
	Session: Non-Native English Speaking Teachers (NNESTs) & Native English Speaking Teachers (NESTs) Working Together


	Sector(s):
	
	Education

	Competency:
	
	Build teaching and learning capacities in English

	Training Package:
	
	TEFL

	Terminal Learning Objective:
	
	Participants will demonstrate techniques and strategies to establish and maintain good relationships with teachers, in classrooms, and between the school and larger community, to foster teacher professional growth, student achievement, and community engagement in schools.

	
	
	

	
	
	

	Session Rationale:  
	
	TEFL Volunteers and Counterparts need to understand, respect, and support each other.

	Target Audience:  
	
	TEFL trainees in PST; or TEFL trainees and their Counterparts during PST; or TEFL Volunteers and their Counterparts during IST

	Trainer Expertise:
	
	2 years of experience working with teachers from other educational cultures

	Time:  
	
	2 hours

	Prerequisites:  
	
	None

	Version:
	
	Jul-2012


	Session:  Non-Native English Speaking Teachers (NNESTs) & Native English Speaking Teachers (NESTs)  Working Together

	Date:  
	Time:  2 hours
	Trainer(s):  

	Trainer preparation:

1. Review the session plan. 
2. Review Trainer Material 1: PowerPoint: NNESTs and NESTs Working Together.
3. Post Adaptation: Choose whether to arrange for counterparts to attend the session along with trainees. Pay attention to the notes throughout the session plan indicating the adaptations trainers should make for trainee-only vs. trainee-Counterpart combined groups. If done as a counterpart day the session can be either PST (probably in the second half) or IST.  If done with trainees only, it should be a PST session.  
4. Copy Handouts 1-4 for each participant. 
5. Set up equipment for PowerPoint.
Materials:

· Equipment

1. Computer

2. Projector
3. Flipchart

4. Markers
· Handouts
Handout 1: Questions to Address for Creating an Action Plan
Handout 2: Example Action Plan Item
Handout 3: Action Plan Template
Handout 4: Action Plan Checklist
· Trainer Materials

Trainer Material 1: NNESTs and NNESTs Working Together (see separate PowerPoint file)


	Session Learning Objective(s): 

1. Participants in groups will identify at least three key strengths and weaknesses of NESTs.

2. Participants in groups will identify at least three key strengths and weaknesses of NNESTs.

3. In pairs, trainees and their Counterparts – or trainees playing the roles of Counterparts - will draft five useful and well-constructed action items for their initial action plan.




	Phase / Time /
Materials
	Instructional Sequence

	Motivation

10 minutes
Trainer Material 1: NNESTS and NESTs Working Together PowerPoint slides 1-2


	Reflection on Language Learning with Native and Non-Native Speakers
Participants reflect on their own experiences learning foreign languages, and begin to consider the benefits and challenges their students might experience in learning languages from NESTs and NNESTs. 
1. [SLIDES 1-2]: Introduce participants to the acronyms NEST (native English speaking teacher) and NNEST (non-native English Speaking teacher). Write both acronyms on a flipchart. 
2. Then ask participants:

“Why do you think we highlight these as two different groups of English teachers? How might being a native vs. non-native speaker influence someone’s English teaching? How might it influence their students’ learning?”

3. Allow 3-5 minutes for participants to discuss with a partner. If time allows, ask for a few ideas from the group. 

4. Briefly introduce the session learning objectives, and explain to participants that they’ll be exploring the ways that NESTs and NNESTs can work together well in the classroom. 



	Information 
20 minutes

Trainer Material 1: NNESTS and NESTs Working Together PowerPoint Slides 3-8

	Contributions of NNESTs and NESTs

Participants are introduced to the unique skills and abilities that NESTs and NNESTs bring to a school community. 
1. [SLIDE 3]: Introduce some of the benefits that Peace Corps Education Volunteers (as NESTs) bring to schools. 

