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	Session: WASH Behavior Change and Work Plan 


	Sectors:
	
	Health and Agriculture

	Competency:
	
	Improve community health and improve household stability.

	Training Package:
	
	Water, Sanitation, and Hygiene

	Terminal Learning Objective:
	
	Together with their work partners, participants will engage their communities in WASH education activities that consider gender issues and incorporate principles of behavior change and experiential learning.


	
	
	

	Session Rationale: 
	
	This session ties together all of the other WASH sessions, culminating in participant development of a work plan for use at site. This should be the final session in the WASH package, and is most effective after participants have collected baseline data and discussed WASH interventions with counterparts.

	Target Audience: 
	
	Volunteers in IST, if possible with work partners

	Trainer Expertise:
	
	Technical trainer, APCD, PCVL or guest with experience in water, sanitation and hygiene in the country

	Time: 
	
	120 minutes to 155 minutes

	Prerequisites: 
	
	Global Core: Behavior Change Activity Planning 
All previous WASH sessions relevant to post

	Version:
	
	Oct-2012

	Contributing Posts:
	
	PC/Guatemala
PC/Malawi
PC/Peru



	Session: WASH Behavior Change and Work Plan

	Date: 
	Time: 
	Trainer(s): 

	Trainer preparation:
1. Assign participants homework to be completed during their community assessment: discuss work expectations and ideas for initial activities with work partners; collect baseline data regarding water and sanitation access and quality. The community assessment assignment should include assessment of baseline WASH behaviors and visits with WASH organizations, as outlined in the WASH Organizations and Resources session (from that session, Handout 4: WASH organizations and resources community entry assignment).
2. If possible, arrange for community partners to participate in this session. If so, translate materials into the local languages.

3. If community partners will participate in this session, consider how much knowledge they likely have about behavior change principles and the extent to which this session or the IST focuses on behavior change. Materials from the Global Core: Behavior Change Activity Planning session or from the Designing for Behavior Change curricula from the Core Group may be resources for additional training. It may be necessary to extend the length of the session to include more in-depth coverage of behavior change principles for community partners.
4. Adapt Trainer Material 1: WASH Knowledge and Interventions List
5. Bring several copies of the documents listed in Trainer Material 3: your project framework, indicators, and data collection tools.

6. Reproduce enough handouts for all participants.
Materials:
1. Equipment
1. Flip charts

2. Markers
2. Handouts
Handout 1: Behavior Change Activity Planning Worksheet
Handout 2: Key Determinants of Behavior Change
Handout 3: Stages of Change
Handout 4: WASH Work Plan
Handout 5: Sustainable WASH Infrastructure Project Implementation Plan Worksheet (optional)
3. Trainer Materials
Trainer Material 1: WASH Knowledge and Interventions List – 
Post Adaptation: 
Required based on the knowledge and interventions highlighted during previous WASH sessions – prepare this list on a flip chart or PowerPoint slide.
Trainer Material 2: Fisherman Story With Notes (from the Global Core Behavior Change Activity Planning Session)
Trainer Material 3: Project framework, indicators, and data collection tools (a few copies of the following set)


	Session Learning Objectives: 

1. Having discussed work expectations with their partners and completed their community/sector assessment assignments, participants will develop a work plan for WASH interventions that considers behavior change principles.
2. In small groups, having gathered site-specific baseline data and reviewed behavior change principles and their application to possible WASH interventions, participants will complete a behavior change activity planning worksheet to address one hygiene behavior.



	Phase / Time /
Materials
	Instructional Sequence

	Motivation

10 minutes

	Sharing and Reflection on Hygiene Behaviors
Participants share some of their observations on WASH behaviors and habits witnessed at their sites during community entry.
1. Welcome participants to the session and explain that this is the final session in the WASH package. 
2. Ask participants to think about the following questions individually for 2 minutes, and then facilitate 5 minutes of large group discussion. 
a. “What did you observe at your site in relation to WASH behaviors and habits?

b.  Was there anything about the hygiene behaviors that you saw that surprised you?
c. What ideas are you thinking about for hygiene activities to implement in your community?

d. Are there any hygiene activities you’ve already done or behaviors you’ve tried to influence in your community so far?”
3. Try to have as many participants share their insights as possible, hearing from at least 2-3 participants for each question, more as time permits. Keep the conversation moving quickly to bring out a diversity of responses.
4. Direct participants’ attention to the learning objectives for the session as a transition into the information section of the session. 

