
	Session: How Languages are Learned


	Sector(s):
	
	Education

	Competency:
	
	English Language Teaching Knowledge and Skills

	Training Package:
	
	TEFL

	Terminal Learning Objective:
	
	Participants will design effective teaching activities and practices that incorporate English teaching knowledge and skills.

	
	
	

	
	
	

	Session Rationale: 
	
	Introduce participants to the fundamentals of language acquisition and practice in language classrooms

	Target Audience: 
	
	TEFL or Primary Literacy trainees in PST

	Trainer Expertise:
	
	Credential in TESOL and two years teaching experience

	Time: 
	
	2 hours

	Pre-requisites: 
	
	Your First Lesson; Pre-Departure Session on Grammar and Methodology; Language Awareness 1

	Version:
	
	Oct-2012


	Session: How Languages are Learned

	Date: 
	Time: 
	Trainer(s): 

	Trainer preparation:

1. Make Agree and Disagree signs to post on walls.
2. Find out the local language translation of “scaffolding.”
3. Prepare flip chart with two columns: one side that says ESL and the other side EFL.
4. Cut out strips of ESL or EFL characteristics on Trainer Material 3 to distribute evenly to groups.
Materials:

· Equipment

1. Laptop, projector, screen
2. Flip charts

3. Markers
4. Standard size white paper
5. Tape
· Handouts:

Handout 1: Motivation?
Handout 2: Classroom Centeredness / Use of L1 in the L2 Classroom
Handout 3: Concepts Learned Today
· Trainer materials
Trainer Material 1: PowerPoint: How Languages are Learned (refer to separate file) 

Trainer Material 2: Language Learning Statements
Trainer Material 3: Strips for ESL/EFL Differences Activity


	Session Learning Objective(s): 

1. In a whole group activity, participants will respond to seven statements related to language learning as a means of identifying and discussing their assumptions.
2. In small groups, participants will work collaboratively to explain at least four characteristics of foreign or second language learning.
3. As a group, participants will discuss 5-10 ways in which ESL and EFL classes are different and discuss any disagreements until consensus is achieved.

4. Through a small group discussion, participants will develop personal principles for the appropriate use of student first language in the English classroom.

5. In groups, participants will present a profile of an imaginary TEFL Volunteer that shows how the Volunteer could practically incorporate at least four principles from this session into her/his teaching and/or classroom practices. 


	Session Knowledge, Skills and Attitudes (KSAs): 
· Describe key principles of language acquisition as they apply the language classroom (K)

· Formulate a personal strategy for motivating students along with practices that support the strategy (S)

· Explain the principle differences between ESL and EFL classrooms (K)

· Develop of personal strategy for when to use students' first language in the classroom (S)

· Demonstrate ways some of principles of language teaching can be incorporated in a specific classroom the creation of a teacher case study. (S)

· Teachers need to know the basics of language acquisition to make good decisions in the classroom that support effective language learning (A)



	Phase / Time /
Materials
	Instructional Sequence

	Motivation

15 minutes
Agree and Disagree signs
Trainer Material 1: PowerPoint: How Languages are Learned – Slide 1
Trainer Material 2: Language Learning Statements
	What do you think you know about language learning?
Participants will engage in an activity that allows them to explore their assumptions about language learning and then compare them to recognized principles.
Note: 
L1 = First Language, L2 = Second Language.
1. [SLIDE 1]: In different parts of the room, post “Agree” and “Disagree” signs.
2. Explain to participants that they will be presented seven statements. For each statement, they will be asked to agree or disagree. When each statement is read, participants will move to the position that represents their opinion. If participants aren’t sure whether they are in complete agreement or not sure they should stand in a position between the two extremes—indicating if they are closer to one end or the other according to their physical relation to the two extremes. 
3. Read each of the language learning statements (see Trainer Material 2) one by one, and allow time to participants to move toward the “Agree” or “Disagree” signs. After participants have moved, ask them why they decided to move to where they are.

4. If participants don’t provide an answer similar to the Language Learning Statements on Trainer Material 2, share with them the suggested responses.
Note:
1) A “sage on a stage” has the idea of “a wise person standing above the pupils,” delivering information, whereas “a guide on the side” facilitates learning that occurs primarily through student interaction. 
2) Learning Objective 1 is assessed here.



