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Introduction

The purpose of the TEFL (teaching English as a foreign language) training package is to provide a global standard of excellence in teacher training, ensuring that all Peace Corps TEFL Volunteers have a solid foundation of English language teaching knowledge, skills, and attitudes needed to facilitate improved teaching, learning, and professional practice in the TEFL project  area.  The goal is that TEFL trainees and Volunteers worldwide receive consistent, high-quality training in the areas where Peace Corps works and, through increased training and awareness of monitoring and evaluation, come to better demonstrate contributions to the development of English language competence in their respective host countries.  This training package, informed by recognized principles and practices in the fields of general education, TESOL (teaching English to speakers of other languages) and applied linguistics and best practices from Peace Corps posts, is designed to allow necessary post or project adaptations. 

The TEFL training package supports the Peace Corps 2010 Comprehensive Agency Assessment Strategy #2: Focus In/Train Up. It is a collection of 21 session plans based on current research on language teaching, applied linguistics, language acquisition and established effective classroom practices. It was developed through a collaborative process, involving recognized experts in the education field and collaboration between overseas and OPATS staff.  This process included five roll out workshops on the TEFL curriculum, where more than 35 sessions in different Education training packages were demonstrated by specific post trainers and observed and critiqued by all. 

The TEFL Training Package builds on the required training sessions of the Global Core and Global Education Sector Training Packages by giving participants a solid grounding in the principles and practices of English language teaching, supplementing the sessions on general teaching practice in the other sessions.

The training sessions for the TEFL project area are rigorous. They are demanding because many posts request qualified teachers and it can be difficult for a relatively young, recent college graduate to establish credibility with veteran host country teachers.  The need for high quality, consistent training is crucial especially because Peace Corps is working to establish a Peace Corps TEFL Certificate. 

Four ways that Peace Corps tries to build credibility for Volunteers with little or no academic background in TEFL nor teaching experience are (1) increasing their native speaker awareness so that they can discern language patterns and then find ways to explain them, (2) helping them facilitate teacher communities of practice, (3) providing principles and practices so that Volunteers can engage in decision-based teaching, and (4) giving them a foundation in the recognized essential knowledge and practice of English language teaching.  

Training sessions enhance language awareness by making participants explicitly aware of language as it is used, abused, and played with (puns, rhymes, songs) in the real world. Then, they gain practice in generating similar examples of the language feature or language error they need to explain. By generating multiple similar examples they have the possibility of perceiving a pattern through which they can generate a rule or explanation—which, while perhaps it might not satisfy a linguist, can still give students a temporary means of understanding so that they can move forward. 

Training sessions prepare Volunteers to support teacher communities of practice because these communities are the foundation of all teacher professional development (indeed, teacher associations are simply formal communities of practice) and because teacher communities of practice are a place where teachers who teach in English can practice English and build confidence in their English so that more of their classroom interactions take place in English (and not in the students’ home language). 
Training sessions encourage decision-based teaching because classroom instruction involves making dozens of on-the-spot decisions.  Principles and strategies that support this kind of decision making are integrated in training sessions through case studies and classroom situation simulations. 

Training Sessions for the TEFL Training Package do not attempt to respond to training needs related to post-specific conditions, such as the organization of the school system, the national educational culture and national curricula.  Nor do they include training on Community Entrance tools or PACA (Participatory Analysis for Community Action), which are found in the Global Core Training Sessions. Training that responds to specific local needs must be viewed as a supplement to required Education and TEFL training sessions.

The TEFL Training Package was developed through a variety of working groups, including experts in general education, TESOL, Applied Linguistics, Literacy, and Intercultural Communication, along with Peace Corps/Washington and overseas staff in all regions.  The steps taken to create this training package include:  analyzing core EFL teaching competencies across each region; developing learning objectives representing both the common body of knowledge that all practicing teachers are presumed to have and the knowledge, skills, and attitudes that TEFL Volunteers in particular need; reviewing teaching research and academic programs across the broad discipline of TESOL, consulting with TEFL Program staff at Peace Corps posts, as well as other development organizations so as to create session plans that meet Peace Corps’ interactive and learner-focused training style.

How to use this Training Package

According to the FY12 Focus In/Train Up Road Map, all posts with Education projects were asked to integrate and facilitate the Global Core sessions during FY12.  Additionally, posts with TEFL programs have been strongly encouraged to pilot 28 Global Education Sector or TEFL Training Sector sessions.  Though many posts already provide training in these topics, establishing a set of standard, rigorous, high-quality sessions that have been vetted by OPATS and external technical experts, as well as overseas staff, will help the agency reach its goal of providing consistent, highly effective training for all Volunteers. 

Directors of Programming and Training (DPTs), Training Managers (TMs), Associate Peace Corps Directors (APCDs)/Program Managers (PMs), and other relevant post staff should review these session plans and work with the post’s programming and training team to develop a plan for integrating as many TEFL sessions as possible. Guidance for prerequisites, sequencing, and trainer preparation for each of the sessions is available in each session plan. 

The overview below is a snapshot of the entire package that includes the core competency, terminal and enabling learning objectives, session title, prerequisites, suggested sequencing in the training calendar, and time recommended for each session. An Excel version of the overview that allows for filtering by column is available on the intranet via this link:  http://inside.peacecorps.gov/index.cfm?viewDocument&document_id=46141&filetype=xlsx.  It is a tool to assist posts in comparing the TEFL Training Package session learning objectives with those that are currently used at post.  It will guide posts through a five-step process for integrating sessions. The steps are: 

1) Align current post TEFL session plan learning objectives with TEFL learning objectives in this package.

2) Determine if your post has a similar existing session that will be replaced with the TEFL session, or if the TEFL session will be added to the Calendar of Training Events (COTE). 

3) Select a date and staff member(s) to facilitate the session.

4) Give the session. 

5) Give feedback on the session. Field feedback is a critical part of the roll out for all Focus In/Train Up training packages.  When a post pilots a session from the TEFL training package, post staff are requested to submit their feedback on the pilot using the feedback survey found in the Focus In/Train Up area of the intranet: (http://inside.peacecorps.gov/index.cfm?viewDocument&document_id=36573&filetype=htm).      
Based on field feedback collected during this pilot year, sessions will again be revised and new or additional requirements will be specified in 2013.