	Information

25-60 minutes
Handout 1: Behavior Change Activity Planning Worksheet
Handout 2: Key Determinants of Behavior Change
Handout 3: Stages of Change
Handout 4: WASH Work Plan
flip chart and markers
Trainer Material 1: WASH Knowledge and Interventions List
	Behavior Change review and application to WASH activities
Participants review behavior change principles, how they apply to one common hygiene behavior, and a possible WASH activity that can address that behavior.
Ask participants if they recall completing the Behavior Change Activity Planning Worksheet during the Behavior Change Activity Planning session during PST. Distribute copies of Handout 1: Behavior Change Activity Planning Worksheet to all participants. Also distribute Handout 2: Key Determinants of Behavior Change and Handout 3: Stages of Change to facilitate participants’ review of behavior change concepts.
1. Review these handouts for 5 minutes, reminding participants of the key behavior change principles: barriers, motivators, and determinants. Ask participants to share what they recall about these concepts and any observations related to what they have seen at their sites.
Note: The facilitator should thoroughly prepare herself/himself for this activity by reviewing the Behavior Change Activity Planning session from the Global Core, if s/he did not present this session to trainees during PST and is not very conversant with behavior change materials.

2. Post Adaptation: If work partners participate in this session, allow additional time here for the participants and facilitators to describe behavior change concepts, in particular barriers, motivators, and determinants of behavior. Depending on the background and level of sophistication of work partners, different approaches may be used. For example, it may make sense to go over the fisherman story again and let the work partners be the ones to identify the barriers, motivators, and determinants of behavior. You could also consider asking one or two Volunteers to give a 20-minute overview of the concepts to the large group.
3. Distribute Handout 4: WASH Work Plan, one copy per participant. Say “We will be completing part of the worksheet now in the large group, and part of it a bit later in small groups and individually.”
4. Use hand-washing as a quick example of a hygiene behavior to review as a group. Ask those participants to recall the activities they completed at PST or in their sites and make specific connections to behavior change principles. 

a. How many of you facilitated hand-washing activities with kids during PST or at your sites?

b. Based on your assessment interviews or studies done in this country, what barriers do kids face in engaging in hand-washing on a regular basis? 
c. Based on your assessment or studies done in this country, what motivators exist that may have helped the kids adopt hand-washing? 

d. Based on your assessment or studies done in this country, which key determinants seemed to be the most significant in whether or not the kids would wash their hands on a regular basis?

5. As you have a group discussion to process the questions above, ask participants to complete the top row of Part 2 on Handout 4: WASH Work Plan. For the hygiene behavior of hand-washing, they will list the barriers, motivators, and determinants, as well as the possible interventions/activities that they learned about during this WASH training package that they may consider implementing at site.
6. “Next, we’re going to create a list of all of the hygiene behaviors we think we might be promoting in our communities when we go back to site. Based on your assessment and on the goals, indicators, and targets in your work plan, which hygiene behaviors will you and your work partner focus on to improve the health of your community members, and with which target groups? You may also include related supporting behaviors, such as adoption of new curricula by teachers.” 
7. State all behaviors in a positive way on a flip chart, ensuring that the following are included. Display the flip chart prominently for the remainder of the session. Ask participants to note that these behaviors will be entered into the first column of the hygiene behavior matrix, Part 1 of the WASH Work Plan.
a. Hand-washing

b. Latrine use

c. Household water treatment

d. Proper storage and handling of water

e. List others as needed. For example, for WASH projects, sustainable correct operation of water systems could be a behavior to address.
Note: 
You or the participants may want to refer back to the work plan framework, indicators, and data assessment tool as you create and evaluate this list.

8. Say, “Finally, before we break into groups, let’s remind ourselves of all of the knowledge and interventions that have been covered in this entire WASH package. Let’s look at this flip chart/slide to see if we can recall everything we’ve learned.” 

