[bookmark: _Toc365013554][image: ]Session 3: The Role of the Educator?

Session Rationale  
This is the third session of a training program designed to develop local educators’ knowledge, skills, and commitment to address gender-based violence in schools. Participants discuss fair and inclusive intervention, discipline, and teaching techniques and apply these techniques to address school-related gender-based violence. 
[image: ][image: ]Time 190 minutes       Audience Education Volunteers and their counterparts engaged in gender issues
Terminal Learning Objective	
Given the cultural and social context, participants will analyze gender-based violence and clearly define their roles as facilitators to engage community members and/or colleagues in dialogue about gender roles.
Session Learning Objectives 
Provided with a sample Code of Conduct, participants discuss challenges and propose three reasons local education professionals must intervene to address GBV in schools.
Working in small groups, participants identify intervention, discipline, and teaching techniques that will advance children’s rights in local schools. 
Using examples of school-related GBV, participants develop and practice interventions that include positive discipline and equitable teaching techniques.
After assessing Student-Friendly Schools (SFS) resources, participants identify five equitable practices they will use to address GBV when they return to their schools.
Session Knowledge, Skills, and Attitudes (KSAs)
1. Identify teaching practices that advance the equal rights of girls and boys. (K-A)
Describe positive discipline and equitable teaching practices that address the risks of school-related GBV. (K-A)
Demonstrate appropriate ways to intervene in response to school-related GBV. (K- S-A) 
Prerequisites  	
Schedule this session after Volunteers and their counterparts have engaged in the session Understanding Causes and Influences of GBV. The Volunteers and counterparts attending this program have demonstrated commitment to addressing gender-based violence in schools.
Sector:		Education
Competency:		Facilitate gender empowerment and education
Training Package:		Student-Friendly Schools
Version:		Apr-2014
Trainer Expertise:		Strong co-facilitators (ideally host country educator and RPCV or PCVL) with teacher trainer, gender, and cross-cultural expertise, preferably in the region.
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Session: The Role of the Educator
Date:  [posts add date]
Time:  [2 hours, 40 minutes, plus 30-minute break]
Trainer(s):  [posts add names]
Trainer Preparation
1. [bookmark: _Toc236737427]Consider the group size and identify training space that can be adapted for pair work, group work, and role play. See tips for groups with over 30 participants in the Introduction to Global Core.
Analyze the session plan and handouts, including bystander and upstander intervention, positive discipline, and equitable teaching techniques. In particular, become familiar with the scenarios and stories. “Lucy” and “Working with Yacko” provide positive role models for equitable practices. 
Review the handouts from the earlier sessions of the Student-Friendly Schools trainings. These include definitions, scenarios, the Code of Conduct, and other relevant resource materials. 
Become familiar with national and local disciplinary measures. Seek examples of national commitments and standards that support the Convention on the Rights of the Child. 
To discuss codes of conduct, become familiar with any local school-based examples. If participants bring codes of conduct, review the content with sensitivity to gender roles and the risks of gender-based violence (GBV) in schools. This is an opportunity to raise awareness of the benefits of shared professional norms and standards. 
Post the flip chart with “Norms/Rules to Discuss GBV” from the session What is Gender-Based Violence?  in a prominent location. 
Post the flip chart “Systems Approach to GBV in Schools” (see Trainer Material 7) in the front.
[image: ]Materials
Equipment
Participant binders, manuals, or folders for handouts.
Participant notebooks 
Pens
Flip charts
Markers
Tape
Computer, projector screen, and cables (optional) 
Bell or other noisemaker (glass with spoon, chimes, etc.) to manage time
Handouts
Handout 13: The Role of the Educator
Handout 14: Educator Challenges
Handout 15: The Story of Lucy
Handout 16: Bystander and Upstander Interventions
Handout 17: Positive Discipline
Handout 18: Practical Teaching Tips
Handout 19: Gender Equity: Checklist for Educators
Handout 20: How Can We Intervene?
Handout 21: Practicing Interventions
Handout 22: Educators as Agents of Change
Trainer Materials
[bookmark: _Toc235768739][bookmark: _Toc236737428][bookmark: _Toc364750611][bookmark: _Toc365013557]Trainer Material 7: Flip Charts
[bookmark: _Toc396309562]Motivation	[image: ] 45 min
[bookmark: _Toc396309563]Competent, Caring Professionals
[bookmark: _Toc365013558]Participants discuss professional standards in a Code of Conduct to prioritize relevant children’s rights commitments. Acknowledging the challenges, they identify reasons that education professionals must intervene to address GBV. 

Greet the participants and form groups of four that include both participants and their counterparts. 
Recall that in previous sessions of the Student-Friendly Schools program, participants have addressed such questions as: “What is gender-based violence (GBV)?” and “Why does it happen?” Participants have also reviewed national and international agreements to protect the rights of every child. Add, “In this session, we focus on a practical question: ‘What can educators do?’” 
Refer to Handout 13: The Role of the Educator. Introduce the session topic and the objectives. Explain that this session includes pragmatic tools and techniques, including codes of conduct, discipline, equitable teaching, and interventions to reduce the risks of GBV. Elicit expectations and offer brief, clarifying responses to questions. Post Trainer Material 7: Flip Chart 1 on the wall and note more substantive concerns.
In the previous session, participants were asked to review a sample Code of Conduct Preamble and to bring copies of their own school codes, if available. Ask, “How many of you have a Code of Conduct for your schools?” Note those host country educators who raised their hands and, if sample codes are available, ask, “What do you value most about your Code of Conduct?” 
[image: ] Note: If schools do have codes of conduct, ask for examples of standards and norms that support and reinforce children’s rights at local levels. If schools do not have codes of conduct, or if educators are unfamiliar with their schools’ codes, this session raises awareness of the standards that support student-friendly schools.
Describe the significance of the “Teacher’s Code of Conduct,” a set of shared values, expectations, and norms. State, “The Code of Conduct is a practical, school-based agreement. Education professionals develop codes of conduct to establish consistent, predictable school standards of behavior. When the Code of Conduct is based upon fair and inclusive school values, it protects the equal rights of all children, girls and boys.”
Refer to the Trainer Material 7: Flip Chart 2, posted on the wall. Highlight the leadership role of the educator at the center of this system. Explain that commitments at each level (educator, classroom, school, inter/national) relate to and reinforce each other. For example, the international Convention on the Rights of the Child (CRC) is reinforced at national levels through laws and policies and at community levels through school codes of conduct, classroom rules/norms, and equitable teaching practices. 
[image: ] Post Adaptation: Refer to national laws or Ministry of Education policies that are relevant. 
Write “Code of Conduct” under the category “School Standards” and say, “At the school level, a Code of Conduct establishes professional standards in support of children’s rights. Each school develops its own code of conduct.”

