
	Session: Language Awareness 2—Grammatical to Phonological Competence


	Sector(s):
	
	Education

	Competency:
	
	Build teaching and learning capacities in English

	Training Package:
	
	TEFL

	Terminal Learning Objective:
	
	Participants will design effective teaching activities and practices that incorporate English teaching knowledge and skills.

	
	
	

	
	
	

	Session Rationale:  
	
	To show participants what they already know about morphology and phonology in English and how they can build on what they already know to be better English teachers.



	Target Audience:  
	
	Education trainees in PST or early IST

	Trainer Expertise:
	
	Some background in linguistics

	Time:  
	
	120 minutes

	Prerequisites:  
	
	Language Awareness 1: Socio Cultural to Grammatical Competence Training Session 



	Version:
	
	Jul-2012


	Session:  Language Awareness 2—Grammatical to Phonological Competence

	Date:  
	Time:  120 minutes
	Trainer(s):  

	Trainer preparation:

1. Test all videos and equipment
2. Read through guidance and Phonological Language Awareness Notes

3. Prepare Post Adaptations for Information 2 and Application sections
Materials:

· Equipment
1. Computer

2. LCD Projector

· Handouts
Handout 1: Communicative Competence Quiz
Handout 2: Identifying Morphemes
Handout 3: Example Classroom Activities on Morphology
Handout 4: Drawing Points and Means of Articulation
Handout 5: The English (U.S.) Vowel Chart
Handout 6: Language Awareness 2 - Application
Handout 7: Key Points in Phonological Language Awareness 
· Trainer materials

Trainer Material 1: PowerPoint Language Awareness 2 (refer to separate file)
Trainer Material 2: Communicative Competence Quiz Answer Key
Trainer Material 3: Rubric


	Session Learning Objective(s): 

1. Participants will design at least two classroom exercises to help students learn the meanings of common English roots and affixes. 
2. Participants will use their own mouths and the US vowel chart to identify at least two ways to support English language learners to produce sounds accurately. 



	Phase / Time /
Materials
	Instructional Sequence

	Motivation

10 minutes

Handout 1: Communicative Competence Quiz
Trainer Material 2: Communicative Competence Answer Key

	Review of Language Awareness 1 Session

Participants will review key points about language awareness and communicative competence.

1. Review the notion of Language Awareness and why it is so important for non-specialist Volunteers.  Say, 
a. “Remember back to our first session on Language Awareness—what do we mean by that?” (being conscious and interested about patterns in language use) 
b. “What are some behaviors that show someone has language awareness?” (Making puns, noting interesting speech rhythms, or turns of phrase, trying out new idioms). 
c. “Why is language awareness so important to you teaching better sooner?” (You can use native English speaker awareness to analyze language patterns and provide model examples to both determine language patterns and explanations to students). 
2. Distribute Handout 1. Say, “So, in the first session on Language Awareness we looked at language awareness in terms of Communicative Competence.  Just to get our brains back in the topic, here’s a little quiz to see what you remember.” (see Trainer Material 2 for an answer key). When they have completed the quiz (give them no more than seven minutes), ask volunteers to give answers. For the second question you can ask for each of the six elements of communicative competence, “Okay, what is the definition of _(each term)_ and what is an example of it?”  
3. When you have completed reviewing the quiz, say “Today we are going to cover two of the more ‘linguistic’ elements of communicative competence:  morphology, and phonology.”


	Information

10 minutes

Trainer Material 1:  PowerPoint Language Awareness 2 Slide 3

	Morphology
Participants are introduced to morphology as a component of language awareness.
1. Ask participants, “Can anyone tell me what THERMO in thermometer means?  (heat) And what about METER? (measure).  So, when we put them together, we have a tool that measures heat or temperature, right? Thermo and meter are both morphemes, a unit of a word that has its own meaning. What about SUB in submarine? (means that it goes under something) and MARINE? (in the water) so we have two units of meaning that combine to mean under the water.  What about MOTIVATE, MOTIVATION, MOTIVATIONAL, MOTIVATIONALLY? What’s the difference (the first is a verb, the second a noun, the third an adjective, and the fourth an adverb). Each of these units is a morpheme and the study of these is morphology. It’s important to us because we can use what we know about units of words to teach them.”
2. [SLIDE 2]: Ask “Do you have any ideas about how to teach morphology?”  If they are unsure tell them we will look at some common techniques for using morphology in classroom activities.
Note: 
Morphology is about the form of words, or the components of words (e.g., prefixes, roots, and suffixes) that go together to make words and give them meaning. Each of these components, or units of meaning, is called a morpheme. For example, television has two morphemes “tele” and “vision” which mean “far seeing,” thermometer also has two morphemes which mean “heat” “measure.”  