9. Mention each of the following very briefly, checking for understanding by asking participants to give “thumbs up” for each (or confirm) that they can recall. Prepare this list on a flip chart or PowerPoint slide in advance (this is Trainer Material 1: WASH Knowledge and Interventions List, the same examples also listed below). If there is any confusion, ask for one participant who can describe the intervention, and supplement with more information as needed.
Post Adaptation: 
Modify this list to reflect those covered in the WASH sessions presented at your post, in the event that any sessions in the package were not included in your training.
a. Millennium development goals and national goals and policies

b. Determinants of WASH behaviors

c. CLTS, HIP, PHAST, CHAST, and/or CLTS approaches and resources

d. Global Hand-washing Day

e. Hand-washing activities – glitter, hot pepper, germ-spreading, hand print posters

f. Tippy tap/hand-washing station demo, construction

g. Water treatment methods

h. Water storage and handling guidelines

i. Gender roles in water, sanitation, and hygiene
j. Organizations working in water and sanitation

k. The importance of community participation

l. Latrine selection criteria and advantages and disadvantages of latrine types

m. Latrine location and construction guidelines 

n. Latrine maintenance recommendations

o. Use of water committee (or healthy schools) rubrics

p. Strengthening local management of water and sanitation

q. Water system operation, maintenance, plumbing and/or disinfection task


	Practice

25 minutes
Handout 4: WASH Work Plan
Handout 1: Behavior Change Activity Planning Worksheet
	Development of activities to address possible hygiene behaviors
Participants consider the many different types of WASH behaviors, identifying barriers, motivators, and determinants for each.
1. Break participants into groups of four. Using the group example just completed together, ask groups to complete the chart in Part 1 of Handout 4: WASH Work Plan for the remaining behaviors identified above. Allow 15 minutes for groups to complete this task.
2. Groups should refer to Handout 1: Behavior Change Activity Planning Worksheet, the list of behaviors generated in the information section, and list of interventions covered during the WASH package to complete the worksheet. Be sure to emphasize any interventions that are priorities for the Ministry of Health, or other partner organizations, that participants are likely to encounter. 

3. Once finished, explain that participants should utilize this completed worksheet with their counterparts when back at site to analyze the possible interventions they could undertake in order to select those which are most likely to be successful.
4. Spend 5 minutes checking in with groups to ensure that they have completed their charts correctly. Depending on the number of behaviors identified, ask each group to briefly present to the large group one behavior, and the barriers, motivators, determinants, and possible activities and interventions.

	Application

60 minutes
Handout 1: Behavior Change Activity Planning Worksheet 

Handout 4: WASH Work Plan
Handout 5: Sustainable WASH Infrastructure Project Implementation Plan Worksheet
	WASH Behavior Change Activities connected to Community Assessment
In groups, participants develop one intervention for their site based on data collected during their community assessment.
1. Ask participants to examine their worksheets and select one behavior area that they would like to focus on designing behavior change activities for. Then, participants should arrange themselves into groups according to the behavior they have selected to work on at site. Keep group size to not more than five, creating more groups for the same behavior, as needed. For example, if 12 participants decide to focus on latrine use, suggest that they break into three groups of four participants. They could also assemble their groups based on the target group the interventions would be aimed at – latrine and/or potty use with mothers, latrine use with schoolchildren, latrine use with out of school youth, etc.
Note: 
The groups should focus on one behavior only. This behavior should be something that each participant has found, based on data from her or his community assessment, meets the criteria for an appropriate behavior change intervention.
2. Distribute clean copies of Handout 1: Behavior Change Activity Planning Worksheet to each participant and have each participant complete the sheet thoroughly for her or his selected behavior, using their community entry baseline data as a guide for her/his activity. Participants should complete their own worksheets but discuss their ideas and questions, and problem-solve as a group. If desired, the facilitator can collect all worksheets and review briefly to check for understanding, and then return worksheets to participants at a following session. Allow 25 minutes for this portion of the session.
Note: 
Learning Objective 1 is assessed through the completion of the Behavior Change Activity Planning Worksheet.
3. The facilitator circulates among groups to offer suggestions, ask questions, and ensure that participants are on the right track. 
4. After all members of each group have completed the activity planning worksheet, and the facilitator is satisfied that each group’s intervention is manageable and realistic, move the group to the second phase of this section.
5. Refer participants back to Handout 4: WASH Work Plan and direct their attention to Part 2. Explain to participants that this final activity is meant to be completed individually to assist them in launching their activities once back at site. Ask participants to complete the work plan, keeping in mind the specific intervention they have just discussed and planned for in their groups, the additional information they may need to collect once back at site, those work partners who will be part of the planning and implementation process, and any possible related activities. If desired, the facilitator can collect all worksheets and make a brief review to check for understanding, and then return worksheets to participants at a following session. Allow 25 minutes for this portion of the session
Note: 
Learning Objective 2 is assessed through the completion of the WASH Work Plan worksheet.