Refer to Handout 13: Article 2: Code of Conduct. Divide the whole group into three sections (Groups A, B, C). Explain that in each section, small groups will review Code of Conduct: Article 2 to identify statements that relate to children’s rights. Assign the topics:
Group A: Equal rights for all
Group B: Protection from harm 
Group C: Teach respect and care

After five minutes, elicit examples that support each of the assigned topics, beginning with Group A. Post Trainer Material 2: Flip Chart 3 on the wall. Write the group topics and note the relevant statements by referencing their numbers. Request that participants read the statements and explain how they relate to their topic. Some statements (e.g., No. 1) apply to more than one topic. 
[image: ] Note: Possible Responses:
Group A: Equal rights for all – Nos. 1, 2, 3
Group B: Protection from harm – Nos. 1,4, 5, 6, 9
Group C: Teach care and respect – Nos. 1, 3, 8

Emphasize that the roles and responsibilities of educators extend beyond requirements to meet academic objectives. Ask that a host country participant read Article No. 3 of the Code of Conduct: 
Code of Conduct: Article No. 3 (Sample)
“The exercise of responsible judgment is at the heart of professional activity, and the actions of caring, competent, and committed teachers and education personnel to help every student reach his or her potential is a critical factor in the provision of quality education.”

Offer an example of the day-to-day challenges associated with educators’ responsibility to protect and care for every child. Refer to Handout 14: Educator Challenges and introduce Ms. Milo. Have a participant read the story aloud and then facilitate a whole group discussion. Write responses to the discussion questions (below) on a flip chart, using key words. Encourage participants to take notes on Handout 14. Take five minutes to answer discussion questions. 
[image: ] Note: Possible Responses:
1. In your opinion, why would the teacher decide to leave the girls alone?
Too busy to deal with the problem
Doesn’t know what to do 
Doesn’t think it is her responsibility
Doesn’t have school-based support for an intervention

2. What are the risks if the teacher does not intervene?
Students accept GBV as normal
Other students, girls and boys, will imitate GBV
Vulnerable students lose confidence in schools as safe places to learn

3. Have you encountered a similar situation before? What are the challenges?
No schoolwide rules or code of conduct against GBV
Other teachers may not support the intervention
Culture accepts GBV – violence is reinforced in media (TV, songs, etc.)

Some participants might consider the students’ behaviors “normal” for adolescent girls, and not violent. Refer to previous discussions concerning types of GBV, risks, and the long-term impact.

Post Trainer Material 7: Flip Chart 4 on wall. Survey the participants by asking: “How many of you would intervene to stop this behavior?” Recognize those who raised their hands and ask, “What would you do?” Take examples and write key words on a flip chart. 
Thank participants for their suggestions and highlight constructive (nonviolent) approaches. Explain, “In this session, we will discuss immediate responses to GBV and more systematic ways that educators protect the rights of the child. Please continue to share your ideas; we learn from each other’s experiences.”
To provide an example of a caring, competent educator, refer to Handout 15: The Story of Lucy. In this story, the teacher describes an intervention to provide guidance and encouragement to a female student at risk of GBV. Allow five minutes for individuals to read the story and discuss the questions at their tables. 
[image: ] Note: The author of this story is a Peace Corps Volunteer. 

After five minutes, alternate calling on females and males as you facilitate a whole group discussion of the questions below. Write responses to the discussion questions on a flip chart, using key words. Encourage participants to take notes on Handout 15. 
Discussion Questions 
a. What are the gender-based risks that Lucy is facing? 
[image: ] Note: Possible Responses: Lucy needs money for tuition and her risky behaviors with men could lead to sexual violence, pregnancy, or sexually transmitted infections (STIs). 

b. Which actions show that the teacher cares and shows interest in his students? 
[image: ] Note: Possible Responses:
Taking time to find out about Lucy’s situation outside of school
Recalling details of her talent in science class 
Trying to “fix” the problem – not just of poor attendance or risky behavior, but threats to her future and her ability to reach her full potential 

c. What are three possible reasons that caring, competent teachers become involved? 
[image: ] Note: Possible Responses:
They believe they can make a difference for the student.
They want to prevent a bad situation from becoming worse.
They wish that a caring adult had helped them in a risky situation.
They are confident in their ability to change the situation.
They have school-based support for their interventions.

d. Did the teacher act alone? Could he have acted alone? Why is it important to work in a community (of teachers, of parents, etc.)?
[image: ] Note: Possible Responses:
When the teacher got the other teachers involved, together they helped Lucy.
Lucy may have been motivated to complete her studies because the community believed in her.

Discuss participants’ experiences in similar situations. Ask, “Have you encountered a similar situation before?” Take examples and note the high level of awareness and commitment required to intervene with appropriate guidance. 

Refer back to the Trainer Material 7: Flip Chart 2. Recall that at each level, commitments relate to and reinforce each other. Internationally, the Convention on the Rights of the Child has helped to establish national policies that protect children from GBV. At local levels, school-based codes of conduct reinforce national laws and international standards. Emphasize, “As we implement equitable practices, we transform commitments to action. The daily challenge, for each of us, is to serve as role models and guides for fair and respectful practices. These international documents help you know that you are addressing SFS as part of a broader strategy to protect and advance the rights of all children. ” 
[image: ] Note: This activity assesses Learning Objective 1.

[bookmark: _Toc364750613][bookmark: _Toc365013566][bookmark: _Toc396309564]Information 1	[image: ] 20 min
[bookmark: _Toc396309565]Equitable Educator Practices
[bookmark: _Toc365013567]Participants consider how their roles as educators can reduce GBV and advance children’s rights by learning about bystander interventions and positive discipline. 

1. Raise awareness of the care and judgment required to respond appropriately to school-related GBV. Explain that to “intervene” is to get involved, either to help someone or correct a situation. Say, “I am going to read a few scenarios. In each case, imagine that you are the teacher. Raise your hand if you think you would intervene.” 
A boy and girl are sitting in front of your classroom talking quietly and smiling. Do you intervene? 
Two boys and a girl are standing in front of the school laughing. Do you intervene? 
Five boys have formed a circle around two girls and are speaking loudly and laughing. The girls are not speaking. Do you intervene? 
A female student is in the hallway with a handsome new teacher. He puts his hand on her shoulder. Do you intervene? 
Later, the teacher tells you that the same female student wants to meet with him after school to discuss problems she is having at home. Do you intervene? 
A male teacher is caning a male student outside his classroom. Do you intervene?
A female teacher is caning a male student outside her classroom. Do you intervene?

1. Explain that in these situations, the teacher must weigh the scope of his or her responsibilities as an educator. The decision process does not relate to typical academic or management roles and duties. Instead, the educator is a bystander (observer), deciding whether to address the risks of gender-based violence. 
1. Post Trainer Material 7: Flip Chart 5 on the wall. Ask, “What do we mean by ‘bystander’?” Take one or two responses and ask for examples. Recall the story of Ms. Milo, who observed the harassment of a student and did not respond. Ask, “What do we mean by upstander?”. Refer to Handout 16: Bystander and Upstander Interventions and introduce the definition of “Bystander” and the definition of Upstander.
Bystander: A bystander is a person at the scene of an unsafe interpersonal situation but is neither the aggressor nor the victim. As an observer of a potential dangerous, emergency, or criminal situation, a bystander could have helped but did nothing to intervene. 
Upstander: A person who stands up for something, who takes an action, however, simple, to interrupt or change the unsafe interpersonal situation.

