
	Session: Teaching Multi-Proficiency Level Classes—Differentiated Instruction


	Sector(s):
	
	Education

	Competency:
	
	Build teaching and learning capacities in English

	Training Package:
	
	TEFL

	Terminal Learning Objective:
	
	Participants will demonstrate classroom routines, practices, and activities that result in engaging, focused, and well-ordered classes.

	
	
	

	
	
	

	Session Rationale: 
	
	All teachers must adapt their teaching methods and materials for diverse students. This differentiation of instruction can be particularly challenging in larger classroom settings and for novice teachers. Volunteers need to understand both the importance of planning instruction as well as methods to effectively teach multi-level classes and students with different needs. 

	Target Audience: 
	
	TEFL trainees in PST

	Trainer Expertise:
	
	Two years teaching experience and lesson design

	Time: 
	
	120 minutes
Note: 
If needed, a one-hour session can be done through Practice 1 and a second one-hour session can be done completing Practice 2 and the application.


	Prerequisites: 
	
	Lesson Planning; Creating and Exploiting Dialogues; Functional Grammar

	Version:
	
	Feb-2013

	Contributing Posts:
	
	PC/Colombia
PC/Sierra Leone
PC/Ukraine



	Session: Teaching Multi-Proficiency Level Classes—Differentiated Instruction

	Date: 
	Time: 
	Trainer(s): 

	Trainer preparation:
1. Review the session.
2. Make copies of handouts.
3. Prior to class, distribute Handout 1 so that participants can begin working on it when they come in. 
4. Prepare Trainer Material 1: Different Student Characteristic Cards to be ready for Practice 1. You will need to plan group size ahead of time and choose cards accordingly. 
5. Staple handouts 5-7 together (Intermediate level); staple handouts 8-11 together (Beginner level); staple handouts 12-14 together (Advanced level). Staple the three pages of Handout 16 together. 

Note: 
Handouts 6, 9, and 13 are the same content (used for all levels) they are repeated here in the lessons for each of the three levels because (believe it or not) that was less confusing to trainers.
Materials:
· Equipment
1. Flip chart 
2. Markers

· Handouts
Handout 1: Pre-Session Self Assessment: Reflecting on Learner Differences
Handout 2: “Maria the Mentor Teacher” 
Handout 3: Instructional Intervention 

Handout 4: Interactional Intervention 

Handout 5: “Excuse Me, What Time Does…?”—Intermediate Learners
Handout 6: Simple Present Tense—Explanation (same explanation for all 3 levels)
Handout 7: Practice Activities—Intermediate Learners
Handout 8: “Excuse Me, What Time Does…?”—Beginning Learners 
Handout 9: Simple Present Tense—Explanation (same explanation for all 3 levels)

Handout 10: Practice Activity for Dialogue 1—Beginning Learners
Handout 11: Practice Activity for Dialogue 2—Beginning Learners
Handout 12: “Excuse Me, What Time Does…?”—Advanced Learners
Handout 13: Simple Present Tense—Explanation (same explanation for all 3 levels)
Handout 14: Practice Activities—Advanced Learners
Handout 15: Application Activity: Family Tree
· Trainer Materials
Trainer Material 1: Different Student Characteristics Cards
Trainer Material 2: Rubric


	Session Learning Objective(s): 

1. After the instructions, participants will individually demonstrate their ability to determine an instructional intervention appropriate to a set of learner characteristics for a particular student.
2. After an introduction to interactional interventions, participants will identify a student grouping appropriate to a particular activity, and suggest appropriate group member roles. 
3. In group work, participants will design at least three ways to modify a default “medium level” lesson to make it more accessible to lower English proficiency students and three adaptations to make the same lesson more challenging for higher proficiency students. 



	Session Knowledge, Skills, and Attitudes (KSAs): 

· Name and explain the three types of classroom interventions that can be used to differentiate learning, the pros and cons of each, and identify classroom practices that support them (K)

· List common techniques for adapting lessons to make them appropriate for learners with different language proficiencies (K)

· Adapt an existing lesson to make it appropriate for both lower proficiency learners and higher proficiencies learners (S)

· A student-centered approach to teaching requires differentiating lessons for different learners, and differentiation can be accomplished in a variety of ways (A)



	Phase / Time /
Materials
	Instructional Sequence

	Motivation

20 minutes
Handout 1: Pre-Session Self Assessment 
Handout 2: “Maria the Mentor Teacher” 


