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	Session: Listening-15 Activities

	Date: 
	Time: 
	Trainer(s): 

	Trainer preparation:

1. Review this session plan and the prerequisite Listening-Introduction session plan. 
2. If possible, assign participants to small groups prior to the session. Provide each small group with one of the activities listed in Handouts 1-15. Their group will be responsible for having one representative prepared to briefly (2-3 minutes) demonstrate the activity during the session. 
Note:
1) If it is not possible to assign the groups and activities in advance, participants will need time during the session to review their group’s activity and plan a brief presentation. 
2) If you have fewer than 15 small groups, some groups can be assigned multiple activities and different group members can take the lead in presenting each one. 
3. Write the session learning objectives on a flip chart page and display on the wall. 
Materials:
· Equipment

1. Markers
2. Flip chart 
· Handouts
Handout 1:  Make a Sign When You Hear That Word
Handout 2:  Dictations
Handout 3:  Listening Fill-in-the-Blank Activity
Handout 4:  Back to Back Activities
Handout 5:  Summarizing Listening Passages
Handout 6:  Song Lyrics
Handout 7:  Total Physical Response (TPR)
Handout 8:  Listen to Answer Comprehension Questions
Handout 9:  Listening for Context: Making Inferences and Predictions
Handout 10: Applied Listening: Doing Something Based on Listening
Handout 11: Listening for Sequence
Handout 12: Matching or True/False Activities
Handout 13: Listen and Draw: Following Oral Directions
Handout 14: Listen and Draw: A Scene from a Story Read Aloud
Handout 15: Jazz Chants 


	Session Learning Objective(s): 

1. In pairs, participants will describe at least five different listening activity types.
2. In groups, participants will design an original sample listening activity that represents one of the activity types modeled in the session. 


	Session Knowledge, Skills and Attitudes (KSAs):
· Demonstrate a few recognized listening practice techniques.

· Design an original lesson using one (or more) of presented techniques.

· Listening is challenging for different learners in many ways and at times hard for all. A variety of activities makes practice easier. (A)


	Phase / Time /
Materials
	Instructional Sequence

	Motivation

5 minutes

	Listening and PDP Review
Participants recall what they learned during the Listening-Introduction session about incorporating listening practice into every class session and using the PDP (Pre, During, Post) approach to designing listening activities. 
1. Ask participants to think back to the previous session on listening (Listening – Introduction). Ask them to recall some of the ways they can incorporate listening practice into every class. Allow a few minutes for participants to respond to the large group, then remind them (as needed) of the following strategies:

· Do all language presentations (dialogues, stories, explanations of activities) as listening comprehension first. 
· Do all classroom procedural language in English. 
· Pay attention to chunks of language. 
· Part of listening is being able to ask questions and give confirmation about what was heard.
2. Next, ask participants what they remember about the PDP Approach to designing learning activities. What are some examples of Pre, During, and Post activities they can remember? Take a few participant responses. 
3. Explain that during this session, participants will learn about and practice using some additional types of listening activities. 
4. Briefly introduce the session learning objectives. 


	Information

0-10 minutes 

(depending on whether assignment was given previously)
Flip chart markers
Handouts 1-15
	Presentation Set-Up

Participants in small groups will prepare to present their assigned listening activity to the whole group. 
1. Explain to participants that today they are going to review and demonstrate a variety of different activities for providing listening practice. First, they will observe many activities for listening. Then, in groups, they will design an example of one type of listening activity.
2. Have participants get into small groups. Provide each group with 1-2 activities (Handouts 1-15). If your group is small, divide the activities evenly between groups and then have each group select from activities they received the two they will present.

3. Explain that each group will review its activity and have one representative demonstrate the activity to the large group in 2-3 minutes or less. If groups have more than one activity, they should designate a different presenter for each one. Provide groups with flip chart paper and markers to use during their presentations. 
Note:
If possible, do this step prior to the session so that groups come familiar with their activities and already have a representative prepared to present. 
4. Allow groups 5-10 minutes to review their activities and designate a representative to present to the whole group. Explain that the presenter should preface the activity with an explanation and rationale, based on the explanatory information provided with the activity. 


	Practice

90 minutes 
Handouts 1-15

	Listening Activity Demonstrations

Participants demonstrate and debrief the 15 different listening activities. 
Note: 

If you don’t have a 2.5 hour time block, judiciously select some activity that participants won’t present.
1. Decide the order in which groups will present the activities. 