1. Have small groups discuss Handout 16. They will analyze the bystander illustrations and possible upstander interventions and develop additional responses to the questions and scenarios. Allow six minutes. Walk from table to table, responding to questions and encouraging table groups to add their ideas to the handout.
1. After six minutes, bring the groups together for discussion of the interventions. Elicit ideas in response to the questions on Handout 16. Clarify, “What is the difference between an intervention with students and an intervention that involves an adult?” Note ideas on Trainer Material 7: Flip Chart 6.
[image: ] Note: Educators have the authority to discipline their students. In situations that involve other adults, bystanders must intervene with caution. Recognize that the decision to intervene depends on factors such as gender norms or whether the observer is senior in status, e.g., a local teacher versus a Peace Corps Volunteer. Find an appropriate way to address the situation: verbally, in the moment, and later. Educators have a responsibility to protect children’s rights and must find a safe (“do no harm”) way to intervene in these situations. 
1. Ask, “How do teachers demonstrate fair and respectful practices when responding to inappropriate student behaviors?” Take a few examples, recognizing the judgment, patience, and competence required to manage the gender-related behaviors of adolescents. Note that as students observe educators’ reactions to GBV, they are developing their own understandings of respectful norms and expectations. 

1. Refer to Handout 17: Positive Discipline. Ask a host teacher to read the definition of positive discipline. 

Positive discipline aims to develop a student’s behavior. It is meant to teach self-control and teach respectful interactions between boys and girls. Benefits include:
Raising self-awareness (how own behaviors are perceived)
Raising social awareness (rights, norms, expectations, reactions of others)
Developing understanding
Requiring girls and boys to assume responsibility for their actions
Monitoring behaviors to ensure accountability

1. Emphasize the developmental aspects of positive discipline. Ask for comments and questions. To provide a contrast, read the definition of punishment.
Punishment aims to control behavior through negative interventions. Punishment is a negative action imposed on a person for breaking a rule or showing improper conduct. Typically, punishment involves negative verbal reprimands, or psychological or physical pain. Cruel and degrading punishment is any punishment that frightens, humiliates, threatens, embarrasses, mocks, or harms students, including corporal punishment.

1. Ask, “What stands out for you?” Take comments and if you encounter skepticism, refer briefly to national agreements and policies that support positive discipline. (Do not argue. Request that participants keep an open mind, and continue.) 

1. Have participants read Page 1 of Handout 17. Say, “Read and reflect on the positive approach to discipline presented on the first page of this handout. You may discuss this with your groups.” Allow three minutes.
[bookmark: _Toc364750615][bookmark: _Toc365013575][bookmark: _Toc396309566]Practice 1	[image: ] 10 min
[bookmark: _Toc396309567]Identifying Positive discipline
[bookmark: _Toc365013576]In pairs, participants will analyze the concepts of positive discipline by identifying how they were applied in a continuation of the story of Neema and Yacko. 
1. To analyze constructive approaches, introduce an example of positive discipline in action. Refer to Page 2 of Handout 17 and say, “Earlier, we read about a 12-year-old student named Yacko, who was harassing Neema in front of their peers. As you read the following scenario, consider how an experienced teacher used positive discipline to influence the attitudes and behaviors of this student.” 

Have counterparts and Volunteers work in pairs to analyze this example of positive discipline. Focus attention on the teacher’s communication skills. Say, “Respond to the discussion questions and document at least three techniques used to engage the student in respectful, gender-related behavior.” Allow four minutes for counterparts to discuss and document their ideas.
[image: ] Note: Possible Responses:
1. Which positive discipline techniques stand out for you? 
Time for reflection
Calm, patient, firm communication 
Asking questions to develop understanding and resolution

2. How does the teacher demonstrate:
Respect?  Does not assume worst; listens to student’s point of view
Patience?  Stays calm; waits a few moments for answers
Accountability?  Agrees to solution, with time limits; monitors behaviors 

3. What are the benefits of a developmental approach to discipline? 
Student knows what is acceptable and unacceptable
Student accepts responsibility for actions
Fair approach includes accountability
[bookmark: _Toc396309568]Information 2	[image: ] 15 min
[bookmark: _Toc396309569]Equitable Teaching Techniques
Participants identify personal examples of positive discipline and equitable teaching techniques to clarify how those approaches encourage and promote respectful changes.

1. Post Trainer Material 7: Flip Chart 7 on the wall and ask host educators to share examples of positive discipline from their own experiences. Note local examples of positive (nonviolent) discipline on the flip chart and thank the teachers for sharing their ideas. 
1. Note that this session started with an emphasis on early intervention and discipline techniques. These techniques are reactions to GBV and other inappropriate behaviors. Ask, “How can we be more proactive? How do we help each girl and boy reach full potential through teaching practices and daily interactions,” Take examples and highlight equitable practices.
[image: ] Note: Possible Responses: 
Be a model by treating others fairly; call on both boys and girls.

1. Write “Equitable Teaching” at the top of a flip chart and ask: “What does ‘equitable’ mean?” Clarify that “equitable teaching” is fair and inclusive of girls and boys. Refer to the relevant examples on the flip chart. Ask for additional examples of equitable teaching practices. Take ideas from host country educators first. Write key words on the flip chart. If host country educators have not offered suggestions, say, “By the end of this exercise, you will have many ideas to add to this list.”
[image: ] Note: Possible Responses: 
Encourage girls and boys to take leadership roles in science and math projects; select books and resources that demonstrate gender equality; talk about gender equity in classes; do poster contest or poetry contest to help students understand the value of being inclusive.

1. Refer to Handout 18: Practical Teaching Tips. Instruct table groups to write equitable (fair and inclusive) techniques on the worksheet. Say, “Consider the ideas on the flip chart and share any other tips that you have observed or practiced. Write helpful ideas on your handout.” Allow five minutes.

1. After five minutes, elicit examples of teaching tips from each table, one category at a time. Ask for two ideas for the first category: No. 1-Teaching Techniques – and then request additional suggestions from other groups. Note key words on the flip chart, asking for examples, as needed. Rotate to other table groups to elicit techniques for the remaining categories:
No. 2-Classroom Environment; No. 4-Tasks/ Responsibilities 
No. 3-Learning Resources; No. 5-Community 

1. Refer to Handout 19: Gender Equity: Checklist for Educators. Explain that this resource includes equitable practices from many regions of the world. Have counterparts and Volunteers work in pairs to compare this list with their shared ideas. Say, “Compare these ideas to the practical tips that we have generated together. Note similarities and highlight ideas that may be useful in your school.”

