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	Session: Beginning Writing


	Sector(s):
	
	Education

	Competency:
	
	Build teaching and learning capacities in English

	Training Package:
	
	TEFL

	Terminal Learning Objective:
	
	Participants will design effective teaching activities and practices that incorporate English teaching knowledge and skills.

	
	
	

	
	
	

	Session Rationale:  
	
	Participants need to be re-introduced to the basic skills they have as writers that make their English writing effective. They also need to consider the types of writing practice that students of different proficiency levels need, and the types of activities they can use in the classroom to help develop students’ basic writing skills in English.


	Target Audience:  
	
	TEFL trainees in PST

	Trainer Expertise:
	
	2 years TESOL teaching experience

	Time:  
	
	90 minutes

	Prerequisites:  
	
	Your First Lesson; Language Awareness 1; Assessment—Concepts; Lesson Planning

	Version:
	
	Oct-2012

	
	
	


	Session:  Beginning Writing

	Date:  
	Time:  
	Trainer(s):  

	Trainer preparation:
1. Review the session plan and prepare copies of Handout 1 for participants. 

2. On a flip chart, write the discussion questions listed in Trainer Material 1. Post the flip chart page on the wall for participants’ reference during the Motivation section. 
3. On a flip chart, write the proficiency levels listed in Trainer Material 2. During the Practice section, post the flip chart page on the wall for participants’ reference. 
Materials:
· Equipment
1. Flip chart
2. Markers
· Handouts
Handout 1: Beginning Writing
· Trainer Materials
Trainer Material 1: Discussion Questions
Trainer Material 2: Proficiency Levels
Trainer Material 3: Rubric


	Session Learning Objective(s): 

1. Provided with a set of writing activities, participants will correctly identify the skill being practiced and the appropriate proficiency level for at least three activities.

2. In groups, participants will fully design an example of a writing activity that includes the suggested proficiency level of the students, guidance to the teacher, instructions to the students.


	Session Knowledge, Skills and Attitudes (KSAs): 

· Explain the three elements of writing that any competent writer addresses when writing a something to someone for some reason (K)

· List the basic knowledge one needs to be able to write. (K)

· Evaluate different types of writing tasks according to their difficulty for different proficiency learners. (S)

· Writing is a complicated and complex activity, however there are many types of writing activities that learners at all levels can engage in (A)



	Phase / Time /
Materials
	Instructional Sequence

	Motivation

15 minutes
Flip chart with discussion questions from Trainer Material 1
	Reflecting on Writing

In pairs, participants discuss their own usage of writing and the types of writing they imagine introducing to their students. 
1. Briefly introduce the session topic and session learning objectives. 

2. Have participants quickly divide into pairs. Direct their attention to the discussion questions posted on the wall. Ask them to reflect on the questions, then share their answers with their partners. 
3. After about five minutes, have a different pair share out on each of the questions.

4. Explain: “The focus of this training session is on classroom activities for beginning writers. Activities for beginning writers tend to focus on writing words, phrases, short sentences or paragraphs in ways that convey simple ideas and are accurate. However to be a competent writer, it is necessary to convey complicated ideas in a compelling way according to arguments (not just ideas) and conventions of writing. 
“It is necessary to think of the Genre, Audience, and Purpose for which we are writing. We may want to refer to this second kind of writing, not as writing, but as “composition,” because it is so different from writing short pieces of writing that accurately convey simple ideas.” 

	Information

10 minutes
Handout 1: Beginning Writing, p. 1


	Writing Basics

Participants are introduced to basic writing skills that students will need to write accurately and effectively in English. 
1. Distribute Handout 1: Beginning Writing. 

2. Direct participants’ attention to the section of the handout titled “Basics of Writing English.” 

3. Work through the list item by item by having participants take turns reading the bullet points aloud. 
Note:
Comment or elicit participant comments as you see appropriate. 

4. Emphasize that basic writing is not simple. Teachers don’t have to explicitly teach all the “writing basics” to students for them to write, but students will need practice to develop all these skills, to write accurately, and to convey simple arguments. 

	Practice

20 minutes
Flip chart

Handout 1: Beginning Writing, pp. 2-5
Trainer Material 2: Proficiency Levels (written on flip chart) 
	Analyzing Writing Activities

In groups, participants analyze a list of writing activities to determine the skills they hope to develop and the proficiency levels for which each activity is most appropriate. 

1. Direct participants’ attention to pages 2-5 of Handout 1: Beginning Writing. These pages list 60 writing activities.

2. Divide participants into 4-8 small groups. Assign each group a number of activities listed on the handout (e.g., Group 1 gets Activities 1-5, Group 2 gets Activities 6-10, and so on).