Affixes – for example, prefixes and suffixes - are important for identifying parts of speech (-ly = adverb,  -ing = gerund, -tion = noun,  -ate = verb). and for giving meaning “new words” fortunate( unfortunate;  write(rewrite;  formation(transformation

3. [SLIDE 3]: Do not click yet. Stay on the title and simply say, “I think that you know more about morphology, these word units, than you might imagine. English speakers know how to create new words and to guess at the meaning of words they have never heard. Suppose you hear someone using a new noun, ‘splorp,’ and they tell you it means ‘to accidently mispronounce a word—to make a slip of the tongue.’  Next you encounter an adjective formed from the noun splorp.  You may be able to guess is means that a person or act is being silly.  Using these two words as a basis, see how many of the following words you can create or understand based on the information in Slide 3. I will let you have a second to think silently on each one before we answer, please don’t shout it out so everyone can have a chance to work it out on their own.”
4. Click once to reveal the first sentence, pause for everyone to think of an answer, and then have someone answer. Repeat with the rest of the sentences. 
Note:  
Participants should come up with the following, you can accept variations if they fit:
1) splorp
2) splorp or splorper
3) splorpish or splortastic
4) splorpishly
5) misosplorp or antisplorp  (not "unsplorp(er)").
5. Before continuing to the next slide and Practice, point out that morphemes and syllables are not identical.  Syllables are units of sound and morphemes are units of meaning.  


	Practice 1

25 minutes
Trainer Material 1:  PowerPoint Language Awareness 2 Slides 4-5

Handout 2: Identifying Morphemes
Handout 3: Example Classroom Activities on Morphology (two-sided)


	Morphology Practice

Participants will identify morphemes.
1. [SLIDE 4]: Distribute Handout 2. Explain, “As I said, morphemes are units of meaning that make up words. They are not syllables, though in some cases it’s a coincidence that they are the same. But we are actually looking at the meaning, not the length or sound. Morphemes can have more than one syllable, for example ‘tele’ and ‘stereo.’ Have a look at these examples on the slide and your handout. UN meaning ‘not’ and equal meaning equal, of course, put together we have ‘not equal.’ Take a moment on your own and see if you can identify the units (morphemes) that make up each of the words listed on the handout and state the meaning of each unit. We’ll correct in five minutes.”
Note:   
Participants should come up with the following:
1) Under   line
2) re   vise
3) sweet   en

4) dis  approve  al

5) persuas ive  ly

6)  fool   ish

7)  dough   nuts

8) re  viv   al
9) un   believe   able
10) point  less
11)  de   mystify
2. [SLIDE 5]:  Ask participants “Why are doing these kinds of activities—identifying affix and roots important?”  Validate all answers. Then click the animation to get the two answers.

3. Then tell participants, “Here is a handout that gives you seven examples of common classroom activities to study morphology.  The activities should be easy to understand. Take three minutes to look it over by yourself.  Any questions?”  
“Now I’m going to divide you into seven groups, each of you taking the example exercise on the handout that corresponds to your group number. I want each group to create two more examples just like the ones listed.  Group seven (Identify the Part of Speech) will write three sentences in the same manner as the model.  When your group is finished, put your additional sentences on a flipchart and put it on the wall so that others can look at it during the break.”
Note: 
LO 1 is assessed here

 