Overview:  TEFL Training Package

OPATS has built on existing practices and vocabulary within the Training Design and Evaluation (TDE) process to create an organizational structure for training packages. Because posts sometimes use terminology in different ways, some components require definition:

Competency:  a cluster of knowledge, skills, and attitudes (KSAs) that enable a person to perform interrelated tasks in service of a major job function—in other words, an observable job performance that requires a combination of KSAs in order to do it well.  These were established based on surveying what posts were using. An example of a competency is: Facilitate improved teaching and learning skills and practices.
Terminal Learning Objective: a larger (more complex) K, S, or A that the learner will possess or be able to perform as a result of one (or, often, a series of) training sessions. A terminal learning objective includes all related session objectives. An example Terminal Learning Objective is: Participants will demonstrate classroom routines, practices, and activities that result in engaging, focused, and well-ordered classes.
Session Title: name of the session.

Session Learning Objectives: describes the objectives of an individual session plan and builds toward the terminal learning objective of the unit or training package. 

· Though these have sometimes been called “enabling learning objectives,” for Focus In/Train Up purposes, OPATS has chosen to call them “session objectives.” 
Prerequisites: a list of the other sessions in the Global Core training package that must be conducted prior to the delivery of a particular session.

COTE (Calendar of Training Events): this column provides suggestions for sequencing and placement of the sessions in this training package.  Working definitions for training events can be found in the P & T (Programming & Training) Guidance, and are as follows:  

Pre-Service Training (PST): events typically held within the eight to twelve week start of Volunteer service, 
In-Service Training (IST): events held between the three to six month period of Volunteer service,
Mid-Service Training (MST): event held at the one year mark of Volunteer service,

Close of Service (COS): event held three to four months prior to Volunteer Close of Service.
Self Directed Learning: Assignments:  Volunteers are sent assignments at their sites and asked to complete over a specific period of time, after which they are returned to post staff for evaluation and recording the assignments completion.
Length: Estimated duration time of the session.  
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Teaching
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& Unpacking

Creating and
Exploiting
Dialogues

Do It Yourself
Grammar

Session Learning Objectives

1. Individually, participants will identify at least two ways to bring listening
practice into every class.

2. In groups, participants will correctly identify three sample activities as
appropriate for the PRE, DURING, or POST phase of a listening activity.

3. In groups, participants will design an original and well-structured listening
activity that includes PRE, DURING, and POST elements.

1. Participants in groups will design and demonstrate a drill either on
repetition, substitution, or transformation and participate in
demonstrations of all three.

2. Participants in groups will be able to correctly identify activities and
practices associated with three approaches discussed.

3. Participants in groups will design either a TPR activity, a jazz chant, or an
LEA activity and participate in demonstrations of all three.

1. Individually, participants will identify knowledge that can be gained by at
least four methods for needs analysis.

2. Using the communication needs identified in a needs analysis, participants
will unpack the needs (that is, do a task analysis) individually to determine
at least two essential language elements based on a local teaching
situation.

1. Participants will work in groups to evaluate a dialogue in terms of its
conformance with the 10 “Tips for a Good Dialogue.”

2. Participants in groups will create a dialogue on a topic of their choosing
and design it in a way that meets or exceeds the criteria for the Dialogue
Creation Rubric for this training session.

3. In groups, participants will explain the target language feature of their
dialogue, and demonstrate how they will fully exploit their dialogue in a
way that meets or exceeds the criteria for the Dialogue Exploitation Rubric
for this training session.

1. Participants will individually explain the differences in meaning between
sentences in at least three different tenses in a way that would be useful
for intermediate level English language learner.

2. In groups, participants will accurately identify the target grammar feature
in at least 2 out of 4 dialogues and correctly explain the function of the
target grammar feature in at least 3 out of 4 dialogues.

3. In groups, participants will analyze a sample dialogue and identify at least
one vocabulary or grammar feature likely to occur with the target
grammar feature of the dialogue.

4. As a whole group, participants will correctly identify the function of all four
grammar features presented.

Prerequisites COTE
Your First Lesson,

Classroom

Management: Tips,

Routines and

Practices, Reading
Comprehension, and
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Session Learning Objectives

. Participants will provide examples of how to teach grammar differently to

learners with different English Proficiencies and examples of how to teach
grammar to both younger and older learners.

. Participants will identify an error in a simple sentence describe the

grammar feature where the error occurred, and provide and explanation
or rule to help students understand the error.

. Participants in groups will create short dialogues to show the function of

an English tense that they were assigned and will create a dialogue that
contains at least two examples of how the tense is used.

. Using the dialogue highlighting a specific grammar feature created in L.O.

3, the groups will design the additional materials needed to build a
complete lesson around the dialogue.

. By the end of the session participants will individually explain at least five

key characteristics of learning/teaching foreign languages and how they
differ from learning/teaching other subjects.

2. By the end of the session participants will individually describe at least 2

ways language teachers can improve learners’ motivation.

. By the end of the session participants will individually define the

importance of teacher's role in the process of teaching foreign language.

. Participants will design at least two classroom exercises to help students

learn the meanings of common English roots and affixes.

. Participants will use their own mouths and the US vowel chart to identify

at least two ways to support English language learners to produce sounds
accurately.

. Participants will, individually, describe at least five different listening

activity types.

. Participants will design in groups an original sample listening activity that

represents one of the types modeled in the session.

Prerequisites COTE
Language Awareness
1, Creating and
Exploiting Dialogues,
Functions and PST
Notions;,
Do It Yourself
Grammar
Your First
Lesson,
Pre
Departure
Session on
Grammar
and
Method-
ology,
Language
Aware-
ness 1
Longuage Awareness
1: Socio Cultural to
Grammatical PST
Competence Training
Session
Your First Lesson;
Listening: PST
Introduction

2 hours

120
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120
minutes
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Session Title

Multi-
Proficiency
Level Classes-
Differentiated
Instruction

Non-Native
English
Speaking
Teachers
(NNESTs) &
Native English
Speaking
Teachers
(NESTs)
Working
Together

Pronunciation:
Communication
Success

Reading Skills

Session Learning Objectives

. After the instructions participants will individually recall and explain each

of the three approaches to instructional intervention and give one
example of each.

