their own answers, they will learn more from each other than if you provide them the information. 
Click again and a box of text appears, mentioning that the word “perceived” is used in many of the determinants, because what matters when you are designing a behavior change activity is what people think or perceive. Whether it is actually the case does not matter as long as they believe it to be true. Notice that most of the determinants are internal to the person, but a few are external. Ask the participants to state which determinants are internal and which are external. Click again and the external determinants will have a bracket indicating which ones they are. Click once more and a cloud slides down from the upper right corner, challenging the participants to think of a reason for behavior that doesn’t fit in the categories. Give participants a chance to think of a reason that doesn’t fit. Usually the reasons given will fall under one of the categories. They might think of some of the “universal motivators” like love, pleasure, hate, jealousy etc.; point out that these are emotional appeals often used by marketing and not reasons. 
Explain that we are now going to examine how determinants are used in designing behavior change activities.
[bookmark: _Toc380672436]Practice 	[image: ] 10 min
[bookmark: _Toc380672437]Using Determinants to Design Behavior Change Activities
It is important to give the participants a chance to reflect and practice using the concept of determinants on their own. This short, self-directed activity will enable the participants to combine the new information with their pre-existing knowledge, so they can better integrate and synthesize it. 
1. [image: ] [SLIDE 5]: Ask the participants if anyone has experience doing social science research and, if so, ask what kind of research they have done. In “Formative Research,” focus groups and surveys are used to elicit the reasons people make certain choices resulting in a behavior. Knowing about determinants is helpful because it enables you to ask questions that predict the reasons people are likely to give. Their answers to these questions provide data about the truth of your assumptions. 
[image: ]Note: Do not read this slide. If participants are curious, they will read it to themselves. This is just bonus information in case somebody wants more information on Formative Research. 
Ask the participants to get into pairs or trios with their neighbors in the room. Distribute Handout 2: Match the Reason with the Determinant to each person. 
On this handout are statements from people given in response to this type of research. The participants will match each statement to the determinant it would fit into (remember, determinants are categories, so there are a wide range of reasons that would fit into each one). The first one is done as an example. Remind them to use Handout 1 as a reference.
[image: ]Note: To reduce the time required for this activity, divide the statements up between the different pairs. For example, assign the first four statements to people sitting in the first row, and the next four to the people in the second row, etc. 
When most people have completed the work, go down the list, one by one, and ask the participants to raise their hands and say which determinant they chose. Check to see if everyone agrees. If they don’t, ask each of the conflicting groups to justify their reasoning and let the whole group decide which one is more correct.
[image: ]Note:  The facilitator should not be in the position of saying “that’s correct”; rather, encourage the participants to work it out for themselves. This debate and dialogue engages the participants and is more effective in enabling them to synthesize the information.
[bookmark: _Toc380672438]Information 	[image: ] 15 min
[bookmark: _Toc380672439]Barrier Analysis and Doer/Non-Doer Surveys
This section discusses how to identify behavior determinants by carrying out a doer/non-doer analysis. While such an analysis can be a useful tool, you need to make clear to the participants that it can only be implemented where a behavior change has already been introduced to a community. If a promoted behavior change is new to a community, such as practicing a new soil conservation technique or planting a new species of tree, the Volunteer wouldn’t expect anyone to already be practicing this behavior since no one would have known about it. No “doers” will exist. In situations like this, therefore, participants have to rely on the depth and accuracy of their understanding of their communities to identify the behavior determinants they need to know in order to be effective change agents.   
1. [image: ] [SLIDE 6]: The heart of the Design for Behavior Change approach is to accurately determine why people do what they do and what can motivate them to change. Behaviors are the physical symptom of a pattern in the brain, which you can’t see. Often, people are not even conscious of the reasons why they act a certain way. 
[image: ] Post Adaptation: To illustrate this, find an example of a behavior in the local culture that is usually explained in one way, but people also know that there is another explanation. For example, in many cultures, it is forbidden to eat pigs. This is thought to be because pigs are “unholy,” but it has also been found that eating pork can be risky in areas where there is trichinosis. The parasite is easily transmissible between pigs and humans if the meat is not sufficiently cooked. In this case, the ostensible determinant is “Divine Will,” but another determinant is also perception of negative consequences. (Please use something locally appropriate in lieu of this example.)
More importantly, development workers often assume they know or can predict the determinants based on their experience with the people they are trying to change. This is the cause of the failure of many behavior change activities. That which we think is the determinant very often is not the most powerful or important reason for why people act the way they do. The process of identifying the most important determinants should be neutral, objective, scientifically rigorous, and based on both quantifiable and qualitative research. 