	Information 2
20 minutes

Trainer Material 1:  PowerPoint Language Awareness 2 Slide 6-9

	Phonology

Participants are introduced to principles of phonology and pronunciation as a part of language awareness.
1. [SLIDE 6]: Introduce phonology as the sound patterns that have meaning in a language. Explain that in English, the relationship between spelling and pronunciation can be quite complicated.  Before you show slide 7, tell participants that if they have already know about the activity on the next slide, to please not say anything and let the other participants try to work it out. 
2. [SLIDE 7]: and ask participants how to pronounce “ghoti” (some may know the trick but that’s okay). When they have guessed click on through the rest of the slide. Say, “English is not a phonologically transparent language like Spanish, Italian, or many African languages; in these languages the spelling represents the sound closely.”
3. [SLIDE 8]: Say, “This can lead to challenges for the learner and it’s true that English does have complicated spelling rules, but it does have rules. And all languages have exceptions to their rules.  But stressing exceptions just depresses students.  If an exception comes up, acknowledge it, but don’t regale students with tales of all the exceptions in English. It will lower their confidence and simply overwhelm them. It’s alright to acknowledge it when you and your students encounter an exception, but English speakers have a tendency to dismiss their language, implying that it is more exceptions than rules. This isn’t true. There is a lot of regularity to the English language, even English spelling!”
4. Then say, “One way to help students with pronunciation is to give them base words that they are sure that they can pronounce, for example- it, but, red, five. Then, have them associate a new word of the same sound with these base words. Explain to the students that these guide words to pronounce other words will give them strategies for pronouncing new words that they encounter entirely on their own.”
Note:

See additional examples in Part 1b of Handout 7.

5. Introduce the concept of a phoneme. Say, “A simple way to think about phonemes is that is a cluster of slightly different “target” sound that native speakers all hear as the SAME sound.  For example—some East Asian language speakers hear L and R as the same sound. French speakers hear the words pu/peux/poux as different vowel sounds, but English speakers don’t. English speakers don’t hear a different between the sounds represented by kaaf and khaá in Arabic, Arabic speakers do.” 
6. Ask participants if they can think of any other examples of where one language has a phonemic distinction where another language doesn’t. 
Post Adaptation: Be prepared to share local comparisons of the languages at your post and host country and English.
7. Say, “Listen and repeat can be a useful practice, but if the student can’t produce the sound after three tries, let it go for the moment.  Perhaps try again in a month or so. The key point is that listen and repeat is not necessarily a bad practice, but if a learner doesn’t have the sound you want them to produce in HER/HIS LANGUAGE, you will have to find another approach than “Listen and Repeat.” If they can’t hear the sound differences you hear, they can only guess about the sound different you hear.
8. Introduce the concept of articulation. Say, “Articulation is about how you hold the parts of your mouth and push air through them to create a sound. Focusing on how to articulate a sound gives learners a way to arrange their vocal apparatus so they can create a sound distinction that they might not even be able to hear. Let’s look at this example.”
9. [SLIDE 9]: Talk through the slide, saying, “Imagine a French teacher working with a native English speaker, he or she might try to explain the difference between these sounds—that native English speakers don’t hear--in this way:
1) “pu” is always pronounced in the front of the mouth in the middle and the lips are very rounded,

2) “peux” pronounced in the middle of the mouth, but high, the lips are pressed flat and quite tense

3) “poux” is pronounced quite like two/to/too, high in the back of the mouth.
10. Ask, “With this teacher’s guidance, do you think the English speaker can begin to produce the distinctions s/he can barely hear now?”
Post Adaptation:
Substitute an example from your post’s language or a language that you speak if it will make the same following points: participants can use their native speaker awareness to:

a. Tell when a student has a pronunciation problem, and 

b. Produce that sound themselves, and with the knowledge provided here, be able to teach students the points and manner for them to produce the correct sound (even if students can’t hear that sound because it is not a phonemic distinction in their language). 



	Practice 2
20 minutes

Trainer Material 1:  PowerPoint Language Awareness 2, Slides 10-13
Handout 4: Drawing Points and Means of Articulation

	Points and Means of Articulation

Participants practice pronouncing and drawing the pronunciation of words, noticing how the mouth position changes with different sounds 

1. Say, “Now that you understand how hard it is for some of us to hear certain sound differences (because they don’t exist in our own languages), we need to figure out how to teach those sounds even when they are hard to hear!”  
2. [SLIDE 10]: Ask participants to work in pairs. “Please try repeating both word lists (beet, bit, bet… and leek, it, late…) and focus on where in the mouth the sound is produced, what part of the tongue (or lips, or teeth, or palate) is used and what kinds of movement occur. See if you notice the different places in the mouth where the vowels are produced.  Think in terms of front, middle, or back of the mouth and whether the sound is produced high, middle, or low in the mouth
3. As participants practice, ask them to repeat the words and consider:

· “Where is the sound produced?

