[bookmark: _Toc365013554][image: ]Session: Grammar—Functional Approach

Session Rationale  
A functional approach to grammar teaching moves from the demotivating approach of “grammar for grammar’s sake” to grammar features as tools for solving communication problems in English (or for French, Portuguese, or Spanish).
[image: ] Time 120 minutes      [image: ] Audience Education trainees in Pre-Service Training
Terminal Learning Objective	
Participants will design effective teaching activities and practices that incorporate English teaching knowledge and skills.
Session Learning Objectives 
Participants will provide examples of how to teach grammar differently to learners with different English proficiencies and examples of how to teach grammar to both younger and older learners.
Participants will identify an error in a sample sentence, describe the grammar feature where the error occurred, and provide an explanation or rule to help students understand the error.
Participants in groups will create short dialogues to show the function of an English tense that they were assigned and create a dialogue that contains at least two examples of how the tense is used. 
Using the dialogue highlighting a specific grammar feature created in L.O. 3, the groups will design the additional materials needed to build a complete lesson around the dialogue.
Session Knowledge, Skills, and Attitudes (KSAs)
1. Explain how to make grammar lessons authentic, inductive (as well as deductive) and contextualized. (K)
1. Explain English’s tense and aspect system. (K)
1. Given a particular grammar feature, present it in an authentic dialogue and show how you would explain the communicative problem it solves to your students. (S)
1. Explain the key steps in the sequence of a communicative grammar lesson.
1. Research the structure, function, and purpose of a grammar features to design a lesson that explains it appropriately to a specific student audience and gives sufficient, effective practice. (S) 
1. Experiential learning works. (A)
Prerequisites  	
Language Awareness 1, Creating and Exploiting Dialogues, Functions, and should directly follow the Do It Yourself Grammar session.

Sector:		Education
Competency:		Build teaching and learning capacities in English
Training Package:		TEFL
Version:		Nov-2013
Trainer Expertise:		Knowledge of pedagogical grammar and teaching experience
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[bookmark: _Toc365013556]Resources: 
· Schrampfer Azar, Betty, and Stacy A. Hagen. Understanding and Using English Grammar. White Plains: Pearson, 2009. 
· Schrampfer Azar, Betty, and Stacy A. Hagen. Basic English Grammar. White Plains: Pearson Education, 2006. 
· Schrampfer Azar, Betty. Fundamentals of English Grammar. White Plains: Pearson Education, 2003. 

To update Session outline, right click on one of the lines of the Session Outline, select “Update Field”. Click the circle next to “Update entire table” and click ok! (when you’re done, delete these yellow instructions )


Session: Grammar—Functional Approach
Date:  [posts add date]
Time:  [posts add xx minutes]
Trainer(s):  [posts add names]
Trainer preparation:
1. [bookmark: _Toc236737427]Review the session and decide whether to use the math analogy on SLIDEs 12-13, if not, delete and/or substitute your own.
Make copies of handouts and assemble Handouts 5-9 into a packet.
Make up strips the width of a sheet of paper using Training Material 2; write the name of a verb tense on each strip. Put the strips in a box, hat—some container for use in Practice 2.
[image: ] Materials:
Equipment
LCD projector
Scissors for “tense and aspect strips” (Trainer Material 2) and paper, scissors, markers, and tape for groups to design their grammar lesson materials 
Grammar books and/or books with grammar activities for groups to look over during the application activity (the Azar grammar books—in blue red and black covers, will be particularly valuable resources)
Handouts
Handout 1: Analyzing Errors and Form and Function of Tenses 
Handout 2: A Teaching Tool for Grammar Features & Verbs
Handout 3: Tense and Aspect in English
Handout 4: Common Steps in a Grammar Lesson
Handout 5: Simple Future Tense—Dialogue 
[image: ] Note: If participants have this handout from the “Do It Yourself Grammar” session, you do not have to reproduce the Simple Future Tense Dialogue again for this session—esp. if “Do It Yourself Grammar” was recently presented.
Handout 6: Simple Future Tense—Explanation
Handout 7: Simple Future–Making Promises-A Jazz Chant
Handout 8: Simple Future—Controlled Practice
Handout 9: Simple Future—Communicative Practice
	Trainer Materials
Trainer Material 1: PowerPoint Grammar—Functional Approach (refer to separate file for PowerPoint)
Trainer Material 2: Tense and Aspect Strips
Trainer Material 3: Rubric
[bookmark: _Toc359853530][bookmark: _Toc235768739][bookmark: _Toc236737428][bookmark: _Toc364750611][bookmark: _Toc365013557][bookmark: _Toc373228067] Motivation	[image: ] 10 min
[bookmark: _Toc373228068]Know Thy Audience
[bookmark: _Toc365013558]Participants will consider how differences in age and knowledge levels affect how grammar can be taught. 

