
	Session: Grammar—Do It Yourself


	Sector(s):
	
	Education

	Competency:
	
	Build teaching and learning capacities in English

	Training Package:
	
	TEFL

	Terminal Learning Objective:
	
	Participants will design effective teaching activities and practices that incorporate English teaching knowledge and skills.

	
	
	

	
	
	

	Session Rationale:  
	
	Strip away participant preconceptions about grammar so that it can be used as a tool to help students learn a functional approach to grammar that is based on the question, “What communication problem does the grammar feature solve?”

	Target Audience:  
	
	Education trainees in PST

	Trainer Expertise:
	
	CELTA type certificate and at least 2 years teaching experience, some experience with teaching an additional language 

	Time:  
	
	90 minutes

	Prerequisites:  
	
	Functions and Notions, Your First Lesson, and Creating Dialogues strongly suggested 

	Version:
	
	Jul-2012



	Session:  Do It Yourself Grammar

	Date:  
	Time:  90 minutes
	Facilitator(s):  

	Facilitator preparation:

1. Review session plan.
2. Prepare copies of Handout 1 for each participant. 
3. Write session learning objectives on a flipchart page and post the page on the wall. 
Materials:

· Equipment

1. Computer

2. LCD Projector
3. Flipchart
4. Markers
· Handouts
Handout 1: Exercises and Dialogues for Grammar Activities
· Trainer materials

Trainer Material 1: PowerPoint: Do It Yourself Grammar (refer to separate file)


	Session Learning Objective(s): 

1. Participants will individually explain the differences in meaning between sentences in at least three different tenses in a way that would be useful for an intermediate level English language learner.
2. In groups, participants will accurately identify the target grammar feature in at least 2 out of 4 dialogues and correctly explain the function of the target grammar feature in at least 3 out of 4 of the dialogues.
3. In groups, participants will analyze a sample dialogue and identify at least one vocabulary or grammar feature likely to co-occur with the target grammar feature of the dialogue.
4. As a whole group, participants will correctly identify the function of all four grammar features presented. 



	Phase /
Time /Facilitator
	Instructional Sequence

	Motivation

25 minutes

Session learning objectives posted on flipchart paper
Trainer Material 1: Do It Yourself Grammar Slides 2-5

	What Do We Know About Grammar?
Participants need to recognize the level of grammar awareness they possess as native English speakers, and that teaching grammar is about helping students see patterns that will make English easier to learn. 

1. [SLIDE 2]: Present the questions posted on Slide 2. Have the participants work in pairs or small groups to discuss and answer the first three bullets on the slide.  Allow 5 minutes. 
2. Allow three pairs or groups to share out to the entire group. 
Note:
Probably, participants will share notions of grammar that have to do with dangling participles, split infinitives, sentence diagramming and whether it is he and I or him and me—problems that English teachers “worry” students about and which make students anxious because they are not sure what is right.  If they bring up these kinds of examples tell them, “Yes, that’s part of grammar, but that’s not the kind of grammar we need in English teaching. We only use grammar to help students understand more easily the patterns they need to be able to communicate in English.”
3. The next three questions on the slide move the participants from what they know and feel, to what teachers need to know and feel.  Again, have participants work in groups for about five minutes and then have two or three other groups share key points of their discussion. 
Note:
Answers will vary; some secondary students in some cultures may be almost obsessive about grammar; while young learners won’t care at all. If you get different points of view on this question, that’s good.  As for the biggest concern, one commonly is, “When a student asks me a grammar question and I can’t answer.”  If this kind of answer comes up, say “Good. Obviously we can’t teach you all about grammar in this session, but we can point you to some good resources for educating yourself, and much of this session is giving you practice so you can use your native speaker judgment and intuition to analyze grammar structures to give students useful explanations, even if they are not those found in formal grammar or textbooks.” 
4. [SLIDE 3]: Mention that not all native speakers may know formal grammar, but they are often very good at explaining their own grammar choices and making judgments about whether something is grammatical or not. 
5. [SLIDE 4]: Do this slide as a whole group activity.  Work on only one triad at a time.  Different explanations may be presented, but as long as they seem relatively reasonable, accept all. We want participants to have more confidence in their ability to analyze examples of grammar patterns to find explanations.  

Note:
1) This activity serves as an assessment for session learning objective 1. 
2) Here are some appropriate analyses of the sentences:
· Simple Present: a fact,  

· Present progressive/continuous: now, it’s happening, or in the future

· Present perfect:  a past action that affects the situation now

· Simple Past: a fact in the past

· Past progressive/continuous: it was going on when something else occurred

· Past/ Pluperfect. Action before another past action.