. After an introduction to instructional and interactional interventions,

participants will discuss at least two classroom practices that can support
students of varying proficiency levels.

. In group work, participants will design at least three ways to modify a

default "medium level" lesson to make it more accessible to lower English
proficiency learners and three adaptations to make the same lesson more
challenging for higher proficiency students.

. Participants in groups will identify at least three key strengths and

weaknesses of NESTs.

. Participants in groups will identify at least three key strengths and

weaknesses of NNESTs.

. In pairs, trainees and their Counterparts - or trainees playing the roles of

Counterparts - will draft five useful and well-constructed action items for
their initial action plan.

. In groups, participants will demonstrate at least two

communication/conversation repair strategies to resolve a communication
breakdown due to pronunciation or accent.

2.In groups, participants will design a pausing practice activity that

corresponds to the models presented in the session.

3. In groups, participants will design a syllable counting practice activity that

iy

corresponds to the models presented in the session.

. In groups participants will design an original classroom practice activity for

identifying word stress which also incorporates either pausing practice or
syllable counting practice in a clear and effective manner.

. In a group game, participants will correctly match terms used in designing

classroom reading activities with their definitions.

. Provided with a reading passage, participants will identify 3-5 words to

frontload to improve reading comprehension and demonstrate how to
activate student background knowledge.

In small groups, participants will distinguish between skimming and
scanning, and will design an original reading activity that requires students
to practice both skills.

. In small groups, participants will develop at least four reading

comprehension questions that require lower order and higher order
thinking skills.

Prerequisites

Lesson Planning,
Creating and
Exploiting Dialogues,
Grammar 2

Building Good School
Relations;
Communities of
Practice

Pre Departure
English Grammar
and Methodology;
Language
Assessment 2,
Speaking

Lesson planning,
Teaching Grammar 1
or 2, or Functions
and Notions or
Creating and
Exploiting Dialogues

COTE

PST

PST

IST

PST

105
minutes

2 hours

3.5
hours

90
minutes
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Session Learning Objectives

. Participants will explain at least four of the six roadblocks mentioned in

the reading and show what strategies they would use to avoid such
roadblocks in their own classes.

. Participants will show how to adapt or create classroom activities for a

specific school audience (e.g., elementary, middle, or high school) so that
the activities will be more meaningful for learners).

. Participants will reflect to develop tests they can apply to lessons they

have designed to ensure that they haven’t unintentionally built a common
“roadblock” into the lessons.

. Participants will individually recall at least five tips for teaching speaking.
. In small groups, participants will list at least three strategies for working with

students at a given speaking level — beginner, intermediate, or advanced.

. Participants in groups will design an original and locally-appropriate

cooperative learning activity for practicing speaking, based on modes and
principles presented in this session.

. Individually, participants will define “procedural language” and give

persuasive reasons why the procedural language of EFL classes must be
primarily conducted in English.

Participants will be able to identify at least five teacher functions and the
English expressions that typically go with those functions.

In groups, participants will design an “English for English Teachers” session
using one of the teacher functions they have selected to be used in
Teacher Communities of Practice.

. Provided with a set of writing activities, participants will correctly identify

the skill being practiced and the appropriate proficiency level for at least
three activities.

. In groups, participants will fully design an example of a writing activity that

includes the suggested proficiency level of the students, guidance to the
teacher, instructions to the students.

. Participants in groups will discuss to review and then (a) reasonably

explain the purpose of paragraphs, (b) list at least 4 characteristics of a
well-structured paragraph, (c) analyze a writing assignment to see if it will
guide students to create well ordered paragraphs, and (d) explain the
rationale and key design features of first draft writing self-assessment.

. Participants in groups will discuss to review then (a) identify the four

categories of paragraph sentences identified, (b) explain the “rule of
threes” and relate it to their own writing experience, and {c) explain the
use of “softeners” and again relate it to their own writing experience.

. Participants in groups will create their own paragraph writing assignment

using or adapting one of the three paragraph assignment models.

Prerequisites

Assumes that
Volunteers have
completed PST and
have had several
months teaching at
their site

Creating and
Exploiting Dialogues,
Functions and
Notions, or Do It
Yourself Grammar
AND Functional
Grammar

Teacher
Communities of
Practice in English 1;
NNESTs and NESTs
Working Together;
Lesson Planning

Your First Lesson,
Language Awareness
1; Assessment—
Concepts; Lesson
Planning

Pre-Departure Lesson
Planning, Your First
Lesson, and
Language Awareness

COTE
Self
Directed Alzo
2 minutes
Learning
PST 120
minutes
PST 5 20
minutes
PST - -
minutes
PST 90
minutes
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Session Title

Reflecting on
My Language
Learning and
Teaching
Experience

Pre-Departure
TEFL Grammar
and
Methodology

Focus on Form
IN Language
Class

Session Learning Objectives

. Participants reflect on their own language learning experience to draw up

lists of effective and ineffective techniques for learning.

. Participants will then reflect on their own (English) language teaching and

make a list of how they may try to alter their own teaching practices to
better fit their analysis of their own language learning experiences.

. Participants will learn the basic terminology and structures of English

grammar as they are traditionally taught to native speakers and then score
at least 80% on a multiple choice test on the topic.

. Participants will learn the basic principles of teaching speaking, listening,

reading, writing, vocabulary and grammar and then score at least 80% on a
multiple choice test on the topic.

. Participants will focus on observing a specific teaching practice during

language class and note what they observe.

. Participants will share their observations, evaluate the effectiveness of the

practices they have seen, and then reflect on how they will incorporate or
modify these practices in their own language classes.

Prerequisites

Volunteers will have
completed PST and
spend at least a
month ot site before
engaging in this self-
directed session

None

No specific
prerequisite, but if
Volunteers are going
to observe error
correction
techniques, they will
need the error
correction session
first.
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Tips for Facilitating Sessions in this Training Package

Given the variety of training models and factors that each post must accommodate in designing training sessions, each facilitator will need to carefully consider their training group’s characteristics and how to implement the session plans in this training package.  This will be relevant if the training audience is particularly large (over 35 participants) or small (under 10)--the facilitator will need to adapt activities and manage session times accordingly.  With smaller groups, the facilitator may want to change group work to pairs or individual activities to ensure the different possible case studies are used, allowing for more in-depth analysis during debriefing.  