Welcome participants and mention that this lesson continues to focus on learning how to teach grammar.   A few things to consider when learning how to teach grammar are:
· audience
· the nature of the grammatical feature
· the feature’s communicative function 
· how to design an activity to emphasize the function the grammar feature solves. Let’s get started by thinking about audience

[image: ]  [SLIDE 2]: Ask the following question:
· What do you already know about teaching grammar? 
Tell participants to consider how it would be different for children vs. adults, or advanced vs. beginner students.  Explain that you want them to about what they have experienced as learners as well as how they have taught or tutored. 
Tell participants to work in pairs or trios for five minutes to brainstorm some answers. Explain that you don’t need perfect answers here; they are working towards a general awareness of how they have to adapt the lesson content depending on their audience. In five minutes, we will share a few answers.  

After five minutes, call for their attention and ask for a few answers from each group.   You can accept many types of answers because we simply want participants to develop awareness and a reflective framework so that they will consciously reflect on how they teach to different kinds of students.  Below are some key understandings that the trainer should make sure that participants understand.
[image: ] Note: We cannot explicitly squeeze in an information component on working with (a) lower proficiency level (vs. higher proficiency level) students, nor is there a place for a discussion about children vs. adults.  Therefore this motivation serves to have participants reflect on the fact that students across these two continua need to be treated differently.

FOR DIFFERENCES ACROSS PROFICIENCY LEVELS it Is mainly a combination of complexity and necessity:  low level students cannot process complicated grammatical features and they need to control grammar features that can help them solve basic communication problems. Some examples of basic forms that solve essential communication problem include the verb “to be” in the simple present tense, question and negative formation,  personal and interrogative pronouns, basic prepositions and general descriptive adjectives (colors, size, shapes). You can conduct a surprising amount of simple communication with only these grammar features. 

Also, with beginners (who need to build a base of grammar and vocabulary before they can start to genuinely communicate in English) we may want to focus a bit more on the form of the language (so they feel a sense of control and develop good habits).  With more advanced learners, we may want to focus equally on form and function.

FOR DIFFERENCES IN AGE, truly younger learners cannot focus on form. They will not process grammar rules.  When teaching younger learners therefore, teachers can only use models and then practice, practice, practice—explaining grammar is for older learners.  Around 9 or 10 years of age we can begin to introduce students to the terminology of grammar.  Adults on the other hand may insist on learning rather sophisticated grammar structures, because they have come to expect reasons and explanations and because they have a stronger sense of what they NEED to say, regardless of complexity. 

The activities in the Simple Future Lesson (reviewed prior to the Application Activity) is an example of how younger learners can learn grammar by receiving models and practicing them a lot, but relatively fewer formal grammar rules. 

Mention that you think they did a great job.  Tell participants that they have now considered how their audience’s needs differ. 
Explain that they are now going to look at identifying grammatical features and then later they will look at their functions and how to present them. 
[bookmark: _Toc364750613][bookmark: _Toc365013566][bookmark: _Toc373228069]Information	[image: ] 20 min
[bookmark: _Toc373228070]Find the Feature
[bookmark: _Toc365013567]Participants will work to identify the grammatical feature in sentences by identifying the error, the name of the feature, and provide an explanation of why it is as it is.

1. For this practice, participants work in whole group.  Explain to them that they will see 11 grammar errors. For each error they should identify the error, try to identify what kind of feature the error occurs in (e.g., preposition, conjunction/connector, pronoun), and then identify some plausible way to explain the error to one of their students. Tell them that this activity is about finding the grammatical feature so that later they can determine its function.

[image: ] Post Adaptation: These are very common errors made by a wide variety of English students. However, you may want to add in or substitute the typical errors that learners in your country make, if there are any specific due to local language differences and English.

[image: ] Note:   Participants are provided with errors to engage in this activity because native speakers are often confident judging grammaticality—it gives them a way to approach the grammar feature.  They may have much more difficulty identifying what kind of grammar feature the error occurs in, but at least they are (a) pushed to try to make that identification and (b) encouraged to use available resources (like existing grammar texts), to educate themselves about grammar.  Then they are asked to come up with an explanation.  

[image: ] [SLIDES 3, 4,5]: Distribute Handout 1 as a support document for the errors shown on Slides 3, 4, &5. On these three slides there is a series of animations that occur on the click.  In this way the participants can examine the sentence, decide on the type of error it involves and then try to figure out how they might explain this phenomenon before seeing the answer.  Click through each one asking participants to identify and fix the error, name of the feature and give a brief explanation for each. 
[image: ] Note:   If you do not have an LCD projector, the handout does NOT give the answers so you can use that. Answers are provided here.