2. Allow each group’s presenter to demonstrate his or her activity in 2-3 minutes. Each activity should be prefaced with an explanation and a rationale (based on the explanatory information provided with the activity). The presenter should also give any helpful tips on presenting the activity. 
Note:
If time is limited, present as many activities as possible, and then provide copies of all activities – even those not presented – for participants’ future use. 
3. After presenting the activity, the demonstrator should work with the audience to try to critique the activity: 
· What does it do well, and what doesn’t it do well? 
· What are possible challenges to using the activity? 
· For what kinds of students (age or proficiency), classes (oral communication, writing, speaking?), or purposes (academic or everyday interactions) might the listening activity be more or less appropriate? 
4. As activities are presented, provide a copy of the corresponding handout to each participant so they can follow along. 
Post Adaptation:
For Handout 3 with the penguin joke, penguins can be changed to a local animal that students know, and dollars changed into the local currency. 



	Application

60 minutes
Handouts 1-15

	Designing Listening Activities

Small groups will design listening activities based on an activity type they have just seen modeled. 

1. Explain that now each group will take responsibility for a different listening activity type than their group presented during the PRACTICE phase. 
2. Determine the activity type that each group will design. This can be facilitated in several ways: 

· You could give the groups a list of the different activity types and ask them to volunteer to demonstrate one, 

· you could have groups pair off and trade one of their activities that their group members modeled for one from the other group, or
· you could have groups draw an activity out of a hat/jar/box. 
Note:
In the interest of time, you may decide have groups only create original versions of SOME of the 15 listening activities, not all 15. For example, Dictations and Listening Passage Fill in the Blank activities are similar enough it may not make sense to do both. On the other hand, both applied listening and listening for context are important enough “real” listening activities that you may want to make sure they get extra attention.

3. Once activity types have been assigned, clarify to groups that they should create an original version of the activity (not simply repeat the demonstration they have already seen). 
4. Suggest to groups that members can have roles such as: presentation writer, facilitator/presenter, time keeper, group manager, and note taker as they are preparing their activity. 

5. Allow 30 minutes for groups to work together to design their activities.
Note:
Observe group work to assess Learning Objective 2. 

6. If time allows, have each group pair with another group to explain their activity. Then collect all of the activities, make copies (or save on flash drives), and distribute for participants’ future use. 
7. Wrap up the session by debriefing the learning objectives. In pairs, ask participants to:
· List at least five types of listening activities you can use in the classroom.
· Share one important thing they learned about designing listening activities.
Note:
This debrief can be used to assess Learning Objective 1. 



	Assessment


	Learning Objective 1 is assessed during the debriefing at the end of the Application section
Learning Objective 2 is assessed observationally during the group work within the Application section 

	Trainer Notes for Future Improvement
	Date & Trainer Name: [What went well? What would you do differently? Did you need more/less time for certain activities?]


	Handout 1: Make a Sign When You Hear That Word


Rationale: Listening practice can be difficult when working with beginners. They may not be able to understand even the most common expressions, and listening to understand a passage even as long as a paragraph may be too much. Having these students make some kind of sign (clap hands, stamp a foot, shout out a word) every time they repeat a word that they have been told to listen for helps them engage in focused listening, and builds, little by little, their confidence in their ability to listen and understand. Remember, a short, easy passage that students might read with little trouble could be much more difficult as a listening passage.

Instructions: Tell students that you are going to practice listening. It’s very easy. They need to listen for the word “mean” or “meaning.” Every time they hear the word “mean,” they say, “I understand!” 
What does “mean” mean?
You can’t understand a language if you don’t know the meaning of the words. So, one of the first questions a student in English class needs to ask is how to learn the meaning of a word she doesn’t know. For example, if she hears the word “chair” and doesn’t understand, she would ask, “What does chair mean?” The answer to the question, “What does chair mean?” usually begins “It means….” and it is followed by a translation, a definition, or some examples. For example, some answers to “What does chair mean?” could be, “It means (translate “chair” in the student’s own language),” or “It is something you sit on,” or “There’s a chair there” (and point), or “At dinner we sit on chairs to eat.” So let me ask you a question, what does “mean” mean in YOUR language? (
	Handout 2: Dictations


Dictations are easy to create and relatively easy to score. Learners are assessed on their ability to accurately represent the text of the passage they hear. 
What Do Dictations Assess? It is claimed that dictations do not only assess listening but also every aspect of language knowledge. For example, a listener may hear, “the slam door” but know that verbs are made into adjectives by adding “-ed” or “ing” and thus correctly guess that the learner needs to write “the slammed door.” Thus, there are those who claim that dictations can be used as general language proficiency. However, listening is certainly the primary skill assessed.