[image: ] [SLIDE 7]: Barrier Analysis entails using individual interviews to determine what is preventing the priority group from adopting the new behavior. To identify the key barriers, the priority audience is asked a series of questions to identify which category of the 12 different reasons are helping or hindering behavior change. 
The questions also identify what the respondent feels are the key advantages and disadvantages of an action.  
Distribute Handout 3: Barrier Analysis Questionnaire. Give the participants a chance to look it over. Point out that there are questions to determine if they do or don’t do the behavior. There are also questions which ask them about each specific determinant. There is an art and science to designing a questionnaire like this, and this session won’t be able to cover this. This is content to be taught in Session 5 in this training package. When the participants come to the technical IST, they will learn the skills they need to tailor the questionnaire to the specific behaviors they want to work on. Session 5 will also address: coding, tabulating results, analysis, and interpretation of the results. Today’s session is about becoming familiar with the process. 
[image: ] [SLIDE 8]: The results of the questions are then compared between groups of people who already have adopted the new behavior – we call these people “doers” – and people who haven’t yet adopted the new behavior – called the “non-doers.” By comparing these two groups we can see which specific reasons seem to be the most important. 
[image: ] [SLIDE 9]: This slide shows the results of a survey about adopting improved wood-burning cookstoves. The data on this slide show how everyone surveyed answered the four questions. Ask: “Given these results, which determinant is the most important?” It appears that “perceived susceptibility” is the most significant because of all the questions, the fewest number of women agreed that “Breathing wood smoke from the cooking fire is dangerous for my children.” Based on this information, what kinds of activities would you recommend to convince women that their children are susceptible to this problem? 
[image: ] [SLIDE 10]: On this slide, the data are now separated according to the answers given by doers and non-doers. When looking at the data on this slide, ask: “Where do you see the biggest differences between the reasons given by the doers and the non-doers?” Click to       [image: ][SLIDE 11]: The biggest differences are “Perceived Social Norms” and “Perceived Self-Efficacy.” So the DIFFERENCE between women who use improved cookstoves and those who don’t is in their perception of social norms and perceived self-efficacy. Ask: “If you want to change the non-doers into doers, what should you focus on?” The answer should be “Influence social norms to convince female relatives to become more supportive of women using fuel-efficient cookstoves.” You could also provide training so the women are confident they can use and maintain the stoves.
[image: ] [SLIDE 12].  This slide shows a map of the Community Engagement Training Package Process. Use it to remind the participants how far they have come and to show that the next step is to practice doing a barrier analysis in their host community. Ask what questions they have about the material covered thus far.  
[bookmark: _Toc380672440][bookmark: _Toc359853534][bookmark: _Toc235768743][bookmark: _Toc236737436][bookmark: _Toc364750619]Application 	[image: ] 10 min
[bookmark: _Toc380672441]Practicum: Conducting a Mini-Barrier Analysis in the Training Community
Participants will conduct a barrier analysis in the training community. The activity will be explained and the work will be done in small groups during the participants’ free time. 
1. Ask the participants to reconvene with their groups from the activity they conducted at the end of the first session. They will use the information from the DBC Framework they created and the behavior statement they revised in Session 2. 
Referring to Handout 3: Barrier Analysis Questionnaire, they should work together to write a questionnaire using Handout 4: Mini-Barrier Analysis Questionnaire. The difference between the two handouts is that there are spaces on Handout 4 for the participants to write in the behavior and other details. Handout 3 has examples and text citing what information should go into each blank. Each group should pick just one behavior and work together to complete Handout 4. If they don’t have the language skills, they can also work with an LCF to translate the questions into the local language. LCFs must work very closely with the participants on this activity in general and make sure they do not accidentally offend anyone with improper questions. LCFs can provide guidance on how to approach people and proceed with a questionnaire like this in a culturally appropriate manner. 
Once they have completed the questionnaire, each participant interviews at least one person. They will then reconvene as a group and tally the results. They should enter the data into a chart to show which determinants are the most important for this behavior. Of course, the data will not be valid with such a small sample size, but they will get some experience using the questionnaire and processing the data.
They will present the results of their barrier analysis practicum during the CORE session “Community/Sector Assessment.” This session will enable the participants to carry out a community assessment during the first few months in their sites. As part of this assessment, participants will try to identify problems, behaviors, and priority and influencing groups. Reassure them that there will be additional training early in their service on how to do the Barrier Analysis and Doer/Non-doer Surveys and on planning behavior change activities. Provide specific details on when this training will be provided, if possible. 
Allow the groups to meet for the time remaining in the session to discuss their plans for completing the practicum. 
[bookmark: _Toc365013593][bookmark: _Toc380672442]Assessment
Learning Objective 1 is assessed during Practice (Using Determinants to Design Behavior Change Activities) evaluated by completing Handout 2.