· What is the tongue doing (& what part of the tongue)? What shape is the tongue?

· How open or closed is the mouth?

· Is the sound produced in part with the nasal cavity?

· What are the lips doing?

· Is the consonant voiced (the vocal cords vibrate—[th]at) or unvoiced (the vocal cords don’t vibrate--[th]is))?”
Note: 
You can put your hand on your larynx to better tell if the vocal cords are vibrating or not.  (try “dime” voiced, and “time” unvoiced, or “bin” voiced, and “pin” unvoiced). 

It will probably require a certain amount of classroom discussion, but eventually participants should notice that the point of articulation moves slowly down in the front part of the mouth and then move back and finally at the back the vowel sound will start to be produced higher in the mouth. 

4. [SLIDE 11]: Refer to Handout 4. Introduce the image showing a cross section of the vocal apparatus.  “Look at the image below.  It shows you two things: (1) the different parts of the mouth which sounds are produced—only if you’re curious—we won’t study these—and (2) how easily you can draw a reasonable cross section of the vocal area to show (a) how open/closed different parts are, (b) the point there the sound is produced, and (c) the shape and position of the tongue. With this, and showing with how to make the sound with your own mouth, even if you are not a phonologist, you can show students how to position their mouths to produce sounds they have trouble hearing.” 
5. Ask participants to practice pronouncing the “b” and “r” sounds, and then move to [SLIDE 12]: to show how to draw these differences on the cross section illustration. 

6. [SLIDE 13]: Distribute page one of Handout 4 or instruct participants NOT to look at the backside if it’s double-sided.  Ask participants to work in pairs or triads to say the two word pairs (that-cat) and (deal-veal) and feel where they are produced, then ask them to try to draw the cross-sectional image of the points where the sounds are articulated. 
Note: 
Answer key images:
[image: image1.png]



                 That                                 Cat

[image: image2.png]



                    Deal                          Veal     

Note:  
Key features 

· (that-cat) “t” is near but not touching the teeth and the alveolar ridge, “c” has the blade of the tongue against the back of the mouth.

· (deal-veal)  “d” touches the alveolar ridge and for “v” the upper teeth briefly tough the lower lip. 



	Information 3
10 minutes

Handout 5: The English (U.S.) Vowel Chart
Trainer Material 1:  PowerPoint Language Awareness 2, Slide 14-15

	Introducing the U.S. Vowel Chart

Participants are introduced to the ways most Americans produce vowel sounds.

1. [SLIDE 14]: Introduce participants to the U.S. vowel chart. Refer also to the handout The English (U.S.) Vowel Chart (Handout 5). U.S. Vowel Chart. Say, “You can always do this on your own, sound the word out and determine how the parts of your mouth move for each sound. However, to make things a little easier, we also have the US vowel chart as a resource for you. This is a reasonable approximation of where most Americans produce most vowels.  DON’T WORRY about the phonetic transcription symbols (e.g., ə,ɛ,ɔ).  You don’t have to know them, but that they indicate where in the mouth the vowel sound is produced and the symbol represents how the vowel sounds. 
2. [SLIDE 15]: Note also that this English vowel chart also represents a cross-sectional view of the vocal apparatus:
[image: image6.png]
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	Practice 3
15 minutes

Trainer Material 1:  PowerPoint Language Awareness 2, Slide 16

	Pronouncing Vowels

Participants practice identifying where vowels are produced in the mouth.

1. Direct participants’ attention to the example words given on the handout The English (U.S.) Vowel Chart (Handout 5). 
2. [SLIDE 16]: “So, let’s practice: where in the mouth are the vowels in these words pronounced?”
3. Ask participants to work in groups to identify where in the mouth the vowels on Slide 15 are pronounced.  The answer key is below.  The vowel of the word on the left below (Slide 15) is produced in the same place  in the mouth as the capitalized words in parentheses (Slide 14) (seen here on the right) are produced

Words on slide 15            Model words shown on vowel chart slide 14
1. hot                                                    (BAULK)


2. hand                                                (BAN)  

3. could                                               (BOOK)


4. live                                                   (BIT)    

5. head                                                (BET)    

6. [se] lect                                          (BUT)

7. eight                                               (BAIT) 

8. who                                                (BOOT) 

9. (fa)ther                                           (BALL)  

10. hope                                               (BOAT)


	Application

25 minutes
Handout 6: Language Awareness 2- Application 

Trainer Material 1:  PowerPoint Language Awareness 2, Slide 16
Handout 7: Key Points in Phonological Awareness
	Try it out!