	Sentence
	Grammatical Feature

	Jill is happy…
	Incorrect pronoun used

	He got on the car….
	Incorrect preposition

	I like next to the girl standing boy.
	could also be identified as a “word order problem” but  “I like the girl standing next to the boy” is a reduction of “I like the girl THAT is standing next to the boy, so it is also a relative pronoun problem


	Same age than me.
	wrong comparative, the same age AS me

	I speak very well English
	word order

	Sam usually work well
	subject-verb agreement

	I speak English bad, etc
	wrong form of the word

	Write you with left hand?
	incorrect question formation

	I no go. 
	incorrect negative form

	He works late…  
	wrong conjunction/connector. The correct sentence is “He works late and doesn’t eat lunch (in order) to make money to buy a car.”

	Many dollars/ much money (and other examples)
	terms that are countable or non-countable.  NOTE that no errors appear here, but participants should be able to provide some kind of rationale for the differences that appear here. Some non-count nouns (such as furniture, information, advice, vocabulary), are not obviously uncountable


[image: ] Note:   Learning Objective 1 is assessed here.

[image: ] [SLIDE 6]: Tell participants that they have had practice answering the three questions.  They are not going to have an opportunity to look at slightly different version of the three questions. 
Tell participants to just flip them around and use them as a strategy to help them prepare to teach grammar.   
· What errors would someone tend to make with this feature?
· How important is the error? 
· How would you explain the error, especially to someone who doesn’t speak much English?

Ask them the following questions:
· Do you think you could usually answer these questions? 
· Would they help you figure out how to teach the grammar feature?

Even if they don’t say yes, go on to the next slide because they are working towards that goal in this very lesson. 
[bookmark: _Toc364750615][bookmark: _Toc365013575][bookmark: _Toc373228071]Information 2	[image: ] 15 min
[bookmark: _Toc373228072]Find the Function
 Participants will learn how to identify the function of a grammatical feature.

1. [image: ] [SLIDE 7]: Continue by explaining that by asking the three questions just used (in Slide 6) can often give enough of an understanding of the grammar feature to figure out its function and therefore how to explain it and teach it. To find the function, participants can try out several sample sentences that use the feature. It may help them discover things they hadn’t thought of before.  For example, does the present perfect in these three sentences have the same function? 

Participants should tell you how the meaning changes based on context in each of the sentences. 
[image: ] Note:   As to the present perfect example sentences on Slide 8, the first is an action that began in the past and continued up until now.  The second is an example of the “close past”.  The third is a completed past event that has a direct effect or relevance on/to the present. The fourth demonstrates several discrete past actions and relates them to a present condition.

[image: ] [SLIDE 8]: Now that they have learned to identify features, let’s focus in on the most important feature of grammar because it is a feature that has many different functions and we can use it to learn how to identify functions.
 Have participants guess what the most important feature is.  If they say other grammar issues than verbs, say, “Yes, that is important too, but what’s another one?” until they guess verbs or just tell them after a few guesses and move on.

Tell them that this strategy makes use of their native speaker ease in imagining related sentences and asks them to use “language awareness” to guide their English teaching. This is NOT a direct path to answering the question, “how do I teach this feature,” but by generating examples of how a feature is used and not used they can create examples and learn how to explain the grammar feature’s function. 

Tell participants that as mentioned earlier, verbs have many functions and they are a common place for mistakes. While there can be other mistakes with verbs the biggest problems are with wrong form and wrong tense choice. And when these are wrong, they greatly affect the meaning of a sentence.  Explain that the activity is going to start by identifying what participants already know about verbs.  Ask them the following question prior to displaying [image: ] [SLIDE 9]:
· Can you correct the mistakes?  

[image: ] [SLIDE 9]: Ask them to correct each mistake.  
 Note:   
CORRECT ANSWERS for FORM are I am going/He swam/Thank you for HELPING (gerund not infinitive). 
CORRECT ANSWERS for CHOICE are I HAVE studied (action begins in the past and continues to the present – He KNOWS the answer (verbs of perception I think/know/understand/see/hear, etc. tend not to appear in the progressive form)—If he knew he WOULD have… simple past tense the conditional not the future in the result clause. 

Tell participants that verbs are very important because they indicate the relationship between the other parts of the sentence (ESPECIALLY the time relationship) and because they often describe the process that takes place between other sentence elements. 

[image: ] [SLIDE 10]:  Explain that you are going to pause the instruction to make sure that everyone is clear about some basic elements of verb phrases. Look over this slide (or this part of the handout) and tell me if you have any questions. 
[image: ] Note:   Insist that the PAST participle of regular verbs ends in –ed, and the PRESENT participle ends in –ing.  If a participant compares present participles to gerunds, tell the participant, “we can’t really get into that now, but that “gerunds” are kind of like “verbs made into nouns” and they often appear in lists of activities and after certain verbs or like in the expression “sorry for making this complicated.”  Participles however are usually used with auxiliary verbs or appear as adjectives not nouns. 