Learning Objective 2 is assessed during Application evaluated in small group activity conducted after the session; results will be presented in a future session. 
[bookmark: _Toc359853535][bookmark: _Toc235768744][bookmark: _Toc236737437][bookmark: _Toc364750620][bookmark: _Toc365013594][bookmark: _Toc380672443]Trainer Notes for Future Improvement	
Date & Trainer Name: [What went well? What would you do differently? Did you need more/less time for certain activities?]
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[bookmark: _Toc380672444][bookmark: H1][image: ] Handout 1: Reasons for Behavior—Determinants	
Important Determinants that Influence Behavior[footnoteRef:2] [2: 2 This handout is adapted from materials originally developed by AED and for the Food for the Hungry Barrier Analysis manual. 
] 

The Four Most Powerful Determinants 
These determinants should always be explored when doing research to plan a Behavior Change Activity. They are commonly found to be the most powerful.
1. Perceived self-efficacy/skills 
An individual’s belief that he or she can do a particular Behavior given his or her current knowledge and skills 
The set of knowledge, skills, abilities, and confidence necessary to perform a particular Behavior 
2. Perceived social norms 
The perception that people important to an individual think that he or she should do the Behavior 
Have two parts: who matters most to the person on a particular issue and what he or she perceives those people think he or she should do 
3. Perceived positive consequences 
What positive things a person thinks will happen as a result of performing a Behavior (Positive consequences can be related to a healthy or improved production outcome or something unrelated to the anticipated benefit. When the positive consequence is related to the anticipated benefit, it is also correlated to the Determinant “perceived action efficacy”) 
4. Perceived negative consequences 
What negative things a person thinks will happen as a result of performing a Behavior 