	Information 1

25 minutes
Trainer Material 1: PowerPoint: How Languages are Learned Slide 2-6
	What are the key skills in learning a foreign language? 
Participants and trainer analyze and discuss each of the following characteristics together.

1. Ask participants to form small groups.

2. [SLIDE 2]: Participants discuss in groups examples of each characteristic of language learning/learners. 
Note:
Learning Objective 2 is assessed here. 

3. After about 10 minutes, engage them in a discussion of their ideas and be ready to add any key ideas listed below that they don’t mention.
Note:
· Develop new physical habits: articulation and pronunciation of sounds in L2 is different.
· Develop new mental habits: thinking in the new language means thinking in new ways; also memorizing, practicing, and using language in real communication requires new learning skills, strategies, and communication practices.
· Learn both the content and the medium of the content: it is not enough to learn formal rules and vocabulary (although it may be enough to learn the facts and principles of History in that class); we also have to use the language to communicate.
· Develop the capacity to use the language in real life situations: practical application of everything that was learned. ESL learners can immediately apply their knowledge, as they live in an L2 environment. EFL learners do not have the possibility to use their knowledge in real life; that is why teachers have to model situations close to real life. The role of the native English Speaking Teacher (NEST), a PCV in our case, can’t be overestimated in terms of making English use seem real and authentic.
Note:

You may want to be clearly to check that participants understand what ESL and EFL mean
before providing this explanation.
· Practice extensively: knowledge becomes a habit. TEFL PCVs can help their learners have authentic speaking practice in English in English classes and during extracurricular activities, which Volunteers can structure more specifically according their students communicative needs—whereas, in class, teachers may have to follow the content of the national curriculum.
· Needing feedback so we know we are getting it right: to learn a language, students have to take risks and explore. Therefore, when students try to communicate in English, it is very important to let them know when the communication is appropriate or not and why.
5. Briefly talk through the PowerPoint slides that introduce the ideas of scaffolding and internalization. (See steps 5-8.)
Note:
Scaffolding and internalization are introduced here because they are the cognitive principles that explain the importance of rich, extensive practice. 
5. [SLIDE 3]: In answer to the first question – What is a scaffold? – The trainer can confirm that a scaffold is a platform framework built around a building to be able to construct the building when the longest ladders are no longer long enough. Share with participants the translation of “scaffold” into the languages of their counterpart teachers—just so they know. 

Note:
“Scaffold” is a low frequency word that many counterparts or HCN staff might not know in English. 

6. Explain: “We take the scaffold down when the internal structure of the building is complete so that the building can stand up without the scaffolding.” 
Note: 

Participants may have difficulty seeing how “scaffold” relates to learning. If so, tell them, the job of the teacher is to scaffold (support) students so that they can do/practice what they could not do by themselves. For example if you ask a group of beginner/low intermediate EFL students to introduce themselves to each other, they might not be able to do it, but if teacher gives them some pieces of introducing phrases, makes gestures to show who does what, and models certain interactions, students will be able to do the introductions with the teacher’s scaffolding (support).
6. [SLIDE 4]: This slide reiterates the idea introduced in the last bullet of slide 3. Call participants’ attention to the image. The teacher “scaffolds” the student (that is, helps the learner up) so that the learner can move from his current state of knowledge and skills to a new level s/he cannot yet reach on her/his own.
7. [SLIDE 5]: Gives examples of the ways that teachers can scaffold (support) students so that they CAN do what they could not do without such support. 
Post Adaptation:
The trainer can have some participants practice an oral exchange in a language of the country. The exchange should be something that participants have not already mastered. It could be a basic introduction, a basic greeting, a basic thanking with response, an apology and acceptance, a basic request and a common response. The trainer would scaffold the participants to do this exchange through diagrams, gestures, “chunks” of needed language, etc. 
8. [SLIDE 6]: The title and bullet points are animated on the click so the trainer can ask participants, “What happens when the scaffolding is pulled away too soon?” and “What would happen to the building if you remove the scaffolding before it has structural integrity?” The trainer can add that in education, “internalization” means that the learner has practiced the knowledge and skills so well that s/he no longer needs to go to outside resources to do what s/he has learned—teacher scaffolding is no longer needed.
9. Finish the discussion of the 6 key skills of language learning. Then say, “Now, let’s look at look at some of the principles that explain why language learning requires rich, extensive practice.”