· Simple Future: Promise or statement of conviction

· Future Progressive/Continuous:  it will be going on when something else occurs

· Future Perfect: future action completed before another future action.

6. [SLIDE 5]: Tell participants, “Grammar shouldn’t scare you. It is just the structure of English.  It’s how English makes sense. In EFL we don’t use grammar to make students feel stupid or scared.  We use it to help them see patterns that will make English easier to learn”. 
Note: 
This is an assessment of LO #1. 


	Information

20 minutes
Trainer Material 1: Do It Yourself Grammar Slides 6-12

	Descriptive vs. Prescriptive English Teaching
This section emphasizes for participants the importance of focusing on teaching grammar in ways that helps their students actually use the English language, not simply learn technical “rules”.

1. [SLIDE 6]: Briefly introduce the resources shown on the slide. If you have a copy of the English Grammar book, have it available for participants to flip through during the rest of your training.  If you have the black (low beginner) and red (high beginner) books, show them as well. 
Note: 

You can tell participants that many people don’t like to use Azar as an actual classroom textbook for students because it is very decontextualized.  However it is a great way for teachers to learn grammar, especially because there are often timelines, clear explanations, and teachers can see some types of exercises they could use to build their own grammar lessons. 
2. [SLIDE 7]:  Briefly introduce the difference between global and local grammar errors. 
“If students are studying a specific grammar feature and a student makes a local error with it, of course you correct it.  Similarly when local errors appear in writing, it is frequently more important to correct them.” 
3. [SLIDE 8]:  Move through prescriptive/descriptive and discuss briefly.
4. [SLIDE 9]:  Go through the examples of prescriptiveness. Briefly discuss the errors with the sentences, but also why these types of errors should not be a major focus of English instruction.
Note:  
Correct answers for bullets in Slide 9: 
1) the man WHOM I talked to

2) to go BOLDLY where no man has gone before

3) There ARE two things I have to do

5. [SLIDE 10]:  Explain that focusing on the ways people use English in real life is a good way to make sure our English instruction is descriptive rather than prescriptive. 
6. [SLIDE 11]: Briefly mention that participants will need to be aware of the English language preference (U.S. or U.K.) in their school and adapt English and grammar instruction accordingly.
Post adaptation:
If the post school system prefers American English or British English ( or has no preference), slide 8 can be skipped to better manage time.
7. [SLIDE 12]:  Tell participants: “Remember our training session on Functions? Well, grammar features also have functions. If you remember, Functions solve communication problems.  That’s what grammar does as well. It is not just for decoration.  It helps speakers make sense and carry out communicative functions.”  
Note:

This is the big idea of this session: like the Functions training session, grammar features also have functions. For example, with the sentence, “We leave at 7:00, don’t we?” the tag ending (the “don’t we?”), functions to show the speaker is seeking confirmation, not asking a genuine question. 



	Practice 
30 minutes
Trainer Material 1: Do It Yourself Grammar Slides 13-20
Handout 1: Exercises and Dialogues for Grammar Activities

	A Communicative Approach to Teaching Grammar
Participants analyze sample dialogues to identify the key grammar features and functions, or, the communication problem the feature solves. 
1.  [SLIDE 13]:  Tell participants, “We are now going to look at four dialogues or other sorts of language presentations in lessons. As you study each one ask yourself these two questions on the slide:
· What is the grammar feature the text represents? Remember that grammar features include things like articles (a, an, the),  verb tenses, negative constructions, interrogative constructions, preposition choice (at or in), etc.  
· What is the feature’s function—that is; what communication problem does the feature solve?”
If you just can’t guess the name of the grammar feature, you should be able to indicate the words that it is shown through. If you don’t know the correct name for the grammar feature, I will help you. However, for every one you should be able to use your native knowledge of English to be able to explain the communication the grammar feature solves.  Okay? Are you ready?”
2. Distribute Handout 1 to each participant. Explain that participants will work in small groups, using Handout 1 to try to find an answer to the two questions for each of four sample dialogues (slides 14-17).  
Note:

You have the option of doing the first one as a whole group so participants get the idea and have more confidence in their ability.  
3. [SLIDES 14-17]: Show slides one at a time, and allow groups a few minutes to work on each one. After showing all four examples, discuss participants’ responses as a group. 

Note: 

1) This activity serves as an assessment for learning objective 2. 