With larger groups the facilitator will need to skillfully manage group work and whole group discussions in order to keep to the timeframe.  Some strategies are to:

· Enlist the help of your participants to stay on time and assign timekeepers who set alarms that will ring out loud.

· Provide warnings at the 5 min, 2 min and 1 min mark before an activity ends.

· Be strict and fair about time limits for group presentations and report-outs; clarify ahead of time what should be presented so that groups will be concise.

· If possible, break the group into two and assign additional qualified facilitators to run the session concurrently in another location.  In this case, facilitators must prepare and coordinate closely in order to ensure strong delivery and outcomes for the participants.

· Rather than small groups reporting out to the whole group, pair each one with another group to share their results.  If possible, have additional facilitators present for that part to encourage reflection and feedback.  Then, the lead facilitator simply summarizes briefly to the whole group drawing final conclusions. 

· Not every discussion or brainstorming session in training needs to be conducted in smaller groups.  If the purpose of eliciting participant feedback is simply to monitor participants’ understanding, eliciting responses from individual participants in whole group is entirely appropriate.

· Ask participants to assist when writing on flipcharts so that the facilitator can focus on keeping the discussion going.  However, brainstorming ideas should only be written on a flip chart if they are to be explicitly reviewed later.  It is a waste of time to ask someone to summarize, edit, and then write down spontaneous ideas if they are not to be used after. 
· Use ‘think, pair, share’ activities instead of large group brainstorming.  ‘Think, pair, share’ is an activity where participants individually think about an assigned topic and may be asked to write about their thoughts.  Then they pair up and discuss what they have thought about.  Lastly, participants are asked to share their thoughts with a larger group.  

· Support individual engagement with questions posed to the whole group by giving eight seconds for participants to consider questions and possible answers, before calling on participants at random to answer.  This ‘think time/wait time’ strategy gives all participants the time to think through their answers, not just the fastest, and also helps the facilitator to evaluate more effectively to what degree participants are on the same page.   

Notes for post adaptations are included in every session. Facilitators should take care to look at the sessions as scheduled for the PST COTE (Pre-Service Training Calendar of Training Events) and think about any adaptations needed when two, three, or four are taking place over the course of one day. For example, it may be wise to adapt the way that a brainstorming activity is conducted if it happens that there are multiple sessions in a row that involve brainstorming. Likewise, the facilitator may want to modify morning or post-lunch motivation activities to be more physically active, such as circulating around the room to find a conversation partner to talk to as opposed to talking to a neighbor while seated. When making these adaptations, be sure to maintain the objective of the activity so that the same outcome is reached. 

Extra preparation should be taken for the sessions that involve a form of technology. Some include presentations that require the use of an LCD projector. If power outages are common or an LCD is not available, the facilitator will want to ensure that hard copies of the slides in handout form are available as backup. Other sessions have links to videos and the facilitator will want to ensure that either the internet connection works with the link or that the video has been downloaded to a local computer. 

Session Plan Rationales and Integrated Practices

This training package includes 21 session plans that achieve three terminal learning objectives.  Below is a brief description of each session plan as well as integrated practices that support the learning in that session or unit.  Each session plan includes trainer preparation notes, trainer materials, handout, and “Post Adaptation” notes to guide Peace Corps staff in adapting the content for the specific post and sector context.   All session materials are available on the intranet, including session plans and relevant trainer materials such as PowerPoint presentations and handouts.   Trainer materials and handouts available in Microsoft Word follow the session plan itself at the end of the document.  Trainer materials and handouts in other formats are stored in separate files. 

Note:
A Note about TEFL Session Plans, at times the content of sessions is demanding and guidance for learning activities can be complicated.  The best way to approach a session plan is to read through all handouts and trainer materials (including slide shows and videos) before reading the training session guidance. 

Unit: Pre-Departure Sessions

Unit Information: The TEFL Training Packages incorporates a Pre-Departure session that supplements Global Education Sector pre-departure sessions, which serve to give invitees an introduction to the basics of teaching (lesson design, lesson delivery, and student-teacher relationships) by furnishing an overview of the essential knowledge and skills needed for teaching English.
Pre-Departure Session: Pre-Departure TEFL Grammar and Methodology
Session Information:  This should be the final pre-departure session assigned.  The other sessions, “Your First Lesson,”  “Lesson Planning: Introduction to 4MAT,” and “Successful Teachers = Successful Students” all deal in a more general way with lesson planning, delivering lessons, or teacher-student interactions than this session. Materials for this session consist of a manual that introduces TEFL invitees to the most commonly used approaches for teaching language, the basics of teaching the different language skills (e.g., speaking, listening, reading, and writing) along with an overview of the essential aspects of English grammar.  For those invitees with some experience or education in English teaching this will be a pre-departure brush-up, for those new to English teaching, it will provide and introduction and a foundation for the more in-depth instruction that they will receive in Pre-Service Training.  When invitees have read the manual, they will be asked to complete and submit an online quiz to help them assess how much they have learned.  The companion quiz can be taken as many times as the invitee wishes and when the online platform for the training support is fully implemented, it will be possible for invitees to take different versions of the quiz.  This is not a high-stakes quiz.  It is electronically submitted to post only to determine that invitees have completed the training session.

Integrated Practices:  This session ensures that all invitees arriving at Pre Service Training (PST) have the same minimum foundation in language acquisition, English linguistics (especially grammar) and teaching methods for the various language skills.  It is a first exposure to sessions on these topics that Volunteers will encounter in PST and IST (In Service Training) sessions.  It can be used as a document to show to partners and counterpart what the Volunteer knows about English, and Volunteers can use the manual as a reference at their sites, both for review when preparing lessons and as a support when discussing English teaching theory and practice with counterparts.  

Additionally this session provides invitees with formal terminology that they will need in their own language training in PST and can provide strategies that they can use to enhance their language learning. 