	Styles of Learning

Participants complete a pre-assessment and are introduced to the concepts of student-centered classes, multi-proficiency level classes, and differentiated instruction. 
1. As participants enter the room, ask them to work on Handout 1 on their own. While students are working, write the following on the board or on flip chart paper: 
· Student-Centered Classes

· Multi-Proficiency Level Classes

· Differentiated Instruction
2. After completing the assessments, ask participants if they had difficulty evaluating themselves. Probably they didn’t, but remind them, “It’s easy for you to know how you learn well and ways that don’t work for you so well, but that can be difficult for students to know about themselves and for a teacher to see in their own classroom of students.”
3. Explain: “Some people learn languages better than others, others study differently than others, and others learn different aspects of language better or worse than others. That is why we need to think about differentiating our instruction. This simply means that we adapt our methods and materials to the different students in our audience.”
4. Refer to the board or flip chart. Explain that there are three prominent approaches that teachers talk about in order to differentiate instruction. They are called: Student-Centered Classes, Multi-Proficiency Level Classes, and Differentiated Instruction, and they are all very similar ideas. If there is a difference, Student-Centered Classes focus a little more on the general learner characteristics of individual students, while a Multi-Proficiency Level approach differentiates instruction to respond to different (English) proficiency levels across a class. 
5. In order to hear from a variety of participants, divide the participants into quarters of the classroom (or thirds if the group is small) by simply indicating the divides with your hand—no one moves (i.e., front left quarter, back left quarter, front right quarter, back right quarter). Go from quarter to quarter (ideally in a random way). Pick one student in a quarter to identify one of the ways s/he learns well. Then ask the whole group how they could support this student’s learning as one student in the class. Then ask another student in another quarter about one of the ways s/he doesn’t learn so well. Ask the whole group for ideas about how to support this student as one student in the class. Continue until you have a “good way to learn” from one participant and a “not so good way to learn” from another in EACH quarter.
Note: 
Dividing the group into quarters is simply a way to add variety and randomness to the answers. It will likely engage the participants as they wait for someone in their quarter to be chosen. Experience shows that participants get attached to their quarter and it is a nice way to break up the activity.
6. Explain that Peace Corps Volunteers often report frustrations about classes with very different levels of English proficiency. Ask: 

· Why do you think Volunteers would be frustrated by this? 

· Is it only a question of English proficiency, or perhaps other aspects of the students, the teacher, or the classroom? 
Note: 

Answers to expect would be: if students have different English proficiency, the lesson will be hard and more difficult for different students. However, they should also observe that issues in addition to different levels could include classroom management problems, lack of teacher experience, a curriculum that requires teachers to move faster than the lower proficiency level students can move, or a traditional classroom where everyone is supposed to learn in the same way and participate in the same activities.
7. Distribute Handout 2 to participants. Ask for one participant to play the role of Maria the Mentor Teacher, and read the text aloud. 

8. Briefly discuss with participants Maria’s comments and to what extent participants agree with them.

	Information 1

10 minutes
Handout 3: Instructional Interventions (pp. 1&2)

	Knowing the Strengths of your Students
Participants learn to identify students’ levels of proficiency and teaching methodologies to accommodate differing proficiency levels.

1. Distribute Handout 3 to participants. Walk through the Instructional Interventions section quickly. These are modifications that teachers make to the lessons as they are delivering them, and not written into the lesson itself. There are examples of three types of instructional supports:

· The kinds of commands/questions to ask different students

· The kinds of participation you can ask of students at different proficiency levels

· Ways to make teacher instruction in English easier for students to understand
2. Convey to students that the first step in responding to multi-proficiency level classes is to design their lesson for their typical students, and then think about how they can adapt for students who are not so proficient in English, as well as those that are more proficient in English. It’s easier to modify materials for different learners once you already have one lesson you know is appropriate for one level of learner.

	Practice 1 
25 minutes

Handout 3: Instructional Interventions (p. 3)
Trainer Material 1: Different Student Characteristics Cards
	Practicing Instructional Interventions
Participants will gain experience determining appropriate instructional responses for students with different characteristics and proficiency levels.
1. Cut out student characteristic cards prior to the session. (See Trainer Material 1.)
2. If necessary, the same cards can be distributed to different groups depending on number of your participants. Cards should be well shuffled before distributing them to participants.
3. Divide participants into groups of 2-4 (larger groups for larger audiences). Distribute the same number of cards to each group. 
4. Based on the emotions lesson described, ask groups to think of an instructional intervention with the “emotions” activities (you can refer to Handout 3 for example instructional interventions if necessary) that will allow the student(s) described on the groups’ card(s) to participate in the lesson. 
5. Tell participants that they have 10-15 minutes to complete the task (more time if smaller groups have more cards). 

