	Handout 2: Fluency



Information: Fluency is the ability to read words accurately and quickly. Fluency is dependent upon the type of reading, the reader’s familiarity with the words, and the amount of practice the reader has had reading text. Fluency is important because it provides a bridge between word recognition and comprehension.

The components of fluency are automaticity, prosody, accuracy and speed, expression, intonation and phrasing. Automaticity refers to accurate, quick word recognition, not to reading with expression. 
Prosody is the rhythm, stress, and intonation of the reader as s/he reads text. For example, a student may recognize words; her oral reading may be expressionless and/or lack phrasing and punctuation. Fluent readers know when to pause within and at the ends of sentences and when to change emphasis and tone.

Unlike less fluent readers, fluent readers do not have to focus on decoding (sounding out) words. Fluent readers can recognize words and construct meaning at the same time. Additionally, they are able to make connections between the text and their background knowledge. (Background knowledge refers to when students make connections to the text they are reading.) Beginning readers need to learn to use their own background knowledge to make meaning of new ideas in texts. If students do not have any or limited background knowledge on the topic of the reading material that is to be used, every effort should be made to build that knowledge through prior discussion, or looking at pictures or objects before introducing a new text. That will lead to much greater success with the reading experience.

Fluent readers are more likely to comprehend and remember the material because they read without difficulty and in an efficient way (Rasinski, T. V. 2000). Speed does matter in reading. (The Reading Teacher, 54, 146-151). Many reading experts believe that children must be able to read a certain number of words per minute to gain comprehension - around 40-80 words per minute. The reasoning is that children’s working memory is small and if it takes too long for a child to decode and sound out words in a sentence and in a paragraph, they will not be able to hold on to the meaning of all the words in a passage or text. 


Description: Some simple ways to help children develop fluency are by using the processes of choral reading and antiphonal reading. Choral reading refers to a large group reading in unison following the reading of a fluent reader (the teacher); a teacher can read one sentence and then have the whole class repeat it. Antiphonal reading refers to taking turns reading each line or passage. Poetry contains all the ingredients for reading practice, not just fluency. Vocabulary development and comprehension go hand-in-hand with fluency.

Materials: Provide at least three different short poems or rhymes from your context that participants can take with them. Each country context will have its own body of poetry to draw from. If poetry examples are not readily available, you can create your own or have students create them with you.
Procedure:
1. Choose brief texts (20-100 word poems work great depending on children’s level). Make a large copy of the passage, provide copies for each student or group of students if possible or write the poem on the blackboard. The example below is from Mother Goose, a well known set of children’s poetry/rhymes that is frequently used to help readers reach fluency in English speaking settings.

Cobbler, cobbler, mend my shoe,
Give it a stitch and that will do.
Here's a nail, and there's a prod,
And now my shoe is well shod.

2. Read poem to the class one to three times. Students can listen and/or follow along.

3. Discuss the content of the poem, ask questions about the content, the theme, and point out any new vocabulary. 

4.  Explain how you read the poem (loud, soft, fast, etc.) and how you knew when to do that. 

5. Try either (or both) choral and antiphonal reading (two to three times). Choral reading refers to a large group reading in unison following the reading of a fluent reader; you can read one sentence and then have the whole class repeat it. Antiphonal reading refers to taking turns reading lines or passages.

6. Students can then divide into pairs or small groups and practice the poem three times each with their partner or small group.

7. The class may choose to put on a brief performance – longer poems can be acted out in class, or to other classes.

8. You may ask students to practice reading the poems at home with their families.


Description: Groups of two students read together.
Materials: A few children’s books that are used in schools or readily available
Procedure: 

1. In paired reading, a pair reads a book aloud together, pointing to each word as they go along. 
2. Each person in the pair takes a turn reading aloud. Ask each reader to place a finger under each word. 
3. When a mistake is made, and noted by the pair, the child should move his/her finger back and correct the word. 

Description: A pair of students takes turns reading to each other. 