1. After four minutes, invite host country educators to offer comments and feedback. Ask, “In your opinion, which of these practices could you most easily implement in your classrooms?” Elicit ideas and highlight noteworthy practices (mark with a star or other symbol). 
1. Remind participants to keep this checklist in mind during the monitoring and evaluation session at the end of the workshop. The checklist will help to identify priorities and document progress.
[image: ] Post Adaptation: Consider a 30-minute break after this activity. Participants may continue to discuss their checklists and next steps when they return to their school communities. 
[image: ] Note: These activities assess Learning Objective 2.
Practice 2	[image: ] 70 min
[bookmark: _Toc396309570]Responsible Interventions
In their roles as educators, participants practice applying intervention, discipline, and equitable teaching techniques to address a school-related risk of gender-based violence. 
1. State, “Let’s put our heads together to address a scenario that involves a teacher and a group of students. Your task is to recommend a series of interventions.” Explain that participants will first identify the risks. Then they will draw from their professional experiences and the resources shared in this session to address the situation

Emphasize that bystanders must analyze a situation carefully before taking action. Add, “Keep in mind two priorities: (a) Defuse violence rather than escalate it; (b) Safety comes first.” Allow three minutes for participants to discuss the case and then elicit responses. 

1. Refer to Handout 20: How Can We Intervene? Have participants to read the scenario and discuss question No. 1: “What are the gender-based risks to the students?” Allow three minutes. 
[image: ] Note: Possible Responses: 
 girls discouraged from excelling in science, math, or other academic subjects; career opportunities are limited; psychological damage to Lina; male harassment accepted by females.
1. Continue, “Since we agree that this is a situation where Lina and other students are at risk, let’s look at what we as educators can do. First, I’ll explain the tasks; then we’ll break into groups and get started. You will have 15 minutes to prepare for a role-play and presentation.”

1. Say, “Imagine that you are the teacher in this situation. How will you intervene?” Refer to question Nos. 2-4 on Handout 20 and provide step-by-step instructions. 
“Discuss question Nos. 2-4 and agree to a series of interventions.
Illustrate the series of interventions on the flip chart.
Create a short role-play. Demonstrate how to intervene immediately. (Question No. 2) 
Present the role-play. Then have a representative summarize the group’s ideas for addressing question Nos. 2-4:
· No. 2—What will you do immediately, to intervene? 
· No. 3—What will you do next, to prevent similar behaviors?
· No. 4—How will you follow up to ensure that all students have fair, respectful opportunities to realize their potential? 
[image: ] Post Adaptation: Using key words, write the instructions on a flip chart.

1. Groups will have a total of five minutes to (a) present their role-plays and (b) summarize the groups’ ideas. After responding to any questions, separate the participants into two groups: males and females. These groups have 15 minutes to prepare the role-plays and flip chart presentations. 
[image: ] Note: If participants ask why they have been separated, respond: “Let’s see if we find notable differences in approaches.” The separation into female and male groups may (or may not) generate gender-related differences. If there is a major imbalance in the sizes of these two groups, allow a few participants from the larger group to join the smaller group. Remind them to respect any gender-related perspectives presented by the original members of the group. 
1. After 12 minutes, remind the two groups that they have three minutes before their role-play and flip chart presentations. Emphasize, “You will begin with the role-play. Prepare the volunteer actors in your group to (a) show us how you might intervene and (b) present the ideas on the flip chart.” 

1. After the 15 minutes of preparation, begin with the male perspectives. Emphasize: “You only have five minutes, total. We will keep strict time!” After each of the role-plays and flip chart presentations, offer a round of applause, thank the role-play actors and other presenters, and allow time for clarifying questions.
[image: ] Note: Monitor time closely, as it is easy to go over time with this activity.

1. To debrief the group’s presentations, display the two flip charts side-by-side and compare the sets of ideas. Begin with the first step in the process. Describe similarities in the role-plays and ideas proposed for immediate action. Notice contrasts as well. 

1. Post Trainer Material 7: Flip Chart 8 on the wall and ask, “Which immediate intervention techniques seem particularly effective?” Document ideas on the flip chart. 
[image: ] Note: Possible Responses: 
Monitor behaviors closely; move quickly to stop the harassment; speak firmly, emphasizing clearly that the behaviors are unacceptable; say, “I am not going to tell you again”; counsel and encourage Lina separately to develop her confidence. 

1. Continue with the second question. Ask, “What will you do next to prevent similar behaviors?” Recognize similarities in ideas and highlight contrasts. Put a star next to the most effective techniques or approaches. Notice if the proposed interventions include individual and/or group discussions with students. 
[image: ] Note: Possible Responses: 
Counsel and provide support to Lina; monitor behaviors of class leaders and follow up with encouraging or disciplinary measures, as needed; find ways to value the diversity of attributes, interests (academic, leisure), and talents of girls and boys.

1. Next, compare the third steps in this process. Ask, “How will you follow up to ensure that all students have fair, respectful opportunities to realize their potential?” Recognize similarities and notice contrasts as well. Highlight effective techniques. 
[image: ] Note: Maintain an open, nonjudgmental tone. The approaches proposed by females and males may be similar, or participants may be surprised by contrasts in communication styles and/or approaches to discipline. For example, the female teachers may try to mentor Lina to enhance her ability to assert herself. 

1. Request that participants compare the sets generated by males and by females. Ask, “Are there any notable differences between these two sets of ideas? Do female and male participants seem to have distinct approaches – or are they similar?”
[image: ] Note: Maintain an open, nonjudgmental tone. The approaches proposed by females and males may be similar, or participants may be surprised by contrasts in communication styles and/or approaches to discipline. For example, the female teachers may try to mentor Lina to enhance her ability to assert herself. 

1. Refer to Handout 21: Practicing Interventions and explain that to become more skilled in addressing school-related GBV, all participants will now practice teacher interventions. Review the handout’s instructions. Have counterparts and Volunteers return to their groups of four and ask them to count off from one to four. 

1. Refer to the chart and explain that the next activity takes place in four rounds. Note that according to the participant’s numbers (Nos. 1-4), their roles change in each round. Provide an example, “In the first round, according to your number (Nos. 1-4), you have the following roles
No. 1 – Teacher who will intervene
No. 2 – Boy named Yacko
No. 3 – Girl named Gemi
No. 4 – Observer: After the role-play, facilitate debriefing; offer constructive feedback”
[image: ] Note: Emphasize that you will use the bell to keep strict time. Demonstrate by ringing the bell. 

