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	Session: Listening—Introduction


	Sector(s):
	
	Education

	Competency:
	
	Building teaching and learning capacities in English

	Training Package:
	
	TEFL

	Terminal Learning Objective:
	
	Participants will design effective teaching activities and practices that incorporate English teaching knowledge and skills.

	
	
	

	
	
	

	Session Rationale:  
	
	Volunteers need to know ways to provide good listening practice in any English class. To do this, they need to know some basic theory about listening and to have experience in following a simple design for structuring English activities

	Target Audience:  
	
	TEFL Volunteers in PST

	Trainer Expertise:
	
	2 years TESOL teaching experience

	Time:  
	
	2 hours

	Prerequisites:  
	
	Your First Lesson; Classroom Management: Tips, Routines and Practices; Reading Comprehension; Creating and Exploiting Dialogues

	Version:
	
	Oct-2012

	Contributing Posts:
	
	PC/Nicaragua



	Session:  Listening—Introduction

	Date:  
	Time:  
	Trainer(s):  

	Trainer preparation:
1. Review session plan and accompanying Trainer Material 1: PowerPoint.

2. Read Trainer Material 2: Supplemental Reading for Trainers as desired.

3. Print enough copies of Handouts 1-3 so that participants working in small groups will have copies of each activity for their group. In advance, cut on the dotted lines to separate different kinds of activities on each handout. Clip each activity set together with a paper clip.
Materials:
· Equipment
1. Computer (if no computer is available, use Handout 5)

2. LCD projector
3. Scissors
4. Markers
5. Tape 
6. Flip chart paper
· Handouts
Handout 1: Riding a Horse
Handout 2: Ashley and Aaron 

Handout 3: The Little Red Hen 

Handout 4: A Happy Ending 
Handout 5: Supplemental Participant Notes
· Trainer Materials
Trainer Material 1: PowerPoint: Listening: Introduction (refer to separate file)

Trainer Material 2: Supplemental Reading for Trainers


	Session Learning Objective(s): 

1. Individually, participants will identify at least two ways to bring listening practice into every class.

2. In groups, participants will correctly identify three sample activities as appropriate for the PRE, DURING, or POST phase of a listening activity. 

3. In groups, participants will design an original and well-structured listening activity that includes PRE, DURING, and POST elements.


	Session Knowledge, Skills and Attitudes (KSAs):
· Explain the ways that native English speaker can support listening practice in EFL classes (K) 

· Identify different listening activities as Pre, During, and Post (K) 

· Create a Pre, During Post Listening activity Adequate listening comprehension cannot be acquired without much structured practice, yet it is a skill that too little attention is usually given to in the EFL classroom.  (S)


	Phase / Time /
Materials
	Instructional Sequence

	Motivation

20 minutes
Flip chart paper

Trainer Material 1: PowerPoint: Listening: Introduction slides 1-6


	Providing Listening Practice

Participants reflect on the challenges of listening in a foreign language and are introduced to some strategies for incorporating listening practice into classroom lessons. 

1. [SLIDE 1]: Ask participants about their experiences trying to listen effectively in foreign language environments: 

· In foreign language contexts, is listening an easy skill to acquire? 

· What are some of the problems that language learners have when speaking to a fluent speaker of the foreign language? 

· Is listening easier or more difficult when you have to do business in a foreign language?

2. [SLIDE 2]: Introduce participants to their value as native English-speaking teachers in the English classroom. Briefly discuss the points on Slide 2. 
3. Tell participants that one of their major classroom roles will be to serve as a resource for listening practice. When there is no way to record, they are the voices in the dialogue. Also, English class becomes more motivating and more real if the class has the additional credibility of being able to interact with (speak with and listen to) a native English-speaking teacher.
4. Explain: “As a model speaker for activities, you can speed up and slow down, you can give information on the meanings and pronunciations of words, and you can paraphrase your utterances simply, when student listening comprehension breaks down.” 

5. Tell participants that it is relatively rare for an entire English class to be devoted to listening. Therefore, teachers always should be looking for ways to make listening practice part of other English learning activities. Listening requires a lot of practice, but doing ONLY listening activity after listening activity gets quite tiring.
6. [SLIDE 3]: Ask participants to think about some ways that they can bring more listening practice into every class. Give participants about five minutes to brainstorm with a partner.
7. After five minutes, ask for some volunteers to share their ideas. Someone can record the group’s ideas on a flip chart. Accept all ideas, and encourage some discussion on the assumed benefits of each of the types of listening practice suggested. 
Note: 
1) SLIDE 3 has fade-in animation so you can elicit ideas from participants and write them down BEFORE showing the four ideas we want to make sure that they take away. 

2) Learning Objective 1 assessed here.
8. [SLIDE 3]: Afterward, have participants compare their ideas with the following points:
· Do all language presentations (dialogues, stories, explanations of activities) as listening comprehension first. “Then allow students to read the document to do the activity. This gives more true listening practice. If students can read as they listen, they will begin to use reading as a crutch.”

· Do all classroom procedural language in English. “Again this gives more listening practice, but it also helps students think of a real communication tool that solves real problems.” 
· Pay attention to chunks of language. “This helps students listen beyond individual words and helps them learn they don’t have to understand every word to be able to listen. Also chunks provide useful, pre-formed pieces of meaning in English. They help students get a feel for how rhythm and phrasing contribute to meaning in English.”

· Part of listening is being able to ask questions and give confirmation about what was heard. “If you can’t confidently ask for repetition or clarification when talking with someone, the only option is to walk away guessing that you’ve understood.” 
9. [SLIDES 4-6]: Go through slides 4-6 very quickly to show examples of asking for repetition, confirming, and asking for clarification. 

	Information

30 minutes 
Trainer Material 1: PowerPoint: Listening: Introduction slides 7-16
	PDP Listening Activities

Participants are introduced to the PDP (Pre-, During-, Post-) approach to designing listening activities. 
Note: 

Slides 7-16 use fade-ins so that participants can first share their own ideas about the question at the top of the slide, and then the trainer can supplement anything they’ve missed with the fade-in bullets. 