6. Once participants have completed their work plans individually, reconvene as a large group for 5 minutes of closing discussion. Ask participants to share comments about their work plans, their concerns about implementation, their resources in the community with whom they should be partnering, including organizations, and issues of sustainability. 
7. If a significant number of participants develop an infrastructure project and, depending on the timing of when they might participate in a Project Design and Management training, you may opt to distribute Handout 5: Sustainable WASH Infrastructure Project Implementation Plan Worksheet during this session. If any participants are planning to help facilitate infrastructure projects, call on them to comment upon their consideration of the elements included in the worksheet.

Post Adaptation: 
This alternatively may be omitted if not applicable or used as part of PDM, preferably translated into the local language.
8. Advise participants of further resources that can be used for planning infrastructure projects. These may include those listed as resources at the end of this session plan. 


	Assessment


	Learning Objective 1: Assessed through the completion of the Behavior Change Activity Planning Worksheet in the Application phase.
Learning Objective 2: Assessed through the completion of the WASH Work Plan worksheet in the Application phase.


	Trainer Notes for Future Improvement
	Date & Trainer Name: [What went well? What would you do differently? Did you need more/less time for certain activities?]


Resources: 
· Guía de Construcción para Estructuras de Ferrocemento, OPS- CEPIS, Lima 2003.
· A Handbook of Gravity-Flow Water Systems for Small Communities. Thomas D. Jordan, Jr. Practical Action Publishing, Ltd. 1980. 224 pp.
· Water, Engineering, and Development Center (WEDC), Technical Brief 36: Ferrocement water tanks

· Rainwater Catchment Ponds, Peace Corps/Bolivia.
· Sustainable Hand-pump Projects in Africa, Report on a half-day workshop, Lusaka, Zambia, August 24, 2001.
· Peace Corps/Mali Technical Aid: Mortar jar hand-washing station
· Designing for Behavior Change Curriculum, Core Group; Found on both the K4health site and in the Programming and Training Guidance, this behavior change resource was developed by a working group of health experts of key organizations working in international development. 
	Handout 1: Behavior Change Activity Planning Worksheet


	Who is your target group?


	Which behavioral changes can you positively influence within this group? 



	In which stage of change is your target group? (Circle one) 

 Pre-contemplation Contemplation Preparation Action Maintenance Termination 

Why do you believe that they are in that stage?



	Determinants

List 3-4 determinants that affect your target group’s behavior.


	Activities

What activities could you implement to address each determinant?

Categorize them to ensure that you address all three factors. 



	
	Preparing 
	Enabling 
	Reinforcing

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	Be prepared to share the following with the group: 

1. Stage of change for your target group

2. One determinant

3. One activity related to that determinant for each factor (PER)

Please be as concise as possible when sharing your answers as each group will have less than one minute to share. Thank you! 




	Handout 2: Summary of Key Determinants of Behavior Change


	The 3 Most Powerful Determinants


	Perceived Self-efficacy/Skills
	An individual's belief that he or she can do a particular behavior given current knowledge and skills; the set of knowledge, skills, or abilities necessary to perform a particular behavior.



	Perceived Social Norms
	Perception that people important to an individual think that s/he should do the behavior; norms have two parts: who matters most to the person on a particular issue, and what s/he perceives those people think s/he should do.



	Perceived Positive or Negative Consequences
	What a person thinks will happen, either positive or negative, as a result of performing a behavior. This includes advantages (benefits)/disadvantages of the behavior, attitudes about the behavior, perceived action efficacy (whether or not the person thinks the action will be effective in overcoming a problem or accomplishing something that the person wants), and perceived positive and negative attributes of the action.



	Other Determinants

	Access
	The degree of availability (to a particular audience) of the needed products (e.g., fertilizer, ITNs, condoms) or services (e.g., veterinary services, immunization posts) required to adopt a given behavior. This also includes an audience's comfort in accessing desired types of products or using a service.



	Perceived Barriers
	What makes it more difficult to perform a given behavior?