1. Add details for the preparation of each round: “To start each round, I will read the scenario. You have two minutes to prepare and discuss options for the teacher’s intervention.” Summarize the steps in each round: 
Preparation (two minutes)
Role-play with intervention (two minutes)
Debriefing and constructive feedback (two minutes)

1. Review the debriefing instructions and respond to any questions. Emphasize that the observer adds constructive feedback after the “teacher” and the “students” respond to two questions: 
What seemed to work well?
What could be improved? Be specific with one or two suggestions.
1. Conduct the four rounds of role-plays, strictly managing the time for preparation, each role-play, and the debriefing. Circulate to provide brief guidance, but only as needed. 
1. At the end of the four-round series, express appreciation for the level of participation and take a few minutes to debrief the activity. For each scenario, ask, “What worked well? Any particular challenges? Suggestions for improvement?” 
[image: ] Note:  This activity assesses Learning Objective 3. 
[bookmark: _Toc364750617][bookmark: _Toc365013584][bookmark: _Toc396309571]Application	[image: ] 20 min
[bookmark: _Toc396309572]Prioritizing Tools and Techniques
[bookmark: _Toc365013585]After reviewing handouts and writing in journals, counterparts identify at least five equitable practices that will be appropriate to implement in their schools. 
1. Refer to the Trainer Material 7: Flip Chart 2 and focus on the figure of the “Educator,” noting that the commitment to address GBV begins within oneself, with the understanding and confidence in one’s ability to make a difference in children’s safety and opportunities. Ask, “Which attributes enhance an educator’s leadership and influence in school communities?” Write the examples that participants suggest on Trainer Material 7: Flip Chart 9.
[image: ] Note:  Examples include: judgment, facilitation skills, fairness, caring for students, confidence, ability to communicate with clear guidelines, and active listening skills.
1. Refer to Handout 22: Educators as Agents of Change. Review the resources that support educators in their commitment to prevent and respond to GBV. Elicit ideas for each category and ask participants to add notes to their handout. 
[image: ] Note:  Possible Responses: 
Leadership: Judgment, communication skills, principled actions
Classroom Norms: Classroom rules/guidelines; equitable teaching practices
School Standards: Teachers’ Code of Conduct
Institutional Policies: Convention of the Rights of the Child, national policies
1. Emphasize that to facilitate changes in classrooms and schools, participants will need to serve as role models and guides. They need to practice (emphasize deliberately practice) upstander interventions, positive discipline, and equitable teaching techniques discussed in this session. 

1. Refer to the “Journal” section in Handout 22. Have participants take five minutes to think about their roles and priorities as they return to their schools. Ask, “Which ideas and resources will be most useful as you return to your schools?” 

1. Refer to the Trainer Material 7: Flip Chart 10 and say, “Consider the following questions as you write in your journals:
Role-plays: What skills did you appreciate in observing the role-plays?
Teaching: Are there specific, concrete teaching techniques that you will try?
 Discipline: How will you adjust your approach to discipline? Are there specific actions, questions, or words that your will include? Any that you will exclude?
Interventions: Are you more likely to respond quickly to GBV? Which bystander or upstander actions or words seemed most useful?
Code of Conduct: Which standards/practices are relevant for a Code of Conduct?”
1. After five minutes, invite host country educators to take the lead in sharing the ideas in their journals. Refer to the flip chart “Review Questions” and begin with the first question. Address the five topics in turn, eliciting comments, suggestions, and words of caution for each category. Thank the host country educators for their guidance and refer to Trainer Material 7: Flip Chart 1 to address any outstanding issues. 

1. To finish on a constructive note, request that participants and their counterparts pair up to discuss their journal responses to the guided questions. Say, “Together, identify at least five practices that you will be able to use when you return to your schools.”

1. In closing, acknowledge the community support required to sustain safe, equitable learning opportunities for all girls and boys. The challenge, as participants return to their schools, is to influence and engage school and community leaders. Explain that in the next session, participants will strategize together to develop networks of leaders with a commitment to address GBV in their schools and communities
[bookmark: _Toc359853534][bookmark: _Toc235768743][bookmark: _Toc236737436][bookmark: _Toc364750619][bookmark: _Toc365013593][image: ] Note:  This activity assesses Learning Objective 4. 
[bookmark: _Toc396309573]Assessment
Learning Objective 1 is assessed in the Motivation section as participants analyze codes of conduct propositions and scenarios.
Learning Objectives 2 is assessed in Information section during the analysis of bystander interventions, positive discipline, and equitable teaching techniques.
Learning Objectives 3 is assessed in Practice sections as participants develop and practice interventions they are able to use to address GBV in their schools.
Learning Objectives 4 is assessed in Application sections as participants identify five equitable practices they will use to address GBV when they return to their schools.
[bookmark: _Toc359853535][bookmark: _Toc235768744][bookmark: _Toc236737437][bookmark: _Toc364750620][bookmark: _Toc365013594][bookmark: _Toc396309574] Trainer Notes for Future Improvement	
Date and Trainer Name: [What went well? What would you do differently? Did you need more/less time for certain activities?]

[bookmark: _Toc396309575]Resources
· [bookmark: _Toc359853536][bookmark: _Toc235768745][bookmark: _Toc236737438][bookmark: _Toc364750621][bookmark: _Toc365013595][bookmark: _Toc365029644]Doorways III: Teacher Training Manual On School-Related Gender-Based Violence Prevention and Response. (2009). Washington, DC: United States Agency for International Development. Available at: http://transition.usaid.gov/our_work/cross-cutting_programs/wid/doorways.html 
· Bystander Intervention: Training For Volunteers and Trainees: Facilitators Guide. (2012). Peace Corps.
· Gender Equitable Practices in Teaching. Global Core Session, Pre-Service Training. Peace Corps. 
· Lemov, D. (2010). Teach Like a Champion: 49 Techniques that Put Students on the Path to College. San Francisco: Jossey Bass.



[bookmark: _Toc396309576][bookmark: H1][bookmark: H13]Handout 13: The Role of the Educator[footnoteRef:1]	 [1:  Education International (2008). Declaration on Professional Ethics. Retrieved March 17, 2008, from http://www.ei-ie.org/worldcongress2004/docs/WC04Res_DeclarationProfEthics_e.pdf.] 

Session Learning Objectives 
· Given a sample Code of Conduct, participants discuss challenges and propose three reasons local education professionals must intervene to address GBV in schools.
· Working in small groups, participants identify intervention, discipline, and teaching techniques that will advance children’s rights in their schools. 
· Using examples of school-related GBV, participants develop and practice interventions that include positive discipline and equitable teaching techniques.
· After assessing Student-Friendly Schools (SFS) resources, participants identify five equitable practices they will use to address GBV when they return to their schools.

Code of Conduct: Article 21 (Sample – Each school creates its own Code of Conduct.)
Education personnel shall:
1) Respect the rights of all children to benefit from the provisions identified in the UN Convention on the Rights of the Child, particularly as those rights apply to education

2) Acknowledge the uniqueness, individuality, and specific needs of each student and provide guidance and encouragement to each student to realize his/her full potential

3) Give students a feeling of being part of a community of mutual commitment with room for everyone

4) Maintain professional relations with students

5) Safeguard and promote the interests and well-being of students and make every effort to protect students from bullying and from physical or psychological abuse

6) Take all possible steps to safeguard students from sexual abuse

7) Exercise due care, diligence, and confidentiality in all matters affecting the welfare of their students

8) Assist students to develop a set of values consistent with international human rights standards

9) Exercise authority with justice and compassion

Discussion Questions

Instructions: Review Code of Conduct: Article 2 above to identify statements that address your group’s assigned topic. 