Other Key Determinants 
5. Access 
The degree of availability (to a particular audience) of the needed products (e.g., fertilizer) or services (e.g., veterinary services, immunization posts) 
Includes an audience’s comfort in accessing desired types of products or using a service 
Includes issues related to cost, gender, culture, language, etc. 
6. Cues for action/reminders 
The presence of reminders that help a person remember to do a particular Behavior or remember the steps involved in doing the Behavior 
Includes key powerful events that triggered a behavior change (e.g., a drought occurring)  
Example: a sticker with the steps on how to plant a particular type of seed 
7. Perceived susceptibility/risk 
A person’s perception of how vulnerable they feel to the problem 
Examples: Do people feel that it is possible that their crops could have cassava wilt? Is it possible for people to become HIV positive? 
8. Perceived severity 
Belief that the problem (which the Behavior can prevent) is serious 
Examples: A farmer may be more likely to take steps to prevent growth of mold on stored harvest if he perceives it to be a serious problem that could cause harm; a mother may be more likely to take her child for immunizations if she believes that measles is a serious disease (related to perceived consequences) 
9. Perceived action efficacy 
The belief that by practicing the Behavior one will avoid the problem, that the Behavior is effective in avoiding the problem 
Example: If a person sleeps under a mosquito net, he or she will not get malaria 
Sometimes expressed as part of perceived consequences 
Note: Perceived susceptibility, perceived severity, and perceived action efficacy relate to the problem, NOT to the Behavior. 
10. Perceived divine will 
 A person’s belief that it is God’s will (or the gods’ will) for him or her to have the problem and/or to overcome it 
Numerous unpublished barrier analysis studies have found this determinant to be important for many Behaviors (particularly for health and nutrition Behaviors) 
 Needs more study in other topic areas (e.g., agriculture, natural resource management, gender) 
11. Policy 
Laws and regulations that affect Behaviors and access to products and services 
Examples: the presence of good land title laws (and a clear title) may make it more likely for a person to take steps to improve his or her farmland; a policy of automatic HIV testing during antenatal visits may make it more likely for women to have HIV testing 
Often affects enablers and barriers (the things that make it easier or more difficult to do a Behavior) 
12. Culture 
The set of history, customs, lifestyles, values, and practices within a self-defined group 
May be associated with ethnicity or lifestyle, such as “gay” or “youth” culture 
Often influences perceived social norm

[bookmark: H4][bookmark: _Toc380672445][bookmark: H2][image: ] Handout 2: Match the Reason with the Determinant	

	For each reason given to explain a behavior…
	List the Determinant in this column

	1. I don’t know how to plant on the contour of the land. 
	Perceived self-efficacy

	2. My father-in-law told me that using fertilizer was not worth the money and effort. I don’t want to look foolish by doing that. 
	

	3. If I don’t burn my fields, I will have more insect problems next year. 
	

	4. The wind is more likely to knock down my maize if I plant in rows. 
	

	5. They don’t sell that pesticide in my village and it’s a long walk to the district warehouse. 
	

	6. I hate weeding! I’m more likely to do it when my neighbor and I do it together. 
	

	7. Working outside the house makes it difficult to exclusively breastfeed my child. 
	

	8. I was going to use that new variety of cassava, but I forgot the date of the distribution at the research farm. 
	

	9. I heard that if I don’t terrace my land, I could lose topsoil; but there’s plenty of topsoil so I’m not worried about that.
	



	10. It’s our tradition to burn fields to clear them of growth to get them ready for planting. 
	

	11. My husband wants me to plant more cash crops than crops for household consumption this year. 
	

	12. I don’t want to plant sweet potatoes this year. Last year I planted them, but everyone else did too and the price I got for them was very low. 
	

	13. I want to build an improved silo this year to prevent rats. They ate a lot of my maize last year.
	

	
14. Having a good animal doctor nearby made it much easier to use animal traction to plow my fields. 

	

	15. I tried that and it took too much time and effort. 
	

	16. Erosion only happens on farms that are on very steep hills. My land is not that steep. 
	

	17. It’s God’s will whether or not I have a good harvest this year and there’s not a lot I can do about it. 
	

	18. People from our tribal group are not allowed to eat with people in that cultural group, so we didn’t go to the meeting. 
	

	19. If my child is well-nourished, they won’t give us the free food ration, so I’m no longer breastfeeding him. The ration is worth a lot to my family. 
	


[bookmark: H5]
[bookmark: _Toc380672446][bookmark: H3][image: ] Handout 3: Barrier Analysis Questionnaire	
Group:   Doer     Non-Doer
 [Put Behavior Here]
for use with [Put Priority Group Here]

Behavior Statement

[Write the behavior statement here]

Demographic Data
Interviewer’s Name: __________________Questionnaire No.: _____Date: ___/___/___
Community:  _____________   

Scripted Introduction:
Hi, my name is_________ and I am part of a study team looking into [purpose of study]. The study includes a discussion of this issue and will take about [XXX] minutes. I would like to hear your views on this topic. You are not obliged to participate in the study and no services will be withheld if you decide not to. Likewise, if you choose to be interviewed you will not receive any gifts, special services, or remuneration. Everything we discuss will be held in strict confidence and will not be shared with anyone else. 
Would you like to participate in the study? [If not, thank them for their time.]

