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	Build teaching and learning capacities in English

	Training Package:
	
	TEFL

	Terminal Learning Objective:
	
	Participants will design effective teaching activities and practices that incorporate English teaching knowledge and skills.

	
	
	

	
	
	

	Session Rationale: 
	
	Volunteers need to know about language teaching knowledge and methods in order to judge the value of different techniques for their own teaching, to know why we teach languages the way we do today, and to understand why work partners use the techniques they do.

	Target Audience: 
	
	TEFL trainees in PST

	Trainer Expertise:
	
	Background in TESOL and two years teaching experience

	Time: 
	
	60 minutes

	Prerequisites: 
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	Session: Approaches & Methods in Language Teaching

	Date: 
	Time: 
	Trainer(s): 

	Trainer preparation:
1. Cut out the cards on Trainer Material 2, and consider which participants might be good teachers in case no one volunteers readily. 
2. Prepare Trainer Material 2 for Practice 2. It consists of 12 activity cards (four activities for each of the three approaches). If you have more than three groups of participants, simply make more sets of the activity cards. On the wall or on flip charts, write Grammar Translation, Audio-Lingual Method, and Direct Approach (in landscape style—see Trainer Material 4). Have tape or pins ready for attaching the cards. 
3. Have materials on hand, such as scissors, tape and markers, if needed for the Motivation activity.
4. Have enough flip charts and markers for each group to engage in the “drills” activity.
5. Verify that the video and speakers work together.
Materials:
· Equipment
1. Projector (or slideshow printed out as handout)
2. Speakers
3. Flip chart
4. Markers
5. Tape
6. Scissors
· Handouts
Handout 1: Three Key Approaches/Methods
Handout 2: Language Drills
· Trainer Materials
Trainer Material 1: PowerPoint: Approaches & Methods in Language Teaching (refer to separate file)
Trainer Material 2: Motivation Activity Cards
Trainer Material 3: Cutout Cards (to match to appropriate methods for Practice 1)
Trainer Material 4: Flip Chart Design (sheet for Practice 2)


	Session Learning Objective(s): 

1. Participants in groups will design and demonstrate a repetition, substitution, or transformation drill.
2. Participants in groups will be able to correctly identify activities and practices associated with the three approaches discussed.



	Session Knowledge, Skills, and Attitudes (KSAs): 

· Describe the principles underlying key language teaching approaches and methods along the major classroom practices associated with each (K)
· Create an activity appropriate to one of three methods (K)
· Design a focus-on-form practice drill (S) 
· Strategize to determine the most effective way to teach a specific language feature (S)
· There is no best method but every method has principles and practices that that are appropriate to specific skills and learners (A)


	Phase / Time /
Materials
	Instructional Sequence

	Motivation

15 minutes
Trainer Material 1: PowerPoint Slides 1-2

Trainer Material 2: Motivation Activity Cards
	Why Different Approaches Exist
Participants will engage in an activity to see the value of different approaches. 

1. Begin by asking for four volunteers who will each quickly teach the group a new phrase. Give each of these volunteers one card from Trainer Material 2 and instruct them that they have five minutes to prepare. Allow them to step outside the room to prepare, but encourage them to prepare individually. 

2. [SLIDE 2]: Ask the rest of the group to take five minutes to write down their own answers to the questions on the slide.
3. After five minutes, invite the volunteer “teachers” back to the room. Explain to the group that they will be students learning English according to the age and level that each teacher specifies. They will learn four phrases. Keep time and only allow two minutes for each teacher. 

4. When completed, debrief with the whole group. Ask if each teacher presented her/his word in the same way and, if not, how it was different. Ask the whole group why the teachers chose different techniques. (One response should be similar to: “Different kinds of language are best taught in different ways.”) Then ask a couple of the teachers specifically why they chose to teach their expression the way they did.
5. Tell the participants, “As you can see, different types of approaches exist because different kinds of language are better taught in some ways than others and because different people have different ideas of how languages are learned best. Today, we are going to learn about three major historical approaches to language teaching and three methods for teaching specific kinds of language.”