1. [SLIDE 7]: Begin by asking the question, “How do we listen?” and immediately click once to reveal the question, “Do we work hard to listen to every word?” Ask for a few participant responses, then explain: “No, we usually listen for the general idea, make a prediction, and jump to what seems to be the next important idea.”
2. Click to reveal the question: “If we get lost while listening and can’t interrupt, how do we ‘pick up the thread’ of what we are listening to?” After a few participant responses, explain: “We listen for repetition of an idea we remember from before, or listen for the dramatic intonation of a ‘transition’ word (how EEEEV er….).”
3. Finally, click to reveal the question: “Why are making assumptions about context and predictions important to successful listening?” After a few participant responses, explain: “Listening is not just about collecting information, but making sense of it. We always listen for our own purposes. Accordingly, we must make assumptions about conteXt and predictions about conteNt.”
4. [SLIDE 8]: Ask, “If your prediction goes wrong in listening, what can you do to regroup?” Briefly click through the points on the slide. 

5. [SLIDE 9]: Ask for a few participants to respond to the question: “How is listening in conversations different from listening to oral presentations?” Then click once to reveal the question: “What can we use besides pure listening skill to understand in conversations?” Explain: “In conversations, we can understand through physical context, through our assumptions about the speaker, through gestures, body language, and facial expressions, and by asking for clarification, so listening is easier.”
6. Click to reveal the question, “But what are some aspects of conversation that can make it more difficult to comprehend what is being said?” Explain: “The person we are talking to does not have time to prepare her/his speech, so s/he may leave things out, or explain them poorly.” 
7. Click to reveal “How are oral presentations different from listening to conversation?” Explain: “In most oral presentation settings, we have fewer context cues and usually can’t easily interrupt to ask questions.”
Note:
Remember that oral presentations can be a one paragraph story, a listening passage on an English proficiency test, or a dictation. Oral presentations are not ONLY course lectures!


8. Click to reveal “What should this tell us about designing classroom listening activities?” Explain: “We need to listen in conversations to use English; we need to listen to oral presentations to succeed in school and on tests. Therefore, listening practice should be a mix of both dialogues and listening passages of a length and complexity appropriate to the learners’ level.”
9. [SLIDE 10]: Click to reveal the question: “Why can listening be thought of as a threshold skill for overall English participation?” and then “If you’re a beginner in a foreign language, can you keep up in a real conversation? If you’re advanced how well do you keep up at a cocktail party?”
Note:
If participants are beginners in local languages, ask them whether it is easy or difficult to participate in conversations, and whether listening comprehension is part of the problem. If they are more advanced students, ask them how they do in their foreign language in cocktail party-type receptions where they have to follow the thread of people speaking quickly and then think up their responses.

10. Click to reveal the question “If you can only listen word by word (and you struggle to do that), can you participate in conversations?” Explain: “Learners need to be able to listen and comprehend conversations before they can begin to participate in conversations. Listening well enough to converse is a reasonable way to distinguish between beginning and intermediate proficiency levels.” 
11. Click to reveal the question: “So how can we help beginners begin “participating in English” as soon as possible?” Explain: “Usually, teachers don’t spend nearly enough time on developing listening skills, particularly with beginners. Instead of taking the time to listen and repeat often enough for the beginning student to acquire listening skills, we move onto the next handout or the next text unit and introduce more vocabulary and structures.” Continue, “Low resource environments, where teachers have to do more with less, can actually be positive places for teaching listening. You have fewer materials so you have to practice with them more!” Finally, add, “With true beginners make sure that they can understand the most conventional elements of everyday social interactions (introductions, greetings, basic small talk, making requests, thanking, saying goodbye, etc). This will build their confidence about being able to communicate.”

12. [SLIDE 11]: Introduce the thresholds of learning proficiency listed on the slide. 

13. [SLIDE 12]: Introduce some of the other thresholds of listening proficiency listed on the slide. 
Note:
As is the case with most language development, progress through initial levels may be relatively quick, but progress between higher levels typically takes more and more time (e.g., one may move from LPI 1 to LPI 2 relatively quickly, but moving from LPI 2 to LPI 3 may take a much longer period of time). 

14. [SLIDE 13]: Introduce the PDP (PRE Listening, DURING Listening, POST Listening) approach to designing listening activities and lessons. 

Note:
The next three slides start with a question in the header. Have participants try to answer the question. After they have tried, click and the question will disappear to be replaced by an affirmative phrase and the fade in answers in the body of the slide.
15. [SLIDE 14]: Ask participants what kinds of prompts or brief activities they might engage in to PREpare students for the listening activity. Note their suggestions on a flip chart. Then, check off the ones that are also listed below, circle suggestions that are not listed below, and add any suggestions below that the participants did not discover.
· Activating student background knowledge by asking them questions, or sharing a personal experience or relating to other classroom lessons the topic of the listening passage

· Showing pictures related to the listening passage

· Doing an impromptu role play with a student that “reveals” the listening content (e.g., for a listening passage on food, ask a student to pretend s/he is at a restaurant and is going to order her/his favorite meal and that you are the waiter)

· Pre-teaching a few key vocabulary items or phrases that are probably new to the students

16. [SLIDE 15]: Now engage in the same process for the DURING Listening Activities below
· Repeating the listening passage more than once so students get more listening practice and have a better chance at success checking what students have understood

· Emphasizing particularly useful “chunks” of language through stressed intonation or questions

· Checking comprehension and clarifying vocabulary and the context of the passage

· Probing implications of passages

· Discussing the author’s purpose or style

· Making connections with other readings, lessons, or student real-life experiences

17. [SLIDE 16]: Now engage in the same process for the POST Listening Activities below: 
· Reviewing other helpful vocabulary/chunks not the teacher has not addressed previously

· Discussion of topic

· Developing student comprehension by asking both lower order (literal level) questions and higher order questions (questions that ask to compare, infer, predict, analyze, synthesize, analyze, or apply) 

· Applying the information in the passage to solving a problem or carrying out a process

· Using the listening passage as a model for the students to then make a personalize version/alternative to the passage they heard

	Practice

10 minutes 
Handout 1: Riding a Horse
Handout 2: Ashley and Aaron
Handout 3: The Little Red Hen

	Identifying “Pre”, “During”, and “Post” Activities

Given sample activities that accompany reading passages, participants in small groups identify whether the activities should be used as “pre”, “during”, or “post” activities. 
Note: 

You are encouraged to substitute the listening passages on Handouts 1-3 with alternate examples that fit the local context, or even better yet, from any required texts or materials your Ministry of Education may provide. You could also use listening passages in a local language the participants are learning to give more reality to the activity. Don’t hesitate to adapt because creating PDP elements to support a listening passage is not at all difficult to do.