6. When the task is completed, ask two groups to share out their curricular adaptations.

Note: 
Learning Objective 1 is assessed here.

	Information 2
10 minutes
Handout 4: Interactional Inventions
	Interactional Interventions
Participants will learn how to apply different types of interactional interventions to differentiated learning. 
1. Distribute Handout 4 to participants. Introduce the three aspects of interactional interventions: 
· emphasizing pair and group work over whole class interactions
· in group work, assigning students group roles according to their proficiency levels
· pairing students of different proficiencies when doing pair work
Note:
For the first point (group work over whole class), note that doing more group and pair work, rather than traditional whole class discussion, tends to support all students. 
2. Ask participants to compare situations A and B below. Ask, “Which situation is likely to produce better interactions and deeper understanding? Which situation is going to better prepare a lower proficiency level student to participate better?” Read situations A and B aloud:
· Situation A: The teacher asks the class to read a short one-page article on a topic that would be interesting to this group of students. After the teacher sees that most students have finished the article, she begins to ask the whole class comprehension questions.

· Situation B: Another teacher asks the students to do the same reading, only after they are finished she distributes a handout with a few questions about the reading. She asks to students to think individually to try to answer the questions. When almost all students have completed this activity, the teacher has the students pair up and they share and compare each other’s answers. The teacher listens into pair work and provides additional instruction if students have had difficulties. Then finally partners take turns sharing out to the whole class.

Note:
This discussion can be used, in part, to assess Learning Objective 1. The takeaway is that while the approach used in Situation A is not a bad approach, it does not encourage students to reflect or consider other alternatives. Moreover, a teacher will tend to guide her/his questions in the direction s/he is thinking about following, and consequently making student ownership of the content much more difficult. Situation B is clearly a better approach for students with lower proficiency because it (a) gives them silent time to think and compose comments in the English, and (b) they get to safely try out and modify their ideas (expressed in English) as necessary before sharing to the whole class.
3. Ask participants to brainstorm some common group work roles related to the interactional intervention of assigning students group roles, such as timekeeper, reporter, and note taker. 

4. After brainstorming, ask participants to match different roles to different student language proficiencies. Note explicitly that when assigning group roles, give advanced students more complex group roles (i.e., presenter, facilitator), and lower proficiency level students more concrete groups roles that require less fluent production (e.g., the lower proficiency level student is the timekeeper or works on creating a poster).

Note:
This discussion can be used, in part, to assess Learning Objective 1. 

5. Finally, introduce participants to the notion of pairing stronger students with weaker students to support the weaker student. Have them discuss the potential benefits but then ask them to anticipate possible problems with maintaining these pairings on a consistent basis.
Note: 
1) In time, the advanced student may begin to resent not being challenged, and the lower proficiency student may begin to feel less and less competent because s/he knows why s/he is always matched with this stronger student.
2) Learning Objective 2 is addressed here.

	Practice 2 

30 minutes

Packets of handouts organized by proficiency level

Handout 5, Handout 6, Handout 7 stapled together (Intermediate level)

Handout 8, Handout 9, Handout 10, Handout 11 stapled together (Beginner level)

Handouts 12, Handout 13, Handout 14 stapled together (Advanced level)


	Differentiation in Practice

Participants examine curricular adaptations to a lesson to make it more appropriate for beginning and advanced students. 

1. Distribute the Intermediate version of the handouts (Handout 5, Handout 6, and Handout 7) and give participants a couple of minutes to analyze the packet. INSIST that intermediate students will have already been introduced to the simple present tense, but that they still need review and practice of it. Tell participants that since we have already looked at instructional and interactional interventions, we are now going to see an example of curricular interventions; that is, what we do when we actually create slightly different types of materials and activities for different learners’ needs.
2. Distribute the Beginner version (Handout 8, Handout 9, Handout 10, and Handout 11), and again follow the same process. 

Note:

Make sure that the participants understand that the pages with grids that have words and images are designed to be cut up, shuffled, then reassembled, with the students putting together language and concepts in the correct order based on the dialogue. 

3. Finally, give participants the Advanced version (Handouts 12, Handout 13, and Handout 14) and give them a few minutes to note the differences between the Advanced and the Intermediate level. You might ask each group to make a list of the differences. 
4. After you distribute each variant version of the lesson, ask the students to compare them and note differences.