	Information 1
20 minutes
Trainer Material 1: PowerPoint Slides 3-17
Handout 1: Three Key Approaches/Methods
Handout 2: Language Drills
	3 Major Approaches—3 Major Methods
Participants will be introduced to the characteristics of three approaches and three methods.
1. [SLIDE 3]: Say, “You listed the methods and approaches that you know, since some of you have already worked in the language teaching field or maybe did some homework on your own prior to coming here. Take a moment and compare your list to this one. See some of yours? Are there others here?” Give participants a minute to look at all the approaches and methods.
2. Tell participants, “While this is the complete list of methods and approaches universally recognized, today we will concentrate on Grammar Translation, the Audio-Lingual Method, and the Direct Approach. We will cover the Communicative Approach in a different session in much greater detail since that is where most of our work will be done. However, it’s really helpful to understand these other methods and approaches to see the ways in which they support the Communicative approach, and where they are de-emphasized in the Communicative approach.”
3. [SLIDE 4]: Say, “You might be wondering about the difference between method and approach. I’ll admit that it is a bit confusing because they are often interchangeable. In fact, while it is called the ‘Audio-Lingual Method,’ this way of teaching is almost always discussed as an ‘approach.’ Similarly, the Direct Approach is often called the Direct Method and in this session, we consider the Language Experience Approach as a method, not an approach. The good news is that it’s not really important to our purposes today. So, for the sake of this session, let’s use the categories like this and we will look at three approaches and three methods: Total Physical Response, Jazz Chants, and Language Experience Approach.” 

Note: 
If participants really insist on understanding the approach/method difference, you can tell them that those that we call approaches have been (1) widely used, (2) have historical importance, and (3) often explain why some teacher s teach the way they do. Also, some experts see approaches as more a philosophy of teaching and therefore are more “top-down,” whereas methods are often more bottom-up, more a collection of techniques or activities that work well in certain settings.
Be sure you call participants’ attention to the abbreviations/acronyms for some approaches and methods, but note that Grammar Translation is usually NOT called “G-T” and if you say “LEA” other teachers may not know what you mean. However, ALM is often said as “A-L-M.” 

4. Say, “We’re going to go through the three approaches somewhat quickly, just for an overview and to look at the advantages and disadvantages that each offers. I’ll provide you with this handout so you can take notes as we go.” Distribute Handout 1.
Note: 
For the next slides, you can work through them rather quickly; simply use the notes below as a guide. You will likely have your own knowledge to add, but remember to keep it brief. If participants did the pre-departure session on methods, this will be a familiar review. You can ask what they think are positives and negatives, but don’t spend a lot of time in discussion; simply present and keep moving so that you can focus on the practice and application. 

5. [SLIDE 5]: Grammar Translation: Say, “This is the oldest method, and as you can see, there were good reasons it worked in the past.” Allow participants to read through the bullet points; clarify any questions they have. 
Note: 

· 2nd bullet: Refers to geographic mobility: most people didn’t travel enough to need to learn other languages well. 
· 3rd bullet: Suggests that often the motivation for foreign language learning as a school subject is less to be fluent in a language than to be the sort of person (in terms of social status) who “knows” certain languages. 
· 4th bullet: You don’t have to be fluent in languages no one speaks.

· 5th bullet: G/T is about reading and translating, not communicating, especially orally.

6. [SLIDE 6]: Ask someone to read the techniques aloud; clarify any questions. Mention that on the fourth bullet, culture with a capital ‘C’ refers to the culture of art, literature, intellectual history, philosophy, etc. It’s not the everyday culture of “don’t give people anything with your left hand.” 
7. [SLIDE 7]: Continue by saying, “Close textual analysis is having students read a reading as homework, and then in class (perhaps in addition to discussing general ideas) you analyze the text line by line, discussing vocabulary, looking over interesting grammar constructions and discussing them—usually in the students’ first language (L1), not English.” Share the link to one of these grammar/translation methods to show an example.
8. [SLIDE 8]: Ask but only take an answer or two and move through the slide, “What might be some of the benefits to the grammar translation method?” Click to reveal each one. Do the same for negatives. 
Note: 
1) POSITIVES: 
· 1st bullet: Although you may not be able to use or remember new vocabulary easily, with translation you (and your dictionary and grammar book) can go to work deciphering the language in a rough way right away.