2) ANSWERS—for dialogues in Slides 14-17:

· [SLIDE 14]: Grammar feature: comparisons of inequality (more…than) and equality (as….as). The features purpose is to compare, contrast, and to describe things (usually things new to the listener) in relation to other things (usually things known to the listener). 

· [SLIDE 15]: Grammar feature: indefinite and definite articles. Here the story shows how we refer to new information with a/an (the indefinite article) and old information with the (the definite article): “I meant a girl…….    The girl…..”   

Note:

If a participant asks, s/he may need to note that “a” can also mean “one example of a category” (He ordered a coke), but “the” usually assumes that both the speaker and the listener already are with the noun. 

· [SLIDE 16]: Grammar feature: prepositions of place. Here we see how different related prepositions have different meanings and solve different communication problems.
· [SLIDE 17]: Grammar feature: simple future. Here is it is used to promise or offer (in the affirmative and questions) and to refuse (in the negative) 
4. [SLIDE 18]: Ask participants, “Have you heard of the Communicative Approach? Well, here it is especially as applied to teaching grammar. Instead of teaching grammar for grammar’s sake, we teach grammar because grammar helps us communicate certain ideas and to complete certain communicative functions.”
“So while in traditional grammar teaching, a teacher may introduce the lesson by saying, ‘Today we are going to study the Present Perfect’ (and what does THAT mean to students?), we are going to say, ‘Today we are going to talk about things in the past that affect what we are doing now’ because that is one FUNCTION of the present prefect tense.”
5. [SLIDE 19]: Explain why we teach grammar in context. After you read the bullet stating, “They also learn other forms and vocabulary associated with the grammar form.” Tell participants:
“That means that in addition to the grammar we are studying (which is called the target language), we can also see that some other language commonly occurs with the target feature to help achieve the language function.  For example, in the comparative dialogue, the comparative structure is “helped” with many descriptive adjectives, especially adjectives that are used to indicate degree (expensive, important, different, big, etc.)”  
6. [SLIDE 20]: Refer to the last page of Handout 1, which shows the dialogue from the slide. This dialogue applies the principles from the last slide. Tell participants:
“Look at the dialogue to again identify the target grammar feature and its function.”
Note:

The target feature is indefinite adjectives and pronouns (this, that, one, over there, and which one). Their purpose is talk about specific examples of the same kinds of things. Other indefinite adjectives include some/any/every/each (and constructions with them: someone, somewhere, somehow, sometime, etc.).  

6. Then ask the group, “Can you think of some similar situations where you could use this grammar feature?  Can you think of some situations where it would help your students if they could use this grammar feature?”

Note:
They should easily suggest other shopping situations where is it necessary to compare similar objects. Another situation would when someone is busy and they ask someone with them to bring some objects (for example objects on a desk: “which pen?”) Another option would be to describe what (unknown) people in a picture are doing.
7. When they finish, tell participants: "See, you discovered situations where you could use indefinite adjectives and pronouns.  Do you think with your (teacher) prompting you could get your students to ‘discover’ how they could use this language in their lives, too?”
Note: 
Participants may rightfully note that language students probably could not describe situations as well as they just did. If this comes up, agree with the observation, but tell them, “The teacher can still have them discover, by giving them some situations. ‘Imagine you get a little money so you go to the store to buy candy. There are many candies on the wall behind the clerk, how would you ask for the different candies?’”
7. Then tell the participants, “Okay, now look at the dialogue again.  What vocabulary do you see that might commonly ‘co-occur’?” 
Note: 
1) This question serves to assess learning objective 3. 

2) Stress this word—participants will understand it, but stress it with intonation with this grammar feature. ANSWERS could be: requests and responses to them, descriptive adjectives, comparative expenses. Offers, and thanking. 



	Application

15 minutes
Trainer Material 1: Do It Yourself Grammar Slide 21


	Session Debrief and Review
Participants review their learning with some final examples in which they practice finding grammar functions. Finally, they debrief the session and consider resources that can support further learning about teaching grammar. 
1. [SLIDE 21]: Do this slide as a whole group activity.   Ask one participant to identify the function of each form listed on the slide.  Check with others to see if they agree. If there is agreement, go on to the next bullet. If there is disagreement encourage participants to talk through it to an answer they all like.
Notes: 
1) This activity serves as an assessment for session learning objective 4. 

2) Participants saw the present progressive in the Motivation activity. They saw the definite article “the” in the first “what’s the grammar feature” story and the use of the simple future in the stick figure dialogue.  “Could” could be new, but they’ve practiced a lot, so it makes sense to treat this as a review. Note that each of these grammar features has more than one function, but with the exception of the modal “could” the sample sentence constrains participants to only one correct answer.
3) ANSWERS for [SLIDE 21]:

· I am leaving: action happening in the future, stated more as a fact than a plan or intention.