1. Distribute Handouts 1-3 to participants. 

Note: 

Make sure you keep the listening activities in sets. Don’t mix them up. 
Post adaptation:
Distribute alternate examples of listening passages that are appropriate for the local context or come from locally-required texts. 
2. Explain to participants: “You have three listening passages. Each has (1) a PRE activity, (2) the listening passage, (3) guidance for DURING activities, and (4) guidance for POST activities.”
3. Divide participants into groups. Assign each group a different Handout to work on. The groups’ task is to correctly identify which activities are PRE, which are DURING, and which are POST. This should be quickly done. 
4. When the groups have finished, allow each to describe their listening passage and state which activities are PRE, DURING or POST and say why.

Note:
Learning Objective 2 is assessed here.

	Application

35 minutes

Paper, markers, scissors, tape

Handout 4: A Happy Ending
Trainer Material 1: PowerPoint: Listening: Introduction slide 17

Handout 5: Supplemental Participant Notes

	Design Your Own Listening Activity

Participants work in their table groups to design their own listening activity, designing it according to the PRE-, DURING, and POST, organizational format. 

1. [SLIDE 17]: Explain that participants will continue to work in groups. Now, they will be designing an original listening activity that includes “pre,” “during,” and “post” elements. Groups can either create their own listening passage or use the passage on Handout 4. Encourage them to refer back to the “pre”, “during”, and “post” activities they just examined if they need some examples to get started.

2. Allow about 20 minutes for groups to work together on their activities. Move around the room to provide guidance as needed. 

3. When groups are finished, allow some or all of the groups to present their listening activities.

Note: 

1) Consider collecting the activities and distributing to all participants for future classroom adaptation and use. 
2) Learning Objective 3 is assessed here.

4. Debrief the session using questions such as:
· What are four easy ways to bring listening practice into every English class?
· How does what you know about listening affect the kinds of reading strategies you will teach and the kinds of practice activities you will use in the classroom? 

· What are the two main types of listening activities, and why is it important to give practice in both? 
· Why is it helpful to think of listening as a threshold skill and to list the three levels of listening sophistication based on “speaker attentiveness” to the listener as well as the complexity of the interaction (e.g., face to face about conventional topics) or the medium (face to face, television, telephone, or radio)?
· How capable do you feel about being able to create effective listening activities and lessons? 
Note: 

If they express doubt, ask what additional information or practice they would need to feel more confident.
5. At the end of the session, distribute supplemental participant notes (Handout 5).

	Assessment


	Learning Objective 1: Assessed during the Motivation phase.
Learning Objective 2: Assessed during the Practice phase.

Learning Objective 3: Assessed during the Application phase.

	Trainer Notes for Future Improvement
	Date & Trainer Name: [What went well? What would you do differently? Did you need more/less time for certain activities?]


	Handout 1: Riding a Horse


The boy got on the horse. It was a black and white horse. It was a large horse. The boy sat on the horse's back. He was taller than his mother. He looked down at his Mother. "Mommy, you are shorter than me," he said. His mother said, "Yes, you are taller than me. You are taller than your father. You are taller than the horse." The horse began to walk in a circle. The boy held the reins. His mother held the horse. He was having fun. He liked riding the horse in a circle. When he grew up he would ride the horse fast. He would ride the horse far and fast. His mother told him to be patient. "You have to crawl before you walk. You have to walk before you run. First, ride the horse slow. Then when you’re grown up, ride the horse fast." The boy agreed with his mother. "You are right, Mom," he said. "I will be patient. Today I am riding a horse slow. But when I grow up I will ride a fast horse. I will ride my horse fast all day, every day." 
[image: image4.jpg]


TEACHER INSTRUCTIONS
Tell students this story is about a boy riding a horse. Be sure students understand the idea and the words “to ride a horse.” Ask what colors horses can be. Ask, “Compared to kids are horses big or small?” VOCABULARY TO INTRODUCE
· Reins = the ropes you hold to control a horse
· Patient = not in a hurry; you can wait well 
· Crawl = to move with your hands and knees
· To be right = to be correct
· To agree with someone = you think the same. 

[image: image5.jpg]


Read the story at an unhurried, but natural pace. Read the story aloud. Plan on reading it at least twice. Ask the students if they understood. Ask questions to check on understanding vocabulary. If they hesitate or don’t answer, ask if they want to hear it again.

[image: image6.jpg]


Now ask your students to give a summary of the story (you can teach them the expression, “What’s it about?” and that “What’s it about?” means “What did you understand?)” They may have difficulty. If so, ask them for any words that they heard. Write them on the board. If you still get no participation, try an easy joke like, “Is it about elephants? Okay, then, what’s it about? If students continue to have difficulty read it again.
Work back and forth reading or explaining parts of the story, getting some information from THIS student, some from THAT student, draw pictures on the board or gesture if necessary, until you get a reasonable summary of the story. To finish, if there is time, have each student draw a picture of the story. 
	Handout 2: Ashley and Aaron


I want to tell you about my parents. My mother’s name is Ashley, and my father’s name is Aaron. Ashley gets up at 8:00 a.m. and so does Aaron. My mom doesn't drink coffee, and my Dad doesn't either. My mom, Ashley, teaches school, but my Dad, Aaron, doesn't. Aaron works in an office, but Ashley doesn't. Ashley comes home for dinner, and Aaron does, too. In the evening, Ashley usually likes to watch TV, and Aaron does, too. Yesterday, Aaron wasn't tired, but Ashley was. Aaron made dinner, and Ashley didn’t. Ashley, Aaron, and I ate chicken and rice for dinner. Ashley went to bed early, but Aaron didn't. On the weekends, Aaron likes to play basketball, but Ashley doesn't. She plays soccer. Ashley doesn't like to play baseball, and Aaron doesn't either.
1. Ask a student about what s/he does every day. If the student has trouble getting started, ask her/him specific questions about getting up, what s/he eats for breakfast, does s/he go to school, etc.