· 2nd bullet: Again the idea is to be a certain kind of person with a certain kind of knowledge who therefore does things in a certain kind of way. 

· Last bullet: If you only need to be able to read in the target language to, for example, read research in journals in your field, perhaps G/T provides all the skill you need.

2) NEGATIVES: 
· Since students don’t practice the patterns of the language and since they don’t hear the language as the procedural language of class, they can never use the language fluently or automatically.
9. [SLIDE 9]: “The Audio-Lingual Method grew out of the theory of behaviorism to teach automatic responses. Pioneered by the army, it focuses heavily on structure.”
Note: 
Behaviorism assumes that behavior is reacting to stimuli. If reacting in a certain way receives positive reinforcement, the person/animal behaving will soon always react to that stimulus in the same way. Therefore, learning a language is about learning all the language that results in positive reinforcement of correct utterances.

10. [SLIDE 10]: Say, “ALM is usually based around dialogues.” Allow for any questions as participants read the rest of the bullet points on their own. 
Note: 
1st Bullet: “Authentic” means real, genuine, and conventional. 

11. [SLIDE 11]: Ask, “What might be some benefits to ALM?” Click through them. “What might be some negative aspects?” 
Note: 
· An inductive approach is a “discovery” approach. Rather than give learners information, you let them discover information. It is believed that this approach leads to deeper, more permanent learning because the knowledge is “won” through the leaner’s detective work. 
· Culture with a small ‘c’ is everyday culture.
· Conditioned responses suggest that whenever you hear an utterance (or sense a particular phenomenon) you react to it the same way. Therefore, G/T seems to assume that cross-cultural commonplaces actually exist.
· Stressing accuracy over fluency can frustrate many learners because they get the idea that they can’t speak until they speak perfectly—a level almost no one ever attains.

12. Transition by saying, “Even with all these negatives, we still do need to help students practice; we do want some level of automaticity from them in order to be able to communicate. So, let’s practice a bit with different types of drills that come from the Audio-Lingual Method and see how we might use them.”

13. [SLIDE 12]: Tell participants, “The expression ‘drill and kill’ tells us how boring and frustrating drilling can be. Therefore we need to keep drills short, and we need to introduce them at the right place in a lesson. We don’t want to do drills at the beginning when learners don’t know why they are drilling or what the words mean, and we don’t want to do drills at the end of the session when the learner should be using the language to engage in meaningful, useful activities. Introduce drills in the middle of the lesson, after the students understand why they are learning the language of the lesson, have seen examples of the language’s use, and have explanations about how it is used. After this contextualization, short drills help students to wrap their mouths around words, and their minds around the patterns so that with practice they can produce useful and meaningful expressions automatically.
14. Continue, “Let’s look at how we want to use drills. Because it is a controlled practice of ‘focus on form,’ drills come after demonstrating and explaining use, but before freer ‘focus on meaning’ practice. Now, let’s look at the three types of drills. We have repetition, substitution, and transformation. They are fairly easy to understand, so I’d like to give you the handout and just ask you to read through it as we quickly talk about it.”
15. Distribute Handout 2. 
16. Give them a few minutes to read through it; see if there are questions. 
17. Say, “Now, I’d like us to practice drills just a bit.”



	Practice 1
15 minutes
Handout 2: Language Drills

	Drills
Participants will design their own language drills for controlled practice. 

1. Divide your participants into groups of three or four, depending on size. Assign each group either a repetition drill, a substitution drill, or a transformation drill. Explain that multiple groups will design each type of drill but of course their activities will be different. Also, be clear that not every group will present due to time availability, but that every group should be ready to present and then other groups who had the same type of drill can simply add comments or comparisons. 

2. Instruct groups that they have five minutes to prepare their drill and to put it on a flip chart and hang it on the wall. 
3. After five minutes, ask a group representing each type of drill to present. Make sure other groups are highlighted when it comes time to report out on other practice activities.

Note: 
This activity is an assessment of Learning Objective 1.