	Practice 1

15 minutes
Handout 1: Motivation?
	Motivation, Demotivation, and the Language Teacher’s Role
Participants will reflect on and then elaborate common motivating and demotivating factors in language learning and discuss how language teachers can motivate students.
1. Engage participants in a brainstorming activity about language learners’ needs and motivation. Participants are broken into 3 groups. Each group should discuss one of the following questions:
a) Why are people motivated to learn foreign languages?
b) What demotivates language students? 
c) How can language teachers improve students’ motivation?
2. Give participants about 10 minutes to discuss in groups.

3. After about 10 minutes, ask each group to share one key idea from their discussion. 

4.  Distribute Handout 1: Motivation? Ask participants to look over first two sections of the sheet, and if they have any questions, to ask you (the trainer) or other participants what they think the items mean. Ask individuals in the group for examples on these two lists of things that either motivate or demotivate them when they are learning language. Ask if there are other motivations or demotivations they can think of that are not on the handout. List these suggestions on a flip chart.
5. Before looking at the third section on the handout, “How Can Teachers Motivate Students?” ask participants to think of how their language teachers have motivated them. Could they use these same techniques with their students? Then review the handout. 
6. Review the list of ways to motivate students at the bottom of the handout. Ask participants if they agree with all these. See if students can brainstorm appropriate classroom applications of ways teachers can motivate students.



	Practice 2

15 minutes
Flip chart with 2 columns: ESL and EFL
Trainer Material 3: ESL and EFL Differences Activity (pre-cut slips)

	Difference between ESL and EFL Learners
Participants will learn the key differences (and similarities) between learning a second language (a language in a place where it is widely used) and a foreign language (a place where the language is rarely used). 
1. Each participant will get a strip of paper with ESL/EFL characteristics to stick under the correct column on the flip chart. 
2. After the participant strips are posted, the trainer will review all answers and elicit the participants’ thoughts when there are different answers proposed.
Note: 

1) Learning Objective 3 is assessed here. 
2) The answer key is below:
ESL

· English is taught in English speaking country.

· Students can easily apply their knowledge in everyday use.

· Students can practice their listening skills everywhere.

· Students can practice their speaking skills not only in the classroom.

· Students do not need to study as much grammar and vocabulary (because they pick it up in the environment).

· Students live in language and cultural environment of the language.

· Students can speak colloquial language.
· Beyond the need for "survival English," many of these students will continue their education in community colleges, colleges or universities, and need academic language classes on how to write research papers or give presentations. 

· Students may be “stuck” between two cultures.

· Students need to “read to learn” in English. 
EFL

· English is taught in non-English speaking country.

· Students have few or no opportunities to use English outside the classroom.

· Students can usually only practice their listening and speaking skills in the classroom.

· In some cases English teacher is the only English speaking person students can communicate with.

· Students are expected to learn a lot of grammar and vocabulary.

· Students are taught literary (standard) language.

· Students can practice their language skills only a few hours a week.

· Often students do not have opportunities to use the language in real life.

· Students do not know where and how they can apply their knowledge of English. 

· Students study English in their own country, as part of academic requirements in their school systems.
· Students learn English in modeled situations close to real life.

	Practice 3

15 minutes

Handout 2: Classroom Centeredness / Use of L1 in the L2 Classroom
	Classroom Centeredness—Pros and Cons
Participants will be able to explain the different types of classroom centeredness and the benefits and disadvantages of each (either for the teacher or the students, or both).
1. Review the top half of Handout 2. 
2. Break participants into groups. Give participants 10 minutes to discuss the advantages and disadvantages of the two types of classroom centeredness. Ask them to think in particular about whether a particular approach tends to benefit more the students or the teacher. Does the type of activity the class is engaged in make a difference? 
Note: 
Activity type does make a difference. For example, the “giving directions” phase of an activity is almost always teacher-centered. 
3. Then, ask each group to present a brief summary of their discussion.