Terminal Learning Objective: English Teaching Knowledge and Skills
Unit Information: Peace Corps Volunteers must demonstrate effective English teaching practices that incorporate language awareness, knowledge of linguistics, language acquisition along with general language teaching skills such as different approaches to language teaching, communication needs analysis coupled with task analysis to determine what English students need to learn, and as sound ways of designing and exploiting dialogues. They must also know the principles and skills needed to deliver quality instruction in specific language skills, such as speaking, listening, reading, writing, and grammar in order to maximize student learning.
Session: Approaches to EFL Teaching: 
Session Information:  This session should be delivered early in PST and introduces participants to some of the most significant approaches to language teaching:  the Grammar Translation Method, the Audio Lingual Method, and the Direct Method, examining their essential principles, the nature of activities typically related to each and their strengths and weaknesses.  Participants then complete a quiz where they match certain activities to the approach they best represent. Participants in groups also learn to design different types of language drill activities and learn where in a lesson plan sequence drills are most appropriately used. The session then considers three well-known methods: Jazz Chants, Total Physical Response (TPR), and the Language Experience Approach (LEA).  The session concludes by having groups develop original examples of each of these three methods.  

Integrated Practices: Approaches to EFL Teaching revisits and expands upon concepts introduced in the pre-departure Overview of English Methodology and Teaching and serves as a framework for later training sessions that target individual language skills.  An important principle in this unit is that while there may be no “best” language teaching method, by understanding the strengths and weaknesses of different methods and using their typical activities in situations where they fit learners best we can provide consistent, decision-based teaching.
Session: Creating and Exploiting Dialogues
Session Information: This session, which should be one of the early PST training sessions provides trainees with practice in creating basic, well designed dialogues that they can use to introduce functions, notions, vocabulary sets or grammar features,  then encourages participants to find ways to exploit dialogues as lesson materials as fully as possible.  The session must be delivered early in PST because understanding dialogue design and ways to thoroughly exploit dialogues provides a very helpful perspective for designing activities for a variety of language skills.

Integrated Practices: As was just noted, this session furnishes a powerful design tool that can be feasibly and easily applied in many types of lessons.  It also reinforces concepts introduced in the pre-departure lesson planning session. 
Session:  Do It Yourself Grammar
Session Information:  This session should follow Language Assessment 1, Creating and Exploiting Dialogues, and Functions and Notions, and it should be provided early in PST and before Functional Grammar (which is designed to immediately follow Do It Yourself Grammar). This session is designed to help trainees (a) to reflect on their personal understanding of grammar, and (b) to build their awareness that they may already know more about grammar than they realize—having lived their lives in English for many years. The session sets a few fundamental principles for approaching grammar and then asks students to analyze sample dialogues and texts to determine (a) what the grammatical feature represented in the text is and (b) the communicative function it fulfills. From this they see that when they are given a sentence or a phrase, they can easily generate related sentences so that they can use the pattern then perceived to explain the grammar feature to students.  This session also introduces the notion of “functional grammar”; that is, different grammar features exist to express different types of communication functions. 

Integrated Practices: This session builds on concepts and principles from Language Assessment 1 and Functions and Notions in that it continues to demonstrate how highly competent English speakers can analyze an error by generating similar sentences to discern patterns that can be used to devise explanations, rules or more examples for students. This kind of practice not only provides additional English teaching tools but also give participants ways to analyze national languages they are learning. The session also reinforces the benefits of dialogues as lesson materials and gives participants a number of experiences in analyzing  grammar features in context to determine its communicative function.
Session:  Functional Grammar
Session Information: This session builds on the notion of Functional Grammar set forth in “Do It Yourself Grammar” (and therefore should follow “Do It Yourself Grammar” as soon as possible).  This session introduces trainees to the importance of tense choice and use, allowing participants to practice determining “the communicative problem that various tenses solve” and trying their hands at designing a dialogue and lesson activities that demonstrate the functional use of a selected tense.   
Integrated Practices:  Functions and Notions, Do It Yourself Grammar, and Functional Grammar are all designed to build language awareness and to build participants’ skills in generating similar examples of a target language feature to generate a pattern (which can then be used to develop explanations).  Also, all three sessions give participants techniques for creating different sorts of dialogues, which build on the skills introduced in Creating and Exploiting Dialogues, and connect to the process of materials analysis and design that will be used regularly in later sessions on teaching different types of language skills.
Session: How Languages are Learned
Session Information: A session that should be done early in PST before Approaches to EFL Teaching as it introduces participants to the fundamentals of language acquisition and its practice in language classrooms: one key element of the sessions considers the way in which learning a language is different than learning many other school subjects; another is making sure that trainees see that it is possible to teach someone a foreign language without using the student’s language. 
Integrated Practices: This session recalls both the Pre-Departure Overview to English Language and Teaching Methodology and looks forward to later sessions on effective classroom practices and student centered teaching.  It can be a tool for participants to use to develop new strategies and practices for their own language learning and is a more information-based companion to the much more experiential self-directed session on Reflecting on My Language Learning and Teaching Experience session assigned after Volunteers have been at site for a few months. 

Session:  Language Awareness 2: Morphology to Phonology 
Session Information: This session is probably best delivered in late PST or as an IST session because it presents the principles of showing learners how to articulate new sounds in a foreign language.  It is a continuation of Language Awareness 1 (required of all Education Volunteers). Language Awareness 2 helps build participants’ awareness that they know more about morphology and phonology than they perhaps realized that they did.  They are then given some basic guidance in modeling and representing points of articulation of sounds so that they can model comprehensible English pronunciation for their students. 

Integrated Practices: This session reinforces learning from both Language Awareness 1 and the sessions on teaching pronunciation.  It also provides pronunciation error correction tips and principles which participants could share with their tutors when they are improving their own language skills at site.
Session: Listening: Introduction 
Session Information:  A Mid PST session, “Listening: Introduction” introduces participants to principles for designing good listening activities in any English class.  Listening: 15 Activities should follow this session closely. To do this, participants need to know some basic theory about listening and to have experience in following a simple design for structuring English activities. They learn how different listening activities are appropriate to different ages and proficiencies of learners, some fundamentals about the nature of listening, and they are presented with several types of listening activities. Participants then work in groups to create a listening passage of their own built around a listening passage of their selection. 