Note:
You may want to note to participants that, indeed, the Intermediate version of lesson is the “default” level, and was in fact designed first. The Advanced level introduces more vocabulary and idioms, expands conversational elements, and introduces more cognitively complex concepts. The Beginner level simplifies and reduces the vocabulary load, makes more use of visuals and manipulatives, covers fewer variations, and focuses more on students reproducing the language of the lesson instead of expanding the lesson language. 

5. Tell participants that before moving onto the final activity of the day, there is one more common curricular intervention you want to mention that is used to help make sure that students always have something productive to work on. This technique is called anchor work. Anchor work is ongoing project work, designed to fit each student’s English proficiency, which students are expected to work on during the term and can turn in at the term’s end. With anchor work, strong students always have something to do when they complete the assigned task, and less proficient students can be allowed time to do their anchor work when the instructor wants to give focused attention to activities with the more advanced learners. Examples of common anchor work are journal writing; short, interesting readings with mini quizzes that are leveled to students with different reading levels; making posters for assigned topics; researching a topic selected by the student; or writing and illustrating a story. Ask participants if they have any ideas for anchor work that they could set up for their students. 

	Application

25 minutes
Handout 15: Application Activity: Family Tree

	Adapting a Lesson

Participants will adapt a lesson to accommodate multiple learning proficiencies.
1. Distribute Handout 15. Explain that this activity is at a “false beginner” level. False beginners are students who would score as beginners if you gave them a placement test, but who have been introduced to some English at some point—they just can’t demonstrate it easily. Consequently, when a false beginner arrives in class, they will learn much more quickly than “true beginners” for whom the class is the first exposure to English. 
2. Explain to participants their task: they will work in groups to adapt this false beginner-level lesson to (a) intermediate students (as a review, since they have already been introduced to “family relations vocabulary” and possessive adjectives and nouns) and (b) “true beginner” students who are encountering nouns of family relationship and possessive adjectives for the very first time. 
Note:

1) For example, since the focus of this activity is describing the family tree shown on Handout 15, the true beginner dialogue should be simplified, working with, “Who is (name’s) (family relation)?” “(X) is (her/his) (family relation),” and this is the only question/answer structure that should be used in the explanation. For the intermediate level version, much more content can be added to the dialogue and context can be richer. For example, the situation of a photo album might be imagined and the different relatives seen in pictures could be described in more detail.
2) Participants’ focus will be on the curricular adaptation because that’s what they were asked to do and because that is the model they just studied (“Excuse me, what time…?”). However, tell them that after they have done the curricular adaptation, they should also think of how the curricular adaptation could be additionally supported through interactional and instructional interventions.
3) Learning Objective 3 is assessed here. See Trainer Material 2.
Post Adaptation: 

Participants are free to personalize or “localize” the lesson (e.g., change the names or locations for their country), so that their students can relate to the content more easily. Encourage participants to watch the time so that they can do work on modifying for both an “advanced” and an “easy” version. 
4. Debrief the session using questions such as:

· What are the three kinds of interventions that teachers can engage in to make sure that all students can participate in class activities? 
· What did you learn today that you think you will remember and take into your classroom? 
· What did you encounter that didn’t impress you or that didn’t make sense, so you probably won’t use it? 
· Do you feel that you are better prepared to support students with different proficiency levels than before? 
· Would you now, with confidence, feel that you could take a lesson and adapt it so that both lower proficiency level and advanced proficiency level students could participate as fully as the typical students? 

	Assessment

Trainer Material 2: Rubric
	Learning Objective 1 is assessed during Practice 1.
Learning Objective 2: is assess during Information 2

Learning Objective 3 is assessed during the Application section. See Trainer Material 2.

	Trainer Notes for Future Improvement
	Date & Trainer Name: [What went well? What would you do differently? Did you need more/less time for certain activities?]


	Handout 1: Pre-Session Self Assessment: Reflecting on Learner Differences


How good are you at learning languages? (“X” the area of the line that matches you).
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Not Good



 Average


 


 Gifted

In what ways do you learn language well (and not so well)? Complete the boxes below, listing ways you are good at learning languages and ways that you aren’t. Some suggestions include (and you can add others that aren’t suggested):

Studying independently, studying with others, memorizing, learning and applying grammar rules, seeing patterns in language, experimenting with language, speaking to native speakers, living with native speakers, reading, listening, speaking, writing, having a knack for engaging people and making acquaintances, analyzing languages, seeing language patterns, thinking of strategies to learn and use language, imitating others, being curious and asking questions, relating what I am learning to what I know, making connections with my life, with other readings, with the world at large.