“Peace Corps Education teachers or Peer Trainers may often be the first foreigner to work in the schools where they are assigned. Having a native speaker can be exciting. They speak the language so well. They know an English speaking culture well. They can quickly proofread Counterpart teachers’ writing in English so Counterparts don’t get caught in embarrassing mistakes. Sometimes they give Counterparts answers that they were never able to find in their books.” 
2. [SLIDES 4-5]: Then introduce some of the benefits their Counterparts (who typically are NNESTs) bring to schools. 
“Non native English speaking teachers in the host country know the culture the Volunteer will be living in very well. They have been educated in the host country educational system and know it in ways that would be difficult to even begin to explain. Many have higher education degrees in their school subject. They know the educational culture of the country. They know how hard it is to learn English (or other content) in a classroom because that’s how they learned English. They typically know content of their subject very well. They can empathize when their students have difficulty with the class content, and usually know when a lesson is too difficult for learners because they remember when those kinds of lessons were difficult for them. Many NNESTs speak English very well, especially when taking into consideration that they learned it with few practice opportunities and that only a few have ever had the privilege of visiting an English speaking country.” 
3. [SLIDE 6]: Explain that it’s only a recent perception that both NESTs and NNESTs can be good teachers. 

“In the past, many people believed that having a native English speaking teacher was like having a magic bullet—that a NEST would guarantee that you could learn English (or could learn other subjects more easily). NNESTs were often treated as second-class citizens. They were characterized as having weak English, little cultural knowledge about English speaking cultures, and old-fashioned or ineffective teaching methods. It was shameful.”
“While the English teaching community has generally moved beyond such prejudice, the prejudice is alive and well in the broader community. Many job announcements specify ‘native speakers only’ or ‘near-native English proficiency is required.’  In many developing countries (including some where Peace Corps serves), a young native English speaking backpacker with no teaching experience can receive higher pay than a NNEST from that country who has a degree in her/his subject area with many years of English teaching experience.”
4. [SLIDE 7]: Explain what Peace Corps Volunteers can do to avoid being “the backpacker”.

“Peace Corps ED Volunteers who do not have credentials or teaching experience in their subject area are much like the backpacker described above. Therefore trainees need to make the most of their commitment and training to make sure they bring ‘value-added’ to their school, their colleagues, and most importantly, their students.” 

5. [SLIDE 8] Introduce the concept of “communicative authenticity”. 

“As a native English speaker, one thing you bring is “communicative authenticity”—people see you as an English speaker, therefore it makes sense to speak English to you. So give learners, and perhaps Counterpart teachers, opportunities to practice everyday English that they can do right now—short exchanges about things they might discuss in English.”
6. Give examples of how participants can use their communicative authenticity:

· Model the different kinds of language appropriate to different situations:

· When to say “Make 12 copies, please” and when to say “I don’t suppose you could make 12 copies for me, could you?” 
· Teach language for polite interactions with strangers. 

· “If students need to use a second language, it will almost always be with strangers. This language includes polite permission and requests, thanking, apologizing, giving compliments, acknowledging the other person’s point of view, and making compromises. If you commit to this focus, you will give your learners opportunities to be able to confidently produce English expressions they can use today--or even 3, 5, or 10 years from now--when they unexpectedly stumble into a situation in which they need to use English.” 

· Make English a tool that is part of students’ identities. A teacher that can master this will--

· Earn the love and respect of students and colleagues and

· Look like a “genius” by activating the students’ previous English study they were never able to use before, because for the first time they see that the purpose of learning English is to communicate with English speakers.



	Practice

30 minutes
Trainer Material 1: NNESTS and NESTs Working Together PowerPoint Slide 9-14
Flipchart and markers
	What do NESTs and NNESTs bring to the classroom?
Participants brainstorm the advantages and disadvantages of being a NEST or NNEST when teaching English as a second language. 

Note:

These activities may be done with trainees only, or with mixed groups of trainees and Counterparts. 
For a Trainees-Only group
· Do Activity A, brainstorming NEST strengths and weaknesses. Afterward, you can present the key points on NEST strengths and how NESTs can build good peer relationships. 

· Then engage in Activity B, brainstorming strengths and weaknesses of NNESTs, in the same way. 

· Follow these activities with the segment on how Counterpart teachers can support ED Volunteers and vice versa. Then do the Action Plan activity as described in the Application session segment below. 