2. Then ask another student the same kinds of questions about her/his father or mother. 

3. Then ask a third student about a sibling (maybe the oldest or youngest sister or brother. 

4. Introduce students to the idea of a Venn diagram (if they don’t know of them already). Distribute handouts based on the figures below or have students draw on a blank paper the following diagram.’’[image: image7.jpg]
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Have students listen again and list the activities that one person does and the other doesn’t, as well as the ones that they both do in the correct spaces on the Venn diagram. You might read only the first two sentences and complete the diagram as a whole group before going on to read aloud the rest of the listening passage.

Finally, ask students to answer the questions below:

1. Is the person telling the story a woman?

a. Yes

b. No

c. I don’t know. The story doesn’t give the answer.

2. Does Aaron get up at 8 o’clock?

a. Yes

b. No

c. I don’t know. The story doesn’t give the answer.

3. Does Aaron drink coffee?

a. Yes

b. No

c. I don’t know. The story doesn’t give the answer.

4. Does Ashley usually come home for dinner?

a. Yes 

b. No

c. I don’t know. The story doesn’t give the answer.

5. Does Aaron eat chicken and rice for dinner?

a. Yes

b. No

c. I don’t know. The story doesn’t give the answer.

6. Does Ashley like to play sports?

a. Yes

b. No

c. I don’t know. The story doesn’t give the answer.
	Handout 3: The Little Red Hen


Once upon a time, there was a little red hen who lived on a farm. She was friends with a lazy pig, a sleepy cat, and a noisy yellow duck. 

One day the little red hen found some seeds on the ground. The little red hen had an idea. She would plant the seeds. The little red hen asked her friends, "Who will help me plant the seeds?"

"Not I," oinked the lazy pig. "Not I," purred the sleepy cat. "Not I," quacked the noisy yellow duck. "Then I will," said the little red hen. So the little red hen planted the seeds all by herself. 

When the seeds had grown, the little red hen asked her friends, "Who will help me cut the wheat?" "Not I," oinked the lazy pig. "Not I," purred the sleepy cat. "Not I," quacked the noisy yellow duck.”Then I will," said the little red hen. So the little red hen cut the wheat all by herself. 

When all the wheat was cut, the little red hen asked her friends, "Who will help me take the wheat to the mill to be ground into flour?" "Not I," oinked the lazy pig. "Not I," purred the sleepy cat.”Not I," quacked the noisy yellow duck. "Then I will," said the little red hen. So the little red hen brought the wheat to the mill all by herself, ground the wheat into flour, and carried the heavy sack of flour back to the farm. 

The tired little red hen asked her friends, "Who will help me bake the bread?" "Not I," oinked the lazy pig. "Not I," purred the sleepy cat. "Not I," quacked the noisy yellow duck. "Then I will," said the little red hen. So the little red hen baked the bread all by herself. 

When the bread was finished, the tired little red hen asked her friends, "Who will help me eat the bread?" "I will," oinked the lazy pig. "I will," purred the sleepy cat. "I will," quacked the noisy yellow duck. "No!" said the little red hen. "I will." And the little red hen ate the bread all by herself. 

Print out or draw the images on the next page. Use the pictures to teach the vocabulary items. Be sure to teach not only the animal names, but also the sounds that they make in English (and yes, you can talk about how animals sound different in different languages). Wheat, bread, and flour may be challenging to convey with just pictures. You may want find it helpful to add gestures, bring in sample items to share, or perhaps make some additional drawings.



















This is quite long for a listening passage; however there is extensive repetition that will reduce the listening processing load. You may want to introduce/review other vocabulary items as you go along. For example, “seeds” and “plant,” “mill” and “grind/ground,” To make the story more interactive, once students have noticed the pattern, you can hold up images of the animals (or point to the pictures on the blackboard and have the students say (one by one) Not I, oinked the pig. Not I, purred the sleepy cat, Not I, quacked the noisy duck). You can introduce this pattern by modeling it with a voice that exaggerates the rhythm while pointing to each animal.


Now, a fun activity with paper, string, tape (or glue), and scissors: have students make masks of the different animals. Have them form into groups of 4 and do a skit of the story (note: if you have a large class you can also have student represent “wheat,” “flour” and “bread.” Obviously these would be good roles for students who are shyer or making slower progress in English. 
	Handout 4: A Happy Ending


One day Sarah’s mother gave her some money and sent her to the store to buy some batteries for the flashlight. Sarah’s mother said, “Please buy two ‘D’ batteries. Take this money. This money is enough to buy the batteries and a piece of candy for you. That is a gift for being a helpful child.”


Sarah was so happy. She ran to the store as fast as she could. However, she ran so fast that the money fell out of her pocket. It fell on the ground. Sarah did not see.

When Sarah got to the store she said to the store clerk, “Hello. I want to buy two ‘D’ batteries. If there is enough money left, my mommy said I could buy a piece of candy.” 
“Okay,” said the store clerk, “two batteries cost two seventy five. If you give me three dollars I can give you the candy too.”

The girl reached in her pocket. The money wasn’t there. She checked her other pocket. The money wasn’t there. She checked both pockets again and again, but there was no money. She began to cry.