	Information 2
 10 minutes
Trainer Material 1: PowerPoint Slides 13-14

	Direct Approach
Participants will learn the characteristics of the Direct Approach.
1. [SLIDE 13]: Say, “Our third approach is the Direct Approach. If any of you are familiar with it, it’s the method that Berlitz uses.” Talk through the bullet points and mention that it has contributed a lot to the Communicative Approach. 
2. [SLIDE 14]: Ask, “What might be some of the positives? And the negatives?” After trainees have brainstormed, the positives and negatives fly in. Below are some extra explanations of the negatives that the trainer might refer to. 
Note:

· NEGATIVES:

· First two bullets: Some language features are harder than others. For example, comparisons, while conceptually simple, are quite complex. The Direct Approach tends to introduce language forms simply because they are they are related to the topic in question (such as, “Where is the stopper for my sink?” in the “Hotel” chapter), regardless of whether the expression is too complicated for the learner or not (“Would you mind giving me a glass of water?” vs. “Water, please”). 
· Unlike ALM, pattern practice is de-emphasized, which can make it more difficult for language learners to internalize structures. As for the final bullet, too much translation is not good because learners never learn to think in the L2 and because not everything can be translated. However, some translation is good and necessary (especially for adult learners) who want learning to be efficient. 



	Practice 2
15 minutes
Trainer Material 1: PowerPoint Slide 15
Trainer Material 4: Flip chart Design
Trainer Material 3: Cutout Cards
Tape or pins
	Practices Associated with Approaches and Methods
Participants will practice associating teaching practices with the approaches and methods they commonly represent. 

1. [SLIDE 15]: Say, “In order to practice these methods a bit, I’m going to ask you to identify a technique that belongs to each. For example, look at the slide, which one would fit Grammar Translation?” (Teacher-centered.) “ALM?” (Dialogues are heard then memorized.) “Direct?” (Authentic communicative situations.) Explain that you will distribute cards with techniques and they should decide how to match them.
2. Put up the flip chart with “G/T,” “ALM,” and “Direct” on it, as shown in Trainer Material 4.

3. Distribute the cards from Trainer Material 3. Tell participants to attach their activity cards to the appropriate category listed on the flip chart. Have tape or pins ready for attaching the cards.
4. When everyone is finished, look at which characteristics are put under which category and discuss any disagreements. Make changes if necessary.
5. To conclude the activity, ask everyone to think of one aspect or an activity type they like about each of the three approaches (G/T, ALM, and Direct Approach), as well as an aspect or activity they do not like and would not use. 
6. Ask five participants who have not already spoken to share, and then end the activity.

Note: 
This activity is an assessment of Learning Objective 2.


	Information 2
15 minutes
Trainer Material 1: PowerPoint Slides 16-21
	Three Methods
Participants will be introduced to example activities from TPR (Total Physical Response), Jazz Chants, and LEA (Language Experience Approach).

1. Say, “Ok, let’s now look at three methods. Total Physical Response, TPR, is a lot like Simon Says. I’m going to demonstrate with you.” Conduct a very short example by first modeling a series of three or four commands (for example, stand up, side down, raise your hand, lower your hand), according to the steps outlined on Slide 16. You might even do this in a local language instead of English to provide the full effect of what TPR students feel. 
2. Debrief your demo. Ask, “What steps did I follow? How did you know what to do? What characteristics do you see in this method?”
3. [SLIDE 16]: Ask participants to read the characteristics and steps; clarify any questions. 

3. [SLIDE 17]: Ask, “What might be some of the positives of the TPR method? And the negatives?” After trainees have brainstormed, the positives and negatives fly in. Below are some extra explanations of the positives that the trainer might refer to. 
Note: 
POSITIVES

· 3rd bullet: Allows for differentiated learning because students who can’t speak well yet can still participate and feel a sense of progress. Also, true beginners can feel accomplishment from the start.
· 4th bullet: By "the language of process," we mean the language we use to talk about how to do things. 