How to Give Dictations:

a. Choose a topic that students are familiar with, ideally a topic of study.
b. Read the passage the first time at a normal but attentive speaking pace. Encourage learners to write down the words (or ideas) that they can catch. Be sure to tell them that they will not be marked down for erasing or crossing out.
c. Read the passage a second time slowly, pausing often to highlight key words.

d. Read the passage a third time at normal but attentive pace.

e. You may repeat one more time if students request it, but this is at your discretion.

f. Give students a few minutes of time to “assemble” their completed passage. 

SAMPLE DICTATION PASSAGES

Sample 1: Dictating Sentences: Sentences in the Present Progressive.

1. Peter is playing the piano at the moment.

2. Are they watching TV?

3. What are you doing?

4. I'm not working this afternoon.

5. She's studying for her test tomorrow.

Dictation Paragraph/Story

Our family has a pet. It is a dog. His name is King. He is brown and white. He is a small dog. He is three years old.

King has an important job. It is to protect us. When a person or animal comes that he doesn’t know, He barks.

Correcting and Scoring Dictations: The instructor can correct dictations or a correct version of the text can be provided on a flip chart or board, and then students can exchange papers and engage in peer correction. Dictations can be assessed on (a) exact accuracy (b) accurate representation of content (for example, all content might be provided, but there are spelling or grammar errors). Choosing option (b) will be a more accurate assessment of pure listening skill but would be more difficult to score.
	Handout 3: Listening Fill-in-the-Blank Activity


Fill-in-the-blank responses to a listening passage are much less challenging than a dictation of the same text because they show the students many of the words they are hearing and send cues about when to listen intently for a word (because of the blank). They also help the student make sense of what s/he is hearing. Finally they may be easier to score than dictations because the grammar of the passage and punctuation are supplied. When doing a fill in the blank response to a listening passage it should be presented in the same pattern as a dictation: normal speed once, more deliberately a second time, and at normal speed a third time.
Take These Penguins, Please!

Script: A woman sees another driver fixing a flat tire. She stops to ask if she can help. The driver replies that he can fix the tire; however, he needs to take the penguins in the back seat of his car to the zoo right away. He asks the woman if she could take the penguins to the zoo. He gives her ten dollars for her trouble and any expenses. The woman takes the penguins in her car and leaves. A while later the man has just repaired the tire when he sees the woman driving towards him with the penguins in her car. The man says, “I thought I told you to take those penguins to the zoo?” The woman replies, “Well, I did, and I had some money left so now I’m taking them to the movies.” 
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( 
A woman in a car sees another ________fixing a flat tire. She stops to ask if she can ________. The driver replies that he can fix the ________; however he needs to take the penguins in the back seat of his car to the ________ right away. He asks the _________ if she could take the penguins to the zoo. He gives her _______dollars for her trouble and any expenses. The woman takes the __________ in her car and leaves. A while ______ the man has just _______ the tire when he sees the woman driving towards him _______ the penguins in her car. The man says, “I thought I _______ you to take those penguins to the zoo?” The woman replies, “Well, I did, and I had some ________ left so now I’m __________ them to the movies.”
	Handout 4: Back to Back Activities


Back to Back activities take place when you literally have students seated back to back. In this way, they can’t see each other’s face, and they can use gestures. So back to back activities are better assessments of “pure listening” than when students are practicing listening (and speaking!) face to face.