The store clerk said, “Oh, I’m very sorry you lost your money. But with no money I cannot sell you the batteries or any candy.” 

The girl sat down on the floor. She began to cry and cry. The store clerk didn’t know what to do. Suddenly, Sarah’s puppy, Bobo, pushed the store door and came in. He went to Sarah and put his paws on her lap. Sarah looked at Bobo and she saw he had the money in his mouth. Sarah was so happy! In fact, she was so happy that instead of buying candy for herself, she bought a piece of meat for Bobo to eat. It was a happy ending for both Sarah and Bobo!

	Handout 5: Supplemental Participant Notes


FOUR WAYS TO BRING LISTENING PRACTICE INTO ALL ENGLISH CLASSES

(A) Do all language presentations (dialogues, stories, explanations of activities) as LISTENING COMPREHENSION FIRST. Then allow students to read the document to do the activity. This gives more true listening practice (if they can read as they listen, they will begin to use reading as a crutch).
(B) Do all classroom procedural language in English. Again this gives more listening practice, but it also helps students think of English as a real communication tool that solves real problems. 

(C) Pay attention to chunks of language. This helps students listen beyond individual words and helps them learn they don’t have to understand every word to be able to listen. Also chunks provide useful, preformed pieces of meaning in English, and they help students “get a feel” for how rhythm and phrasing contribute to meaning in English.
(D) Part of listening is being able to ask questions and give confirmation about what was heard. If you can’t confidently ask for repetition or clarification when talking with someone, the only option is to walk away guessing that you’ve understood. 
THREE IMPORTANT PRINCIPLES WHEN TEACHING LISTENING

1. How do we listen?
· Do we work hard to listen to every word? No, we usually listening for the general idea, make a prediction, and jump to what seems to be the next important idea.
· If we get lost while listening and can’t interrupt, how do we “pick up the thread” of what we are listening to? Listen for repetition of an idea we’ve heard before or listen for the dramatic intonation of a “transition” word (how EEEEV er…).
· Why are making assumptions about context and predictions important to successful listening? Because listening is not just about collecting information, but making sense of it. We always listen for our own purposes. Accordingly we must make assumptions about context and predictions about content.
2. How is listening to conversations different from listening to oral presentations? 

· What can we use beside pure listening skill to understand in conversations? In conversations, we can understand through physical context, through our assumptions about the speaker, through gestures, body language, and facial expressions, and by asking for clarification, so listening is easier.
· But what are some aspects of conversation that can make it more difficult to comprehend what is being said? The person we are talking to does not have time to prepare her/his speech, so s/he may leave things out, or explain them poorly. 
· How are oral presentations different from listening to conversation? In most oral presentation settings, we have fewer context cues and usually can’t easily interrupt to ask questions. (Remember oral presentations can even be a one paragraph story, a listening passage on an English proficiency test, or a dictation. Oral presentations are not ONLY course lectures!).
· What should this tell us about designing classroom listening activities? We need to listen in conversations to use English; we need to listen to oral presentations to succeed in school and on tests. Therefore, listening practice should be a mix of both dialogues and listening passages of a length and complexity appropriate to the learners’ level.
3. Why can listening be thought of as a threshold skill for overall English participation?
· If you can only listen word by word (and you struggle to do that, can you participate in conversations? Learners need to be able to listen and comprehend conversations before they can begin to participate in conversations. Listening well enough to converse is a reasonable way to distinguish between beginning & intermediate proficiency levels. 
· So how can we help beginners begin “participating in English” as soon as possible? Usually, teachers don’t spend nearly enough time on developing listening skills, particularly with beginners. 
· Instead of taking the time to listen and repeat often enough for the beginning student to acquire listening skills we move onto the next handout/the next text unit and introduce more vocabulary and structures. 
· Resource challenged environments, where teachers have to do more with less can actually be positive places for teaching listening. You have fewer materials so you have to practice with them more!
· With true beginners make sure that they can understand the most conventional elements of everyday social interactions (introductions, greetings, basic small talk, making requests, thanking, saying goodbye) this will build their confidence about being able to communicate and build a base of listening comprehension on which students can build.
Listening proficiency has several thresholds:

The ability for learners to understand--

1. Competent English users when they are speaking attentively because they know they are speaking to a beginner

2. Conventional conversation about general topics when the speaker is less attentive to the listener’s understanding

3. Less conventional conversation, often on specific topics—esp. when speakers aren’t taking particular care to be understood

Other thresholds of listening proficiency (based on medium)
The ability for learners to understand:
1. Face-to-face conversation about conventional topics

2. Face-to-face conversation on a variety of topics

3. Movies or television programs (visual media have less content than real interactions, but still provide context and visual supports)
4. Non-face-to-face conversations (telephone calls)
5. Radio (or other audio-only) presentations.

As is the case with most language development, progress through initial levels may be relatively quick, but progress between higher levels typically takes more and more time (e.g., one may move from LPI 1 to LPI 2 relatively quickly but moving from LPI 2-LPI 3 may take a much longer period of time). 

PDP (PRE Listening, DURING Listening, POST Listening): 

An approach to designing listening activities and lessons


PRE Listening Activities include:

· Activating student background knowledge by asking them questions, sharing a personal experience or
 relating to other classroom lessons the topic of the listening passage

· Showing pictures related to the listening passage

· Doing an impromptu role play to reveal the listening content (for a listening passage on food, ask a student to pretend s/he is at a restaurant, ordering her/his favorite meal, and that you are the waiter)

· Pre-teaching a few key vocabulary items or phrases that are probably new to the students

DURING Listening Activities include:

· repeating the listening passage more than once so students get more listening practice and have a better chance at successfully checking what students have understood, 
· emphasizing particularly useful “chunks” of language through stressed intonation or questions
· checking comprehension and clarifying vocabulary and the context of the passage

· probing implications of passage
· discussing the author’s purpose or style

· making connections with other readings, lessons, or student real-life experiences
POST Listening Activities include:

· reviewing other helpful vocabulary/chunks that the teacher has not addressed previously

