
	Session: Life Skills and Leadership Manual—Adaptation and Planning


	Sector(s):
	
	Youth in Development

	Competency:
	
	Support healthy lifestyles and prepare youth for family life; Prepare youth for the world of work; Engage youth as active citizens

	Training Package:
	
	Global Youth in Development Part 2: Life Skills and Leadership

	Terminal Learning Objective:
	
	After receiving the Life Skills and Leadership Manual Training, participants will demonstrate ability to use the manual as a resource to plan, design, implement, adapt and evaluate effective, participatory, and sustainable youth life skills and leadership training.

	Session Rationale: 
	
	While the sessions in the Life Skills and Leadership Manual are usable in a variety of contexts, Volunteers will likely need to adapt elements of the activities to their respective contexts. This session raises considerations for adaptation and provides practice and planning opportunities for implementing the sessions in specific local contexts.

	Target Audience: 
	
	Peace Corps Volunteers

	Trainer Expertise:
	
	Basic understanding of adult learning principles and experiential learning methodology and basic skills in group facilitation and management.

	Time: 
	
	120 minutes 

	Prerequisites: 
	
	Global YD sector: Life Skills and Leadership Manual—Introduction; Life Skills and Leadership Manual—Units 1 and 2; Life Skills and Leadership Manual—Units 3 and 4

	Version:
	
	Feb-2013


	Session: Life Skills and Leadership Manual—Adaptation and Planning 

	Date: 
	Time: 
	Trainer(s): 

	Trainer preparation:
1. Write each of the following category headings for the adaptation “stations” in the Information phase Step 1 on a piece of flip chart paper (6 flip charts total): Language, Weather/Climate, Environment, Age/Gender, Values/Mores, Reading level/Academic ability. The relevant examples for each station listed in the Note below can be part of the introduction and instructions for the activity. Post flip charts on the walls or hang them around the learning space. Before the session, you can fold the bottom up and tape it at the top until the activity begins.
Note: 

Adaptations will vary widely however; here are a few examples of the types of things to consider.

· Language of Instruction—Sometimes national language may be English, but some communities will speak local languages.

· Weather/Climate—Stories and examples might need to be adapted to reflect the wide range of climates, as well as tropical vs. sub-tropical vs. equatorial; alpine vs. lowland; coastal vs. interior.
· Learning Environment/Setting/Classroom—Many settings will be normal classrooms. In Samoa and some other places around the Pacific region, many village buildings do not have walls; roofs are thatched and floors are crushed coral. Some community groups meet "under the mango tree."

· Age/Maturity of Participants—Is there an appropriate match between the participants and the materials, including any characters in the sample stories and dramas?
· Culture/Values/Mores—Consider the relevance of religion, customs, traditions, hierarchy, relative rank or status of individuals, gender roles, sense of time, comfort with ambiguity, etc.
· Reading Level/Academic Ability—Consider this for first languages, as well as second or third languages.
2. Prepare Handout 2 and Handout 3 for each participant.

3. Participants should have their copies of the Life Skills and Leadership Manual available from previous sessions; additionally, or alternatively, electronic copies on laptops can be made available.

Materials:
· Equipment
1. Flip chart paper
2. Markers
3. Tape
4. Life Skills and Leadership Manual [ICE No. M0098] (one copy per participant)
· Handouts
Handout 1: Copy of Life Skills and Leadership Manual or Unit 4 (refer to manual)

Handout 2: “Personal Dramas” (Handout 2 from Unit 1 Session 2 in the manual)
Handout 3: Session 4 Journal


	Session Learning Objective(s): 

1. Following introductions in previous sessions of Units 1-4 of the Life Skills and Leadership Manual, participants will consider criteria for adaptation and then adapt and modify one activity from Unit 1, making it more appropriate for their respective youth groups.
2. After reviewing key considerations for making appropriate adaptations of life skills materials, participants will develop an action plan for implementing a life skills and leadership training program in their respective communities. 