[image: ] [SLIDE 11]: Tell participants that technically “tense” only refers to the SIMPLE tenses (past, present, future) and conditional although pretty much everyone calls the present perfect or the future conditional a tense.  Then the progressive (or continuous) forms and the perfect forms are “aspects.”   Tell them that aspects affect simple verbs (or each other) in very consistent ways. Insist that the progressive/continuous form is for on-going or continuous actions and the perfect in some way connects (or makes relevant) a past action to the present (or future). 

 [SLIDE 11]: Use slide 11 as a cue to go to Handout 3.  Tell participants to take a couple of minutes to look at the chart.  They don’t have to memorize it now. This is for a reference. It shows them that English is really focused on time relations. they can see that every form of tense and aspect exists and is used to indicate something different about time relationships and that those differences are usually predictable.  

 [image: ] [SLIDES 12-14]: If you find the mathematical explanation too complicated, you can delete it.  Instead, show sentences in the simple present, past, future, and conditional, then show how applying the progressive, then the perfect to each alters the meaning of the original sentence in consistent ways.  Then show how aspects can consistently alter each other—for example:   “I have been leavingI had been leaving I will have been leaving I would have been leaving.” 

Tell participants to look to the uses or functions of some tense and aspect combinations. Ask them to pay attention to each tense/aspect combination on the second page of Handout 2 because it has a particular communicative function. Knowing what the function of the feature is helps us to know how to teach it; that is, we use tense and aspect to show certain types of action.

[image: ] Possible Script:  This may look complicated all at once but if we take them one by one we can use our strategy of asking questions to quickly figure out the corresponding. For example,” I would have eaten,” what does that tell you?”  Pause for an answer. “Yes, it says I would have eaten, but something prevented me from doing so and I did not eat. It implies much more action.  And what about, I was eating?  What does that tell you?” Pause for an answer. “Sure, it tells you that there was ongoing action, which can also be interrupted by another action I was eating but also something happened while I was eating, e.g. ‘I was eating when the phone rang.’  

So, seeing how they function can lead us to consider how to practice them in a real life context. Can you imagine a situation that might show the function of the form “I was eating?”  

What we are really asking ourselves is, ‘Why do we use this particular grammar feature, what function does it accomplish?--and therefore, how should I set the lesson up for my students to practice it? If we know it’s about ongoing actions interrupted by something, then we use that as the plot in our dialogue or communicative practice activities. It can also then suggest a set of vocabulary that might naturally tend to occur with this grammar feature in certain situations.

[image: ] Note:   The answer should be something like a dialogue or sentences that center on ongoing actions interrupted by something like a phone call or a car accident or an historic event. 
[bookmark: _Toc364750617][bookmark: _Toc365013584][bookmark: _Toc373228073]Practice	[image: ] 25 min
[bookmark: _Toc373228074]Format the Feature and the Function
[bookmark: _Toc365013585]Participants will create a short dialogue that highlights the function of the feature. 

1. Tell participants that it is now time to move on to how to put the feature and its function into a format for teaching.  Explain that one great way to do that is to create a dialogue so that they can showcase the feature and how it functions in use and what meaning it really conveys. 

Have small groups draw a slip with a tense written on it from your already prepared box/hat/container.  

Review the (simplified) rules for writing dialogues on [image: ] [Slide 15].

Once each group has their tense, ask them to develop a short dialogue to show the tense use in an authentic context that shows the tense’s function.  Although they can go up to 10 turns (a turn is one dialogue character’s words. The next turn are the words the next character speaks), tell them to try to keep your dialogue to six turns.  It will be easier and just quicker for purposes today. 

You won’t have time for everyone to present so randomly choose two groups.  Regardless of whether or not they present, make sure everyone is prepared.
[image: ] Note:   As needed, groups can consult Handout 3 (which they’ve already received) or look through the grammar books the trainer has provided.  

When most groups have completed their dialogue have two groups read their dialogue aloud for the others.

They have put the feature in a dialogue that demonstrates its function. Next, they will be focusing on how they put this dialogue into a full lesson plan.
[image: ] Note:   Learning Objective 3 is assessed here.

[bookmark: _Toc373228075]Information 2	[image: ] 20 min
[bookmark: _Toc373228076]Grammar Lesson Format
Participants will learn the typical sequence and materials of a basic grammar lesson.