· The modal could: requests, permissions, possibility “can in the past” ( I can ride a bike/when I was in primary school I could ride a bike), suggestions (you could either…) conditional sentences (if I had a million dollars I could)

· The student I mentioned (I mentioned him before so this is old knowledge—when a speaker utters “the student I mentioned” s/he means “the student we both know I’m talking about.” 

· I’ll help you: a promise or offer. 

2. Debrief the session as a large group, using the following questions: 
· What do you think is the big take away of this session?
· How confident do you know feel about being able to identify the function of grammar features?

· What are some resources you can use in country to teach yourself more grammar?
· What in this session still doesn’t seem clear or gives you doubts?
Note: 
This is an assessment of LO #4. 



	Assessment


	L.O.1 is assessed through the Motivation Activity.
L.Os. 2 and 3 are assessed through the Practice Activity.

L.O. 4 is assessed through the Application Activity.



	Facilitator Notes for Future Improvement
	Date & Facilitator Name:  [What went well?  What would you do differently?  Did you need more/less time for certain activities?]


	Handout 1: Exercises and Dialogues for Grammar Activities


Using your intuitions, how would you explain the difference between the sentences in the triads?
· We teach English.
· We are teaching English.
· We have taught English.
· We taught English.
· We were teaching English.
· We had taught English.
· We will teach English.
· We will be teaching English.
· We will have taught English.
For each dialogue, answer the questions below.
1. What is the grammar feature?
2. What is the feature’s function—that is; what communication problem does the feature solve?
A. What’s the Grammar Feature Being Demonstrated Here?

· Jenn:  Wow! It’s later than I thought.
· Lisa:   Oh, It’s not as late as all that.
· Jenn:  No, but I have to get up earlier than usual tomorrow. I’ve got to take my car to the shop.
· Lisa:   What’s wrong with it?
· Jenn:  Well, it’s burning a lot more oil than it used to.  
· Lisa:   Oh, I hope it isn’t too expensive.
· Jenn:  Well, it always seems to cost more than you think.
B. What’s the Grammar Feature Being Demonstrated Here?


 “…so I met a girl at the party.  She seemed friendly so we began to talk. The girl 
 had been a Peace   Corps Volunteer.  She lived in a village with another (hint: “an”
 “other”) Volunteer. In the village people danced fire dances annually to honor their
 departed. One night the Volunteer went to a fire dance. The other Volunteer did not
 attend the fire dance.
 However, about a week later the girl……” 
C.  What’s the Grammar Feature Being Demonstrated Here?

· Joe is walking in the room.
· Sarah is walking into the room.
· She is driving on the road.
· He is driving down the road
· They are walking along the road.
· The boy jumped on the trampoline.
· The girl jumped onto the trampoline.
· He sits in the chair next to me.
· She sits in a chair by me. 
What’s The Grammar Feature Being Demonstrated? 
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Wil we all have fun in class today? ‘Who will practice English with me today?
We will! We will! We'll all practice English

il / !
Yeswe will. We'll have fun today, teacher! Withyou teacher!
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‘Who will help me pass out the papers? Wil you play tag with me?

Tl help you, said Seima. Yes, Ill play tag with you, said Baymon.
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Yes, Il study hard, said Juno.
Nolwon't, Twila. That is cheating.
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“Will you do your homewark tonight? “Will you come to the party tomorrow?"

“Yes, we'll all come 1o the party tomorrow!”





This One or That One?  What Problem Does It Solve?  
Could you analyze and teach this dialogue?

· Excuse me, could I see that watch?  
· Which one, this one?
· No, that one over there.  The gold one with a black band.
· This one?
· Yes. Hmmm…this is nice. How much is it?    
· That one is $100.
· Hmm….that’s a little pricey. Do you have something cheaper?
· Well, this one is gold plate and it’s only 75 and this silver one with the same dial is only $50.
· Great. I’ll take the silver one. 50 you said?
· Yes.
· Okay. Here you go.  Thanks.
· Thank you! Have a nice evening!
REVIEW:  Try Your Luck With the Function of the Form.


What’s one function of: 
· The present progressive tense?
· I am leaving tomorrow.
· The modal “could”?
· The definite article?
· This is the student I mentioned.
· The (affirmative form of) the simple future?

· I’ll help you tomorrow.
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