	Perceived Enablers
	What makes it easier to perform a given behavior?

	Cues for Action / Reminders:
	The presence of reminders which help a person to remember to perform a particular behavior or remember the steps involved in doing the behavior. This also includes key powerful events that triggered a behavior change in a person (e.g., “my brother-in-law got HIV”; “the tsunami hit”). 



	Perceived Susceptibility (together with Perceived Severity, this is sometimes referred to as Perceived Risk)
	A person's perception of how vulnerable he or she feels. For example, does he/she feel that it’s possible that his/her crops could have cassava wilt? Is it possible for him/her to become HIV-positive?



	Perceived Severity:
	Belief that the problem (which the behavior can prevent) is serious. 



	Perception of Divine Will
	A person’s belief that it is God’s will (or the gods’ will) for him/her to have the problem; and/or to overcome it. 



	Policy
	Laws and regulations that affect behaviors and access to products and services. For example, the presence of good land title laws (and clear title) may make it more likely for a person to take steps to improve their farmland.

	Culture
	The set of history, customs, lifestyles, values, and practices within a self-defined group. May be associated with ethnicity or with lifestyle, such as “gay” or “youth” culture. Culture often influences perceived social norms. 

	Handout 3: Stages of Change



 Based on the Transtheoretical Model of Behavior Change by James O. Prochaska
Pre-contemplation or “Clued-Out”: When an individual has little understanding of the way in which a behavior is damaging to him/herself and has no intention of changing his/her behavior (usually within the next six months).

Contemplation or “Clued-In”: When an individual has acknowledged that the behavior is a problem, and has suggested the possibility of changing that behavior (within the next six months).

Preparation or “Motivated”: When an individual is willing to explore ways to change, or to incorporate a new behavior in his or her life in the immediate future (within the next month).

Action: When an individual has made overt changes to his/her lifestyle (within the past six months).

Maintenance: When an individual has consistently practiced the new behavior (usually six months to five years).

Termination: When an individual is sure s/he will not go back to old behaviors. Zero temptation, 100 percent self-efficacy.
	Handout 4: WASH Work Plan


Post Adaptation:

Post may adapt this to better match and integrate into activities relating to the entire project framework.
Name of Community: 





PCV: 






Work Partner: __________________________________

Part 1
	Hygiene Behavior
	Barriers
	Motivators
	Determinants
	Possible WASH Intervention(s)

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	


Part 2
	Further Assessment Activities (if appropriate)

	Required
	Optional

	
	

	Home Visits

	Target family groups/communities
	Date/Time, Other Considerations

	
	

	Training Activities

	Possible Topics
	Work partner and/or community leader for each topic
	Possible Date/Time

	
	
	

	Organizations to work with

	Organizations
	Role(s)

	
	

	Resources to Use (hard copy/electronic/other)

	


	Handout 5: Sustainable WASH Infrastructure Project Implementation Plan Worksheet


Use this checklist to develop a bulleted list of elements to include in an infrastructure project implementation plan or to verify that a draft implementation plan is complete. Most participants will not use this worksheet; only those facilitating the planning of a significant infrastructure project with their partners.
	Key Element of Implementation Plan
	Elements to Include or Included
	Comments/items to further develop

	Initial assessment results summary, including current behaviors, costs (time and money) of WASH-related illnesses, if available, current behaviors and determinants, user preferences, and stated willingness to pay any construction and operating costs.
	
	

	Description of infrastructure proposed information on total cost, technical and environmental considerations. Design was developed and/or reviewed by an engineer. 
	
	

	Roles and responsibilities are clearly identified, both for the construction and operations/maintenance phases. 
	
	

	Gender role considerations adequately incorporated
	
	

	Behavior change strategies and elements included.
	
	

	Capacity building of those responsible for maintenance of the infrastructure is included.
	
	

	Construction financing is addressed and includes a significant contribution on the part of those benefitting from the construction.
	
	

	Operation and maintenance financing is addressed. This is less important for latrine projects and more important for water supply projects, particularly those that include pumps, as pumps will need to be repaired and replaced periodically.
	
	

	Other sustainability issues are addressed; who will provide sustained technical support and parts, as needed.
	
	

	Final assessment addressed. What are the targets and indicators to determine if objectives have been achieved?
	