Back to back activities are a simple type of information gap activity. That is, partners need to obtain different information from each other through listening only. A classic information gap activity is when partners have a map of the same area. One partner has some streets and buildings labeled, but the other partner has different streets and buildings labeled. The partners have different questions to ask each other (“Where is the bank?”), and they need to reply on each other’s information to answer the questions. 
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	Partner A
	Partner B

	1. What’s your favorite color? 
2. What’s your favorite time of the day? Why?

3. How many brothers and sisters do you have?

4. How do you answer when someone says, “Hello? My name’s Francis.”

5. Who is your favorite singer?

6. How long have you studied English? 

7. Do you play sports? Which ones? 

8. When does class end?

9. Can you swim?

10. How old are you?
	1. How many brothers and sisters do you have?

2. Do you like to study English? Why?

3. When is your birthday?

4. What is a common answer to “Thank you”?

5. Who is your favorite movie star?

6. Who is your best friend?

7. What’s your favorite food?

8. Do you like to go to bed early to stay up late?

9. Can you ride a bicycle? 

10. Do you like dogs?




Depending on how what you want to teach and assess, you can have each partner write down the other’s answer or you can invite volunteers to share answers about their partners orally.
	Handout 5: Summarizing Listening Passages


Asking students to summarize a listening passage takes little or no preparation on the part of the teacher. It can be an excellent way to have a minor review of part of a text that students have already read.
The summary can be spoken, or written. It can be very precise, or simply the main idea. It can be provided by an individual or assembled by a group. Summaries should be evaluated in terms of capturing the story’s content more than accurate repetition of the language of the story. Stories should be relatively short and straightforward. 

Students may be overwhelmed with this activity at first. You may need to teach them the very useful expression, “What’s it about?” If they can respond, ask them a ridiculous yes/no question (“Is it about green dogs?”). When they laugh and say “no,” you taught them that they can understand something and little by little will be braver about sharing what they thought that they understood. 

What follows is a short listening passage for high beginner/low intermediate students: Remember, it’s up to you, the teacher, to decide how precise you want the summary to be!

TOMATOES
Tomatoes are grown and eaten all over the world. In fact, anywhere with lots of sun, mild temperature and a good supply of water is a good place to grow tomatoes. This fruit, once unknown over large parts of the world, is now served on tables everywhere.
Experts claim that there are over 4,000 varieties of tomatoes. Tomatoes can be many colors: Red, black, pink, white, green, yellow, and multicolored—some can even have a bluish tint. They also come in many shapes: large beefsteak tomatoes, cherry tomatoes, tomatoes in the shape of bells, pears, plums, and grapes, tomatoes that are oval, blocky, or long and pointed.
Tomatoes also have any interesting history. They were cultivated by both the Aztecs and the Incas in the Americas and were therefore first introduced to Europe by the Spanish in the 1500s. Tomatoes were introduced in France as “love apples” and that term was also used when they were introduced in the U.S. In fact, tomatoes were grown more as a decorative plant in the US until the mid 19th century, and many people believed that they were poisonous.
Tomatoes can be grown year round in most tropical areas. In the temperate zones they are usually an annual crop. They do not like cold weather. They need much sun and days that are not too short. When you think how juicy most tomatoes are it should not surprise you that they need lots of water. They also need good, nutritious soil. Often mulch is recommended to build up the soil and to retain as much water as possible. Tomatoes are often started as seedlings in hot beds or cold frames. Once they are larger they are moved into their final garden spot. Most varieties of tomatoes grow large. Having some type of frame that tomatoes can grow up on is frequently recommended.
Tomatoes are very good for you. They contain all kinds of vitamins, minerals, and antioxidants. They have lots of vitamin C, vitamin A and potassium. They can also be prepared in a variety of ways. They can be eaten raw, stewed, roasted, grilled, or made into sauces. Many favorite foods (spaghetti, chili, and salads, for example) just wouldn’t be the same without the addition of tomatoes.

One question that confuses many people is whether tomatoes are a fruit or a vegetable. Scientists say that tomatoes are fruit because they develop after a flower has blossomed, and they contain seeds (like apples or grapes). Like other fruit, they are often eaten raw. However, in the U.S. in 1893 the Supreme Court decided to categorize them as vegetables because they are eaten with the main part of the meal instead of at the end. In schools, we usually follow botany and consider them fruit.

Whether a vegetable or fruit, they remain delicious, can be used in many ways, and can be grown almost anywhere. They are a treat for the whole world. 