Section A - Doer/Non-doer Screening Questions (There can be multiple screening questions, depending on the detail of the behavior statement. See guidance on how to write screening questions at the link below[footnoteRef:3]) [3:   http://www.caregroupinfo.org/docs/Practical_Guide_to_Conducting_BA_Sept_2013_Latest.pdf] 


1.	Do you [put behavior here]?
 1. Yes
 2. No 
 3. Don’t know/Won’t say   End interview and look for another respondent

2.	 [Add any qualifying question here (e.g., “Are wild animals harvested in the forest?”)]
 1. Yes (If so, what kind?)
 2. No
 3. Don’t know/Won’t say  End interview and look for another respondent

In the table below, identify the screening questions and how they need to be answered for the respondent to be considered either a Doer, Non-doer, or a person not to be interviewed    

DOER /NON-DOER CLASSIFICATION TABLE 
	DOER
(all of the following)
	Non-Doer
(any ONE of the following)
	Do Not Interview
(any ONE of the following)

	Question 1 =
	Question 1 =
	Question 1 =

	Question 2 = 
	Question 2 = 
	Question 2 = 



Group:   Doer     Non-doer
Section B – Research Questions
Behavior Explanation (as needed) 
In the following questions I am going to be talking about [put the term here; e.g., Recycling materials found around the house]. By this I mean [put the explanation here].

(Perceived Self-efficacy)
1. Doers and Non-doers:  With your present knowledge, money, and skills do you think that you could [put behavior here]?  
 a. Yes
 b. Possibly 
 c. No
 d. Don’t know/Won’t say

(Perceived Self-efficacy)
2a.	Doers:  What makes it easier for you to [put behavior here]?
2b.	Non-doers: What would make it easier for you to [put behavior here]?
(Write all responses below. Probe with “What else?”)



(Perceived Self-efficacy)
3a.	Doers:  What makes it difficult for you to [put behavior here]?
3b.	Non-doers:  What would make it difficult for you to [put behavior here]?
(Write all responses below. Probe with “What else?”)



(Perceived Positive Consequences)
4a.	Doers:  What are the advantages of [put behavior here]?  
4b.	Non-doers:  What would be the advantages of [put behavior here]?  
(Write all responses below. Probe with “What else?”)
(Perceived Negative Consequences)
5a.	Doers:  What are the disadvantages of [put behavior here]?  
5b.	Non-doers:  What would be the disadvantages of [put behavior here]?  
(Write all responses below. Probe with “What else?”)



(Perceived Social Norms)
6a.	Doers:  Do most of the people who you know approve of you [put behavior here]?
6b.	Non-doers:  Would most of the people who you know approve of you [put behavior here]?
 a. Yes
 b. Possibly
 c. No 
 d. Don’t know/Won’t say  

(Perceived Social Norms)
7a.	Doers:  Who are the people who approve of you [put behavior here]?
7b.	Non-doers:  Who are the people who would approve of you [put behavior here]?
(Write all responses below. Probe with “Who else?”)


(Perceived Social Norms)
8a.	Doers:  Who are the people who disapprove of you [put behavior here]?
8b.	Non-doers:  Who are the people who would disapprove of you [put behavior here]?
(Write all responses below. Probe with “Who else?”)



(Perceived Access)
9a.	Doers:  How difficult is it to get the materials and services [or put the specific materials/services related to the behavior; e.g., soap] needed to [put behavior here]?
9b.	Non-doers:  How difficult would it be to get the materials and services needed to [put behavior here]?
 a. Very difficult
 b. Somewhat difficult
 c. Not difficult at all
 d. Don’t know/Won’t say 


(Perceived Cues for Action / Reminders)
10a.	Doers:   How difficult is it to remember to (or how to) [put behavior here] every time you need to do it? 