Group A: Equal rights for all 
Which statements support the principle that all girls and boys have equal rights, including fair and inclusive access to education opportunities?
 
 Nos. _________________________________


Group B: Protect from harm 
Which statements remind teachers to be caring and protective of students’ welfare in exercising authority and addressing risks of gender-based violence? 

 Nos. _________________________________


Group C: Teach care and respect 
Which statements support the belief that educators have the responsibility to teach boys and girls to respect and care for each other?
 Nos. _________________________________



Code of Conduct: Article 3 (Sample – Each school creates its own Code of Conduct.)
“The exercise of responsible judgment is at the heart of professional activity, and the actions of caring, competent and committed teachers and education personnel to help every student reach his or her potential is a critical factor in the provision of quality education.”

Which words stand out for you? Do you have suggestions for improvement? 

________________________________________________________________

________________________________________________________________

[bookmark: H14][bookmark: H2]_______________________________________________________________	

Handout 14: Educator Challenges
Ms. Milo is a teacher of upper primary school classes. She often has morning duty to monitor the students while they are playing outside before school. She notices that the boys and girls play separately, which seems normal. One of the older girls is much larger than the other girls. She is always with a group of girls and picks on the younger girls. One day, Ms. Milo notices that they are being very cruel to a smaller girl; some are running up and pinching her breasts and she is crying. They are calling her names and teasing her. Ms. Milo can tell that the smaller girl is upset, but she thinks this sort of teasing is normal, so she leaves the girls alone.

Discussion Questions


1. In your opinion, why would a teacher decide to leave the girls alone?




2. What are the risks if the teacher does not intervene?




3. Have you encountered a similar situation before? What are the challenges?




4. What could the teacher do to intervene in this situation? 


[bookmark: H3][bookmark: H15]Handout 15: The Story of Lucy
[bookmark: H4]Meet Lucy. She’ll be the one scrunched up behind her cluttered desk, legs folded in the disjointed rungs of her chair and her imagination escaping out the window to join the afternoon sun. It was a month before I could even recognize her face, and another year before I heard her voice for the first time.
One day, during a physics class no less, she came alive. After one especially difficult math class, the duration of which she’d spent face-down on her desk, I called her out for sleeping and asked her to try one of the problems. She gave me a long stare, scrawled a few lines on her desk, gave the correct answer, and went back to sleep. Another time we were doing a hands-on experiment scraped together with bits and pieces. I looked around for Lucy and was surprised to meet a toothy, wide-eyed grin: Lucy had been the one leaning on my shoulder the entire time, periodically handing me the latest iteration of her experimental rockets. When the other students were waiting for the matches to arrive, Lucy was quietly scraping leftover matchstick powder into foil scraps and rolling them into little balls. She would set one on the edge of the table, hold a flame under it, and invented a grenade. 
During tea break, I showed her the attendance book with all the X’s after her name. “How do we fix this?” By the time I realized she was crying, the bell had rung for class to begin, but she didn’t move. 
Instead she straightened up, looked me in the eye, and explained everything, tying together the situation at home (her father dead and mother a subsistence farmer), the life she’d fallen into just to afford a room, the late-night excursions through the village with her friends – she didn’t see a way out. “If I can find a way to take care of the school fees, can you promise me that you will be in school every day?” She said she could. And she did.
The other teachers came up with enough money to pay her school fees all the way through graduation the next year. Lucy dove head-first into her science classes, requesting evening tutoring in chemistry and even going so far as to convince another girl to give science another try, joining the class six months late but managing to stay afloat nonetheless. She’d also moved into one of the student communal housing “ghettos” with the other girls fascinated by science. When the headmaster requested that a laboratory demonstration be prepared for the district commissioner’s visit on graduation day, Lucy stepped up to present, alone, a hands-on science experiment to the commissioner and his entourage, including many government officials at the village and district levels. 
In his address to the school, the commissioner mentioned specifically “the students in the laboratory, who showed me a new way to teach science,” at which point he personally paid their exam fees in full.
Before I finished my service, I visited Lucy and realized she was in another ward. Her sister told me: “Lucy got to the other school and found out they didn’t have a science teacher, so she begged our mother to find the extra money to send her here. Those experiments you all do over there, whatever they are, that’s all she talks about.”
Discussion Questions
1. What are the gender-based risks that Lucy is facing?





2. Which actions show that the teacher cares and shows interest in students?






3. What are the possible reasons that caring, competent teachers become involved? 






4. Have you encountered a similar situation before? How did you learn about the student’s obligations outside of school? 





[bookmark: H16]Handout 16: Bystander and Upstander Interventions

Bystander
A bystander is a person at the scene of an unsafe interpersonal situation but is neither the aggressor nor the victim. As an observer of a dangerous, emergency, or criminal situation, a bystander could have helped but did nothing to intervene. 

People are less likely to intervene when others are present. They assume that someone who is more qualified will intervene. Other reasons bystanders do not say or do anything to intervene include:
· Don’t know what to do
· Fear that help will be rejected
· Belief that it is not their responsibility
· Fear of the attacker
· Won’t be taken seriously
· _______________________________
· _______________________________

An upstander intervention is when a bystander takes action to help a person in need of assistance. Many times there are people around the target or victim who might be able to intervene when they see troubling behaviors, before they lead to gender-based violence.


BYSTANDER JUST WATCHES
UPSTANDER TAKES ACTION



Instructions: Review the following scenario, discuss the ideas, and add suggestions.

School-based Scenario
Neema and Yacko are students in your class. Neema is 12 and her body is beginning to change. Yacko, who is the same age, likes to tease her, especially when he is with his friends. Neema doesn’t say anything to you, but you can see that Yacko makes her uncomfortable. After class, you hear Yacko’s voice, and as you approach a group of students, you realize that he is making fun of Neema’s breasts. Neema is silent, looking down at her shoes.

1. As an educator, what might you say and do to become an upstander?
· Intervene. Step forward. Speak confidently and firmly. Tell Yacko: “Stop!”
· Emphasize that the behavior is unacceptable. It is disrespectful.
· Tell Yacko to meet you, immediately, in your classroom.
· Tell Neema you will speak with her tomorrow.
· Say to the other students, “Do not be an audience for this behavior.” 
· Emphasize, “I’m not going to tell you again.”
· ________________________________________ 
· ________________________________________
· ________________________________________ 
· ________________________________________

2. What are the benefits of this educator’s intervention?
· Protects the student
· Provides a positive role model for all students
· Raises awareness of everyone’s responsibility to address the situation
· Demonstrates that the behavior is unacceptable
· Reinforces the school’s respect for all students, girls and boys 
· Strengthens student confidence in the safety of their school environment
· Prevents the risks of GBV from getting worse
· ________________________________________ 
· ________________________________________
· ________________________________________ 
It may be hard to act, but it can make a difference! 
Bystanders frequently outnumber aggressors. They can become upstanders and act when they see a risk or incidence of gender-based violence. If bystanders do nothing, the perpetrator (person doing the act of violence) may interpret their lack of action as a sign of approval. 