4.  [SLIDE 18]: Say, “Jazz Chants come from Carolyn Graham, a U.S. American who used to sing in night clubs in Paris and teach English on the side. This is how she came up with Jazz Chants. Jazz Chants are usually designed with two parts: someone who starts and someone who replies. Usually, when printed, the two parts are laid out on the left side and the right side of the paper. This ‘call and response’ approach makes the chants more dialogic. Jazz Chants can be used to practice grammatical expressions, vocabulary sets, and functions, but most importantly they teach students the music and phrasing of English and help aid fluency”
5. [SLIDE 19]: This is a video of a Jazz Chant video by a group of ESL students at the University of Maryland, College Park. If you have the capabilities, you can show it. If not, try to conduct a Jazz Chant with the group as an example. 
6. [SLIDE 20]: Say, “Our third method is language experience approach, or LEA. It was designed to bring illiterate people into literacy, into the skills and understandings needed to learn a new language, and to help them overcome the trauma of loss and displacement that refugees often feel. By basing learning on their stories, learners feel both empowered and respected. In that it is their stories they are mastering, there is a powerful incentive to learn them well.LEA typically works best in classes where the student-teacher ratio is low or there are many volunteers to help. Also, this is a time-intensive activity, so it is rarely the only method used in a class. More often, it will be an ‘anchor’ activity around which more traditional language learning activities are brought in. Usually LEA is an introductory activity to make everyone feel at home and important in the class.”

7. [SLIDE 21]: Ask, “What can we take as positives from this approach? What would be hard about it for our context?”

8. Continue, “When we model this in the application activity next, you could have one member of your group be the ‘student,’ and the student could tell a short story that would then be developed in the LEA fashion.”


	Application

25 minutes
Trainer Material 1: PowerPoint: Approaches & Methods in Language Teaching, Slides 22-23
Handout 1: Three Key Approaches/Methods

	Build Your Own Activity
Participants in groups will design an original version of one of the activities introduced in the previous segment. 

1. [SLIDE 22]: Ask all participants to find Handout 1. Tell them that they may need it for a reference in this activity.

2. Divide participants into groups again. Decide how many groups you will have based on total numbers; perhaps some groups will do the same kind of activity. Assign each group to design a TPR activity, or a Jazz Chant, or an LEA activity. Give them ten minutes to prepare. Be clear that they will not run their activity, simply explain it. 
3. When finished, ask three of the groups (one of each kind) to present their activity. Try to involve those who have not yet presented. If anyone is interested, have them collect the activities to type up and share with the whole group since some were not presented. 

4. [SLIDE 23]: In the whole group, ask participants to review the questions about the three approaches. 
Note: 
This activity is an assessment of Learning Objective 3. 


	Assessment
	Learning Objective 1 is assessed through Practice 1.
Learning Objective 2 is assessed through Practice 2.
Learning Objective 3 is assessed through the Application activity. 

	Facilitator Notes for Future Improvement
	Date & Facilitator Name: [What went well? What would you do differently? Did you need more/less time for certain activities?]


	Handout 1: Three Key Approaches/Methods


GRAMMAR TRANSLATION

· Primarily text-based, less oral

· Engage in translation

· Teacher-centered approach

· Procedural language is in the students’ L1

· Individual, not group work

AUDIO-LINGUAL METHOD

· Based on pattern practice

· Dialogues are heard, spoken, and memorized before being read

· Listening and speaking are emphasized

· Inductive approach to teaching grammar

· Emphasis on perfect repetition stresses accuracy over fluency

DIRECT APPROACH

· Use only the target language—immersion approach

· Encourages thinking in the target language

· Translation not permitted

· Focuses on meaning more than form

· Focuses on authentic communicative situations
	Handout 2: Language Drills


Language drills help learners master the form of the language. If you can’t wrap your mouth around the words to make the right sounds in the right order, and in a reasonably automatic way, speaking will always be difficult. However, if most class work is primarily drills, it will become dull, unless practice also begins to ask learners to think about meaning. Students can drill extensively, but unless they also focus on how the language can be used to communicate, it will be quickly forgotten. 
Short drills to master the form of new language can be appropriate even in very communicative lessons, as long as long as they see the communicative value of the language and are able to do less controlled, more role-play type practice as well. 
Repetition Drills

Repetition drills are useful for familiarizing students quickly with a specific structure or common expression. The teacher’s language is repeated with no change. (Be sure to teach the meaning of the utterance first.)
Example:
Teacher: It’s cold outside.

Students: It’s cold outside.

Teacher: It’s warm outside.

Students: It’s warm outside.