10b.	Non-doers:   How difficult do you think it would be to remember to (or how to) [put behavior here] every time you need to do it? 
 a. Very difficult
 b. Somewhat difficult
 c. Not difficult at all
 d. Don’t know/Won’t say  


(Perceived Susceptibility /Perceived Risk)
11.	Doers and Non-doers:  How likely is it that you [or “your child” or whoever the behavior is directed to help] will [put problem or disease here (e.g., “get malaria”)] in the next [put a time frame here]?  
 a. Very likely
 b. Somewhat likely
 c. Not likely at all

(Perceived Severity)
12.	Doers and Non-doers: How serious would it be if you [or “your child” or whoever the behavior is directed to help] got [put problem or disease here]?  
 a. Very serious
 b. Somewhat serious
 c. Not serious at all
 d. Don’t know/Won’t say  

(Action Efficacy)
13. Doers and Non-doers: How likely is it that you or your child will get [put problem or disease here] if you did not [put behavior here]? 
 a. Very likely
 b. Somewhat likely
 c. Not likely at all

 (Perception of Divine Will)[footnoteRef:4] [4:   and/or – Do you think it’s God’s Will that you (or your child or whoever the problem effects) gets [put the problem/illness here]?] 

14a.	Doers:  Do you think that God (or the gods) approves of your [put behavior here]?
14b.	Non-doers:  Do you think that God (or the gods) would approve of your [put behavior here]?
 a. Yes
 b. No 
 c. Don’t know/Won’t say  

(Policy)
15.	Doers and Non-doers:  Are there any community laws or rules in place that make it less (or more) likely that you [put behavior here]?
 a. Yes
 b. No 
 c. Don’t know/Won’t say  

(Culture)
16.	Doers and Non-doers: Are there any cultural rules or taboos against [put behavior here]?
 a. Yes
 b. No 
 c. Don’t know/Won’t say  


Thank the Respondent for his or her time!




[bookmark: _Toc380672447][bookmark: H6][image: ] Handout 4: Mini Barrier Analysis Questionnaire 	
Group:   Doer     Non-Doer
Behavior: 
Priority Group:

Behavior Statement:





Demographic Data
Interviewer’s Name: __________________Questionnaire No.: _____Date: ___/___/___
Community:  _____________   

Scripted Introduction:
Hi, my name is_________ and I am part of a study team looking into [ 				]. The study includes a discussion of this issue and will take about [       ] minutes. I would like to hear your views on this topic. You are not obliged to participate in the study and no services will be withheld if you decide not to. Likewise, if you chose to be interviewed, you will not receive any gifts, special services, or remuneration. Everything we discuss will be held in strict confidence and will not be shared with anyone else. 
Would you like to participate in the study? [If not, thank them for their time.]
Section A - Doer/Non-doer Screening Questions 
1. Do you:  (insert behavior statement)
 1. Yes
 2. No 
 3. Don’t know/Won’t say   End interview and look for another respondent

2. (Another Qualifying Question):
 1. Yes
 2. No
 3. Don’t know/Won’t say  End interview and look for another respondent

In the table below, identify the screening questions and how they need to be answered for the respondent to be considered either a Doer, Non-doer, or a person not to be interviewed    
DOER /NON-DOER CLASSIFICATION TABLE 
	DOER
(all of the following)
	Non-Doer
(any ONE of the following)
	Do Not Interview
(any ONE of the following)

	Question 1 =
	Question 1 =
	Question 1 =

	Question 2 = 
	Question 2 = 
	Question 2 = 



Group:   Doer     Non-doer

Section B – Research Questions
Behavior Explanation (as needed) 
In the following questions I am going to be talking about:


By this, I mean [explanation]: 



(Perceived Self-efficacy)
3. Doers and Non-doers:  With your present knowledge, money, and skills do you think that you could: 
 a. Yes
 b. Possibly 
 c. No
 d. Don’t know/Won’t say

(Perceived Self-efficacy)
2a.	Doers: What makes it easier for you to: 
2b.	Non-doers: What would make it easier for you to: 
(Write all responses below. Probe with “What else?”)