Student and Adult 

Troubling school-related risks of GBV may involve a student and an adult. In such situations, when a student seems to be at risk, bystanders have a responsibility to intervene. In general, it is best to address the student at risk, and do so immediately. Follow up with the head teacher, who will determine appropriate procedures. These may involve parents, a health clinic, police, school, and other authorities.

3. What might you say to the student at risk? 
· Can I speak with you now about …? 
· I need you help with …
· The headmaster has been looking for you. 
· There is a phone call for you. 
· ________________________________________
· ________________________________________ 

4. What are advantages of directing an intervention toward the person at risk?
· To interrupt the action without provoking the aggressor.
· To show the perpetrator that other people care about the student. 
· To provide support to a person who is scared or uncomfortable. 
· To encourage other bystanders and authorities to pay attention. 
· ________________________________________
· ________________________________________ 

5. What are possible ways to intervene with an adult colleague or known offender? 
· I know you well enough to know that you would not want to hurt someone ... 
· I wonder if you realize how that behavior comes across. 
· ________________________________________
· ________________________________________ 
6. What are some of the reasons that bystanders intervene and become upstanders?
· They have the courage to confront a dangerous situation.
· They care for others and feel it is the right thing to do.
· They are confident that they have the ability to change the situation.
· They would want someone to help if they were in a similar situation.
· ________________________________________ 
· ________________________________________
[bookmark: H5][bookmark: H17]Handout 17: Positive Discipline

[bookmark: H6]POSITIVE DISCIPLINE aims to develop a student’s behavior. It is meant to teach self-control and confidence by focusing on what the student should learn. The goal is for students to understand and correct their own behavior. The benefits of positive discipline include:
· Raising self-awareness (how behaviors are perceived)
· Raising social awareness (rights, norms, expectations, reactions)
· Developing understanding
· Requiring girls and boys to assume responsibility for their actions
· Allowing for self-management by students
· Monitoring establishes consistence, predictability, and accountability

PUNISHMENT aims to control behavior through negative means. Punishment is imposed on a person for breaking a rule or showing improper conduct. Types of punishment typically used with children: 
· Negative verbal reprimands and disapproval 
· Unpleasant tasks or chores
· Psychological or physical pain, including corporal punishment 

Cruel and degrading punishment is any punishment that frightens, humiliates, threatens, embarrasses, mocks, scares, ridicules, or harms students, including corporal punishment. 

Corporal Punishment
· Hitting, including with a switch or other object
· Slapping, punching
· Caning
· Shaking, choking
· Painful body postures
· Excessive exercise drills
· Preventing students from using the toilets

Child Labor
Some forms of child labor are considered harmful. Apply the following guidelines to ensure that labor around school is not harmful: 
· School chores should be age-appropriate and distributed fairly among students
· Students should not miss class to do work for the school or teacher
· The work should not cause harm or negatively affect a student’s health


Handout 17: Page 2
Working with Yacko		
You meet with Yacko in your classroom. You repeat that his behavior was unacceptable. You understand that he likes to joke with his friends. However, it is disrespectful of him to tease Neema, or any student, about her body. You ask Yacko if he feels his behavior is disrespectful. He doesn’t respond. You then tell him to take a few moments and think of a way to solve this problem together. Yacko takes some time. You wait patiently. He then says that he likes Neema and did not mean to disrespect her. You ask how and when he is going to apologize. He agrees to do so, quietly, within two days. You both agree that everyone deserves respect and he will not make that mistake again. Neema confirms that she received and accepted an apology from Yacko.

 Discussion Questions
a. Which positive discipline techniques stand out for you? 


b. How does the teacher demonstrate respect? Patience? Accountability? 


c. What are the benefits of a developmental approach?


Discipline vs. Punishment
	Discipline 
	Punishment 

	Using mistakes as learning opportunities
	Children behave to avoid punishment

	Giving children positive alternatives
	Telling children only what not to do

	Consistent, firm, respectful guidance
	Controlling, shaming, disrespectful 

	Teaching children to maintain self-control
	Children are controlled by fear of others 

	Consequences directly related to misbehavior
	Consequences unrelated to misbehavior

	Understanding individual abilities, needs, circumstances, and developmental stages
	Not taking into consideration individual abilities, needs, and circumstances

	Children follow rules because they are discussed and agreed upon
	Children follow rules because they are threatened or bribed

	Redirecting and selectively “ignoring” minor misbehavior
	Constantly reprimanding children for minor infractions, and they ignore you

	Effective communication; nonviolent
	Comply “because I say so!” Can be violent





[image: ]

[bookmark: H18]
Handout 18: Practical Teaching Tips
How can we provide respectful, inclusive learning opportunities for girls and boys? 

1. Teaching Techniques
	*
	*
	*
2. Classroom Environment
*
*
*
3. Learning Resources
*
*
*
4. Tasks and Responsibilities
	*
	*
	*
5. School-Based Community
	*
	*
	*


[bookmark: _Toc359853537][bookmark: _Toc235768746][bookmark: _Toc236737440][bookmark: _Toc364750622][bookmark: _Toc365013596][bookmark: _Toc365029645][bookmark: H19] Handout 19: Gender Equity: Checklist for Educators 
1. TEACHING TECHNIQUES
___ _Call upon girls and boys equally in class. (Alternate: girl boy, girl  boy). 
____Listen actively. Do not interrupt.
____ Challenge girls to participate in all subjects, including math and science. 
____Use cooperative pair and group work for equal participation of girls and boys. 
____Balance cooperative and competitive activities; engage girls and boys equally. 
____Give boys and girls the grades they have earned. 
____Practice positive disciplinary measures; avoid corporal punishment. 
____[Others?] 

2. CLASSROOM ENVIRONMENT
____Display respectful, gender‐sensitive class norms and rules. 
____Create an attractive, engaging classroom environment. 
____Show professional career images that raise girls’ and boys’ aspirations for advanced studies. 
____[Others?] 

3. LEARNING RESOURCES
____Select books and resources that demonstrate gender equality. 
____Develop gender-sensitive course objectives, exercises, and tests. 
____Write names on slips of paper, sticks or ...; draw names to ensure all respond. 
____Encourage girls and boys to join math, science, and other study clubs. 
____Insist that girls and boys learn to use computers and electronic equipment. 
____[Others?] 

Handout 19: Page 2
4. TASKS AND RESPONSIBILITIES
____Assign boys and girls similar responsibilities to counteract gender stereotypes. 
____Develop “Class Responsibility” chart with everyone addressing same tasks. 
____Recognize leaders, boys and girls, for being responsible, inclusive role models. 
____[Others?] 