Using strategies introduced in this session, participants make suggestions for dealing with common errors for English language learners.

1. Refer to  Handout 6: Language Awareness 2 – Application.
2. Tell participants, “OK, now that we have looked at phonemes and we understand how they can be hard to hear; we also covered strategies to help learners pronounce them correctly and I’ve given you a few resources in the vowel charts. Now our final task is to put this all together and practice applying these ideas to real classroom issues. Have a look at the following questions.”
Post Adaptation: 
Depending on group size and timing, you could do it as a large group or assign particular questions to particular groups. 

If as a large group: [SLIDE 17]: Ask participants in a whole group setting try to answer the questions: 

1. If a student pronounced “these words” as “deze weards” how would you help?

2. If an English student learning French was having problems with “tu” and “tout” how would you help?

3. If a Spanish-speaking student was having trouble producing the difference between V and B sounds, how would you help?

4. If a student was having trouble distinguishing between read/rid/rate/ran and lead/lid/late/land, how would you help?

5. If a student was having trouble distinguishing between “night” and “light,” how would you help?

6. If a student asked about the difference in pronunciation of the vowel sounds between book, good, boot and root, how would you help?

Note: 

The primary answer to how to help for each of these questions is to model how to articulate the sound. It could be the teacher modeling with her/his mouth and the learner repeating or a diagram of where in the mouth (and how) the sound is produced.
(Some) answers include:

1) “dese”: slips the the blade of the tongue forward rubbing the back and bottom of the top teeth, instead of simply touching the ridge of the upper mouth just behind the teeth.  “weards”:  most students manage somehow to pronounces “were” correctly, so try having the students say “were” and add a “d.”  If that doesn’t work try having the student round the lips in an exaggerated matter and think about moving the “center” of the vowel sound a little up and forward in the mouth.

2) Always pronounce “tu” in the front of the mouth, never the back and make it very rounded.  Always pronounce “tout” back and high in the mouth. It does not need to be so tightly rounded. 

3) First tell students that even if they can’t hear the difference well, they can still pronounce the difference.  Then practice many words with “b” and “v” sounds in them, making the “b” by briefly touching both lips together, and the “v” sound by touching the bottom of the top teeth on the top of the bottom lip.

4) Encourage the student to make the “r” sounds with the tongue higher, a little more forward and with rush of air above the tongue that you close off with the back of the tongue when you finish the sound.  For the “l” sound, the mouth is a little more open, the lips a little tighter and flatter and the tongue flat and low in the mouth and the sound starts with the tip of the tongue touching the ridge just behind the teeth follow by a short release of air just above the tongue.

5) This can be a difficult sound pair to work on. Try to get the student to pronounce ANY sound in the nasal cavity, then work on correctly pronouncing words that begin with a nasal (any “n” or “m” sounds), the have the student try in an exaggerated fashion to think about closing of the nasal cavity with the very back of the tongue (showing a cross section of the vocal apparatus may help). 

6) “book” and “good” are pronounced more to the center of the mouth, more toward the middle (not high nor low) and are not as rounded as the other pair.  “Boot” and “root” are very rounded and pronounced high and farther back in the month.

If in small groups: [SLIDE 17]: Say, “Work in pairs or trios to determine a strategy to address each one. We’ll go over them as a large group in ten minutes. After ten minutes, call pairs or groups back into whole group.  Have one pair or trio for each of the six problems share their strategy to help the student pronounce the sound.  Ask other groups if they came up with anything quite different then move onto the next problem and so on.  
3. When completed debriefing all six questions, say, “I know that it can be hard, but you can help your students quite a lot with pronunciation problems with what you already know about English and some simple techniques.  Let me give you one important tip.  It’s a good idea after the student has correctly pronounced the sound or word, to give the student some other words with the same difficult sound and then work on those words with her/him. This will help build the student’s confidence and give her/him a strategy that may sometimes work if they encounter a word that seems to have the same spelling/sound.”
4. Conclude the session by asking, “Are there any pertinent observations or important questions?” If there are, answer them, if not, move on.  
5. In either case summarize by saying, “Okay, we’ve looked at the last two communicative competencies.  Morphology and Phonology.  What’s morphology?   Why is it useful for students?  What is at least one activity type you can use to teach about prefixes, roots, and suffixes?”