Ways I am not so good at language learning
 Ways that I am good at language learning
	NOT SO GOOD
	GOOD

	1.

2.

3.

4.

5.


	1.

2.

3.

4.

5.




	Handout 2: “Maria the Mentor Teacher”


“Maria the Mentor Teacher” says:

I often hear beginning teachers complain about multi-proficiency level classrooms, but I don’t worry about that much. I don’t think I’ve ever taught an English class that wasn’t multi-proficiency level. Some students will always be quicker than others; some students will always be more motivated than others; some students will learn well, but not in traditional ways. 
Second, what you have to do is get to know your students and learn ways that you can engage different types of learners. Then you interact with one student one way, another student another way. When you design activities, you may not design different handouts for different learners, but thinking about your learners, you design elements of your activity that allow everyone to participate. Finally you also think about HOW students interact with each other. Someone uncomfortable in whole class may participate well in a group. If you have a strong and a weak student you might pair them together sometimes so the stronger student can support the weak one. So, you can respond to multi-proficiency levels in three ways:

1. Instructional intervention: you ask different students for different kinds of participation

2. Curricular Intervention: you design different activities for different students

3. Interactional Intervention: you put different students in different types of groups
	Handout 3: Instructional Interventions (page 1 of 3)


Ask the right questions to the right students

Beginning

Point to the _____

Find the _____

Raise your hand if this is a ______

Show me that ________

High Beginning

Did you enjoy the reading? Yes or no?

What color is the car?

What do I have in my hand?

Is this hot or cold?
Are these bikes or bats?

Intermediate

How is the weather today?

Tell me about your _____.

Why? How?

What are you going to buy at the grocery store?

Early Advanced

What did you think of the test?
Compare that with your ______________?

What would happen if __________________?

Which do you like the best? Why?

What would you do if __________________?

Advanced

What was the author’s idea in writing this story? Why do you think that?

What do you think that the three articles have in common?
What assumptions is this argument based on?
Why do you think that birth rates fell during this period?
Ask the right students to do the right things (page 2 of 3)
 Lower Proficiency Students can--

Draw, repeat, point, answer yes/no questions, answer concrete WH questions, list, say, describe in simple terms
Intermediate students can-- 

Explain, describe, compare, categorize, answer more complicated WH questions, predict, make connections to their personal experience and previous studies, give straightforward reasons
Advanced students can-- 

Analyze, give reasons, discuss relationships (state cause and effect), predict, deduce, state implicit assumptions, synthesize, evaluate
Another guideline for working with students of different proficiency levels is the following:

· Beginning students, because they are developing a foundation for all that follows, need to focus on accuracy; esp. because until a student has build a large enough language base, fluency is not possible.

· Intermediate students, who can now understand common, everyday conversation, need to focus on fluency. They have a base; now they need to get comfortable using it.

· Advanced students should focus on both accuracy and fluency; however, teachers need to attend to accuracy so that advance students don’t develop bad habits. 
Support students according to their needs

· Provide extra wait time for students to answer
· Use visuals, realia, and other concrete materials

· Modify your speech:

· Speak clearly and enunciate using natural speech

· Use shorter less complex sentences for lower proficiency students

· Maintain the natural rhythm and flow of your language

· Use intonation, volume, and pauses to aide meaning

· Repeat, rephrase, and paraphrase key concepts, directions, and guidance
· Model and demonstrate procedures 

· Provide only essential information when giving directions
· Check with students by asking them to repeat the directions
· Build on what students already know (recall previous lessons) and then extend their understanding

· Be careful of idioms and slang; explain them when they occur
· Maintain a classroom where students feel it is safe to take risks
· Be enthusiastic
Instructional Interactions Activity (see TM 2—page 3 of 3)
CLASSROOM SITUATION

Imagine you are teaching a lesson on emotions (happy, surprised) and states (tired, sick) vocabulary to a group of 7th graders in an EFL (not ESL) environment. You have pictures from magazines of people showing various emotions up on your classroom wall for support. For example:
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You have written some of the key emotion words with marker on A4/8½ x 11” paper for reference both for spelling and for on-the-fly pronunciation practice, for example-- 
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You also have a handout with emotion faces (about 2” in diameter each) to represent the emotion vocabulary that students can first label (and keep for reference) and use for later activities. 
You also plan to do some charade type activities or skits so students can display/act out situations that produce emotions. (Note: This lesson may extend over more than one class to give practice with different activity types).
Some structures your curriculum encourages you to work with are the following, with different emotion words substituted between the parentheses.