· discussion of topic 

· developing student comprehension by asking both lower order (literal level) questions and higher order questions (questions that ask to compare, infer, predict, analyze, synthesize, analyze, or apply) 
· applying the information in the passage to solving a problem or carrying out a process

· using the listening passage as a model for the students to then make a personalized version/alternative to the passage they heard
	Trainer Material 2: Supplemental Reading for Trainers


HOW WE LISTEN
OVERVIEW: Native speakers of English have natural opportunities to bring listening practice into a variety of classes. Keep in mind that listening is often a skill that is not highly practiced in EFL environments, esp. communicative, interactive listening practice, in part because non-native speaking teachers may not feel particularly confident in their own pronunciation. Native speakers however, can be very confident, they can speak more or less formally, they can pause more or less easily as the situation requires. So Volunteers should work with counterparts to look to find ways that they can supplement lessons by adding in short listening practices based on the content of the lessons. The students will appreciate the practice!

A NOTE ABOUT HOW WE READ TO BETTER UNDERSTAND HOW WE LISTEN

Reading has been called the “psycholinguistic guessing game” because research has well established that we do not read each word of text one after the other. Rather, we look at a chunk of text and get its idea. We make a prediction of what will follow based on that idea and then quickly jump ahead in the text and make another “fixation” on a new chunk of text. If the meaning of the new phrase fits our prediction we assemble those ideas, make a new prediction, and jump on down the page to make a new fixation. 

This really happens. Researchers photographed people reading to capture these eye moments. 

Now obviously the more familiar you are with the purpose/concept of a text, or the less important it is to read carefully, the quickly and further you jump. If detailed understanding becomes more important or you become quite interested you slow down (that is, make shorter jumps). 

What happens if you jump ahead and your predication is not met? Well you go back to where you were, re-read, find how your “mis-prediction” occurred, then make a new prediction based on the new information and start jumping again. 

1.  How are reading and listening similar and different? 
· Reading and listening are alike in that both reading and listening are receptive skills. You don’t have to produce anything to read or listen. You have to produce though to speak and write. This is a small problem for assessment. We can’t know if one has read or heard correctly without the person producing something (e.g., speech, gestures, drawing, writing), and if there seems to be a mismatch between what is produced and the original communication we can’t be sure if the problem is due to miscomprehension or simply faulty production. If for example I ask a student, “What’s your name?” in English, it is possible for the student to have understood but perhaps not be able to produce “My name is______” so the student answers “Yes.” to indicate understanding. I, however, will probably assume the student doesn’t know “What is your name?” means. 

· Reading and Listening are both “psycholinguistic guessing games.” For example, good listeners and readers don’t hang on every word. Rather, they comprehend an idea, associate it with what they know about the world, make a prediction, and then jump ahead to focus on a later part of the message. Just think if you stopped and contemplated every word--you would tire quickly. In fact, think about very dense reading passages where you have to read very carefully. You cannot do this kind of reading for a long time without a break. It is tiring when you cannot “put your assumptions” into the text. When you have to process it all, it’s exhausting. 
· One way that reading and listening are different is that listening typically has to filter out more miscues and slips of the tongue to understand meaning. Even fluent well educated speakers stop and start, look for words, misspeak, or repeat unnecessarily often. You may not realize it until you listen closely to an audio recording of someone speaking spontaneously. This would typically not happen in reading—unless you were reading someone who was a very poor typist. (
· Also, listening is often supported through other channels (e.g., visual cues) and immediate context (e.g., a conversation takes place in a coffee shop, so it is likely informal and not terribly consequential). 

· However, the most important difference between reading and writing is that if I get lost while reading, I can stop, and read more carefully. I can even go back and go over what I read previously. I can’t go back in time when listening (except for recordings, of course). 

· So if your prediction goes wrong in listening, what can you do to regroup? In conversation, this is not a major obstacle (save the threat of a little embarrassment); you simply ask for repetition or clarification.
· Use Transition Words to Regroup: in oral presentations, in public settings where requests for repetition or clarification are limited or non-existent. If we lose track of the presentation how do we get reoriented? Well, since we can’t go back and see where our prediction went wrong, we can only listen for the next transition word/logical connector (therefore, however) that will point us in the direction the presentation is going. 

As suggested above, “transition words” or “logical connectors” (or as sociolinguists say, “discourse markers”) serve as signposts that point the direction in which the communication is going. It might be to indicate an additional example (moreover), a contrast (however), a qualification (although), a definition (that is to say), a causal relationship (because/therefore), or a sequence (first, also, finally). 

Transition words are easy to catch in oral presentations (because lecturers don’t really want their listeners to be lost), because their focus syllables are quite long and exhibit significant shifts in pitch. 



How eeeeeeee ver Oooooooo (b) vi ous ly as can be seeeeeen in the illustration

The purpose of these exaggerated pitch changes is to help catch the listener’s attention, so that if the listener loses the thread of the speaking, this “signpost” can reset the listener back on the pathway and headed in the right direction.

In this way, while the listener can’t go back and re-read as the reader can, the listener can get back into the flow of the speaking by “catching” a transition world and following along in the direction it has indicated.

A question to consider: with this knowledge about transition words, what teaching activities might you incorporate to help your student be able to use the benefits of transition words well? 

2. What are the characteristics of conversational vs. oral presentations?

· When listening in conversation, the setting, immediate context, and other senses can add to our understanding of the message. In conversational settings, if there is a need for repetition, clarification, or repair (“Ah... I’m not sure I made myself clear. What I meant was...”). Also conversational language is made up “on the spot” so there is little opportunity to “edit.” Finally, since conversation is usually about “interpersonal communication”, the register of most conversational language is everyday social language where nuances of meaning may not be quite so critical. 
· On the other hand, when listening to extended oral communication (like a lecture), support from intermediate context and other senses may be reduced (compare an audio recording to a video to be aware of the context and extra cues that are lost).
· Also, in oral presentations, there is typically less opportunity to ask for repetition or clarification. The language will tend to be edited and therefore will be more precise, more embedded. In general, language will be more complex and have more attention to style.
· The register will be more formal and more representative of academic language. As we noted earlier, the intonation of transition words will be exaggerated to help listeners orient themselves, should they become lost during the talk. 
· Also, the way we normally listen to extended speech is different from conversations. 