	Handout 6: Song Lyrics 


The practice of listening using song lyrics is a popular one and is widely used, though it may be considered more of a vocabulary activity. To use this method, choose songs that follow natural English speech patterns (for example the phrasing and rhythm of “My Darling Clementine” does not follow American speech patterns at all). Music that focuses on language as it is spoken, tend to follow English speech patterns better, so Beatles, Plain White Ts, Simon & Garfunkel, Fall Out Boy and Dylan often work well. Hard rock, songs that stress romantic musical phrasing, and styles that stress pretention, be it Talking Heads or Lady Gaga, tend to violate normal speech phrasing more often.

Also use songs to help students learn the rhythm and intonation of high frequency language “chunks” that they might hear in other contexts. Chunks are conventional, pre-formed multi-word phrases we use frequently (“a lot of,” “do you happen to know..?” “what do you think of…?”) For example as you see in on the next page, some expressions from the song that are chunks include, “What we need..” which is a chunk that can be used to form many sentences (“What we need is less training time,” for example () and the sound pattern of “What we need…” and be used in “What we want…,” “What we have...” Other chunks listed on the next page are common phrases that use more than one word to say one idea. For example, “work for a living.” “be someone’s friend” and “wait in a line.” Obviously, you will want to choose songs that interest you and your students. 

The song below, “Solidarity” by Black Uhuru, was chosen because most of its rhythm patterns follow regular spoken English and because it’s about building empathy, a good activity for Volunteers. However, you can choose your own songs—ones that your students are interested in. 
You Tube Video of “Solidarity” being performed: http://www.youtube.com/watch?v=bls1ahTJOPI
Lyrics for SOLIDARITY by BLACK UHURU: 
http://www.elyrics.net/read/b/black-uhuru-lyrics/solidarity-lyrics.html
--Song Lyrics p. 2

SPECIAL EXPRESSIONS in the song
want to/wants to ( wanna when said quickly and naturally

“ain’t” colloquial, non-standard form of am not/isn’t/aren’t.

INTERESTING CHUNKS in the song 
(Engage in pattern practice. For example, make sentences with “Everybody wants....”)
Everybody wants to /they want to ... Everybody wants to.....don’t they ????






 Everybody wants their family...????

what we need 



nobody likes

work for a living 


happy ending—happy end
to be someone’s friend

walk on common ground/share common ground
play the clown 


wait in a (long) line
to push somebody around 

to express yourself/herself/themselves
Don’t believe everything you hear
	Handout 7: Total Physical Response (TPR)


TPR is almost always used with low beginner students. It’s designed to build listening and speaking competence in the target language without explanations or translations. In TPR, students respond to short commands that require physical movement. For example, “Clap your hands once. Clap your hands twice.”
Some principles of TPR include:

· Learners learn best when they are immersed in situational language use.

· Learners learn well when they can begin with a period of silence where they can first watch the effect of the language on others.
· Learners comprehend best by accomplishing tasks in relation to the language they hear.
· Learners learn best when they focus on whole utterances (sentences) rather than individual words and their grammatical features.

· Learners learn best when instruction is consistent on a daily basis with use of classroom routines.
· Learners learn best when they see the utility of the language lesson to life outside the classroom.
· Silence and whole utterances may allow learners to absorb rhythm or music of the language.

Advice for doing TPR

· Don’t make the whole class TPR. Instead make TPR a regular, short routine in each class.
· TPR doesn’t work well with more than 10 students (too many students “hiding rather than participating”), for large classes you will need to find volunteers to work with smaller groups.
Once students have learned and practiced the TPR activities vocabulary, the next session may involve selected learners taking on the teacher role, but when in the student role, the students should never say the word while they are acting out the word.

· Be consistent with imperatives. Don’t say “Stand up” one time and “Get up” the next.

· Use normal speech patterns at a normal pace so students can absorb the music of the language. 

· Teach only 4-8 new words or expressions per session.

Facilitating a TPR session:

Step 1: Say the imperative and demonstrate the action three times.
Step 2: Signal for students to repeat the action with you. Repeat and practice until everyone gets it.
Step 3: Introduce another language expression in the same way.
Step 4: Once learners have mastered the expressions one by one, randomize the expressions (so 
 
students have to listen and can’t anticipate the expression you will use) and practice as necessary.
Step 5: Evaluate: work with individual students to check their performance.

HANDOUT 7: TPR (page 2)
Sample TPR Commands
Stand Up.

Sit Down.

Put your hand up.