As Counterpart Day Session
· Pair every trainee with a Counterpart. One grouping solution with larger groups would be to have breakout groups consisting of two trainee/Counterpart pairs (4 people/group). 

ACTIVITY A: Advantages and Disadvantages of being a NEST 
1. [SLIDE 9]: Have participants work in groups.

2. Give two flipchart sheets to each group, one for listing the advantages of being a NEST and one for the disadvantages of being a NEST. Allow about ten minutes for this task. 
Note:  

This activity can be used to assess Session Learning Objective 1. 

3. When groups have completed their sheets, have each group present its list. Be ready to explore signs of disagreements.
4. [SLIDE 10]: Discuss additional advantages of being a NEST, listed on slide 10. 
· Can easily provide learners immediate feedback on the quality of the English they use

· Can be a cultural informant about English speaking countries

· Can be an “acculturated educated layperson” for English for Special Purposes (ESP). That is, they may not be experts in the field, but they know about “regular people” talk about the field.

· Can note pronunciation difficulties easily and model comprehensible pronunciation (but they probably can’t produce different varieties of English—different accents.

Note:   
The PowerPoint does not directly address disadvantages that NESTs have in the classroom. That was done intentionally for the sake of this activity. Below is a list of common criticisms made of native-speaking Peace Corps Volunteer teachers in the classroom, in case it is necessary to expand on what the participants have produced.
· Native speakers speak English too quickly for learners to understand. 

· Native speakers use too many idioms without being aware of it.

· Native speakers don’t know grammar rules and explanations.

· Native speakers don’t have a good sense of what’s difficult and what isn’t.

· Native speakers haven’t had the experience of learning English as a foreign language.

· Native speakers may not be able to empathize as well as native speaking teachers.

· Native speakers are often unaware of amount of repetition necessary to learn language; the class goes too fast.

ACTIVITY B: Advantages and Disadvantages of being a NNEST
5. [SLIDE 11]: Now do the same activity regarding NNESTs. Again, allow about ten minutes.
Note: 

This activity can be used to assess Session Learning Objective 2.  

6. When groups are finished working, have them present their lists. 

7. [SLIDE 12]: Discuss additional advantages of being a NNEST, listed on slide 12. Explain:
“Your Counterpart teachers will often have a degree in teaching or linguistics – sometimes a Master’s level credential. They will often know the theory behind the practice and be familiar with research on their content area and will have many “tried and true” methods to explain and practice English grammar.”

· They are “accessible models,” especially for pronunciation. When students hear a NEST speaking fluently and effortlessly, they may think, “s/he is good because s/he grew up speaking English. I could never be that good in English.”  When students hear an NNEST speaking fluently & easily, they think, “Ah, if s/he can do it, I can do it.”
· NNESTs often have more empathy for their students. They remember going through English and other content classes themselves. They know the challenges of students have learning. They can estimate well if materials are too difficult. NESTs on the other hand often forget how hard it is to learn a language (or learn another subject in a language you don’t speak at home. Native speakers may think the language they are using is accessible (it seems simple to them!) but they can often be mistaken.
· NNEST Counterpart teachers know the curriculum, the school culture, and the educational culture. They can speak the language used locally and communicate with deep cultural knowledge to parents, administrators, other teachers, and students.
· NNESTs often have much more classroom experience than their Volunteer counterparts. They know how to manage the classes, are comfortable with lesson design, and are familiar with the curriculum.

Note:

Again, disadvantages are not included in the PowerPoint. Possible NNEST weaknesses are listed below. Discuss these as needed. 
· Genuinely insufficient English proficiency

· Anxiety about English proficiency (even if it is good). This can result in the following: 

· Teacher-centered classes valuing control over good practice

· Avoiding communicative activities with much interaction between students.

· Lack of knowledge about English-speaking cultures

· Giving limited attention to lesson preparation and grading because of external commitments—often second or third jobs as tutors

· Avoiding situations where her/his own speaking or writing might be evaluated

· Lack of confidence because s/he finds few occasions to practice English.
8. [SLIDE 13]: Follow up by presenting ways NESTs can add value in the classroom: 
· Maximize the benefits that being a native speaker can bring to the English classroom and minimize typical inexperienced NEST weaknesses through reflective teaching practices.