	

	Trainer Material 1: WASH Knowledge and Interventions List


Post Adaptation: 
Modify the list below to reflect the knowledge and interventions highlighted during previous WASH sessions.
1. Millennium development goals and national goals and policies

2. Determinants of WASH behaviors

3. CLTS, HIP, PHAST, CHAST, and/or CLTS approaches and resources

4. Global Hand-washing Day

5. Hand-washing activities – glitter, hot pepper, germ-spreading, hand print posters

6. Tippy tap/hand-washing station demo, construction

7. Water treatment methods

8. Water storage and handling guidelines

9. Gender roles in water and sanitation

10.  Organizations working in water and sanitation

11.  The importance of community participation

12.  Latrine selection criteria and advantages and disadvantages of latrine types

13.  Latrine location and construction guidelines 

14.  Latrine maintenance recommendations

15.  Use of water committee (or healthy schools) rubrics

16.  Strengthening local management of water and sanitation

17.  Water system operation, maintenance, plumbing and/or disinfection task
	Trainer Material 2: Fisherman’s Story With Notes


The Fisherman Who Ran Out of Excuses Before He Ran Out of Time 

By Tom Davis, MPH, Senior Director of PQI, Food for the Hungry, and Senior Specialist for SBC, TOPS Project

Reprinted with permission
Note: 
Have one participant read the story below in sections. Pause after each section to ask the questions shown. If participants have trouble answering particular questions, re-read a paragraph of the story, give them clues and repeat the question. Sometimes participants spend too much time discussing specific messages related to the topic. If this occurs, remind them that the purpose here is to concentrate on the determinants in the story rather than on whether the methods used by the promoter were the most appropriate. This is why the example is about smoking, rather than on a topic that participants are likely to be working on in their programs. The focus should be on the determinants. During this activity be sure that everyone is clear on the concepts but be mindful of managing the time effectively. Reading the parts out loud should take about two minutes each. Try to keep each question and answer section to about three minutes so you can discuss more at the end of the story and ensure sufficient time to transition to the rest of the session’s activities.
Part I
One day in January in Hula Hula, an old fisherman walked merrily up the hill by the house of the Health Promoter, Raffaella. He was smoking a cigarette. Raffaella remembered her own father’s painful death from cancer due to his smoking, and she resolved to do something about it in her community. Raffaella talked to the old fisherman from her yard for a while and then told him that he really should stop smoking because it could give him cancer. The old fisherman said, “I’ll never get cancer. The people in my family are very hardy and healthy.” So Raffaella explained to him how anyone who smokes has a higher risk of getting cancer.

In February, the old fisherman walked by Raffaella’s house again. Raffaella saw that he was still smoking and mentioned to him that he could get emphysema from smoking, too. The old fisherman laughed and said, “Well, I don’t even know what emphysema is, but I’m sure it won’t be anything that I can’t handle even if I do get it.” So Raffaella explained to him what a terrible disease emphysema is. Raffaella realized that she needed to do more than just talk to the fisherman if she wanted to do something about cancer. She worked with the local community leaders to create and display several posters in local gathering places that pointed out the health hazards of smoking. She was also successful in getting community leaders to agree to not allow smoking during official community meetings.

3. Process this part of the story using the questions and information below. Refer participants to the list of determinants in Handout 2
4. Read out Question 1: “We have heard the first part of the story. At this point, what are the reasons that the old fisherman has not stopped smoking?”
· Encourage participants to write the answers on their handouts.
5.  Make sure that they mention: 
· He did not think he could get cancer.
· He thought that diseases caused by smoking were not that serious.
 4. Read out Question 2: “With which determinants (Handout 2) are these two reasons associated?” 
 5. Make sure that they mention: 

· He did not think he could get cancer: Perceived Susceptibility
· He thought that diseases caused by smoking were not that serious: Perceived Severity. 
Note: 
You could also accept Perceived Consequences, as Perceived Severity is a specific type of perceived consequence.
 6. Have the participant read the next part of the story below
Part II

March came and the old fisherman came puffing up the hill and puffed a ‘hello’ to Raffaella. Raffaella asked him if the cancer had set in yet. The old fisherman said, “I don’t have it yet, but if I’m supposed to get it, I’m sure I will whether or not I quit smoking. I’ve smoked all my life!” So Raffaella explained to him how quitting smoking at any age could make him live longer.