	Session Knowledge, Skills, and Attitudes (KSAs): 

· Identify criteria for adapting sessions to local context (K)

· Adapt session activities to local context (S)

· Develop life skills and leadership training implementation plan (S)




	Phase / Time /
Materials
	Instructional Sequence

	Motivation

15 minutes

	Welcome 
Participants are modeled a “Leadership” activity from Unit 4. Participants discuss the activity and possible modifications they might make as facilitators of the activity.
1. In the following activity participants will experiment with what it means to be both a leader and a follower. Explain that you are going to model an activity used in the first session of Unit 4, “What is a Leader?” 

2. Invite participants to form a circle facing each other. Say, “I’d like to begin our time today with a simple game that I think you will find quite challenging. We are going to count to twenty as a group with different people taking turns saying a number. Here are the rules…
· “Only one person can be speaking at any point. If more than one person is speaking, we have to start over at ‘one.’

· “You can say as many numbers as you wish as long as you don’t say two or more in a row. If the same person says two numbers in a row, we have to start over.

· “You must take turns at random. We cannot just go around the circle, set up a system, or have someone signaling who should speak next.

·  “If we have to start over, someone should simply start again with ‘one.’

“Ready? We can begin as soon as someone starts us off with ‘one.’”
Note: 
The facilitator should do this activity with the participants.

3. As the group plays the game, remind participants of the rules. Simply say “One” to let the group know they need to start over. Most groups take many attempts to finish this game. 
Note:
If your group is having a lot of trouble, ask them to pause and give suggestions of how they might improve: having each person slow down; having people close their eyes; suggesting people listen closely; reducing their goal and having them count to 15 or even 10 so they can be successful.

4. Ask people to sit in a circle to discuss what happened. Select questions from the following:

Note: 
Among the discussion questions, those in BOLD type are the most important.

· What made this game difficult? 
Note: 
Possible responses: People wanted to go too fast; people didn’t take turns; people were impatient; some people are pushy; some people are timid.
· What helped us be successful? 
Note: 
Possible responses: People slowed down; people looked around the group more actively; some people did not say a number at all; some people let others have a turn.
· What interesting things did you notice happening?
· What would you do differently if you played the game again?
· What relationship does this game have to leadership? 
Note: 
Possible responses: Sometimes there is confusion about who the leader is or what that person should do; individuals can lead by making a contribution at just the right time
· What did we do to help us play the game?

Note: 
Possible responses: Be bold; take a risk; wait to let someone else have a turn.
· What are some important aspects of being a follower that came up in the game? 
Note: 
Possible responses: There need to be some followers; not everyone can take a leadership role.
5. Summarize the activity by saying, “In this game you can see that even without a formal leader we were able to be successful. We also saw that there are advantages to being a good follower. To win the game, we had to include everyone. Even if someone had never spoken, they would have made an important contribution by leaving ‘space’ for others to say a number at just the right time. Today we are going to learn more about leadership and ways we can be a leader even if we do not have a formal role as a leader.”
6. Step out of your role as model facilitator of the activity and invite participants to step out of their role as “youth participants” and to ask you any questions or make any comments about the activity, including how they might facilitate the activity with their own youth.

	Information

15 minutes
Flip chart paper, markers, tape

	Adaptations
Participants will go to a station in the room to brainstorm ideas about adaptations that might be needed to make them more effective in their respective contexts.
1. Post adaptation or modification “stations” written on flip chart paper around the learning space. Describe the next activity by saying, “There are going to be times when you will need to adapt or change the activities in the manual. To further discuss this, you will be split into 6 groups. Each group will go to one of the following stations:
· Language

· Weather/Climate

· Environment

· Age/Gender
· Values/Mores

· Reading level/Academic ability
Note: 
Provide an example that is relevant for each category. Adaptations will vary widely however; here are a few examples of the types of things to consider.