5. SCHOOL-BASED COMMUNITY
_____Establish a Code of Conduct that requires safe, inclusive fair education practices. 
_____Develop a safe and friendly school-based community for girls and boys. 
_____Encourage girls and boys in sports, health, conservation clubs, and activities. 
_____Invite male and female professionals (scientists, engineers) as guest speakers.
_____Disallow students from entering a teacher’s house alone or after dark. 
_____[Others?] 

6. PERSONAL
_____Maintain respectful relationships with students and other teachers.
_____Be willing to listen actively to the problems a girl or boy is having. 
_____Demonstrate that you are worthy of students’ trust.
_____Practice positive discipline. 
_____Prepare a contact list and seek support to address challenging problems. 
_____[Others?] 


[bookmark: TM2][bookmark: H20]Handout 20: How Can We Intervene? 

[bookmark: TM3]One of the adolescent girls, Lina, is very active and resourceful. She likes to play sports and has also shown a strong interest in science experiments. Lately, Lina is spending more time with the boys than with the girls, and the girls have started to tease, shun, and insult her. Now the boys are starting to harass and be rough with her. Her new nickname is “Lina Boy.” 

Discussion Questions 

1. What are the gender-based risks and/or consequences to the students? 



2. How will you intervene? What will do you immediately?




3. What will you do next, to prevent similar behaviors?




4. How will you follow up to ensure all students have fair, respectful opportunities to  realize their potential? 


[bookmark: H21]Handouts 21: Practicing Interventions 
This activity provides opportunities for you to practice interventions that prevent and respond to school-related gender-based violence. Intervene with firm communication that provides guidance, teaches respectful behavior, and requires self-control. 

	
	1st Round
	2nd Round
	3rd Round
	4th Round

	Teacher - intervene
	#1
	#2
	#3
	#4

	Boy named Yacko
	#2
	#3
	#4
	#1

	Girl named Gemi
	#3
	#4
	#1
	#2

	Observer w/feedback
	#4
	#1
	#2
	#3



Instructions 
In your group, count off from Nos. 1-4. Note your number in the matrix (above). In each round, your role will change. For example, in the first round, according to your number (Nos. 1-4), you have the following role:
No. 1 – Teacher who will intervene
No. 2 – Boy named Yacko
No. 3 – Girl named Gemi
No. 4 – Observer: After the role-play, facilitate debriefing; offer constructive feedback 

Steps in Process 
The activity is organized in four rounds. The steps in each round: 
· Preparation (two minutes)
· Role play with intervention (two minutes)
· Debriefing and constructive feedback (two minutes)

Notes for Debriefing 
The observer facilitates and adds constructive feedback after the “teacher” and the “students” respond to two questions: 
What seemed to work well? Think of verbal statements and nonverbal communication (gestures, body, voice, eyes, facial expressions, etc.). 
What could be improved? Be specific with one or two suggestions.

 
									Handout 21: Page 2

Scenarios

First Round: Imagine that you are in your school community. Your students have developed respectful classroom guidelines or norms. You notice that one of the boys, Yacko, is constantly teasing and trying to get close to a girl named Gemi, who has matured physically at an early age. Yacko is calling and approaching Gemi in the hall. As the teacher, how will you intervene with Yacko?



Second Round: As noted earlier, Yacko has been teasing and trying to get close to Gemi, who has matured physically at an early age. You intervened with Yacko. Now, as the teacher, how will you intervene with Gemi? 



Third Round: Last week you intervened with Yacko and Gemi to clarify acceptable, respectful behaviors. At recess, you notice that Yacko follows Gemi as she goes behind the shed. As the teacher, how will you intervene with Gemi? 



Fourth Round: As noted earlier, Yacko followed Gemi as she went behind the shed. You have just intervened with Gemi. As the teacher, how will you intervene with Yacko? 



[bookmark: TM4][bookmark: H22]Handout 22: Educators as Agents of Change

 Systems Approach to GBV



	Educator
Leadership
	Classroom Norms
	School Standards
	 Institutional Policies

	Role model,
Guide
	Student Rules, Guidelines and Practices
	Code of Conduct
	Convention on the
Rights of the Child






JOURNAL (Personal Reminders)



[bookmark: TM7]Trainer Material 7: Flip Charts 
Flip Chart 1: Questions & Concerns		
Questions & Concerns







[bookmark: SFSRoletm7f2]
Flip Chart 2: Systems Approach to GBT

Systems Approach to GBV



	Educator
Leadership
	Classroom Norms
	School Standards
	 Institutional Policies

	Role model,
Guide
	Student Rules, Guidelines and Practices
	Code of Conduct
	Convention on the
Rights of the Child


[bookmark: SFSRoletm7f3][bookmark: _GoBack]
Flip Chart 3: 						Flip Chart 4: “What would you do?”
Group A: Equal rights for all
Group B: Protection from harm 
Group C: Teach respect and car
“What would you do?








[bookmark: SFSRoletm7f5]
Flip Chart 5: Bystander/Upstander		Flip Chart 6: Interventions			
Interventions
Students		Adults





Bystander


Upstander










[bookmark: SFSRoletm7f7]Flip Chart 7: Positive Discipline		Flip Chart 8: Stage 1: Interventions
Stage 1: Interventions





Positive Discipline










[bookmark: SFSRoletm7f9]Flip Chart 9: Educator Leadership		Flip Chart 10: Review Questions
Review Questions
Role-plays: What did you notice in observing the role-plays?
Teaching: Are there specific teaching techniques that you will try?
Discipline: How will you adjust your approach to discipline? Are there specific actions, questions, or words that you will add? Any that you will exclude?
Interventions: Are you more likely to respond quickly to GBV? Which bystander or upstander actions or words seemed most useful?
Code of Conduct: Which of the educator standards and practices would you include in a Teachers’ Code of Conduct? 


Educator Leadership
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Positive Di

ipline Techniques

* Catch students being good; praise them when they are not seeking
attention and misbehaving

« Ignore the bad behavior when possible, giving the child positive
attention during pleasant times.

+ Teach students to ask for attention (e.g. raising their hands when they
want to speak).

* TargetStop-Do: Target the student by name, identify the behavior to
be stopped, tell the student what he or she is expected to do at that
moment, let him or her make the decision about what he or she does
next and its consequences. See Case Study 3 in Activity 2

+ Do the unexpected: Lower your voice, change your voice or walk out
of the room for a second

« Distract the student who is misbehaving. Ask a direct question, ask a
favor, give choices or change the activity.

« Speak to the student after class.

* Move the student to another desk. This is a great strategy if a
student i talking to the same student all the time and they sit near
each other.

* Use nonverbal cues whenever possible:
* Give them a stern look, but do not speak.

Hold up your pencil when a student should be writing.

Hold up 2 book when a student should be reading

Walk near the student.

Touch the student’s desk.
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