Put your hand down.
Point to/Walk to the… 

door



wall






ceiling


blackboard





window


light switch (also, turn on/off)





chair



electrical plug






clock



table






counter


back/front of the room
Show me the…


eraser



chalk






pen



paper






scissors


glue






crayons


tape






book



ruler

Jump/Clap/Say “hey”… 1,2,3,4,5… times
Open/Close the… 


door



book






window


cabinet






desk



drawer






box



your eyes
	Handout 8: Listening to Answer Comprehension Questions 


Listening to a passage and then answering questions about the content is probably one of the most traditional listening activities. When you do this kind of activity always activate student background reading before reading the passage. Also, you might want to give them a few vocabulary items in advance (if you think they might be new). As far as the questions go, probably four to six questions is sufficient. Another good piece of advice is to not get too specific when asking comprehension questions, because generally when we listen, we listen for main ideas and or for specific information that we think will be of use for us. Asking if the passage said that the size of a province was 1,373 square kilometers (when actually the passage said “1,311 square kilometers”) is probably not a fair question. Finally, always have a mix of lower order and higher order comprehension questions. Lower order questions are typically very literal, for example, asking about a fact expressed in the passage. Higher order questions are those that ask students to engage in a more complex thinking such as, comparing, giving a reason, analyzing, or making an inference.
Listening Passage Text: Football, the World’s Best Known Sport
Football is probably played in every country in the world. In fact, in many countries is it the most popular sport. In some countries however, like the United States and Canada, football is called “soccer.”

Football is a great sport. It is good because you do not need much special equipment. You only need a ball. You can make a line on the ground for a goal. If you don’t have 11 players, that’s okay. You only need equal teams. 
It is also good because it is excellent exercise. Playing football makes you healthy and strong.

Also, football teaches you how to be a good member of a team. For your team to win, you have to work together. You have to learn to respect members of the other team—this is especially true if you’re just playing to have fun, because from day to day the players on the teams can change!

Since football is played almost everywhere, and since it is easy to get a game started, it is a great way to bring people together. Football is a “language” we all can speak.

HANDOUT 8: Listening to Answer Comprehension Questions (page 2)
Comprehension Questions

1. What’s it about?

2. What is another name for “football” in some countries?
3. What are some good things about football?

4. Why does the author say “Football is a language we all can speak”?

5. After listening about football, what would you like to know more about?

6. After listening about football what would you like to do? 

WHY? In addition to lower order questions that deal with facts, students are asked to give opinions, interpret the passage, think about author intent, and predict how the student could use this passage.

	Handout 9: Listening For Context: Making Inferences & Predictions


In addition to assessing students understanding of the content of listening passages, we should also give them practice in making inferences and predictions based on that they hear. Just as to develop reading comprehension we ask students to make connections between the reading and themselves, between the reading and what they know about the world, and between the reading and other texts, so too we want to connect listening passages to students’ daily lives and experiences. 

Some common inferencing/prediction questions about short dialogues (which often appear both in TOEIC and the TOEFL English language proficiency tests) include:

· Where does the dialogue probably take place?

· What will the woman (or man or child) probably say next?

· What is the relationship between the man and woman?
· How well do the man and woman likely know each other?
· What may have happened before the dialogue occurred?

Listening for Inferences and Predictions

(Woman) 
I think I’ll have to take the train to the regional sales meeting up in the city next week.

(Man)
 Don’t you usually drive when you go to those meetings? I thought you didn’t like to take the train.

(Woman)
 I don’t, but the highway’s being repaired, and I’m afraid I might be late if I have to make a detour through an area I don’t know very well.
(Man) 
You’re right. And it’ll be expensive to park up there, too.

QUESTIONS

1. Why is the woman going to the city?
2. How will she get there?
3. What is the problem?
4. How do the man and woman probably know each other?
5. What will the woman probably say next? 
	Handout 10: Applied Listening: Doing Something Based on Listening


In the real world, we rarely focus on listening to something unless we have an idea to USE that information. Therefore, listening activities which result in the student doing something after listening are very authentic and motivating. 
There are two types of “applied listening” activities: (1) classroom-oriented activities (for example, we fill in the missing street names on a map based on the information that we hear) or (2) more real world activities (for example making an origami creation based on what we’ve heard, or following directions to get to a place we want to visit, or making a purchase using information that was provided.) 