1. [bookmark: _GoBack][image: ] [SLIDE 16]. Distribute Handout 4 and follow these notes for presenting the slide:
· Bullet 1: Activating Background Knowledge: showing students what they already know about the grammar feature.  
· Examples:  - Asking “What did you do this weekend?” for simple past tense.
· - Looking at a picture of people engaged in different activities and asking “what is s/he doing?” to activate the present progressive. Or asking “if you won a million (dollars/pesos/rubles) what would you do?”  to activate the past conditional form. 
· Bullet 2: providing a Language Presentation: a language presentation is a piece of example language like a dialogue or text or video that shows how a grammar feature functions. communicatively in a real life situation.
· Bullet 3: Discovery Learning: After having listened to, read, and practiced the dialogue, asking the students to underline all the verbs and asking if they can guess what the different FORMS of the verb mean.
· Bullet 4: For older or more advanced learners, an explanation of the forms and use of the target grammar feature are best.  For younger learners (or low proficiency learners) who can’t understand such explanations, giving many models (that is, examples) of the target feature is best.
· Bullet 5 Controlled Practice: focuses on FORM, for example oral practice so the students get used to saying combinations of words together, or an exercise where a verb is provided as an infinitive and the students have to change it to the correct form for the subject in a blank in the sentence.
· Bullet 6:  Tell them we are not concerned with semi-controlled activities today, but they are activities that are structured enough to focus on form, but give the students enough choice (for example two possible answers depending on context) so they have to think about meaning as well.
· Bullet 7:  Communicative practice, so learners can try to use the target grammar feature in a realistic setting to solve communication problems. 

[image: ] [SLIDE 17]: Distribute the packet of Handouts 5-9 and use this slide as a jumping off point to look at the Simple Future lesson (Handouts 5-9).

· Handout 5 is the Simple Future Dialogue. If you recently taught the Do It Yourself Grammar Lesson, you may not have to reproduce the dialogue for the participants.

· Handout 6 is the explanation sheet. Draw the attention of the participants to the lack of grammar rules or explanations on the sheet. This is because it is for younger, low proficiency learners.  There are short, “functional” explanations of the different forms and lots of examples.

· Handout 7 is the Jazz Chant.  After participants have looked at it, notice how it allows the students to wrap their mouths around the words.  Tell participants that in this activity, students practice affirmative, negative, and question forms.  Notice how they practice contracting the subject and auxiliary verb (I’ll) in settings where the contraction is normal. Tell participants that this is one kind of controlled activity. It focuses on form, especially the spoken form.   

·  Handout 8 is a more traditional “focus on form” Controlled Practice activity. You do not have to say much more than that. Give participants a couple of minutes to look the handout over.

·  Handout 9 is the Communicative Practice. Because it is a game, students are engaging in English to do a task (win the game). That makes the activity communicative.

[bookmark: _Toc373228077]Application	[image: ] 30 min
[bookmark: _Toc373228078]Finished Product
Participants will combine knowledge of audience, feature, function and format to make sample materials for a grammar lesson.

1. [image: ] [SLIDE 18]: Tell the participants that since they made such great dialogues, that you now want them to make up some of these other materials to support it.  Tell each group to create--
(1) an explanation sheet about the tense providing--
· a description of the tense’s function,
· three example sentences that show the function, and 
· a section on how the tense is formed, showing at least affirmative, negative and interrogative versions of the tense.
(2) a controlled activity (with at least 3 example items)
(3) one appropriate communicative role play situation

As time permits, groups will present their dialogues and explanations to each other. Ideally the dialogues and explanations will be put on the wall for later examination during breaks between sessions or if someone finishes a task early. Manage this so that you can definitely end with at least five minutes of wrap up. 
[image: ] Note:   Learning Objective 4 is assessed here.

Questions for Session/Rehearsal Debriefing:  Quiz participants on what they know about (a) tense and aspect, and (b) the relationship between form and function in a communicative approach to grammar teaching.  Ask also to see if there are any aspects of the lesson they are still unsure of.

Use the rubric in Trainer Material as a guide for yourself to assess the dialogues.

Ask them what they learned in the process of (a) finding a function for a tense/aspect provided to them at random and then (b) designing a dialogue that demonstrates it, (c) with an explanation sheet, (d) a controlled practice activity and a (e) communicative activity.  Check and see if they feel that they could carry out this process by themselves (perhaps with the aid of a good grammar book). 
[bookmark: _Toc359853534][bookmark: _Toc235768743][bookmark: _Toc236737436][bookmark: _Toc364750619][bookmark: _Toc365013593][bookmark: _Toc373228079]Assessment
Learning Objective 1 is assessed at the beginning of the Motivation.
Learning Objective 2 is assessed at the end of Information 1.

Learning Objective 3 is assessed during Practice.

Learning Objective 4 is assessed during the Application. 
[bookmark: _Toc359853535][bookmark: _Toc235768744][bookmark: _Toc236737437][bookmark: _Toc364750620][bookmark: _Toc365013594][bookmark: _Toc373228080] Trainer Notes for Future Improvement	
Date & Trainer Name: [What went well? What would you do differently? Did you need more/less time for certain activities?]


[bookmark: _Toc373228081]Resources
[Related KLU materials or other books, articles, websites that provide additional information for the trainers or learners.]
[bookmark: _Toc359853536][bookmark: _Toc235768745][bookmark: _Toc236737438][bookmark: _Toc364750621][bookmark: _Toc365013595][bookmark: _Toc365029644][bookmark: _Toc373228082][bookmark: h1] [image: ] Handout 1: Analyzing Errors and Form and Function of Tense	
	For each of the sentence below, try to answer these three questions:

a. If there is an error, what is it?
b. What’s the grammar feature called?
c. How would you explain the grammar error to students?