(Perceived Self-efficacy)
3a.	Doers: What makes it difficult for you to:
3b.	Non-doers: What would make it difficult for you to: 
(Write all responses below. Probe with “What else?”)



(Perceived Positive Consequences)
4a.	Doers: What are the advantages of: 
4b.	Non-doers: What would be the advantages of:
(Write all responses below. Probe with “What else?”)

(Perceived Negative Consequences)
5a.	Doers: What are the disadvantages of: 
5b.	Non-doers: What would be the disadvantages of:
(Write all responses below. Probe with “What else?”)


(Perceived Social Norms )
6a.	Doers: Do most of the people who you know approve of you:
6b.	Non-doers: Would most of the people who you know approve of you:
 a. Yes
 b. Possibly
 c. No 
 d. Don’t know/Won’t say  

(Perceived Social Norms )
7a.	Doers: Who are the people who approve of you:
7b.	Non-doers: Who are the people who would approve of you:
(Write all responses below. Probe with “Who else?”)


(Perceived Social Norms)
8a.	Doers: Who are the people who disapprove of you:
8b.	Non-doers: Who are the people who would disapprove of you:
(Write all responses below. Probe with “Who else?”)




(Perceived Access)
9a.	Doers: How difficult is it to get the materials and services need to:		                                   
9b.	Non-doers: How difficult would it be to get the materials and services needed to: 

 a. Very difficult
 b. Somewhat difficult
 c. Not difficult at all
 d. Don’t know/Won’t say 




(Perceived Cues for Action / Reminders)
10a.	Doers:  How difficult is it to remember to (or how to): every time you need to do it?  
 a. Very difficult
 b. Somewhat difficult
 c. Not difficult at all
 d. Don’t know/Won’t say  


10b.	Non-doers:  How difficult do you think it would be to remember to (or how to):                                                                        every time you need to do it?  
 a. Very difficult
 b. Somewhat difficult
 c. Not difficult at all
 d. Don’t Know/Won’t say  



(Perceived Susceptibility / Perceived Risk)
11.	Doers and Non-doers: How likely is it that you:                                                                           
in the next:                                                                  ?

 a. Very likely
 b. Somewhat likely
 c. Not likely at all


(Perceived Severity)
12.	Doers and Non-doers: How serious would it be if you:                                                                 
 a. Very serious
 b. Somewhat serious
 c. Not serious at all
 d. Don’t know/Won’t say  

(Action Efficacy)
13. Doers and Non-doers: How likely is it that you or your child will:                                                 
if you did not: 

 a. Very likely
 b. Somewhat likely
 c. Not likely at all



 (Perception of Divine Will)[footnoteRef:5] [5:   and/or – Do you think it’s God’s will that you (or your child or whoever the problem effects) gets [put the problem/illness here]?] 

14a.	Doers: Do you think that God (or the gods) approves of your: 

14b.	Non-doers: Do you think that God (or the gods) would approve of your:

 a. Yes
 b. No 
 c. Don’t know/Won’t say  

(Policy)
15.	Doers and Non-doers: Are there any community laws or rules in place that make it less (or more) likely that you:
 a. Yes
 b. No 
 c. Don’t know/Won’t say  


(Culture)
16.	Doers and Non-doers: Are there any cultural rules or taboos against:
 a. Yes
 b. No 
 c. Don’t know/Won’t say  


[bookmark: TM2][bookmark: _Toc380672448] Trainer Material 2: Help & Hinder Flip Chart	
	HELP
	HINDER

	
Friends/support group
	
Lack of access to resources needed

	
Reminders
	
Friends - negative influences


	Change of context/environment
	Enabling environment/context

	Financial support
	Habit

	Fear of failure
	Fear of failure

	Negative health effects of continuing the behavior

	Lack of time/money/opportunity

	Prayer

	Loss of confidence

	Memory of a negative experience
	Belief that spiritual forces are against

	Hopes for a reward or prize, incentives
	Not knowing enough to make the change


	Confidence that it could be done
	Feeling alone in the struggle

	Seeing others succeed
	Fighting against social norms
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