Materials: A text 

Procedure: 

1. Teacher selects passage, text, sentence or paragraph

2. Students are paired off, a weaker reader with a stronger one. They sit “knee to knee” and read together, taking turns.

More ways to improve and build fluency:

• Modeling good oral reading – Reading to students in a natural manner models fluent reading. Students should not confuse word-perfect decoding with good reading.

• Encouraging fluency through phrasing – Often the meaning of a text is found not in the isolated words, but in the phrases. The ability to chunk the text into phrases helps in comprehension.

• Providing oral support – When a student simultaneously hears and reads a fluent rendition of a text, his or her fluency and comprehension improve.

• Offering many practice opportunities – With practice, students can move from decoding words to making sense of the reading.

Description: Reader’s theater was developed as an efficient and effective way to present literature in dramatic form. Popular first in colleges and universities, reader’s theater has now moved to earlier education, where it is seen as a key tool for creating interest and skill in reading. 
Reader’s theater is a minimal theater in support of reading. There are many styles of reader’s theater, but nearly all share these features:

· Narration serves as the framework of dramatic presentation.

· No full stage sets. If used at all, sets are simple and suggestive.

· No full costumes. If used at all, costumes are partial and suggestive, or neutral and uniform.

· No full memorization. Scripts are used openly in performance, this reinforcing reading practice and fluency. 
Reader’s theater was developed as an efficient and effective way to present literature in dramatic form. Popular first in colleges and universities, reader’s theater has now moved to earlier education, where it is seen as a key tool for creating interest and skill in reading. 

Repeated readings bring fluency, and if a script is based on an available book, kids want to read that too. What’s more, reader’s theater is a relatively simple activity for the teacher, with no required setup other than making copies of scripts.

Materials: A script or book to act out  

Procedure: 

1. Ahead of time, write simple scripts based on a book students know or will be introduced to. 
2. Find a simple book that students enjoy reading and/or hearing. Read the book to the whole group.

3. Introduce the script of the book you read.

4. Together, read through the script, modeling correct intonation, and the components of fluency. Remind students that the focus is on reading the text with expressive voices and gestures, not memorization.
5. Before assigning roles, practice reading through the scripts in a round-robin style, taking turns reading whichever part comes up.
6. Assign parts and practice.
7. Present your reader’s theater to another class at the school, parents or community members.
 


Description: An activity that supports the development of correct emphasis and expression in reading.
Materials: Copies of a text for all participants
Procedure: 

1. In echo reading, the teacher reads a sentence or brief passage aloud using phrasing and expression to convey meaning. 

2. Following the teacher’s reading, the children read the same sentence or passage aloud. Echo reading can be used with storybooks, poems, and nonfiction books. 

3. Choose material that is relatively short and reread it at least four times until student reads the material quickly, accurately, and with expression


Description: Think-alouds have been described as "eavesdropping on someone's thinking." With this strategy, teachers verbalize aloud while reading a selection orally. Their verbalizations include describing things they're doing as they read to monitor their comprehension. The purpose of the think-aloud strategy is to model for students how skilled readers construct meaning from a text and activate their background knowledge.

Why use think-alouds?

· It helps students learn to monitor their thinking as they read, and improves their comprehension.

· It teaches students to re-read a sentence, read ahead to clarify, and/or look for context clues to make sense of what they read.

· It slows down the reading process and allows students to monitor their understanding of a text.

Materials: A text 

Procedure: 

	
	
	
	

	
	
	
	


1. Begin by modeling this strategy. Model your thinking as you read. Do this at points in the text that may be confusing for students (new vocabulary, unusual sentence construction).
2. Discuss the purpose of the think-aloud strategy. Develop the set of questions to support thinking aloud (see examples below). 

· What do I know about this topic?

· What do I think I will learn about this topic?

· Do I understand what I just read?

· Do I have a clear picture in my head about this information?
· What more can I do to understand this?

· What were the most important points in this reading?

· What new information did I learn?

· How does it fit in with what I already know?