1. Jill is happy he is pregnant.
2. He got on the car and drove into the building.
3. [no errors here but what’s the feature?]  
· Many dollars but much money, and yet, a lot of dollars or money,
· A few suggestions vs. a little advice, 
· The furniture is in the room (more than one object) vs. a piece of furniture (one object)
 
4. * I speak very well English.
5. * Sam usually work very well. 
6. * I speak English bad.   * I am go to the store.* He teached the lesson. 
7. *Write you with left hand?
8. * I no go.
9. * I like next to the girl standing boy.      
10.  * He is the same age than me. 
11.   He works late and doesn’t eat lunch and so make money to buy a new car



[bookmark: _Toc373228083][bookmark: h2][image: ] Handout 2: A Teaching Tool for Grammar Features & Verbs	

When trying to teach a grammar feature ask yourself—
1. What errors would someone tend to make with this feature?
2. How important is the error?
3. How would you explain the error?—esp. to someone who doesn’t speak much English.

Going through this process may often give you enough of an understanding of the grammar feature to begin to figure out how to explain it and teach it.
Also try out several sample sentences with the feature. It may help you discover things you hadn’t thought of before.  For example, does the present perfect in these three sentences have the same function? 
I’ve studied English for 4 years. 
I’ve already studied English tonight.
I’ve just studied my English lesson.
I’ve studied this English lesson several times this week, but I haven’t totally understood it yet.

About Verbs, Some Labels
I                am                     going/talking/seeing
SUBJECT - AUXILLIARY VERB  - PRESENT PARTICIPLE (-ing)
I                   have                  gone/worked/been
SUBJECT  -  AUXILLIARY VERB  -  PAST PARTICIPLE (-ed)
I planned/visited/tried           he went/brought/was.
REGULAR PAST VERBS (-ed)  VS.  IRREGULAR PAST VERBS
He tried to stop.   She asked him to help.
INFINITIVE VERBS
           (Infinitives are NOT under the influence of a subject)

Verbs can be hard for learners in two ways--

Both in terms of VERB FORM:
· *I be going.
· *He swimmed.
· *Thank you for to help me.

And TENSE CHOICE:
· I study English since 2008.
· He is knowing the answer.
· If he knew, he will have told me.


TENSE and ASPECT IN ENGLISH

Simple Tenses:     [simple present] I go, [simple future] I will go, [simple past]I went.

Aspects:   (Progressive or Continuous): I am going. [present progressive (or continuous)]
       
                   (Perfect): I have gone. [present perfect]






[bookmark: _Toc373228084][bookmark: h3][image: ] Handout 3: Tense and Aspect in English
A ROUGH DESCRIPTION OF THE TENSE AND ASPECT SYSTEM IN ENGLISH
Each aspect consistently adds its own dimension to the sense of the simple tense verb.

	               TENSE
ASPECT
	SIMPLE [PRESENT
TENSE]

I eat.
	SIMPLE PAST TENSE


I ate
	SIMPLE FUTURE TENSE

I will eat
	CONDITIONAL
(note: could, should and might can replace would to indicate degrees of possibility)
     I would eat.

	PROGRESSIVE
	PRESENT PROGRESSIVE

I am eating
	PAST PROGRESSIVE

I was eating
	FUTURE PROGRESSIVE

I will be eating
	CONDITIONAL PROGRESSIVE

I would be eating

	PERFECT
	PRESENT PERFECT


I have eaten
	PAST PERFECT
(or Pluperfect)

I had eaten
	FUTURE PERFECT


I will have eaten
	PAST CONDITIONAL


I would have eaten

	PERFECT PROGRESSIVE
	PRESENT PERFECT
PROGRESSIVE

I have been eating
	PAST PERFECT PROGRESSIVE

I had been eating
	FUTURE PERFECT PROGRESSIVE

I will have been eating
	PAST CONDITIONAL
PROGRESSIVE

I would have been
 eating




USES OF SOME TENSE AND ASPECT COMBINATIONS

SIMPLE PRESENT:  For habitual, repeated, constant actions and states, for facts, and for the future when used with future adverbs of time (e.g., next week).
· I often study in the library.
· Water freezes at 0º Celsius.
· I fly to Rome tomorrow

SIMPLE PAST: An action or state completed in the past.
· I went home
· I was tired.