Integrated Practices: This session links back to the pre-departure session on TEFL Grammar and Methodology and relates to other sessions dealing with oral language skills.  This session also is relevant to building teacher Communities of Practices because a Volunteer with high English competency can provide a significant service to counterparts as an easy-to-access resource for all kinds of listening activities.  The session may also help Volunteers better understand some of the challenges they face in trying to understand the oral version of the language they are learning to use in their community.
Session: Listening: 15 Activities 
Session Information: In this mid PST session which should be presented not long after Listening: Introduction, participants are introduced to 15 types of listening activities and work in groups so that each group presents one of these listening activity types to their peers.  After all types of listening activities have been modeled, groups design their own original application of listening activity type of their choice.
Integrated Practices: This session provides a wide variety of sample activities, many of which can be adapted to use for teaching other language skills.  In structure it is something of a companion piece to the Speaking session.

Session: Multi-Proficiency Level Classes 
Session Information: Participants learn how to adapt the same lesson to make it fit different students with differing English proficiencies.  Participants will also learn other strategies to differentiate instruction. Trainees have an opportunity to try out techniques that allow them to adapt lessons for struggling learners and make the same lesson more challenging and engaging for advanced learners as well.

Integrated Practices:  This is a companion session to Student Centered Learning and Learning Styles that brings many of the principles of the Student Centered Learning session into practice.  Since genuinely homogeneous classes (or groups) are extremely rare, this session also supports extracurricular activities in English that Volunteers might facilitate.
Session: Needs Analysis and Unpacking (Task Analysis) 
Session Information:  In this early PST session, participants learn how to determine in which situations their students might likely use English, given their context and their aspirations. Participants then analyze the situations they’ve chosen to determine what language expressions they need to teach students so that they respond to the situation in English.  For example, if the need is to repair a flat tire, what English expressions can I use with an English-speaking mechanic to get my tire repaired in a reasonable time and at reasonable price. 

Integrated Practices: This session provides a classroom application related to Global Core sessions that cover topics such as community entry and PACA activities in that it starts with an analysis of learner communication needs and then engages in task analysis to determine what language forms will help students succeed in those types of communication.  It also reinforces and validates the sessions on Language Awareness because it asks participants to reflect to discover the language that carries out certain types of common interactions. 

Session: Paragraph Writing
Session Information:  In this late PST or IST session, participants learn ways to have their students practice writing well structured paragraphs as elements of longer pieces of writing. Through discovery learning students comprehend the purpose of paragraphs in writing, and learn the forms of well-structured paragraphs—first descriptive paragraphs and then simple persuasive paragraphs. Since this session is so easily adapted for teaching EFL/ESL students, participants can leave the session with knowledge of paragraph structure and purpose, along with a ready-to-use lesson plan for teaching to their students.

Integrated Practices: Paragraph Writing is a session that can also be incorporated into the Math-Science training package, because Math/Science students not only need to learn the content of their lessons they also need to make clear in writing that they understood by providing well structured written arguments.

Session: Reading Skills 
Session Information: A classroom based approach for strategies to teach reading skills such as skimming, scanning, literal and higher-level order comprehension questions, vocabulary study, guessing from context, and structured discussion. Volunteers will design reading lessons for the classroom around available texts using activities that are traditional and recognized as effective in developing reading comprehension, skills, and strategies. Participants are encouraged to collect and share their reading lessons to have a repertoire of reading texts and lessons they can use when they get to their individual sites. 

Integrated Practices:  This session builds on the Reading Comprehension session in the Global Education Package and it is used to prepare Volunteers for Childhood Literacy classes. It is important that it follows sessions on Decoding and Reading to Learn in the Childhood Literacy training packages.  The strategies in this session can be easily adapted to improving Math and Science instruction in English.

Session: Pronunciation: Communication Success 
Session Information This 3.5 hour IST session introduces participants to frameworks for teaching pronunciation that can be used by both native and nonnative speakers of English. It should follow Language Awareness 2: Morphology and Phonology, but does not depend on any particular information presented in that session. This approach is not based on teaching to any particular accent as a pronunciation model, and instead evaluates student pronunciation according to two levels of oral understanding: intelligibility (can be understood by a competent user of the language, but effort is required on the part of the listener) and comprehensibility (when the speaker is competent and fluent and can be understood with little effort).  The session also focuses on improving suprasegmental features of pronunciation first (those features that affect more than the sounds in individual syllables; for example, word stress, sentence stress, intonation, fast speech, linking, and blending).  Activities designed to improve students’ ability to be understood through communication repair strategies, pausing, and word stress (which requires the ability to determine the number of syllables in an utterance) are demonstrated and then applied in participant-developed activities in a step-by-step progression.
Integrated Practices:  This session builds on the phonology segment of Language Awareness 2 where participants learn strategies for demonstrating to students how to articulate individual sounds when they are introduced to new words or make errors.  It also builds on pronunciation practice and strategies that participants will have encountered in their own language training. 

Session: Speaking 
Session Information: In this mid-PST session, participants learn some basic principles of speaking and classroom speaking activities, including a number of activities that are appropriate for different proficiency levels.  They are then introduced to the concept of collaborative (or cooperative) learning (that is students work together to solve a task, one where a variety of right answers are possible). Participants work in groups to analyze one of two different collaborative learning activities and then participants are asked to design their own original collaborative task.  This session should follow Creating and Exploiting Dialogues, Do It Yourself Grammar, and Functional Grammar, but can be presented either before or after the sessions on Listening. 
Integrated Practices: This session is closely related to Listening: 15 activities and will make the connection to activities for developing speaking skill in the participants’ own language learning sessions. 
Session: Beginning Writing
Session Information:  The mid to late PST session that introduces participants to a variety of techniques for classroom writing activities, along with strategies to make even beginning writing practice creative and meaningful.  Participants are given a lens to “sort” the various activities presented (almost 60) by engaging in an activity where they determine which activities are most appropriate for different specified levels of proficiency, and then they will work in groups to design their own version of one type of activity—designed to be appropriate to a specific learner proficiency and age level. If taught with the session Paragraph Writing, Writing for Beginners should precede paragraph writing (although the content for one session is not required for understanding the other).

Integrated Practices: The session provides nearly 60 different writing activities that are appropriate for students of different ages and learning proficiencies, many of which are effective as stand-alone classroom activities.  Therefore, participants can easily employ these activities in a variety of contexts and make transitions from other language skills (speaking, reading, listening, vocabulary, and grammar) to writing easily.