6. Distribute Handout 7: Phonological Awareness—Key Points and explain that it is simply a reference for them, it summarizes most of the points from the session.
7.  Validate participant answers, elaborate on the answers if you have ideas to enhance them.  Then ask, “Do you feel like you can help your students pronounce difficult words better now?  What is the purpose of the Vowel Chart?  Do you think you will use it or not?  Why?”
8. Validate participant comments and when they are completed, say, “Thank you.  We covered a lot today.  You did a great job.” 
Note: 
Learning Objective 2 assessed here.
 

	Assessment


	L.O. 1 is assessed in the activity in Practice 1.
L.O. 2 is developed and can be partially assessed in Practice 2, Practice 3 and Practice 4 but is consolidated in the Application activity.

	Trainer Notes for Future Improvement

	Date & Trainer Name:  [What went well?  What would you do differently?  Did you need more/less time for certain activities?]


	Handout 1: Communicative Competence Quiz


Which of the following is not Communicative Competence?

a) Skills and knowledge for communicative language teaching 


b) Adequately structuring, using language to engage with others


c) The basis of successful real world communication


d) Knowing how to interact appropriately with others

Match the element of Communicative Competence (a) with its definition and an example of it (b).   
	A
Phonology:
how sounds become speech

	
	B
knowing what words
to use to be formal or informal


	Socio cultural competence:
how to interpret social context

	
	knowing that “ideas” can’t sleep but that “dogs” can



	Morphology:
how words are formed

	
	producing “str” as a single sound

	Syntax (grammar):
how language is structured
	
	Knowing the cross-culturally appropriately way to signal

someone to come



	Semantics:
the meaning of words 

	
	making an adjective into an adverb

	Pragmatics:
How we use language

	
	subject-verb agreement


	Handout 2: Identifying Morphemes


See how many units of meaning each of the following words contain.  Draw a line between each unit and then try to state the meaning of each unit (or describe how it changes the meaning of the word. 
Example

Uneven    Un | even
UN means “not” or “contrary to” and negates the meaning of unequal.  It is also used in unfair.


EVEN is a word meaning “free of variation, uniform, regular, consistent, level.”
1. underline
2. revise
3. sweeten
4. disapproval

5. persuasively

6. foolish

7. doughnuts

8. revival
9. nondrinker
10. unbelievable
11. pointless

12. demystify
(1) Match prefixes to their meaning:
· Tele-


eight

· Pre-


wrong, bad

· Re-



far, distant

· Octo-


before

(2) Match the prefixes that make the words mean the opposite:
· Im-




happy, stoppable, tidy, lucky, important, unable

· Ir--




impossible, impenetrable, immeasurable

· Un--



 responsible, regular, reparable

	Handout 3:  Examples of Classroom Activities on Morphology


(3) Match suffixes to their meaning:
· ___-ful  (useful)


someone who does something
· ___ -ate (activate)


full of
· ___ er-, -or  (doctor


makes a verb

(4) Match Roots to their meaning:
· --phone

all

· --port


carry

· --omni


sound
For a comprehensive list of affixes and roots, go to http://en.wikipedia.org/wiki/List_of_Greek_and_Latin_roots_in_English

(5) Identify the consistent meaning in these words:
· Badly or wrongly


multiple, multi-cultural,  multipurpose

· Many




delete, deforestation, decentralize, decongest

· Remove or take away


mistake, misbehave, misunderstand
(6) Multiple Choice Word Meaning Quiz:
Reforestation will restore the desert.

· Planting trees will make the desert livable again.
· Cutting down trees will hurt the environment.
· If we cut down forests the environment will improve.

Misreading my assignment, I made a mistake.

· I did not read the assignment directions accurately, so I made an error.

· I read the assignment directions and completed it without problems.
· I did not read my assignment carefully but I think I got 100%. 