· When listening to extended prepared speech we typically do not listen for specific details, we tend more to listen for the “gist” of the talk. If we do pay attention to a specific detail, it is because we think that the detail will be of a particular use to us in doing something else.
· Therefore, listening lessons and assessments that expect listeners to pluck specific details out of the listening passage without any advance listening purpose simply because those details are in the listening passage are often not well motivated
· How can you create practice situations to develop this skill in your learners? 
· One easy technique would be to record a lecture, then while playing it fade the sound on part of a passage and afterward return to normal volume, so that learners can practice getting back on track. 
· Ultimately, students will need to be able to listen to both kinds of oral interaction, especially those who will be studying, teaching, researching, or attending conferences in English. In EFL environments where it is less clear that students will need to listen extensively, a focus on more conversational listening may be appropriate. However, anyone who will be studying in English will need to have practice listening to longer stretches of uninterrupted speaking. This is crucial for learners in places where English is the language of instruction. 
· Primary students can practice conversational English through dialogues, possibly taken from storybooks, jazz chants and poems, and through normal group work on other projects. They can listen to longer stretches of speech by having storybooks read aloud before giving a chance to see the storybook text (although you could show them the pictures). They can also practice listening to presentations through “show and tell.” Finally, even students in the early primary years can develop short oral presentations on topics of interest where other students are assigned to listen and ask questions later.

3. Listening is a “breakthrough” skill.” You need to be able to listen and comprehend conversation before you can begin to participate in conversation. 

· Listening well enough to converse is a reasonable way to distinguish between beginning & intermediate proficiency levels. Yet we don’t spend nearly enough time on developing listening skills, particularly with beginners. This may be because true beginners are easily frustrated, and because we often feel compelled to keep up with an assigned curriculum. So instead of taking the time to listen and repeat often enough for the beginning student to acquire listening skills, we move onto the next handout/the next text unit and introduce more vocabulary and structures. Again, if you are working in a resource challenged environment, doing more with less becomes a virtue. With true beginners (and even higher level beginners) making sure that they can understand the most conventional elements of everyday social interactions (introductions, greetings, basic small talk, making requests, thanking, saying goodbye) can build confidence to allow them to take more risks when using English and build a base of comprehension for essential communications.
· Listening proficiency has several thresholds. The ability to understand:
· Competent English users when they are speaking attentively.

· Conventional conversation about general topics.

· Less conventional conversation, often on specific topics—esp. when speakers aren’t taking particular care to be understood.
· Other thresholds of listening proficiency (based on medium). The ability to understand:
· Face-to-face conversation about conventional topics
· Face-to-face conversation on a variety of topics
· Movies or television programs (visual media have less content than real interactions, but still provide context and visual supports)
· Radio (or other audio-only) communication
· As is the case with most language development, progress through initial levels may be relatively quick, but progress between higher levels typically takes more and more time (e.g., one may move from LPI 1 to LPI 2 relatively quickly but moving from LPI 2-LPI 3 may take a much longer period of time). 
KEY QUESTIONS ON HOW WE LISTEN
1. How are reading and writing alike and different? 

a. How are psycholinguistic guessing games of reading and writing slightly different?
2.  How is listening to conversational English different from listening to extended passages in English?

3. How would you teach transition words to help students listen more effectively?

4. What are some appropriate resources you can use to make sure that your students get conversation
 listening practice and extended passage listening practice?
5. Why is it important for teaching to think about listening thresholds?

BUILDING LISTENING PRACTICE INTO EVERY ENGLISH CLASS
Even if you cannot dedicate whole courses or even lessons to listening comprehension, you can build listening practices in all classes through a few simple teaching practices and routines. 

1. Highlighting Classroom Procedural Language in English. Procedural language is the language we use to direct the process of the English class. Some common procedural language includes: 
· “So,” (teachers love this expression. It usually means, “Okay, onto our next topic/step!”)
· “Open your books to page 97.”

· “Hand your papers forward.”

· “For today’s homework, I want you to...”

· “Wait! One more thing to tell you before you go...”

Putting all procedural language into English is essential to building good listening comprehension. The more they hear English in actual use, the better they’ll be able to comprehend —and the more meaningful learning English will be. Of course, in many English Foreign Language settings the only truly authentic use of English learners may hear is when English is used for running the English classroom.

Too often though, even when English teachers make English their procedural language, esp. native English speaking teachers, they don’t pay enough attention to the type of language they use. They utter colloquial, reduced expressions like, “Now, guys, what we’re gonna do is to get into groups and...” that most learners won’t likely be able to understand. 

So we not only need to use English as our regular classroom procedural language, we also need to monitor the kind of English we use procedurally to make sure it is reasonably comprehensible to the current listening proficiency of our learners.

One activity you might even consider is doing some procedural language dialogues, role plays, or skits so that (a) students learn common classroom language and appropriate student responses and (b) students are made aware that they are already able to communicate productively in English. 

2. When possible, present activities as listening comprehension activities first. Let’s take the obvious example of dialogues: if you give out dialogue text and then have learners listen, they will read along and will not have to rely on listening to understand. This may be a partial reason why EFL learners tend to lack oral skills—not only lack of exposure to English, but also the instructor’s failure to set up activities where learners genuinely have to listen to understand.
Note: 
Often EFL students are considered “eye learners”; that is, they process English relatively well when it is written. They may know many grammar rules and much vocabulary (when they see it written) but typically have low fluency in English. On the other hand, many ESL students are “ear learners.” They have heard enough English that they speak fluently, but the English they have heard may not be how English is written or formally structured. Ear learners may have more difficulty reading and writing English.

Any material that can be presented as a listening comprehension activity should always be presented first, and then handed out for students to use for the rest of the lesson. 