Terminal Learning Objective: Communities of Practice
Unit Information: Participants will demonstrate ways to facilitate the creation and maintenance of Communities of Practice among teachers.
Session:  Teacher Communities of Practice in English 
Session Information:  This session follows the Global Education Sector session, “Teacher Communities of Practice.”  It focuses on training participants to create formal or informal communities of practice so that counterpart teachers both gain general teacher professional development, and improve their English proficiency, fluency, and confidence in speaking.  Our particular focus of Communities of Practice IN English is increasing the amount of “procedural English” counterparts use;  that is, the English used in delivering the instruction, class discussion, and other aspects of the class, so that students can respond to and use English in communicatively meaningful ways (and of course, be exposed to listening to English throughout class). Later in the session, participants analyze classroom activities that could reasonably be introduced during English teacher get-togethers, and analyze them to bring explicit awareness and practice of the English that teachers need to use to present, guide, and discuss these activities in English with their students. 

Integrated Practices: This session helps integrate skills and concepts presented in sessions in both the Global Education Session and the Global Core sessions related to improved workplace and community relationships and provides concrete implementation activities that Volunteers can use to facilitate bringing English teachers together to discuss their teaching craft and to improve their English.  Elements of the session could be easily integrated into language training by asking participants to focus consciously on the procedural language that their teachers use and connect it (and possibly translate it) to English. 

Session: NNESTS and NESTS Working Together
Session Information: Ideally, a counterpart day session designed to build common ground between host country counterpart teachers and Volunteers, emphasizing the typical strengths and weaknesses of both Native English Speaking Teaching and Non Native English Speaking Teachers, and suggesting strategies that they can use to support each other.  The session concludes with an action plan. If done as a PST session without counterparts, it should likely be done early in PST to set participants up for successful interactions with counterparts—either during the practicum or after arriving at site.
Integrated Practices:  This session follows on the content of Building Good School Relationships and Blended Pedagogies in the Global Education Sector sessions and the Working with Counterparts in the Global Core sessions. It also reiterates important themes and strategies developed in the Teaching Communities of Practice in both the Global Education Sector session and in the TEFL training package.  Concepts and activities here could also be adapted to provide relationship-building activities between language learners and LCFs (Language and Cross Cultural Facilitators). 

Unit: TOT Sessions for Technical Trainers 
Technical Trainers in TOT (Training of Trainers) will prepare to facilitate TEFL training sessions during PST.
Unit Information: To maximize the PST learning experience, training sessions in TOT are designed to integrate concepts and skills explicitly taught in TEFL training session with other similar elements of other PST components so as to broaden the scope of practice and application of concepts provided during TEFL Training sessions.
Session:  Focus on Form in Language Class
Session Information:  TEFL Technical Trainers will learn a method to reinforce what is being explicitly taught in her/his TEFL training sessions by having participants engage in periodic focused observation of their foreign language instructors. By focusing on the form of instruction provided by their language teachers, trainees can observe their teachers to see a variety of ways in which a specific skill or technique is demonstrated. This TOT session will (a) provide a framework for carrying out observations on one classroom practice over a week, (b) provide suggested practices for participants to observe, (c) develop strategies to help ensure that LCFs do not lose face due to critical participant feedback, and (d) ensure that this focus on the form of language teaching does not overshadow the focus on content that needs to be the primary focus of language lessons.
Integrated Practices: This session reinforces content of TEFL training sessions by providing a space where participants may observe practices from training sessions as they are actually used in a language class. It also brings LCFs into the learning of the TEFL technical components and helps prepare participants for their practicum experience. 
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Glossary 
· Blended Pedagogies: Finding a balance between teaching practices and beliefs that represent different approaches or methods to a teacher.  It is based on the idea that while any teacher can improve her/his teaching, techniques that work and are approved of in one educational culture may not help students or be respected in another educational culture.   An example is rote learning which “works” and is expected in many educational cultures.  If a Volunteer rejects rote learning entirely, the methods s/he wants to replace it with may not work with students from that educational culture. Blended pedagogy is an approach for finding ways to meet in the middle and respect the teaching practices that are valued by both parties.

· Chunks: A single meaning unit within a language. For example, “do you happen to know” (five words) has a single meaning of “I’m politely requesting information.” “I’ve got to go now” is six words (without the contraction) which have the single meaning of “I’m announcing my intention to leave.” If we teach our students “chunks” of language they can engage in more extended speech, more quickly, and they will be hearing the phrasing and units of meaning regularly used and understood by highly competent speakers.   

· Classroom Management vs. Discipline:  Classroom management is conventionally associated with discipline, but if a class is well managed (the teacher is prepared, directions are clear, activities have an obvious purpose for the students, there is little wasted time or doubt on the teacher’s part), discipline will be less of a problem.  Therefore Classroom Management involves much more than just discipline.  

· Communities of Practice: When people get together to talk about a common interest they engage in (e.g. a profession, a sport, a video game) to share ideas and knowledge so as to engage in the interest more thoroughly, they participate in a community of practice.  Because knowledge and practice are discussed and demonstrated, they are understood in a more experiential and lasting way. Also, one learns which members of the communities have different kinds of information or better skills and knowledge. In this way, one can extend one’s participation in the common interest more deeply than when relying on one’s capacities alone.   Communities of Practice are places of professional development. Teachers in particular need to create communities of practice because they don’t usually work alongside other teachers all day long. Therefore they cannot observe each other, share tips, or ask for advice as easily as professionals in other occupations.

· Comprehensibility: a speaker is comprehensible when s/he not only is understandable, but is fluent, confident and engaging so that it is no hardship to listening to her/him, even over extended periods of time. (see intelligibility)

· Cooperative or collaborative learning:  Task based activities (students have to work together to solve a problem) where a group collaborates to achieve an outcome that engages all students and is a product of the whole group. Typically, collaborative/cooperative activities do not have a clear right or wrong answer. Typically there are many orientations, many of which may be acceptable and if one is chosen it is chosen through consensus.  Cooperative/collaborative learning requires learners to negotiate in the target language to solve real world problems. This makes it communicatively authentic, which is held to make learning more engaging and more likely to be retained. 

· Decision Based Approach to Teaching: Classroom teaching requires teachers to process many types of information (responding to time remaining, student disruptions, missing materials, etc.) and make many decisions about how best to balance these different sources of information. Therefore teacher training, often using a case study approach, must confront novice teachers with typical classroom development so that they develop both the skill and the confidence to regularly make on the spot decisions that will ensure that the class runs smoothly.