Repetition drills are extremely mechanical, so they should be short and sweet. Preferably they should lead quickly into another kind of drill or oral practice activity that allows students to use the form being practiced in meaningful and relevant ways.

Note: 
One way to make drilling less teacher-centered is to ask a student to lead the activity. 

Substitution Drills

Substitution drills are slightly more interactive than repetition drills because they usually give students practice in changing a word or structure in response to a prompt or cue from the teacher or another student. The teacher’s prompt can be a whole sentence, a word, a phrase, or a picture. 

Example of a single-word substitution drill:
Teacher: You’re a student, aren’t you? --farmer

Students: You’re a farmer, aren’t you?

Teacher: You’re a farmer, aren’t you? --accountant
Students: You’re an accountant, aren’t you?

Teacher: You’re an accountant, aren’t you? --mechanic

Students: You’re a mechanic, aren’t you?

Teacher: You’re a mechanic, aren’t you?

Example of a substitution drill using a phrase:
Teacher: Where were you born? Can you tell me? --was your husband
Students: Where was your husband born?

Teacher: Where was your husband born? Can you tell me? --was he
Students: Where was he born?

Teacher: Where was he born? Can you tell me? --was your daughter
Students: Where was your daughter born?

Teacher: Where was your daughter born? Can you tell me?

Transformation Drills

Transformation drills involve changing the structure of a sentence. If the cue is I like ice cream, for example, the response in a positive to negative statement transformation drill could be I don’t like ice cream. 
Types of transformation drills: 

· Statement to question: e.g., I like ice cream. To: Do you like ice cream?

· One tense to another tense: e.g., I’m going shopping. To: Yesterday I went shopping.

· Active to passive: e.g., The teacher gave them the answers. To: They were given the answers by the teacher.

· Singular subject to plural subject: e.g., The woman sings well. To: The women sing well.

You will find it relatively easy to develop substitution and transformation drills to provide students with practice in automatic manipulation of a form. However, drills have also been criticized because students can repeat drills without understanding what they are saying. Nevertheless, short periods of drills can be useful during the early stages of a lesson, and you are advised to move on after five or ten minutes to other oral practice activities or to drills that are more meaningful.

	Trainer Material 2: Motivation Activity Cards Approaches


	This is an experiment to demonstrate distinct teaching approaches. Do not feel that you must be perfect; have a little fun considering the best way to teach your particular phrase. This is just an exercise to open discussion for today’s session. You will have two minutes to teach the following expression to the group: 
“figure out”
The group will act as students learning English; you may tell them what level and age they should be. You have five minutes to prepare now. 



	This is an experiment to demonstrate distinct teaching approaches. Do not feel that you must be perfect; have a little fun considering the best way to teach your particular phrase. This is just an exercise to open discussion for today’s session. You will have two minutes to teach the following expression to the group: 
“It’s hot.”
The group will act as students learning English; you may tell them what level and age they should be.

You have five minutes to prepare now.



	This is an experiment to demonstrate distinct teaching approaches. Do not feel that you must be perfect; have a little fun considering the best way to teach your particular phrase. This is just an exercise to open discussion for today’s session. You will have two minutes to teach the following word to the group: 
“an apple”
The group will act as students learning English; you may tell them what level and age they should be. You have five minutes to prepare now.



	This is an experiment to demonstrate distinct teaching approaches. Do not feel that you must be perfect; have a little fun considering the best way to teach your particular phrase. This is just an exercise to open discussion for today’s session. You will have two minutes to teach the following expression to the group: 
“They have already started.”
The group will act as students learning English; you may tell them what level and age they should be.

You have five minutes to prepare now.


	Trainer Material 3: Cutout Cards Approaches


	Focuses on meaning 
more than form


	Primarily text-based, 
less oral


	Dialogues are heard, 
spoken, and memorized 
before being read

	Use only the target 
language—immersion 
approach


	

Engage in translation


	Emphasis on perfect repetition stresses accuracy over fluency

	Procedural language is in the students’ L1


	
Inductive approach to 
teaching grammar

	Focuses on authentic 
communicative situations



	Listening and speaking 
are emphasized

	Individual, not 
group work
	Encourages thinking in the target language




	Trainer Material 4: Flip Chart Design


	G/T
	AL M
	Direct
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