3. Ask each group to look over their assigned activities and discuss: 
· What kinds of skill practice each activity provides

· The English proficiency level(s) for which each activity is appropriate
The levels are:
0 = Baby Steps

1 = Beginner

2 = Novice

3 = Rising Intermediate

4 = Intermediate

5 = Advanced
Note:
1) Explain that these are “made up” levels, and that there are no absolutely right answers. What we want is for participants to reflect on which activities could be either too easy or too difficult for different levels of learners.  We want to develop their decision-making skills for classroom activities.
2) However, due to concern expressed by trainers, TM2 provides simple descriptions of the 5 levels the participants are asked to use.

3) This activity serves to assess Learning Objective 1. 

4. If there is time after the group work, come back together as a large group to discuss. Go through each proficiency level, and elicit from the whole group one example of an activity that is appropriate for each of the proficiency levels. Remind participants they will be able to keep the activity list for future reference.

	Application

45 minutes
Handout 1: Beginning Writing, pp. 2-5

	Designing Writing Activities

Participants work in groups to design original writing activities based on the activity ideas they have just analyzed. 

1. For this activity, participants continue working with their groups. Each group will take one of the writing activities on its list and develop an original version of that activity. 
2. Explain that participants should provide the activity, indicate what information needs to be provided to students (verbally, as a handout, or written on the board), and provide basic guidance to the teacher about how to conduct the activity. Participants also need to indicate what level of proficiency their particular activity is designed for and explain why the activity fits that level well.
3. Allow about 20 minutes for group work.

Note: 

This activity can be used to assess Learning Objective 2. 
4. Come back together as a whole group, and ask for a few groups to share their activities as time allows. 

5. Debrief the session using questions such as: 
· Do you feel better prepared to provide appropriate “basic writing” practice activities to your students?

· Which activities did you particularly like?

· Were there some activities that you didn’t like, understand, or found boring? Why?
· How confident do you feel about designing fully developed versions of the activity suggestions provided? What additional practice might be helpful?

	Assessment

Trainer Material 3: Rubric
	Learning Objective 1 is assessed during the Practice activity.
Learning Objective 2 is assessed during the Application activity. 

Note:
See Trainer Material 3 for a rubric to assess the writing activities that groups develop during the Application section. 

	Facilitator Notes for Future Improvement

	Date & Facilitator Name: [What went well? What would you do differently? Did you need more/less time for certain activities?]



	Handout 1: Beginning Writing


Activities for beginning writers tend to focus on writing words, phrases, short sentences, or paragraphs in ways that convey simple ideas and are accurate.

To be a competent writer however, it is necessary to convey complicated ideas in a compelling way according to arguments (not just ideas) and conventions of writing. It is necessary to think of the Genre, Audience, and Purpose for which we are writing. 
We may want to refer to this second kind of writing, not as writing, but as “composition,” because it is so different from writing short pieces of writing that accurately convey simple ideas (and on which we focus in this session). 

Basics of Writing English:

· We write from left to right.

· We leave space between words. (Chinese, for example, may not)

· We indicate where we pause in speaking with punctuation.

· Punctuation marks the completion of different levels of ideas. A period, question mark or exclamation point marks the end of a “complete thought.” Grammatically, a complete thought typically has an agent (subject) an action or state (verb) and something that is acted upon (a complement). 

· Capitalization indicates the beginning of sentences (new ideas) and specific things (proper nouns).

· We need to indicate the relationship of ideas (sentences) through various means (repetition of words, transition words, parallel structures). 

· Line spaces (and possibly indentations) mark the end of arguments (paragraphs).

· We must accurately follow the conventions of spelling.

· We must accurately produce grammatical conventions (word order, proper tense, use of correct articles).

· We must use words that correctly convey our meanings and know what kinds of words commonly go together in different styles of writing. 

Basic Writing is not simple! We don’t have to explicitly teach all the ideas above to students for them to write, but they will need to practice to develop all these skills to write accurately and convey simple arguments. 

1. Students write labels for pictures.
2. Students draw a story and then write sentences that explain the drawings.
3. Students practice writing lower and uppercase letters.
4. Students learn to write their name.
5. Students write simple sentences about personal information (name, age, and favorite color) based on models given by the teacher.

6. Students fill in the blanks with words to complete a story that they previously read.

7. Students do a dictation of simple sentences that the teacher reads—sentences that students know from previous activities.