UPDATING THE TOWN MAP
(Distribute the map on the next page to students.)
Welcome to our town. This is a map that we made of the town five years ago. Since then, there have been a number of businesses that have been changed or started. Our coworker, Alice, is calling from downtown with information on businesses that are not on the old map. Can you listen to what she says and mark the new businesses on the map?

Hello, can you hear me? Good. Well, yes. There are several new businesses……sure I can tell you where they are. Do you have the map ready to mark them? Great. Let’s begin—let’s start with the new police station. It’s on Western Avenue across the street from the parking lot. Can you find it? Good. Now then, right next to the Police Station on Western Avenue is the new hospital. It’s between the Police Station and the Cinema. You’ve got it? Good. Next, oh let’s see… how about the Internet Café? It beside Temple on one side and the front faces the Chinese Restaurant…that’s right, the back of the Internet Café is on Main Street. Now if you go past the Chinese Restaurant toward the Square you’ll find two other new businesses. The Snack Bar is next to the Chinese Restaurant and the Disco is next to the Snack Bar. Finally, there’s the Shoe Shop. Go back the way you came to the Internet Café. The Shoe Shop is the third building on your right across the street from the Internet Café. 
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HANDOUT10: Applied Listening (page 2) 












	Handout 11: Listening for Sequence


Listening to determine sequence (which is commonly done with pictures or sentence strips which are assembled in the correct order by students based on what they heard) is a good way to allow lower proficiency level learners to participate because they do not have to produce any language to demonstrate what they have understood. In terms of differentiated listening practice it is easy to image that the entire class would hear the same listening passage, but lower proficiency students could assemble a strip story based on what they heard, mid-level students could do a fill in the blank activity from the passage, and advanced learners would do a regular dictation. Of course this kind of differentiation makes grading difficult (if the advanced learner looses points when the task is much more different than the one for the lower proficiency learner, there are issues of fairness), but it does allow all students to participate according to their ability. 
Listening Script for “The Gingerbread Man” Strip Story

Once upon a time there was a little old woman said, “I’m going to make a snack. I’m going to make a gingerbread man.”
But as soon as she took gingerbread man from the oven, he jumped from the pan, singing, “You can’t catch me old woman. Run, run, run, as fast as you can, you can’t catch me, I’m the gingerbread man.”
And so he ran and ran until he came to a big brown cow. The Cow said, “I’m going to make a snack of that gingerbread man.”
But the gingerbread man just shouted, “Run, run, run, as fast as you can, you can’t catch me, I’m the gingerbread man.”
At last, the gingerbread man came to a river. He said, “Oh no, A river! I can’t get wet. I won’t get wet.”
Then, a clever fox said, “Don’t worry, gingerbread man. Climb up on my back and I’ll take you across. You won’t get wet.” 
So, the gingerbread man got on the fox’s back, and the fox grabbed him and ate him up, saying, “This is a tasty snack. This is a tasty gingerbread man. Yum, yum, yum, I can catch you, you gingerbread man!”

 

	Handout 12: Matching or True/False Activities 


Like strip stories, Matching activities and True/False questions are a ways students can demonstrate what they hear while listening to English even if they cannot speak or write well enough to explain what they understood. For Matching, a vignette (a description) is heard and then students must choose the image that best corresponds to what they heard. With True/False questions, a passage is read and then oral questions are asked and students must decide whether they are true or false. 

A) She is around 20. She’s a student. She likes pink and has a backpack.

B) He is average height and heavy. He has a beard.

C) She’s wearing a business suit. She has blond hair. 
D) He is average height. He is a businessman. He has long hair.
E) She is around 60. She has short grey hair and wears a necklace.
F) He is a student. He has short hair and a beard. 
Now listen and match the descriptions you hear with the pictures below.
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	Handout 13: Listen and Draw—Following Oral Directions


This is practice representing what students hear. It is more difficult than putting a strip story in order or drawing a scene from a story, but since it asks for no language production it is easier than some listening activities. It is important for the scene to be described appropriate to the proficiency of your students and you have to think first about directions. For example, for the scene below you might give handouts that show the three walls and ask the students to fill them in. Also it’s a good idea to rehearse your instructions. For example with the scene on the next page, if you ask students to draw the easy chair before you tell them about the plant, there may not be enough room to add the plant when it is are described. 