· Develop a relationship of mutual respect and trust with colleagues so that you can support each other. Like the Confucian symbol of yin and yang, make a strong whole by using each other‘s strengths & covering each other’s weaknesses.

· Make yourself useful. Think about ways you can be useful to Counterpart teachers, then volunteer. Volunteers have come to teach English and want to be respected and seen as someone who can make a contribution. But Volunteers will be better able to make a contribution if they first make themselves useful. Be willing to engage in helpful tasks, even if they place you in a subordinate role. Decorate the classroom, correct papers, edit other teachers’ writing in English, make materials for activities—helping out will help Volunteers be invited in.

9. [SLIDE 14]: Then present the ways Counterparts can support Education Volunteers.


	Application

60 minutes
Trainer Material 1: NNESTS and NESTs Working Together PowerPoint Slide 15-16
Handout 1: Questions to Address for Creating an Action Plan 

Handout 2: Example Action Plan Item
Handout 3: Collaborative Action Plan Template
Handout 4:  Action Plan Item Checklist
Flipcharts and markers for action plan items


	Building Peer Relationships—Developing Action Plans
In pairs, Trainees and their Counterparts (or Trainees playing the roles of Counterparts) develop concrete action plans for working together. 
1. [SLIDE 15]: Introduce the role playing activity, and explain that participants will work in pairs of Trainees and Counterparts (or someone playing the role of a Counterpart) to develop an action plan for working together in the classroom. 

Note:

For TRAINEE-only groups, pair Trainees and have one take on the role of VOLUNTEER and the other the role of the Counterpart teacher.  If Counterparts are participating in the activity, it is very important to pair Volunteers and their respective Counterparts.  

2. Distribute Handouts 1-4 to each participant.

3. Quickly review with participants the Questions to Address for Creating an Action Plan (Handout 1).  Note that they will not be able to get to the level of detail needed to address all of these questions in this session, but that this handout provides a reference for revisions of the action plan later in their relationship.

4. Briefly introduce Handout 2, which gives an example action plan item. Then introduce Handout 3, where they will record information about each action item they generate.
5. Introduce Handout 4: Action Plan Item Checklist. Explain that this is a tool to make sure that their action items are well constructed.  Tell them that if they finish their 5 action items early, they can review them using this checklist. 
6. [SLIDE 16]: Review the tips on slide 16 for helping pairs to get started.

7.  Using Handout 3, have pairs brainstorm at least five goals for their action plan and then determine the action, agent, time frame, and expected outcomes for implementing each goal. Allow about 30 minutes of work time.
Note:

This activity can be used to assess learning objective 3. 

8. After the action plans are complete, ask selected Counterpart/Volunteer pairs to write their action plan items on flipcharts. Promote the action plan as a way to achieve positive peer relationships with Counterpart teachers. 

Note:

· At the end of the session, you can ask participants to submit their action plans to the trainer(s), who will provide feedback that evening (or orally during the next session, if you wish). Feedback should be nonjudgmental and constructive, but these action plans will help trainees and Counterparts see the extent to which they’ve been able to anticipate common communication problems. 
· If working with Counterpart teachers, encourage both Counterparts and Volunteers to keep their action plans once they have been handed back so that they eventually can compare these aspirations with the reality of their teaching experience.
9. After turning in their action plans, ask the whole group to come up with five main “take aways” (very important ideas or practices) from this lesson. 
Note:  

If more than five “take aways” are generated, then the group can negotiate to determine which ones stay and which ones go.  
10. Review learning objectives for the session.


	Assessment


	LO 1: Activity A:  participants in groups are able to identify at least three key strengths and weaknesses of NESTs.

LO 2: Activity B:  participants in groups are able to identify at least three key strengths and weaknesses of NNESTs.

LO 3: Application: Pairs are able to draft five useful and well construction action items for  their initial action plan.



	Trainer Notes for Future Improvement
	Date & Trainer Name:  [What went well?  What would you do differently?  Did you need more/less time for certain activities?]