That bottle is recyclable.
· Throw the bottle away we won’t need it again.
· Don’t throw away that bottle it can be used again.
· If you throw away the bottle we can’t use it again. 
(7)  Identify the Part of Speech:  Write the part of speech above all the words with a suffix that tells their part of speech.  Underline the suffix. 
             Adj        Noun    Verb             Adv                               Noun                      Adj.           Noun    Verb        Adv.
The unhappy driver accelerated rapidly toward the embankment.   The speeding vehicle bounced roughly 

                                      Verb                      Adj                             Adj,         Noun Verb         Verb
down the slope and splashed into the raging river.  The desperate driver tried to deactivate the door lock, but 
               Adj. 

it was immovable.
For a comprehensive list of affixes and roots, go to http://en.wikipedia.org/wiki/List_of_Greek_and_Latin_roots_in_English 

	Handout 4: Drawing Points and Means of Articulation


Drawing/describing different points of articulation.  Look at the two images below.  One is for reference if you care about the names of the different parts of the vocal apparatus.  The second is to show how easily you can draw a reasonable cross section of the vocal area to show (a) how open/closed different parts are,  (b) the point there the sound is produced, and (c) the shape and position of the tongue. With this, and showing with your own mouth and with describing using words, even if you are not a phonologist, you can show students how to position their mouths to produce sounds they have trouble hearing.

[image: image9.png]Left = Front, Right = Back (think of our cross-sections)

Front Central Back

e (bait)
& (bet)
® (ban)

all rounded




Drawing how the points of articulation change for different consonant/vowel sounds—Example    

[image: image3.png]









B (id) 


R (id)

Practice: Draw cross sectional representations of how we make the sound the first consonant and vowel sound of first word then draw another cross section to represent how we produce the second consonant-vowel combination. Then try to describe which parts of your mouth change.  See the example below.

1. that( cat

2. deal(veal
ANSWER KEY: 
[image: image4.png]








        That                                       Cat
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	Handout 5: The English (U.S.) Vowel Chart


Where are vowels produced in English?  Remember the cross-sections above.  Imagine this represents the mouth, with the Front being towards the teeth and the Back to the back of the throat. 
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Where are the vowel sounds in the following words pronounced?
1. hot


2. hand

3. could

4. (to) live
5. head

6. [se] lect

7  eight

8. who


9 (fa)ther
10. hope




	Handout 6: Language Awareness 2—Application 


1. If a student pronounced “these words” as “deze weards” how would you help?

2. If an English student learning French was having problems with “tu” and “tout” how would you help?

3. If a Spanish-speaking student was having trouble producing the difference between V and B sounds, how would you help?

4. If a student was having trouble distinguishing between read/rid/rate/ran and lead/lid/late/land, how would you help?

5. If a student was having trouble between night and light, how would you help?

6. If a student asked about the difference in pronunciation of the vowel sounds between book, good, boot and root, how would you help?
	Handout 7: Key Points in Phonological Language Awareness


Phonology/Pronunciation

1a.Sounds and Spelling. Compared to other languages, the relationship between a sound and the spelling representing it in English can be quite complicated.  

For example, an old linguistic joke (perhaps attributable to G.B. Shaw) is “How do you pronounce “ghoti?”   Then answer is you pronounce it as “fish.”  Why?

gh, pronounced /f/ as in tough /tʌf/;

o, pronounced /ɪ/ as in women /wɪmɪn/; and

    ti, pronounced /∫/ as in nation /ney∫ən/.

NOTE: of course “women” is pronounced in a very unsystematic, unpredictable way, so it is a bad model to take for the vowel sound in [it], and [ti] almost never sound like [sh] unless followed by [on].

This is very different from the writing systems of more phonologically transparent languages like Spanish, Italian, and almost all African languages (because their writing systems were created by missionaries in the 19th or 20th centuries).   However, be fair to your learners.  While the rules of English spelling may be more complicated than the sound/symbol correspondences for other languages, there ARE rules.  Telling students that English spelling is all about exceptions can be rather discouraging.  

1b. How to help students with the different spellings of the same sound?   Provide students with “base words” that they are sure that they know how to pronounce.  For example, most students have little difficulty pronouncing the common world “it”  (sometimes called “short i”) and can usually correctly pronounce the common words like “but” and “red,” so  you can key the correct pronunciation of a new word in the following manner:  electr[i]city as in “it,”  not “boose” but “bus” as in “but,” and “head” as in “red” but “heat” as in “beet,”  and students have a tool for correctly pronouncing the new word when the teacher isn’t around.