8. Students complete a chart or graph based on information furnished by their classmates (for example, find someone in the room who likes rice and write their name in the box). 

9. Students are given a short block of text without punctuation or capitalization and they add the correct punctuation and capitals.

10. Students write a description of a friend or family member (perhaps after drawing the person’s picture). 
11. Students read a series of sentence strips and then assemble them in an order that has a beginning, middle, and end.

12. Students fill in blanks in sentences with the correct connection words (next, then, since after) or conjunctions (and, but, so).

13. Students work with the teacher to right a short story about something that happened to them.

14. Students complete the blanks to provide a simple book report (book name, book author, how many pages, what kind of book (fiction or fact), and a one sentence description.

15. Students in class take turns contributing an idea/sentence to make a story, as the teacher writes.

16. Students make holiday or greeting cards for special events.

17. Students write short poems (with or without the form specifically specified).

18. Students take a weekly or biweekly (low stakes!!!) spelling test to build their spelling skills.
19. Students are given a short piece of writing with errors. Students need to find the errors and correct them.

20. Students take shuffled word cards to create sentences that show proper word order.

21. Students make simple lists, perhaps timed lists (in one minute or two write down as many things as you can see in the room, animals you can think of, types of clothing). When they are finished, students exchange lists to look for any corrections and add any others that one partner may have found that the other missed.

22. Students make sentence lists to describe a process (maybe a simple science experiment).

23. Students respond to a simple writing prompt: (a) my favorite activity is ______ because________; or (b) A surprise I had, or (c) something I remember when I was five, (d) when I grow up.....

24. Students write an invitation to their parents for a school event, or to a classmate for a fun class activity. Afterwards, students may write thank you notes as well.

25. Students write paragraphs with a topic sentence, supporting information (facts, reasons, and examples) and a conclusion.

26. Students listen to a reading and take simple notes on some of the words they heard.
27. Students unscramble jumbled words or circle words in a maze of letters.

28. Students complete simple crosswords based on words they know (probably about a topic that was studied in class).

29. Students compare two things (two foods, two friends, two objects).

30. Students narrate a sequence of events (for example, the student’s morning routine).

31. Students sort words they know into categories (for example they have a list of words in random order and have to sort them into clothing, school supplies, food, etc.).
32. Students sort words into categories without providing the categories in advance.

33. Students write a story or report of a few paragraphs.

34. Students express feelings or preferences about a situation or event.

35. Students explain their point of view about a situation or event.

36. Students listen to a dictation, but are not allowed to take notes (have them put their pen or pencil on the floor), and then they work in groups to recall as much of the dictation as they can. After a time, the teacher may read the dictation again and afterwards (again!) they continue to “reassemble” the dictation.

37. Students work in pairs or groups to write questions and answers in relation to a class activity or topic that they’ve discussed.

38. The teacher writes on the board and includes a mistake. Students find the mistake to get one point.

39. The teacher provides a list of words in lines with no punctuation. Students must then decide which are complete sentences – and why!

40. The teacher provides a block of text without paragraphs indicated. Students then have to decide how many paragraphs there are and where they occur.

41. Students are asked to assemble a jumble of sentence strips by adding logical connectors/transition words where appropriate.

42. The teacher dictates short phone messages: Rosa, Felix called. Meet at Post Office. Movie starts at 8:00. 5 dollars each. Bring book. First, students must then write down the “telegraphic” speech as dictated and then explain what it means. As a follow up activity they can write out the “full messages” as if all the connecting words were provided.
43. Students write “mini-stories.” The teacher provides the five first words or maybe a title. Then students have to write a “story” of exactly 50 words, not 52 or 49, exactly 50.

44. Students form a circle. One student writes a comment or question on a piece of paper and sends it to a student on the other side of the circle. This student replies.

45. Students take a piece of prose and turn it into a poem.

46. Students take a story or movie review in the present and transform it into the past.
47. The teacher provides a series of sentence beginning using vocabulary that students have recently learned. The vocabulary word in question is underlined. Students have to finish the sentence in a way that makes the meaning of the underlined word clear.

48. The teacher stops at a pivotal point in a story and ask students (either individually, or in pairs or groups) to finish it.

49. Students write an instruction sheet for something they know how to do.

50. Students write a story based on a series of pictures.

51. Students look out the window and describe what they see.

52. Students write a summary of a story or a movie or a TV show.

53. Students make a schedule for the week (a table with before school, in school, after school, after dinner activities) for the week (or a day or a weekend) planning activities s/he will do.