· Language of Instruction—Sometimes national language may be English, but some communities will speak local languages.

· Weather/Climate—Stories and examples might need to be adapted to reflect the wide range of climates, as well as tropical vs. sub-tropical vs. equatorial; alpine vs. lowland; coastal vs. interior.
· Learning Environment/Setting/Classroom—Many settings will be normal classrooms. In Samoa and some other places around the Pacific region, many village buildings do not have walls; roofs are thatched and floors are crushed coral. Some community groups meet "under the mango tree."

· Age/Maturity of Participants—Is there an appropriate match between the participants and the materials, including any characters in the sample stories and dramas?
· Culture/Values/Mores—Consider the relevance of religion, customs, traditions, hierarchy, relative rank or status of individuals, gender roles, sense of time, comfort with ambiguity, etc. 

· Reading Level/Academic Ability—Consider this for first languages, as well as second or third languages. 
2. Continue by saying, “Once there, I would like you to brainstorm a few reasons why you need to adapt sessions related to your broad topic area. Do not write down how you will adapt, we will do that in another activity. Just why you might need to adapt based on the title at the top and considering your community and the youth with whom you work.” 
Note: 

Possible responses: 
· Language—no one in my youth group speaks English.

· Age/Gender—my youth are all 12 or 13 years old; all my youth are girls/boys.

· Environment—all my meetings are held outside.

· Culture—elders in my community might not approve of some activities.

· Weather—in rainy season my youth help on the farms all day and are not available for regular meetings.

· Reading level—most of my youth do not like to read; etc.
3. Split participants into 6 groups and send each group to a station. Tell participants they have 15 minutes to complete the activity.
4. Once 15 minutes have passed, briefly share the highlights from each station (more extensive sharing will occur later).

	Practice

50 minutes
Handout 1: Copy of Life Skills and Leadership Manual 
Handout 2: Personal Dramas
	Adapting
Participants will take one activity and work in groups to adapt it based on the station they were at.

1. Explain to participants that they will now practice adapting or modifying an activity based on their group’s station assignment. 
2. Share the activity instructions by saying, “In your groups, and working with your manuals, become familiar with Unit 1, Session 2, Stages of Adolescence. Look specifically at Handout 2.” 
3. Explain that in that session, the youth participants are asked to study the short “personal dramas” or stories and to consider what changes the youth in the drama might be going through that would help to understand his/her problem or situation. Then, they consider what assets might be available to the youth to help them get through their respective situations positively. More information on stages of adolescent development is available in the same session if you or the participants need it. Say, “Your task in your groups is to determine how you would adapt that activity based on your assigned station. For example, if you were assigned AGE, assume that your participants are either much less mature/younger or much more mature/older than what the intended activity presumes. Come up with 3-5 adaptation ideas and be prepared to share them with the other groups. When you share out, you will have 2-4 minutes to present. You have 25 minutes to brainstorm.”
Note:
 In the Life Skills and Leadership Manual, youth participants are asked to respond to these fictitious characters and situations in the “Personal Dramas” to make it easier for them to examine and discuss topics that might be of relevance to them, without having to share personal information.
4. Have each group present their adaptation. Be sure to time each group (maximum four minutes). Once all groups are done, ask participants to share their thoughts.
Note:
Learning Objective 1 is assessed here.

	Application

30 minutes
Handout 3: Session 4 Journal

	Journal Reflection on Implementation
Participants have an opportunity to reflect on implementation of what they learned about adapting and modifying manual materials for their use in their respective communities.
1. Distribute Handout 3 and explain that the next task is to develop a basic action plan. Say, “Assuming that you are going to implement life skills and leadership training for youth in your own communities, consider the following topics/ideas to help you identify next steps and develop an action plan.”
2. Ask if they have any questions, and give participants 20 minutes to work alone or in pairs, and to reflect on implementing adaptations and modifications in Handout 3.
3. After 20 minutes, ask participants to find a partner or pair they have not worked with yet and take five minutes to share some of their reflections. 
4. After five minutes, ask participants if anyone would like to share highlights of their discussion with the larger group.
Note:
Learning Objective 2 is assessed here.