2. Useful concept—the phoneme.  Phonemes are small differences in physical sound that sound THE SAME to speakers of a particular language.  For example, speakers of many East Asian languages have difficulty hearing (and therefore producing correctly) the difference that English native speakers hear easily—that of the sounds represented by the letters “l” and “r.”  A Japanese native speaker for example, will hear no difference in pronunciation between “election,” and “erection.”   For French speakers the vowel in “pu”, “peux,” and “poux,” will all be perceived as different vowel sounds but English speakers will likely hear no differences.   Similarly, Americans will not hear a difference between the Arabic should represented by the letter “kaaf”  (pronounced much like the sound of the English letter “k” and the letter “khaá (pronounced in the back of the throat).  Spanish speakers may not here significant differences in sounds represented by “v” an “b”   and to some speakers of Slavic languages  “v” and “w” may have little pronunciation difference.  

3. Using the Concept of Phoneme in Teaching English

3a. If a student can hear one of these sound distinctions, how can they learn to pronounce it?  First, if they can’t hear it now, they may never be able to, so repeating the sound (or a word it is in” and asking the student to repeat will not be helpful.  Listen and repeat is not a bad pronunciation learning technique, but if you try three times and the student is still having trouble hearing and producing your model, STOP (so you don’t frustrate the student) and maybe come back and try again at a later date.

3b. Use your native English speaker insights to model the points and manner of articulation.  Articulation is about how you hold the parts of your mouth and push air through them to create a sound.   Focusing on how to articulate a sound gives learners a way to arrange their vocal apparatus so they can create a sound distinction that they might not even be able to hear.   For example, if a French teacher tells an English speaker:

(1) the vowel in the French word “pu” is pronounced like the English “to” but at the very front of the mouth with extremely rounded lips

(2) the French “peux” also has a kind of “to” sound but in the middle of the mouth with the lips held very flat and tense

(3) the vowel in the French “poux” is pronounced very much like the English “to” (which is to say more in the back of the mouth and rather relaxed). 

With relatively little practice the English speaker will soon be able to produce these there different “u” sounds, even if s/he still has to strain to hear the difference.   

3c. Exploring changing points and means of articulation.

Pronounce the following sequence of words paying attention to how you change positions of different parts of your mouth as the vowel sound changes:

beet, bit, best, bet, ban, bird, but, bat, bought book, boot.

Now try,  leek lit, late, late, LAN, little, later, lot, look, lute

Talk with a partner to try to describe the changes you feel as you change vowels. 

	Trainer Material 2: Communicative Competence Quiz Answer Key


Which of the following is not Communicative Competence?


e) Skills and knowledge for communicative language teaching 


f) Adequately structuring, using language to engage with others


g) The basis of successful real world communication


h) Knowing how to interact appropriately with others

Match the element of Communicative Competence (a) with its definition and an example of it (b).



	A

Phonology:

how sounds become speech

	
	B
knowing what words
to use to be formal or informal



	Socio cultural competence:

how to interpret social context

	
	knowing that “ideas” can’t sleep but that “dogs” can



	Morphology:

how words are formed

	
	producing “str” as a single sound

	Syntax (grammar):

how language is structured
	
	Knowing the cross-culturally appropriately way to signal

someone to come



	Semantics:

the meaning of words 
	
	making an adjective into an adverb


Note: 
· Pragmatics is about usages, about socially appropriate language. Socio Cultural Competence is more interpreting about behaviors, social roles and cultural contexts.

· Subject-Verb agreement is definitely a STRUCTURAL (sentence) issue, so that is grammar. Changing an adjective to an adverb (e.g., slow( slowly) is about modifying word structure.

· Semantics is about the meaning of words.  Pianos can’t “drink,” steel can’t “grow,”  a person can’t “puddle” and ideas can’t “sleep.” 
	Trainer Material 3: Rubric for Application Activity


RUBRIC
EXCEEDS EXPECTATIONS:  The group provides a persuasive technique for addressing all 6 of the questions, perhaps providing additional related words to bolster student comprehension and practice.

MEETS EXPECTATIONS: The group provides techniques for addressing all six of the questions but no more than five are persuasive. Some additional related words may be provided, but probably not in any systematic fashion.

DOES NOT MEET EXPECTATIONS: The group is not able to provide persuasive techniques for addressing any more than two of the questions. The explanations may often be confused and uncertain, and suggest a notable lack of phonological awareness.  

























                            Deal                                        Veal
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