54. The teacher points to objects or pictures. S/he names the object/picture aloud. S/he then writes the word, orally spelling each letter. Students then write the word and take turns spelling the letters.

55. Students work in pairs or groups to write a dialogue or short skit that they then practice and present to the rest of the class.

56. Students are given cards with words and pictures, they have to match the words to the pictures (and this can be timed to make it more exciting).

57. Students use their finger to trace the spelling of a word on their partner’s back. The partner tries to guess the word.

58. Students are asked to compose an email to their best friend, inviting the friend to meet after school tomorrow for a purpose the writer decides. After students have completed this task, they are then asked to change the style of language and the reason for the meeting to make both appropriate for not their best friend, but their English teacher. 
59. Students take turns around the classroom adding a sentence to a story that they are building.


60. Students write a television commercial script for a product of their choice.
	Trainer Material 1: Discussion Questions


1. What different kinds of writing have you engaged in the past week (stop if you list more than a dozen)?
2. For each of your different kinds of writing, think about what your purpose was, who your audience was, and how the writing’s genre (the kind of writing—love letter, shopping list, Peace Corps report, travel voucher) affected the style you used and how you arranged your writing.
3. What kinds of activities would you have beginning writers engage in? What kind of activities would you have advanced writers engage in? Any problem in bridging the gap between these two different kinds of activities? 
	Trainer Material 2: Proficiency Levels


For which proficiency levels is the activity appropriate?  Here is a rough description of the levels. However remember we are not trying to teach participants a particular writing rubric; rather the important element of this activity is for participants to practice thinking what kinds of writing activities would and would not be appropriate for different levels (and ages!) of learners.  It’s about Decision-Based Teaching!
0 = Baby Steps: Students are working to master spelling words and simple sentences.  If the home 
      language writing system is different from English it will that will add additional difficulties.  Younger 
      learners in particular will be dealing with letter formation, structural conventions, and sound-
      symbol correspondences.

1 = Beginner:  Can fill in the blanks in texts and complete sentences when simple sentence starters are provided. Can construct simple sentences and compose paragraph-length texts on common topics using very general vocabulary and simple sentence structure.  Errors of grammar, vocabulary, and spelling will likely be plentiful.
 
2 = Novice: Can write simple (and generally well-formed) paragraphs on comment topics and express 
      general opinions when given, simple, well-structured prompts.  Errors of spelling and grammar are 
      still common, but interfere less with understanding. Writers are unable to communicative well in
      terms of politeness or appropriate style.   

3 = Rising Intermediate: Can write with confidence on common topics and compose straight-forward 
      opinions and make simple arguments.  Spelling errors are fewer, grammar errors may still occur but 
      rarely affect understanding.  Can self-edit with guidance

4 = Intermediate:  Can state opinions in multiple ways using politeness language and basic conventions of argument to be persuasive in expected ways.  Problems with basic grammar are probably do to either (a) lack of saliency (like the 3rd person singular “s” in the simple present tense), or less frequent or irregular grammar structures. Will not be able to make nuanced arguments or be familiar with the conventions of academic writing nor be familiar with conventions of many genres (complaint letters, requests for exceptions, journal articles, and expressions of sympathy). Can self edit in terms of basic problems. 

5 = Advanced Able to write with accuracy and reasonable fluency. Students can write on a variety of 
      topics for a variety of reasons to different audiences appropriately.  They can self-edit with a clear 
       degree of effectiveness. 
	Trainer Material 3: Rubric


Exceeds Expectations: The activity will be fully developed (and give sufficient student practice) and be formatted in a pleasing, easy-to-understand manner. Written instructions on any handout materials will be clear and easy to understand guidance to the teacher will be spelled out clearly and in detail. The trainer will feel strongly that the group has identified the proficiency level of the activity well and their rationale for choosing that particular proficiency level will be convincing.

Meets Expectations: The activity will be comprehensively developed and give adequate student practice. Any student materials will be formatted in a straight forward, understandable manner. Written instructions will be provided on student materials. Adequate additional guidance will be provided for the teacher. The level of proficiency to which the activity corresponds will be provided and while this identification might not be 100% convincing to the trainer s/he will not feel she has adequate grounds to disagree.

Does Not Meet Expectations: the activity will likely lack complete development. Sufficiency of student practice is questionable. The activity may not correspond closely to the activity description provided in the handout. Any student materials may lack written instructions or the written instructions may not be particularly helpful. Guidance to the teacher may be absent or of questionable adequacy. The group may not be able to give a persuasive rationale for its choice of proficiency level. 
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