In April, the old man slowly walked up the hill, coughing and hacking. He knew Raffaella was going to ask him, so he called out before she could ask, “No I haven’t stopped smoking, but I want to. And I did try! It’s just too hard!” So Raffaella explained to him some ways to stop smoking more easily.

In May, the old man took forever to get up the hill since he was breathing like a mule loaded with salt. Raffaella asked him, “Are you still smoking?” and he said, “Well, I finally gave them up on Wednesday... but over the weekend I forgot that I wasn’t smoking anymore, saw a pack on the table and lit one up! I just can’t remember that I don’t smoke!” So Raffaella explained to him that he should get rid of all the cigarettes and ashtrays to “remind him” that he doesn’t smoke.
1. Process this part of the story using the questions and information below. Refer participants to the list of determinants in Handout 2
2. Read out Question 1: “We have now heard the second part of the story. At this point, what are the reasons that the old fisherman has not stopped smoking?”
· Encourage participants to write the answers on their handouts.
3. Make sure that they mention: 
· He thought that if he quit smoking, he would get cancer anyway.
· He thought that it was too difficult to stop the habit.
· He “forgot” that he had quit smoking.
4. Read out Question 2: “With which determinants (from Handout 2) are these three reasons associated?”
 5. Write their responses on a flip chart 
 6. Make sure that they mention: 
· He thought that if he quit smoking, he would get cancer anyway: Perceived Consequences.
· He thought that it was too difficult to stop the habit: Perceived self-efficacy/Skills
· He “forgot” that he had quit smoking: Cues for Action / Reminders
 8. Have the participant read the next part of the story.
Part III

In June, the old man had to stop three times coming up the hill since he was breathing so hard. Raffaella said, “You STILL haven’t given them up?!” and the old man said, “Well, it would be a lot easier if all my friends didn’t smoke! Every time I see them, it makes me start up again!” So Raffaella explained to him that he needed to either find friends that didn’t smoke or convince his smoking friends to give it up, too. Raffaella met with the old fisherman and his friends and, with Raffaella’s help, they began a support group to help each other stop smoking.

In July, the old man had to stop five times coming up the hill. He called out to Raffaella: “Don’t tell me anything else. I know that it must be God’s will for me to smoke and die of smoking since I can’t seem to stop.” Raffaella called the old man over for coffee, and read to him from the Bible where it says that our bodies are temples (1 Cor 6:19-20). She explained that the Bible says it was not God’s will that he die of his habit (Isa 65:20). She agreed that he probably could not stop on his own, though, and that he did indeed need God’s help to do it. She suggested that he pray to God for strength to quit, and for more ideas on how to do it.

In August, the old fisherman climbed the mountain very happily as if he were a young man again! He called to Raffaella, “I’m no longer a smoker and neither are my friends! I convinced them that with the money we would save by giving up smoking, we could form a fishing cooperative. Now, none of us are smokers. Thanks a lot, Raffaella!! I thank God that I ran out of excuses before I ran out of time!” The fisherman regained his energy and died at 95 years old.

1. Process this part of the story using the questions and information below. Refer participants to the list of determinants in Handout 2
2. Read out Question 1: “We have now heard the last part of the story. At this point, what are the two reasons that the old fisherman has not stopped smoking?” 

· Encourage participants to write the answers on their handouts.
4. Make sure that they mention: 
· All of his friends smoked.
· He believed that it was God’s will that he smoke and get cancer. 
5. Read out Question 2: “With which determinants (from Handout 2) are these two reasons associated?”
7. Make sure that they mention: 
· All of his friends smoked: Perceived Social Norms
· He believed that it was God’s will that he smoke and get cancer: Perception of Divine Will.
8. Read out Question 3: “What did the old fisherman do to finally stop smoking?”

9. Make sure that they mention: 

· He convinced his friends that they could save money by forming a fishing cooperative.
10. Read out Question 3: “What determinant is associated with this?”
11. Make sure that they mention: Perceived Positive Consequences 

12. Explain that: “Knowing these determinants helps us understand what is competing with our behavior choices. Consider how Pepsi knows that Coca Cola is out there competing for consumers—we also must be aware of what is competing for our behaviors.”






























� Adapted with permission from a handout developed by Health Outreach Partners (Oakland, CA)
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