	QUESTION or SENTENCE STARTER
	ANSWER or SENTENCE COMPLETION

	Show me the _ (sad) _ face.
	 It’s here (student points to correct face)

	Is this a _ (sad) _ face?
	Yes, it is.

No, it isn’t.

	How are you? 
	I’m _ (tired) _. 

	Are you _ (tired) _? 
Is he _ (angry) _? 
Are they _ (happy) ​_? 
	Yes, I am ​_ (tired) _. 

No, he isn’t _ (angry) _. 

They __ (aren’t) _ happy.

	When I have lots of homework, I feel….

When it is sunny, I feel….
	_ (worried) _. 
_ (happy) _. 


	Handout 4: Interactional Interventions


There are three aspects of interaction interventions: 

(1) Emphasizing pair and group work over whole class interactions
(2) In group work, assigning students group roles according to their proficiency levels
(3) Pairing students of different proficiencies when doing pair work
Compare A and B below. Which situation is likely to produce better interactions and deeper understanding? Which situation will better prepare a lower proficiency level student to participate better? 
(a) The teacher asks the class to read a short one-page article on a topic that would be interesting to this group of students. After the teacher sees that most students have finished the article, she begins to ask the whole class comprehension questions.

(b) Another teacher asks the students to do the same reading, only after they are finished she distributes a handout with a few questions about the reading. She asks to students to think individually to try to answer the questions. When almost all students have completed this activity the teacher has the students pair up and they hear and compare each other’s answers. Adaptations may be made based on this feedback. Then finally partners take turns sharing out to the whole class.

What are some different group roles you can imagine in collaborative work? How can you match student proficiency and interests with different group roles?
One common interactional intervention is pairing stronger students with weaker students. What are some pros and cons of this approach? What factors should keep you from pairing stronger with weaker every time?
	Handout 5: “Excuse Me, What Time Does…?” Intermediate Learners


Stranger: Excuse me, what time does the supermarket open?

Mark: It opens at 8:00 a.m.

Stranger: Thank you. Does it close at 5:30 p.m.?

Mark: No, it doesn’t close at 5:30. It closes at 8:00.
Stranger: Thank you again.

Mark: Don’t mention it. 

Stranger: Excuse me, what time do the stores open?

Christine: They open at 9:00 a.m.

Stranger: Thank you. Do they close at noon?

Christine: No, they don’t. They close at 12:30 and open again at 3:30.

Stranger: Then when do they close again?

Christine: They close at 8:00.

Stranger: Thank you again.

Christine: My pleasure. 
NOTES: 

morning 
 noon 

afternoon 
 evening 
night 
 midnight

I/we/they DON’T 

DON’T I/we/they....?

he/she/it DOESN’T 

DOESN’T he/she/it....?

We usually read 8:00 as “eight o’clock” only when it is exactly 8:00. Usually we just say “eight” or “eight a.m.”

	Handout 6: Simple Present Tense—Explanation


Examples: 

· Water freezes at 0o degrees Celsius.

· I always try to do my best.
· Sometimes my mother gets tired.
Uses:

· Things that are always, often, sometimes, rarely true

Key Words:

· Usually, often, never, sometimes, rarely

Formation

[I/We/They] eat fish. 
Do [I/we/they] eat fish? Yes, [I/we/they] do—No, [I/we/they] don’t.

[He/she/it] eats fish. 
Does [he/she/it] eat fish? Yes, [he/she/it] does—No, [he/she/it] doesn’t.

Exceptions:

[I am/you are/he is/we are/they are] happy. —> Is he happy? No, he isn’t.
	Handout 7: Practice Activities—Intermediate Learners


A. Complete the mini-dialogues below, and then practice saying the mini-dialogues with your partner.
1. What time does the supermarket open?

 __________________________________________ 8:00 a.m.

2. Does the supermarket open at 9:00 a.m.?

No, ______________________________________ 8:00 a.m.
3.  __________________________ stores ____________________ at 7:00 a.m.?

No, ____________________ ___________________. They open _________ 9:00 a.m.
4. Excuse me, ______________ ___________ __________ the bank close?

It _________________ at 5:00 p.m.

5. Thank you.

 _____________________________________________

B. Make your own dialogue with your partner. Practice it together because the teacher may ask to you perform it in front of the class. Use one of the businesses below:
Bank, bakery, hardware store, clothing store, mechanic, post office, restaurant
	Handout 8: “Excuse Me, What Time Does…?—Beginning Learners


Dialogue 1
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Man: Excuse me, what time does the supermarket open?
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Mark: It opens at 8:00 a.m.
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Stranger: Thank you. Does it close at 5:30 p.m.?
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Mark: No, it doesn’t close at 5:30; it closes at 8:00.