	Assessment
	Learning Objective 1: Assessed in the Practice and Application section.
Learning Objective 2: Assessed in the Application section.

	Trainer Notes for Future Improvement
	Date & Trainer Name: [What went well? What would you do differently? Did you need more/less time for certain activities?]


Resources: 
Life Skills and Leadership Manual [ICE No. M0098].

	Handout 2: Personal Dramas



Lei has been feeling more self-conscious than ever before. It seems that other students are whispering about her or watching as she walks to school or to the shop. Why are people always looking at her? Are her clothes dirty? Is her hair a mess? It’s as if she were from the moon or something. Sometimes it makes her really mad but other times she just doesn’t care.

Poh has always been a bit shorter than his friends but suddenly things are different. As if overnight everyone seems to have grown taller. Now he has to tilt his head up to look at his best friend! Girls in his neighborhood are even taller than the boys and they don’t want to talk to him anymore. He used to have fun playing football with the other boys but now they are too fast. Will he ever grow up?

Najat’s parents have become very demanding lately. They always complain to him about the clothes he wears, who he spends time with, and how late he stays out at night. Last week he had a big argument with his parents and they locked him in the house for the night. Why are they trying to run his life? They can hardly take care of themselves. His father nearly lost his job last week! At least Najat has good friends.

Amaya’s grandmother just gave her a beautiful scarf. “Maybe you’ll wear it at your wedding,” Grandma had said with a smile. Amaya was happy but confused. Who can think about marriage? Amaya can’t even think about next week! Maybe she’ll marry one day but what about university or a career? She can’t decide. It’s too far away. Right now she has to help around the house and care for her younger sisters.

Ismailia lives with her mother, aunt, grandfather, and two younger brothers. It used to be difficult to get her brothers to do their chores or school work but now they listen to Ismailia when she gives them directions. While her brothers are at school, Ismailia helps her mother and aunt wash the clothes they take in for their laundry business. After helping with dinner she might visit with friends. On weekends she spends time with her new boyfriend. 
Adolpho had a great idea last night. He could offer to repair the fence at the orphanage. Maybe they would ask him to do other work. It might even turn into a regular job since they also have a school and community center. His girlfriend, Louisa, would be pleased. With the extra money they could begin saving for their future. Louisa’s more mature than his other girlfriends were. It makes Adolpho proud to be with someone who is so sensible.

Raja has been feeling confused and anxious lately. For a while he thought Samia really liked him but today she didn’t even say hello! Well, maybe he doesn’t like her so much either! Besides this, his mother has been pressuring him to stay in school while his uncle wants him to help out at the motorcycle repair shop. Meanwhile he could be hanging out with his friends! How did life become so complicated? And what’s the purpose of it all?

Lana used to respect her father but when she came home past midnight after being out with her boyfriend, Lana’s father was really angry. He yelled a lot and even hit her. Lana got so upset she hasn’t spoken to him since! Why shouldn’t she be able to spend time with her boyfriend? At least he’s someone who cares about her. She never felt like she was good enough for anyone before. All Lana’s friends tell her it’s a good match, too. And they certainly know him better than her father does! 

	Handout 3: Session 4 Journal


Assuming that you are going to implement life skills and leadership training for youth in your own communities, consider the following topics/ideas to help you identify next steps and develop an action plan.
Implementation plan (timeline, prep, things to consider)

Key action steps: First…
Helpful resources, tools and people:
Foreseeable challenges:
Foreseeable supports:
Considerations for adaptation:
Questions I still have about content:
Different teaching/learning styles modeled or discussed:
� This material is taken from Life Skills and Leadership Manual, Unit 1, Session 2. 
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