3.  Engage in activities where students listen without seeing. Just as a movie is easier to understand than an audio file (because you can see) face to face, classroom activities may build much communicative competence, but do little to enhance listening comprehension because students can gesture if they are not understood, or use the written instructions from the activities, or even quietly slip into the first language. 

Therefore, while communicative face-to-face activities should always be encouraged, they always need to be supplemented with activities that require more “pure listening” (that is, activities where students cannot receive visual or textual support for listening comprehension). In fact, not being able to see the other party’s facial expressions is the key reason why a telephone conversation in another language is more difficult than a face to face conversation.
How do we get “telephone-like” listening experiences in the classroom? One very simple technique is to have students do pair work (literally) “back to back” (that is, they place their chairs back to back so that they have to rely on their words, not on their gestures and facial expressions). Note: if desks are bolted to the floor in rows. You may not be able to do “back to back” but if you insist that the student in the front row not look back, that student can pair with the student behind her and neither will be able to see each other’s face. 

4. Also, teachers need to listen without seeing. This may be seen in many observations of teachers: the teacher listens to students engaged in a speaking activity (a dialogue or a role play). While listening s/he reads along with the assignment prompt or dialogue text. At the end of the performance s/he compliments the students but gives NO pronunciation feedback. The observer who watched the performance without a supporting text may have found the students were occasionally unintelligible. Why didn’t the teacher her/himself notice? Because h/she was following along with the text and didn’t have to rely on listening alone to judge the students’ success. Therefore, whenever students are doing a speaking performance, don’t read along, but rather assess based on what you hear. 
5.  Take Listening into Application. Listening proficiency tests typically have sections where learners listen for context and others where they listen for information. However, the best assessments go one step further. They also to have learners apply what they listened to in order to solve a problem (which is one of the main reasons we listen in real life, no?). 

6.  Focus on Chunks of Language. A “chunk” of language is a group of words that have a consistent rhythm pattern and conventionally appear together often in relative frequency. Examples of “chunks” include:
· “for example”

· “You know what I mean?”

· “It depends on....”

· “you have to know how to...”

· “under the circumstances...

· “and they lived happily ever after.”

· “The doggy says ‘bow-wow.” The cat says ‘meow-meow.” The duck says ‘quack-quack.’”

It is necessary to find high frequency chunks in your students’ English lessons and practice listening to them enough that they can be processed as chunks. This can be done simply through choral “listen and repeat” (that is, the teacher speaks a chunk and then all students repeat—probably at least three times). As long as students are doomed to trying to listen for and comprehend each individual word, they will never process oral language. It just comes too fast. Often repeating simple stories, simple poems and jazz chants are all ways to emphasize and help learners automatically hear frequent chunks of language. 

Listening to and learning to understand highly conventional chunks of language with ease also sets learners up to process longer stretches of language by giving them moments where they can “rest and catch their breath” (for a split second) as they are listening. 

Therefore, we should work hard to develop listening comprehension of “chunks,” even with the lowest level learners. It can speed their progress to higher levels.

7. Practice listening to numbers, letters, and names. While we would not want to drill beginners endlessly on numbers or letters because it would get boring, it is a common error to assume that students have mastered numbers and letters once they have advanced beyond beginning level classes.
As for names, learners need to learn common native speaker names (both first and last) so when they hear them they’ll process them as “names” and not as words that have meanings (“Oh, that’s a name. That’s all it means”). Therefore we need to return and practice listening to and pronouncing numbers, names, and letters at all levels because– 

· We frequently need to listen to numbers.
· Letters help us do conversational repair if there is a misunderstanding about a name or a word. 
· As for hearing names as “names,” again it is a small way to reducing our learners’ processing load while listening. 

8. Speaking individual word by individual word is very hard to understand. All languages engage in reductions (gonna), blends (something( sumpin’) and linking (languagezzinngagin). Learners who know little about how languages work may think they will be easier to understand if they pronounce each individual word carefully in isolation. This is rarely true. Also, untrained native speaking teachers may think that when they speak, “words sound like words” whether in a continuous stretch of speech or as a single word. If they hear one of their students with a pronunciation problem, they may simply work on the formal, explicit pronunciation of the one word where they heard the problem. 

Clearly, the phonetic environment in which a word appears can change its stress patterns and even its phonological representation (think about the “w” that “appears” between the phrase “just do-w-it”). We need to let our learners listen to connected speech in phrases, so they can hear English as it is uttered. Also, when doing correction, it may be best to work with the entire chunk that accompanies the word, not just the word in isolation. 

9. Oddly, one listening skill we need to teach is certain kinds of speech. For listening in face-to-face interactions, it is vital to “over-teach” the conversational repair skills of:
· Asking for repetition

· Confirming that one has understood

· Confirming that your interlocutor has understood you
· Asking for clarification

We need to over-teach these skills so that learners will have absolutely no hesitation using these skills, despite potential embarrassment. In this way, they can end oral interactions sure that everyone understood rather than leaving doubtful because they didn’t want to admit that they did not entirely understand. Remember, in English teaching environments the default answer to “Do you understand?” is almost always “Yes” to avoid potential embarrassment. We need to over teach until students have the confidence to say, “No, sorry, I didn’t. Could we try again?”

Examples of Asking for Repetition:

· Could you please repeat?

· I’m sorry, I didn’t get that.

· I’m sorry, I didn’t quite hear you.

· Excuse me, what was that again?

· I’m sorry, I still didn’t understand.

· Could you go over that again? I want to make sure I got it. 

Examples of Confirming that You Have Understood Your Partner:

· Okay, I got it.

· I understand.

· Okay, you want me to/I’m supposed to (repeat message).

Examples of Confirming that Others Have Understood You:

· Was that clear? Did you understand?

· Should I go over that again?
Examples of Asking for Clarification:

· Could you go over that again?

· Okay, tell me about the part where… (refer to topic).

· Could we go through that one more time?

· Did you say (repeat what you thought you heard)?

· Now what am I supposed to do first?
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