Stranger: Thank you again.


Mark: My pleasure. 

Excuse me, what time does.......? (Dialogue 2)
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Stranger: Excuse me, what time do the stores open?
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Christine: They open at 9:00 a.m.
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Stranger: Thank you. Do they close at noon?
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Mark: No, they don’t. They close at 12:30 and open again at 3:30.
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Stranger: What time do they close again?
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Mark: They close at 8:00.

Stranger: Thank you again.

Mark: My pleasure. 
	Handout 9: Simple Present Tense—Explanation


Examples: 

· Water freezes at 0o degrees Celsius.

· I always try to do my best.
· Sometimes my mother gets tired.
Uses:

· Things that are always, often, sometimes, rarely true

Key Words:

· Usually, often, never, sometimes, rarely

Formation

[I/We/They] eat fish. 
 Do [I/we/they] eat fish? Yes, [I/we/they] do—No, [I/we/they] don’t.

[He/she/it] eats fish. 
Does [he/she/it] eat fish? Yes, [he/she/it] does—No, [he/she/it] doesn’t.

Exceptions:

[I am/you are/he is/we are/they are] happy. —> Is he happy? No, he isn’t.
	Handout 10: Practice Activity for Dialogue 1—Beginning Learners


	

	s
	


	

	

	My pleasure



	again


	

	

	

	Excuse me


	Does


	Handout 11: Practice Activity for Dialogue 2—Beginning Learners


	they
	

	


	at


	Thank you
	it

	

	doesn’t
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	don’t


	Handout 12: “Excuse Me, What Time Does…?”—Advanced Learners


Stranger: Excuse me, could you tell me what time the supermarket opens?

Mark: Sure, it opens at 8:00 a.m.

Stranger: Oh, it does? Thank you. Does it close at 5:30 p.m.?

Mark: No, it doesn’t. It closes at 8:00.

Stranger: Do the banks open at 8:00, too?

Mark: No, bankers sleep in (laughs). The banks open at 9:00. 

Stranger: Okay, got it. Thank you again.

Mark: Oh, don’t mention it. 

Stranger: Excuse me, what time do the stores open?

Christine: They usually open at 9:00 a.m.

Stranger: Thank you. Do they close at noon for siesta?

Christine: No, they don’t. They close at 12:30 for siesta and open again around 3:30. It depends on the store.

Stranger: So, when do they close in the evening? 

Christine: They usually close around 8: 00. Again, it depends. 
Stranger: Okay, thank you

Christine: My pleasure. Have a nice day.

Stranger: You, too. 

Note: 

[I/we/they] DON’T 


DON’T [I/we/they]....?

[he/she/it] DOESN’T 


DOESN’T [he/she/it]....?

We usually read 8:00 as “eight o’clock” only when it is exactly 8:00. Usually we just say “eight” or “eight a.m.”

	Handout 13: Simple Present Tense—Explanation


Examples: 

· Water freezes at 0o degrees Celsius.

· I always try to do my best.
· Sometimes my mother gets tired.
Uses:

· Things that are always, often, sometimes, rarely true

Key Words:

· Usually, often, never, sometimes, rarely

Formation

[I/We/They] eat fish. 
 Do [I/we/they] eat fish? Yes, [I/we/they] do—No, [I/we/they] don’t.

[He/she/it] eats fish. 
Does [he/she/it] eat fish? Yes, [he/she/it] does—No, [he/she/it] doesn’t.

Exceptions:

[I am/you are/he is/we are/they are] happy. —> Is he happy? No, he isn’t.
	Handout 14: Practice Activities—Advanced Learners


A. With a partner, take turns practicing the questions and answers for each number below to build fluency. For each number, give a reasonable “Yes” answer and a reasonable “No” answer. Remember, with a “No” answer it is polite to then give a correct answer. For the numbers that have a blank line and then an answer, you must find the question.

Pay attention to “Does”/”Doesn’t”/ (verb)”s” for he/she/it and “Do”/”Don’t”/(verb) “0” for I/we/they. Practice to make these changes an automatic habit. 

Example: Does the beauty shop open at 10:00 a.m.?

Yes Answer: Yes it does.
No Answer: No, it doesn’t. It opens at 9:00 a.m.

1. Does the supermarket open at 6:00 a.m.?

2. Do the banks close at 8:00 p.m.

3. What time does the post office open and close?

4. ____________________________________________________?