My Friend Jason’s Apartment

My friend Jason lives by himself in an apartment. I like Jason a lot but he isn’t always the neatest person. When you open the door to Jason’s apartment, you see his television on your left. It’s an old fat television, and it sits on a television stand with four legs. Opposite the television, to your right, there’s an easy chair. But wait! Before you draw the chair, there’s a plant in a pot that sits on the floor to the left of the easy chair. The plant has long branches with leaves but no flowers. The easy chair is not very far from the television. Jason likes to see everything.
Between the television and the easy chair is a rug that covers most of the space between. Behind the rug on the wall is a picture frame. The picture frame is not straight. It hangs down a little bit on the right side. The picture frame is empty.
Between the door and the easy chair is a box with a pizza in it. Between the pizza box and the plant is an ashtray with a cigarette burning. 
Finally between the television and the door there are two red shoes. Jason kicked them off and didn’t bother to put them away. 
Now that you’ve drawn the room, come on in and watch the football game with Jason! 
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	Handout 14: Listen and Draw: A Scene from a Story Read Aloud 


This is an activity more to engage children’s imaginations. Drawing a scene from a story shows what the child has understood when listening and how it looks to her/him. NOTE: You would probably NOT want to ask students to design all 12 pictures. You might only ask them to draw the first three, or a different child to draw each one.

	
	

	Brown bird, brown bird, what can that be?
	That’s a white fox if you ask me.

	Blue duck, blue duck, what can that be?
	That’s a green horse if you ask me.

	Green horse, green horse, what can that be?
	That’s a purple frog if you ask me.

	Purple frog, purple frog, what can that be?
	That’s a red cat if you ask me.

	Red cat, red cat, what can that be?
	That’s a pink dog if you ask me.

	Pink dog, pink dog, what can that be?
	That’s a black mouse if you ask me.

	Black mouse, black mouse, what can that be?
	That’s a gold fish if you ask me.

	Gold fish, gold fish, what can that be?
	Those are some kids if you ask me.

	
	

	Kids, kids, what can that be?
	That’s a brown bird, a white fox, a blue duck, a green horse, a purple frog, a red cat, a pink dog, a black mouse, and a gold fish if you ask us.


	Handout 15: Jazz Chants


It can be argued that Jazz Chants are more about speaking and pronunciation, but they can also be about vocabulary and grammar as well! However, if the jazz chant is presented as a listening activity first (before students see it on a hand out on or on the board), it certainly is a listening activity, and since jazz chants focus on common events and common expressions, hearing and repeating those expressions over and over again, solidifies listening comprehension of those phrases.
Jazz Chants are usually designed in a call and response pattern. That is, generally one “speaker” initiates the chant, another speaker “responds” and then the first speaker initiates again. Typically, the class will be divided into two groups—one that starts and the one that follows. Repetition is very important in jazz chants—some pure repetition and then some repetition or similar patterns. This builds familiarity with phrasal structure.
Positively Stressful Time

	PST, PST, it’s going to get the best of me.
	

	
	What do you mean? What do you mean? What’s PST?

	PST is hard work. PST is long days, PST is… 
	

	
	That’s not what I mean! That’s not what I asked.

	Oh, PST is studying, studying Language, Culture, Technical, Safety and Security, Medical, and Core….what a bore, what a bore!
	

	
	No, it’s not that. That’s not what I asked.

	Oh sorry, what did you ask? What did I miss? What can I tell you more?
	

	
	Simply, what does PST stand for?

	Oh, I get it. I see what you need … Pre-Service Training is what PST means.
	

	
	Oh yes, that’s it, that was my quest. I’ll leave you be now, clearly you need a rest.





Supermarket





Temple





Traffic


Circle





Visitor


Information �Center





Ibis Hotel





Train Station





Cinema





Parking Lot





(





� EMBED AcroExch.Document.7  ���





Fashion�Boutique





THE SQUARE





Chinese �Restaurant





Sheraton�Hotel





Dry�Cleaner











	[image: image8.png]
	TEFL: Session: Listening-15 Activities | Version: Oct-2012| Page 24 of 29



_1406709452.pdf
STRIP STORY CUT OUTS

Cut out the pictures and ask students
to work in pairs to put them in order