	Practice 4

10 minutes
2 flip charts

Handout 2: Classroom Centeredness / Use of L1 in the L2 Classroom

	Use of the First Language in Language Activities
Participants will learn to make their own decisions about when and when NOT to use the first language in their classrooms.

1. Participants discuss pros and cons of using L1 (first language) in English classes. Write participants’ ideas on two different flip charts. 
2. Distribute Handout 2 and compare the participants’ responses on the flip charts with those in the Handout. Any ideas on the handout should be added to the appropriate flip chart. 
Note:
Learning Objective 4 is assessed here.


	Application

25 minutes

Handout 3: Concepts Explored Today
	Session Review and Application
Participants will invent a profile of a typical volunteer teacher to show how s/he could incorporate at least 4 principles of this session in her/his teaching and classroom practice. 

1. Divide participants into groups of four.
2. Put up the prepared flip chart page(s) with the list on Handout 3 as a reference for participants during this activity. 

3. Tell participants, “You are going to develop a profile of a TEFL Volunteer like yourselves. You should give this Volunteer a name. You should imagine that the Volunteer has arrived at her/his site and is beginning to teach (or co-teach) her/his first classes. Develop the Volunteer profile so that your Volunteer incorporates at least 4 of the principles of language learning we explored today in either her teaching or her classroom practices. You can draft this as a story, you can make it a skit, and you could even represent it in a song. What is important is to imagine how a real TEFL Volunteer could really apply the principles of today’s session in a real class. You will have 10 minutes to work, and then each group will give a two-minute presentation.”
Note:
A SAMPLE PROFILE: 
Sarah is a TEFL Volunteer teaching in a small village. She is teaching English to middle school and secondary school students. It is an EFL environment. Sarah works with three different counterpart teachers in her classes using an informal co-teaching approach that is a little different with each teacher. However, all the teachers tend to use traditional teacher-centered orientations towards teaching. 
Sarah respects these orientations by asking her counterparts to open classes, to give instructions and to supply information on class content (for example grammar structures or vocabulary items) while she asks if she can use her native English speaker strengths to create authentic practice situations so that students can feel like English is really a way to communicate, not just a school subject and so that they can get more practice using English. Sarah tries to remember that sometimes teachers can send mistaken signals, so that if students misbehave she reflects to see if something she did cause the problem. For example, when she first asked the students to call her “Sarah” and repeated this request, she noticed the children seemed confused and sometimes acted up. She notice that in most of the English classes, students called their teachers, “Teacher,” so Sarah told the children that they could call her teacher and that helped the behavior problems. 
Sarah and her co- teachers have discussions about how much L1 to use in the classroom. These are a back and forth discussions because Sarah’s counterparts are more comfortable speaking in their own language and of course the students understand local language more quickly than English. On the other hand, the counterparts know that the more that students hear and use English, the better they will learn it, so Sarah and two of her three counterparts are experimenting with when and when not to use L1 in class. Sarah does try to get her students to use English and be risk-takers, but she sees that it is easy to get embarrassed and she remembers how hard it was for her at times to participate in her languages classes, so she tries to be empathetic. For example, if a student is having difficulty pronouncing a new word, Sarah will have the student listen and repeat as many as three times, but if the student still has difficulty Sarah tells the student, “No problem. We’ll work on that another time.” 
Finally, Sarah remembers that speaking a new language sometimes means thinking in different ways, so she looks for cross-cultural differences she finds between her American English and the culture/language of her Peace Corps country. She looks for opportunities to bring these comparisons into both discussions with counterparts and students so that they can better understand these kinds of differences. 
4. When the groups have completed their profiles, they will present them to the whole group. Encourage the audience to comment on aspects of each presentation that they liked. 
Note:
Learning Objective 5 is assessed here. 
 

	Assessment


	Learning Objective 1 is assessed during the Motivation.

Learning Objective 2 is assessed during the Information activity. 

Learning Objective 3 is assessed during Practice 2.

Learning Objective 4 is assessed during Practice 4.
Learning Objective 5 is assessed during the Application activity. 


	Trainer Notes for Future Improvement
	Date & Trainer Name: [What went well? What would you do differently? Did you need more/less time for certain activities?]