 It doesn’t open at 8:00, it ________________________.

 __________________________________________ 8:00 a.m.

5. Does the “Night Life Restaurant open at 3:00 p.m.? 

6. What words do you use to interrupt a stranger?

7. What are two responses to “thank you? 
8. What is a polite word to use when answering a Yes/No question? 

B. Personalized Dialogue. 
1. Think of the businesses in ___ (town where school is) __. When do they usually open and close? Do many of them open and close during the day? With your partner, create and practice a dialogue based on your town.

1. Do the same, but this time, think of a particular business in your town. When does it open and close? Does it close during the day? Think of the name of the owner/manager of the store. What is her/his name? With your partner create and practice a dialogue, imagining that the stranger is taking to the business owner/manager outside the business.
	Handout 15: Application Activity: Family Tree 











FAMILY TREE Dialogue (page 2 of 3) 
Tiffany: Who's that? 

Alison: That's Jim. 

Tiffany: Is he your brother? 

Alison: No, he isn't my brother. 

Tiffany: Is he your cousin? 

Alison: No, he's not my cousin. He's my father. 

Tiffany: And who's that? 

Alison: That's Caitlyn. 

Tiffany: Is she your sister? 

Alison: No, she isn’t my sister. She’s my brother’s girlfriend.

	Who’s That? (Who IS That?)

He’s my brother
she’s (not) my niece
That’s my sister



	Who is your sister/father/brother? Alison/Jim/Josh is my sister/father/brother.

	my your his her its our their



	brother mother husband

sister son wife

father daughter girlfriend

father-in-law mother-in-law sister-in-law

aunt uncle niece

nephew cousin boyfriend


ADDITIONAL FAMILY TREE ACTIVITIES (High Beginners, p. 3)
A. Using the family tree diagram with pictures, drill students using yes/no and wh- questions: 

Is Devon Alison’s husband? Who is Brandon’s uncle? Is Pat Jim’s daughter?

B. When students are comfortable answering questions under the teacher’s guidance, put them into pairs, taking turns asking each other about the family tree diagram. Circulate to supervise student efforts and give guidance as necessary.

C. As students to draw their own family trees. Have them keep to three generations (as in the family tree diagram).
D. Change partners from the first activity. Have partners take turns presenting their family tree to each other like this (starting from the top and reading from left to right):

This is Oscar. He’s my father. This is Teresa. She’s my mother.

E. If time permits, ask pairs to take turns asking each other questions about the relationships on the other’s family tree. 

	Trainer Material 1: Different Student Characteristics Cards


	This student struggles mightily to understand and participate.


	An average student—cooperative but not exceptionally motivated to learn English.
	The class over​-participator. With this student often the biggest issue is getting her/him to shut up. (

	A very shy student who does well on assignments and tests but avoids participating in whole class activities.


	A student who wants to learn but is not a stellar student, who is easily embarrassed when s/he makes a mistake. After being embarrassed it can take a long time to draw her/him into classroom participation again.
	A student who does well orally but has challenges reading and writing.

	This student skipped a grade. Accordingly s/he is a good student but has had less English instruction than most other students in the class and consequently doesn’t have a strong foundation in the basics.
	An average student who does average work. Her/his mind tends to wander in class, and consequently s/he has difficulty mastering the language patterns practiced in class. 
	One of the best students in class, s/he also has had some exposure to English in the past. She is often not challenged by the regular curriculum

	A weaker student who is not highly motivated. Likes attention.


	An average student who likes to draw and do craft-type activities.
	The class “ham” who likes acting and taking on roles.

	A student who participates in class activities with support; however, it seems like what goes in one ear goes out the other—the next class, s/he seems to have forgotten everything.


	A good student who prefers to work by her/himself.
	This student may have ADHD (attention deficit hyperactivity
 disorder). It’s hard to keep her/him attentive and engaged. If s/he drifts off, s/he often manages to distract other students.


	Trainer Material 2: Rubric


Rubric

EXCEEDS EXPECTATIONS: Group will have designed more than three appropriate lesson modifications, or one or more exceptionally creative and appropriate lesson modifications for one or both of the variant (one advanced and one easy) lessons.

MEETS EXPECTATIONS: Group will have designed three appropriate lesson modifications for both an advanced and an easy version of the lesson.

DOES NOT MEET EXPECTATIONS: Group has designed less than three appropriate lesson modifications for both the advanced and the easy versions of the lesson, or if there are three for each version at least one of the suggested modifications is not appropriate according to the guidance provided in the lesson.
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