PRESENT PROGRESSIVE:  For actions happening now, to emphasize the action’s on-going nature; for the future with future adverbs 
(Note: verbs of state “to be”, possession “to own” and emotions “to hate” conventionally don’t appear in the progressive aspect)
· I’m explaining the tense and aspect system to you
· I’m working on a paper.
· * I’m having an iPod (* = not grammatical)

SIMPLE FUTURE: Indicates a future action for verbs of state, possession, perception and emotion, which can’t take the progressive aspect. For action verbs it usually indicates a promise (or in the negative, refusal), or with emphasis, and insistence on intention:

· I’ll be there
· I will smell the roses when I reach them
· I’ll be happy to help you.
· I won’t do it.  You can’t make me.
· I will do it.  I want to do it.   


PRESENT PERFECT:  Indicates some sort of connection between the past and present (the period of time for the action/event to occur is not yet finished):
· I have studied English for 5 years.
· I have seen elephants at the zoo (and I can see them again).
· I have already eaten (and so I’m not hungry a past action with a direct effect on the present)

PAST PERFECT: Indicates an action or state was completed in the past before another past event
· I had opened the door (just before the cat came in).
· I had owned the car for just one week (when it was stolen).

PAST PROGRESSIVE: an on-going action or event in the past (during which perhaps another action occurred)
· I was working at the time.
· I was enjoying a glass of wine when the phone rang.


NOTE: to insist on habitual, customary actions in the past we also use would (with indicator of past time) or “used to”. “Would" can also indicate the future as seen from a past time period:

· When I was five, I would read comic books day and night.
· When I lived in France I would have an espresso and a croissant every morning. 
· When I was in middle school, I knew I would become a Formula 1 driver. 


PRESENT PERFECT PROGRESSIVE: Insists on the on-going nature of an action that began/happened in the past, but the time period in which it can happen is not finished.

· I have been studying English for five years.
· I have been visiting the zoo for five years. 
· I have already been experiencing the delights of your fair city.

NOTE: I’ll let you figure out the uses of the remaining combinations.


[bookmark: _Toc373228085][bookmark: h4][image: ] Handout 4: Common Steps in a Grammar Lesson



1. Activate Background Knowledge [MOTIVATION].


2. Show grammar feature in use (in a story, in dialogues, through visuals or actions) [LANGUAGE PRESENTATION (in INFORMATION)].


3. See if student can understand the function of the grammar feature [DISCOVERY LEARNING (in INFORMATION)].


4. Explain or give models of the grammar feature [INFORMATION].


5. Do Controlled Practice so students can master the form of the feature [PRACTICE].


6. (Maybe) do Semi-Controlled Practice so student can think about meaning while still improving with form [PRACTICE].


7. Do Free, Communicative Practice (like a role play) so students can use the feature in a real life setting [APPLICATION].
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“Will” is used to offer help or make a promise:	I’ll be a good boy, Mother.



VERY POLITE			SHORT, RELAXED and FRIENDLY

I will help.				I’ll help.
You will help				You’ll help
She/He/It will help.			She’ll help/He’ll help/It’ll help.
We will help.				We’ll help.
They will help.				They’ll help.




Questions				Short Answer		Long Answer

Will you open the door?		       We will. 			We’ll open the door.
Who will erase the black board?	        I will. 			I’ll erase the blackboard.
When will you do your homework?	          ___			I’ll do it tonight.




                                                                        Saying No 	(Won’t)

Will you hit your sister?			No, I won’t.  That’s bad.

Who will take this money?  			I won’t.  It’s not my money





[bookmark: _Toc373228088][bookmark: h7][image: ] Handout 7: Simple Future—Making Promises-A Jazz Chant

Who will be good today?			We will. We will.  We’ll be good today.

Who will answer my questions? 	We will.  We will.  We’ll answer your questions.

Who will speak English today?	We will.  We will. We’ll speak English today.


Will you work quietly?  	Yes we will.  Yes we will.  We’ll work quietly.

Will you (teacher points) work quietly?	Yes, I’ll work quietly.

Will you (teacher points) write neatly?	Yes, I’ll write neatly.

Will you (teacher points) read the story?	Yes, I’ll read the story.



Will you be (teacher points) noisy?		No, I won’t be noisy.

Will you (teacher points) cheat?		No, I won’t cheat.

Will you (teacher points) be bad? 		No, I won’t be bad.

Who will eat the candy? 			We will.  We will. We’ll eat the candy.

Who will come to the party? 			We will. We will. We’ll come to the party.

Will we have fun learning English?		Yes we will.  Yes we will.  We’ll have fun learning
 English.



[bookmark: _Toc373228089][bookmark: h8][image: ] Handout 8: Simple Future—Controlled Practice

Work with a partner.  First you ask all the questions and your partner gives a good answer.  Then switch.  Your partner asks all the questions and you give good answers.


Example:  Will you be good?  -  Yes, I’ll be good.
	       Will you be noisy?         No, I won’t be noisy.