3. Give students opportunities to practice the technique, and offer structured feedback to students.

4. Read the selected passage aloud as the students read the same text silently. At certain points stop and "think aloud" the answers to some of the pre-selected questions.

5. Demonstrate how good readers monitor their understanding by rereading a sentence, reading ahead to clarify, and/or looking for context clues. Students then learn to offer answers to the questions as the teacher leads the think-aloud.


Description: Although reading is not a race, speed and accuracy do play critical roles in helping young children develop fluency.  Here is an activity that teachers/tutors can do with children to help them work on speed and accuracy.

Materials: A text chosen for a specific reader
Procedure: 
1. Choose a passage to read that is slightly above the child’s instructional level but still one that will promote student success (make child feel good about reading).  A reading passage or excerpt with approximately 100 words is desirable although at the beginning of reading out loud, a few sentences of only a few words each might be the starting point. 

2. The child reads the passage aloud, while you time him using a stopwatch or watch for a specific amount of time (usually one minute). You may choose to make an audiotape recording of the child’s reading (if you have this technology). As the child reads, you ark all of the words read incorrectly. If a child gets stuck on a word you give him/her the word after five seconds and tell them to keep going. 

3. When the time is up you mark where the student has stopped. Review the miscues (mistakes) with the child, using the audiotape or discussion and count the number of words the child read correctly. This number is the goal to beat on the next reading! You can graph the number of words the student reads correctly each time. Plus, graphing helps build math skills.


Description: This activity helps readers identify words they need to practice decoding.
Materials: “Words I Can Read” and “Words I Need to Practice Cards”

Procedure: 

1. Create a list of “reading fluency flashcards” based on a text being read in class, a book from the school or class library, or word lists being studied in class. 

2. Reader will place all the flashcards in a pile and read through them. After reading one correctly s/he can put it underneath the card “Words I Can Read,” and place the words not known or read correctly underneath the card “Words I Need to Practice.”

3. This activity can be timed or not. Students can do this together in pairs and take turns. It is advisable to pair more fluent readers with less fluent readers.


Name: ___________________________________
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Description: Shared reading refers to a teacher or a more accomplished reader taking turns reading a book, passage or text with a learning reader. The goal is to produce a fluent, expressive oral reading of a text.

Independently, readers must solve the words and interpret information that they will reflect in their oral reading. Students bring their background knowledge to shared reading and are able to create connections with the text and make inferences. 

Materials: An appropriate text 

Procedure: 
1. Teacher and a student or small group of students read a text that has some difficult or more advanced vocabulary. 

2. Teacher reads the book and points to words, pausing every few sentences to ask questions about the text.
3. Sample questions include: Who is the main character? What do you think will happen next? Why do you       think he (or she) did that? 

Description: Read-alouds are another opportunity for students to hear language and the conventions of print as related to reading fluency (pausing, emphasis, prosody). While traditional read-alouds are useful tools by themselves (and most children love to be read to), Interactive read-alouds become a more intentional way to help children hear language as they sharpen their comprehension skills and work on reading fluency, and also allow them to interact verbally with text, their peers and the teacher.

During interactive read-alouds, the teacher poses questions throughout the reading of the story that enhance making meaning of the story and models how one makes meaning from text. These are critical skills for all children but especially for children with not much exposure to print or text.

Materials:  
· Children’s book

· Pre-generated list of questions about the book

Procedure: 

1. Read the book over a few times before conducting an interactive read-aloud. Think about the characters in the story, the structure of the text, the plot conflicts and resolutions, and how the author has created the images or the story and the characters.
2. Consider the reading goals for your developing readers. (Keep in mind you can read out loud the same book multiple times with different goals in mind.) Sample goals might be modeling strategies for understanding the story, introducing new vocabulary, and/or practicing prediction.  

Sample Questions for Students:
· What do you think will happen next? 

· What are you thinking about the story right now? 

· This story reminds me of … What does it remind you of? 

· What picture do you see in your mind right now? 

· What does this story make you wonder about? 

· How is this story like other stories we have read in class or you have read on your own?
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