	Handout 1: Questions to Address for Creating an Action Plan


Being able to respond to all the items below will be an ongoing, lengthy dialogue better the Volunteer and the counterpart. Later discussions may modify understanding established in earlier discussions. This will be a work in progress. In fact, engaging in these questions will often be a goal in your initial action plan. For this Application activity, try to establish an action plan for five goals or objectives. Try to balance the focus equally between Counterpart teacher and Peace Corps teacher. 

1. When will long-range and short-term co-planning regularly take place? 

2. How will labor be divided to support teaching?

3. What are some activities that the Counterpart would like the VOLUNTEER to engage in? (e.g., one-on-one work with certain students, group work facilitation, correcting assignments)

What are some activities that the VOLUNTEER would like to introduce or try out?

4. The two questions below probably won’t result in setting specific goals, but the team/pair needs to share the answers to these questions as background for determining activities.

· What are some fundamental beliefs that the Counterpart has about English and English teaching?

· What are some fundamental beliefs that the Volunteer has about English and English teaching? 

5. What are some ways that Volunteers can support Counterparts in their development (e.g., proofreading English, or observing elements of class that the teacher can’t observe because s/he’s too busy teaching)?

6. What are some ways that Counterparts can support Volunteers in their development (e.g., explaining the educational system and culture, providing interesting teaching opportunities, finding ways to be available to the Volunteer for planning and discussion)?

7. What outcomes does the Counterpart desire for the students? How can these be achieved?

What outcomes does the VOLUNTEER desire for the students? How can these be achieved?

8. What does the Counterpart want to get out of relationship with counterparts? How can this be achieved?

What does the VOLUNTEER want to get out of relationship with counterparts? How can this be achieved?

9. What are some Counterpart concerns about the co-teacher relationship? How can they be addressed?

What are some VOLUNTEER concerns about the co-teacher relationship? How can they be addressed? 

10. How can the pair/team develop trust? (e.g., peer observation, willingness to be open-minded in the face of different points of view, making a conscious effort to thank, apologize, and suggest rather than order).

11. When frustrations or a conflict arise, how should they be addressed?

	Handout 2: Example Action Plan Item


Goal: Establish a schedule for long-range planning that can accommodate the Counterpart’s busy schedule while still providing the Volunteer with sufficient guidance.

Action:  Settle upon a proposed long-range meeting schedule that includes dates, times, and duration of meetings. Such meetings could be at the beginning of the term, mid-term, and/or monthly.

By Whom:  Counterpart teacher since s/he has the least flexible schedule. 

By When:  By the end of the Volunteer’s Practicum Component.

Expected Outcome:  The long-range planning meetings will fit the Counterpart’s schedule and be acceptable to the Volunteer, in terms of both schedule and frequency of meetings. The focus of the meetings will be syllabus setting, establishing classroom routines, and determining general principles for division of teaching activities. 

Assessment:  Expected Outcome has been (3) Fully met, (2) Substantially met, (1) Partially met.
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Handout 3: Collaboration Action Plan Template


	Handout 4: Action Plan Item Checklist


Action Plan Item Element Criteria:

· Goal:  Is it realistic, concrete, mutually beneficial?

· Action: Is it concrete and feasible?

· By whom?:  Is the responsibility appropriate? Does the partner have, available resources (esp. time!)?

· By when?: Is the time line definite and realistic?

· Outcome: Is it clear, specific, and verifiable?

	ACTION ITEM
	GOAL
	ACTION
	BY WHOM?
	BY  WHEN?
	OUTCOME

	
	YES
	NO
	YES
	NO
	YES
	NO
	YES
	NO
	YES
	NO

	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	


EVALUATION CRITERIA: 

Rate trainee Exceeds/Meets/Does Not Meet on the following:

1. Are there at least five action items?  

2. Are at least four of the action items fully achieved (that is, “yes” for all)

3. Is there more than one action item for which more than one action item element is not achieved? (That is, the action item has two or more elements marked “no”). 
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Goal/Objective

Action

By Whom?

By When?

Expected Outcomes

Assessment for all Goals/Objectives: Expected Outcome has been (3) Fully met, (2) Substantially met, (1) Partially met.