	Handout 1: Motivation?


1. Why are people motivated to learn another language?
· Improve one’s self

· Prepare for or advance in a career

· Visit other countries 

· Learn about another culture

· Communicate with foreigners

· Get better grades at school

· Earn external awards

· Be a certain kind of person

· Learning for fun (young learners)

2. What demotivates people to learn foreign languages?

· If we’ve never tried to learn a language we may think it is simpler (and faster) than it is.

· We have to sound like somebody else, not like ourselves. (Ou-là-là!)

· We have to make sounds we are not used to making.
· We get frustrated because despite hard work studying, we cannot produce what we learned.

· We hit plateaus where it seems like we are not progressing at all.

· A 4-year old native speaker speaks better than us. We feel stupid!

3. How can teachers motivate students?

· Give frequent, honest praise to student efforts. Make a commitment to show you enjoy communicating with them in English!

· Build lessons around content related to students’ experience Use the “Goldilocks Approach” to lesson design: the lesson is not too easy; not too hard, but “just right” (to be engaging and give that sense of progress!).

· Provide sufficient (well-structured) practice. Students will never complain about having more time to practice.

· Review, review, review. No one ever learns everything the first time. Review builds both learner confidence and dependable language use habits. 

	Handout 2: Classroom Centeredness / Use of L1 in the L2 Classroom


Teacher Centeredness
Teacher-Centered Classrooms: Classrooms you know best: teacher stands in the front and lectures, students sit in rows and absorb. These classrooms tend to look first to the needs of the teacher over the students, and if teachers don’t look out for themselves no one will. On the other hand, if the needs of students are not met, will the student be happy? Can they learn well? If students are unhappy and not learning, will the needs of the teacher be met?
Student-Centered Classrooms: The teacher makes an effort to get to know every student, their likes and dislikes, their strengths and weaknesses, how they learn well and not so well. Every student is respected as an individual. Classroom activities are designed to respond to needs of different students and different students or groups of students may be taking part in different types of activities at the same time. Students take an active role in negotiating course content and procedures, and the
teacher takes their feelings and opinions into account when designing lessons. 
Some Pros and Cons of Using L1 in the L2 Classroom—can you think of others? 

Pros

· If a one word translation is provided in the L1 or if a comparable idiom is provided rather than trying to explain the L2 idiom this may help move the lesson along w/o additional distraction. 
· Native English speaking teachers (NESTs) may use the L1 in the classroom to build solidarity with their learners

· For low proficiency learners it may be necessary to explain complicated situations (for example cultural differences) in the L1.

· To begin to manage a large class, it may be helpful to use the L1 at times until classroom routines have become habits. 
 Cons
· Having access to the learners’ L1 too often means a lot of L1 use in the classroom and less second language (L2) use in the classroom.

· Teacher may conduct the entire class in the L1 and the only time the L2 is heard is when students are providing answers for exercises.
· Group and pair activities may be conducted primarily in the students’ home language. This reduces English practice time.
	Handout 3: Concepts Explored Today 



GENERAL PRINCIPLES OF LANGUAGE LEARNING

· Language Learning can stir strong emotions that teachers need understand and respond to.

· Teaching ESL and EFL are in some ways different.

· Teachers can teach English to students without using the students’ first language.

· At different times teachers need to be the sage on the stage and the guide on the side.


· Teachers sometimes send students signals they don’t mean to send. They need to reflect to avoid this.

· Language learning in many ways may be more like learning a sport or musical instrument then learning other school subjects and we need to teach differently because of this.

· There are important differences between learning and L1 and an L2 and teachers must keep these differences in mind for effective L2 instruction.