1. Will you pass out the papers?

2. Will you clean the black board?

3. Will you practice English with me?

4. Will you cheat on the test?

5. Will you answer number 4?

6. Will you play tag with me?

7. Will you cry in class?

8. Will you come to the party?

9. Will you hit your classmate?

10. Will you have fun?

11. Will you study hard?

12. Will you do your homework tonight?

13. Will you be my friend?

14.  Will you write in the school book?

15.  Will you wash your hands?


[bookmark: _Toc373228090][bookmark: h9][image: ] Handout 9: Simple Future—Communicative Practice

A new version of “Simon Says.”

In Simon Says, the teacher commands student to engage in actions such as stand up, touch your head, and raise your leg.

However the students have to listen closely for the expression “Simon Says.”

If the teacher says, “Simon says stand up,” the students stand up.

If the teacher simply says “stand up” and a student stands up, that student is out of the game (for this round).

In OUR “will” version of “Simon Says” instead of saying “Simon says” the teacher says “Will you..?

Will you stand up?  (And the students stand up)

However, if the teacher simply says “stand up” and a student stands up, the student is out.


An added variation for more advanced students (or after practice with the original version)
In this version, the students must listen more closely.  If the teacher tells them something that they should not do, for example, “Will you hit the student next to you,” the students don’t hit their classmate, instead they say, “No, I won’t!”


Some suggested commands for students NOT to follow:

· Cheat on the test
· Be noisy
· Run in the classroom
· Write in the book
· Take another student’s pencil
· Be lazy
· Cry in class.
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	I eat

I am eating

I have eaten

I have been eating

I ate.

I was eating.

I had eaten

I had been eating

I will eat.

I will be eating.

I will have eaten

I will have been eating

I would eat

I would be eating.

I would have eaten

I would have been eating
	Simple Present Tense

Present Progress./Cont.

Present Perfect

Pres. Perf. Prog./Cont.

Simple Past Tense

Past Prog. /Continuous

Past Perfect (Pluperfect)

Past Perfect Prog./Cont.

Simple Future

Future Cont. /Prog.

Future Perfect

Future Perf. Prog/Cont. 

Conditional Tense (Mood)

Prog/Cont. Conditional

Perfect Conditional

Perf. Prog/Cont. Conditional
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Rubric:  

Exceeds Expectations: The group has a well-structured dialogue (following criteria from the training session, “Creating and Exploiting Dialogues”).  The dialogue will have more than one example of tense and the context of each example will make clear the function of the text. The explanation sheet will have a reasonable and conventionally accurate description of the tense’s function(s) that will be in language appropriate to the student audience of the class.  The explanation will provide three to five example sentences that make the function of the tense very clear and easy for learners to understand.  There will be at least three, but possibly more (e.g., tag endings) examples of how the tense is formed, possibly with some simple rules about tense formation.  There will be a creative, engaging controlled practice sheet that allows student to master the form of the grammar feature and a communicative practice that is a role play simulation, or game that is relevant to students’ lives and interests.

Meets Expectations: The group has a well-structured dialogue (following criteria from the training session, “Creating and Exploiting Dialogues”).  The dialogue will have at least one example of tense and the context of each example will show the function of the text. The explanation sheet will have a reasonable description of the tense’s function(s) that will be in language appropriate to the student audience of the class.  The explanation will provide at least example sentences of the tense with enough context to demonstrate its function(s).  There will be at least three examples of how the tense is formed.  There will be a controlled practice sheet that allows student to master the form of the grammar feature and a communicative practice that is a role play simulation, or game.

Does Not Meet Expectations:  The dialogue may not be entirely well-formed (based on the criteria from the training session, “Creating and Exploiting Dialogues”).  It may provide examples of the tense in use, but the context may not always make clear the function of the tense.  The explanation sheet may fail to give a clear or persuasive explanation of the tense’s function.  Some of the three sample sessions may lack sufficient context to be appropriate examples of the tense’s function.  Perhaps, the explanation sheet will not provide three examples of the tense’s form, or perhaps those example sentences will not be accurately constructed. There will be a controlled practice sheet that could be quite cursory or does not allow for effective and a communicative practice may in reality be quite controlled or not appropriate to the students’ situation or proficiency level. 

image2.jpeg




image3.emf










image4.emf










image6.emf










image7.emf










image8.emf










image9.emf










image1.emf










image10.png
SRR Gon

Wil we all have fun in class today? ‘Who will practice English with me today?
We will! We will! We'll all practice English

il / !
Yeswe will. We'll have fun today, teacher! Withyou teacher!
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‘Who will help me pass out the papers? Wil you play tag with me?

Tl help you, said Seima. Yes, Ill play tag with you, said Baymon.
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Will you study hard this week? ‘Will you tell me the answer to number 3 on the
test?

Yes, Il study hard, said Juno.
Nolwon't, Twila. That is cheating.
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“Will you do your homewark tonight? “Will you come to the party tomorrow?"

“Yes, we'll all come 1o the party tomorrow!”
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