· Differentiated Instruction:  No classroom of students is genuinely homogenous.  Different proficiencies, different motivations, different learning styles and different previous experiences mean that students are best taught in different ways.  Differentiated Instruction attempts to respond to differences by providing varied instructional interventions to different students.  Interventions are typically curricular (different activities or assignments for different students), instructional (the teacher teaches different students in different ways) or interactional (different groupings and different roles in groups).

· EFL/ESL: English as a Foreign Language vs. English as a Second Language—In EFL environments English is usually only a school subject and if someone does not make great progress in class it is typically not of crucial importance.  In ESL setting however, English is usually the dominant language in the country and education and professional interactions are by and large carried out in English.  So in ESL environments non-English speaking students need to learn English much better than most EFL students because they will have to learn, interact, and probably work in English for a large part of their lives.

· ESP is English for Specific Purposes:  Legal English, English for Tourism, Telephone English, Marketing English, and English for Organic Chemistry…where students study the English that is specifically related to a field of work, study, or research.  For that reason ESP often focuses more on CALP (academic or professional language) than BICS (everyday language).

· Functions and Notions: The primary purpose of language is social interaction. Functions describe the language needed to carry out a particular social function such as making requests or apologizing. Notions describe the common thought processes we use such as comparing, discussing relationships, and categorizing.

· Higher Order Thinking Questions: Questions that require students to analyze, synthesize, evaluate, or apply information, not simply recall it.

· Intelligibility: In pronunciation, this is ability to be understood by a competent speaker of the language but to be understood only with difficulty. Consequently, the speaker succeeds in communicating his general thought, but maybe not be able to retain the goodwill and attention of the listener because of the difficulty in understanding the speaker.  (See comprehensibility)

· Jigsaw Activities:  Jigsaw activities work on the principle of “divide and conquer.”  By giving different students (or different groups of students) information on one aspect of a broader topic and asking them to become “experts” on that aspect, they can then spread out and form new groups with students who learned other aspects of the topic, then they share their different “knowledges.”   Jigsaw activities give students an authentic reason for talking about the topic, build trust among students, build self-esteem (because everyone is an expert on something), and can save time. 

· Language Acquisition: because language is hard-wired into the human brain, and because learning a language involves not only learning content but the medium (the language) through with the content is carried, it is held that the process of learning a language is different from most other types of learning.  Therefore we say that language is not learned like we learn other types of knowledge, but that it is acquired--especially when it is learned to a high degree of automaticity; that is, conscious effort is not required.

· Language Awareness:  Perceiving patterns in language demonstrates language awareness.  Enjoying poetry, making puns, noticing interesting allusions and idioms, and relating them to other contexts are all examples of language awareness.  Being good at definitions or finding related words, or being able to analyze a sentence to suggest why it seems ungrammatical, are also examples of language awareness.  Peace Corps Education training seeks to build Volunteer language awareness so that they can find as many language patterns as possible and use them to help explain language to their students, even if they have not had the luxury to study grammar or semantics or morphology.

· NNEST vs. NEST:  NNEST is a Non Native English Speaking Teacher and NEST is a Native English Speaking Teacher.  A NEST may use the language effortlessly and maybe be able to make confident judgments about whether language is right or wrong, or appropriate or not, but typically don’t know much about the grammar of their language, or what is complicated about the language and what isn’t.  A NEST often speaks too fast or gives too much information without realizing it.  Non Native English Speaking Teachers can have less English proficiency and are often more anxious about English.  They may not have as much “automatic” access to English as NESTs, but they often know formal grammar well, know how their students learn well, understand how challenging learning English can be, and frequently have advanced degrees in linguistics or language teaching.

· Noticing: A technique in language or content based instruction where teachers intuit which vocabulary and concepts in the lesson are ones that students may have heard of but don’t know well, and don’t know them well enough to use them independently. To notice these words or concepts, the teacher calls the students’ attention to a term, “hmmm…accumulate?  Can someone use that word in another sentence?  What kinds of things do you accumulate?  Can you think of another way to say ‘accumulate‘?” Especially because this on-the-fly instruction is being provided in a context where the term is important, students are often able to move from a vague, passive knowledge of the term to making it part of their active vocabulary.

· Points of articulation:  The different parts of the vocal apparatus engaged in producing a particular segmental sound. 

· Procedural Language: The Language used to carry out the business of the classroom; for example, to give directions, to get student attention, to review an assignment, to transition students to and from groups.

· Rubrics: Descriptors (descriptions of an observable activity that can be carried out), for example, “write with correct spelling and grammar” or “write in a persuasive manner,” and the characteristics that would indicate the level of any particular performance; for example, “wrote with only a few errors that did not impede meeting and grammar was correct,” or “wrote in a persuasive manner but did not acknowledge other obvious points of view.” A set of leveled rubrics (typically on 1-3 to 1-5 level scales) is called a rubric.  Rubrics are particularly useful for evaluating complex performances or tasks that cannot be reduced to “right and wrong” analysis.

· Scaffolding: A view of learning that holds that the teacher’s first role is to scaffold the student (that is, help her/him do what s/he could not do alone), through gestures, explanations, modeling, realia (i.e. real objects), etc. Simply scaffolding a student in this way is not, however, sufficient.  The student must be scaffolded effectively enough and often enough that s/he internalizes the knowledge taught. Otherwise, just as if you pull the scaffold way from a building prematurely the building could collapse—so too will the student’s learning “collapse”; that is, the student will be unable to remember the knowledge or reproduce the skill.  

· Segmental: A sound feature that occurs within a syllable. Vowel and consonants are examples of segmental features.

· Suprasegmental: A sound feature that crosses more than one segment (syllable).  Word and sentence stress, intonation, linking, blending, and fast speech are all suprasegmental phenomena.

· Unpacking: A term frequently used by K-12 teachers to talk about engaging in Task Analysis or reducing a complex task into smaller, more manageable parts.  The idea is for a teacher to think through the following steps: I want my students to complete a complicated task: I want them to, for example, write and submit a university application.  Okay, now what kinds of knowledge, skills, and attitudes do I need teach my student?  That is, how do I “unpack” this task of writing a university application so that I can then identify the individual parts I need to teach to make sure most or all of my students can succeed in this task? 
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