SKILLS STUDENTS NEED TO USE ANOTHER LANGUAGE

· Develop new physical habits

· Develop new mental habits 

· Learn both the content and the medium of the content 


· Develop the capacity to use the language in real life situations).
· Practice extensively *


· Needing Feedback So We Know We Are Getting it Right

*(Teachers) scaffold students so that they can engage in language practice that they could not do on their own. Teachers continue to scaffold the students’ efforts (through rich practice and multiple reviews) until they internalize the skill (they can do it without help)
MOTIVATION

· Teachers need to maximize students’ existing motivations to learn English and minimize demotivations to learning English
TEACHER CENTERED TEACHING and STUDENT CENTERED TEACHING
· At points in a lesson teacher centered approaches may be most appropriate, but we should also try to meet student’s needs and ways that they learn best.
USE OF L1 IN ENGLISH CLASSES

· There are times when conscious use of students’ L1 can support English learning and times when use of the L1 slows English learning. 
	Trainer Material 2: Language Learning Statements



1. Statement: Language teachers have to pay more attention to students’ emotional reactions to learning than other subjects’ teachers. 
Suggested response: Agree- Students’ emotional reactions to learning can influence their motivation and willingness to participate. Languages that require sounds you can’t make correctly or don’t feel comfortable making can threaten your self esteem and your identity. How do you feel when a three-year-old speaks the language better than you, or you make an incredibly stupid mistake despite knowing better? Languages are not just about what you know, but also about how you present yourself and are seen by others. Other subjects can cause emotional stress, but language learning can threaten students on many different levels. 

2. Statement: In general there is no difference between ESL and EFL students. 
Suggested Response: Disagree- ESL Students are exposed to English almost every day but EFL students can only encounter English occasionally—maybe only in English class. In EFL English may be perceived only as a school subject, not a medium of communication as is the case with ESL. In ESL it’s not enough to speak politely in everyday situations; you have to learn content in English. 
3. Statement: You can teach true beginners without knowing their first language. 

Suggested response: Agree- Yes, it may take a little longer, but in ESL settings it is not uncommon to have students with more than a dozen language backgrounds in the same class. Obviously no teacher can know all those languages. In fact, doing everything in class in English gives even beginning students much more practice listening and speaking, and students are more motivated to solve communication problems through English.

4. Statement: One continuum of teacher style is from “sage on the stage” to “guide on the side.” Sage on the stage is usually better for language learning. 

Suggested response: Disagree- since one of the keys to acquiring language is much practice, language teachers usually need to be more facilitators (guides on the side), than lecturers (sages on the stage). However, sometimes teachers need to be “sages on stages” because students can’t learn unless they are given something to learn. So some content and almost all activity directions are given in a teacher-focused manner.

5. Statement: Language Teachers sometimes send signals to students they don’t mean to send. 

Suggested response: Agree- For example, because an activity seems easy to us because we speak English well, we may not give our students the practice they need to master that language. Then if we act disappointed later when they do badly on a test, we may send the signal we think they are stupid or lazy. 

6. Statement: Language learning may be more like learning a musical instrument or sports or dancing than learning history. 
Suggested Response: Agree- Students have to learn more than just information; they have to practice to communicate in the language.
7. Statement: There is no difference between L1 (1st language) and L2 (second language) learning. 

Suggested Response: Disagree- L1 is acquired naturally and doesn’t require additional study to comprehend or speak it. Reading and writing do have to be consciously learned, but even there, reading and writing in an L1 is easier than in an L2 because you already know the meaning and structure of your L1. You just need to learn about coding and decoding it onto and off the page. 
	Trainer Material 3: Strips for ESL/EFL Differences Activity

	Students learn English in modeled situations close to real life.


	Students can apply their knowledge in everyday use.



	Students can rarely listen to or practice English outside the classroom.



	Often students cannot use the language in a real life setting.



	English is taught in an English speaking country.



	Because students rarely see English being used, they are demotivated.


	Students can practice their listening skills everywhere.



	English is taught in a non-English speaking country.



	Students are required to study a lot of grammar and vocabulary.



	Students can practice oral skills outside the classroom.


	Students live in language and cultural environment of the language.



	Students study English in their own country as part of academic requirements in their school systems.


	Students may speak colloquial English better than academic English.



	Students have few/ no opportunities to use English outside of class.



	Beyond the need for "survival English," many of these students will continue their education in community colleges, colleges or universities, and need academic language classes on how to write research papers or give presentations.


	In some cases, the English teacher is the only English speaking person with whom students can communicate.



	Students have to “read to learn” in English.


	Students are taught literary (standard) language.



	Students may be “stuck” between two cultures.


	Students can practice their language skills only a few hours a week.
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