


	Session: Childhood Literacy Assessment Tools



	Sector(s):
	
	Education
	Competency:
	
	Teaching and Promoting Literacy

	Training Package:
	
	Childhood Literacy         

	Terminal Learning Objective:
	
	After an introduction to simple assessment tools to gauge reading progress, participants will be able to correctly conduct simple assessment of literacy skills.

	

	
	

	
	
	

	Session Rationale: 
	
	In addition to having the skills to help young children learn to read, being able to assess their progress is a critical skill that influences both instruction and curriculum planning. Assessment does not have to be complicated or long. With a few simple tools, Volunteers can achieve reliable results that inform their work in literacy. 

	Target Audience: 
	
	Late PST or IST, depending on the skill level of participants. Some participants may benefit from receiving this session before heading to their sites,  while others, not educators by training may need time to assimilate the concepts of the literacy wheel first; in which case  this session should be introduced at IST or reconnect.  

	Trainer Expertise:
	
	Basic knowledge of assessment; experience with assessments for literacy and/or reading is helpful

	Time: 
	
	90 minutes

	Prerequisites: 
	
	TP- Childhood Literacy- Decoding: Learning to Read and Comprehending: Reading to Learn 

	Version:

	
	May-2013


	Contributing Posts:



	
		PC/Dominican Republic
	PC/Samoa

	PC/The Gambia
	PC/Uganda

	PC/Philippines
	PC/Vanuatu




	Session: Childhood Literacy Assessment Tools

	Date:  
	Time:  90 minutes
	Trainer(s):  

	Trainer preparation:
1. Read the session plan and carefully consider the following points:
· This session is designed to come after introduction of the two foundational sessions in Childhood Literacy: Decoding and Comprehending. If you have a model classroom during PST, having this session come after the participants have been in the classroom is also a good idea.  Depending on the skill level of the participants, this session could be introduced at the very end of PST or if you feel that the participants have had enough new concepts and skills to assimilate, this session can be introduced at IST or Reconnect.
· While this session introduces two widely used tools to assess literacy skills, the important message that should run throughout the entire session is that there are easy, simple ways that literacy skills can be assessed; these two tools just happen to be a simple and easy-to-use package, but any tool can be used or developed. The key is assessing the correct skills to measure student progress.
· The application for this session will be done outside the classroom. Participants need to practice using the tools with children. If this is done in PST and is appropriate for them to do with children in their homestay families or neighborhood, prepare them and the host families for this. If not, consider options that will allow practice with school age children. 

2. If this session is facilitated in PST, set aside a separate session time for the follow up debriefing after participants have used the tools on their own.
3. Familiarize yourself with the assessment tools and consider how the methods compare to what is used in your country. Be prepared to make connections to local context. 
4. Post Adaptation: It is important that you change the names in the stories/paragraphs of the tools so that they are country specific and recognizable to children who may be taking it. 
Materials:
Equipment
1. Flip chart
2. Markers
3. Projector (for PowerPoint) – can also be handouts if necessary
Handouts
Handout 1: EGRA sample from Tanzania (PDF separate file) 
Handout 2: EGRA Student Booklet (PDF separate file)
Handout 3: ASER reading tool (PDF separate file)
Trainer Materials
Trainer Material 1: PowerPoint: Childhood Assessment Tools (separate file)
Trainer Material 2: Exit Card  
Trainer Material 3: Exit Card Answer Key


	Session Learning Objectives: 
1. After being introduced to literacy assessment concepts, participants will describe three kinds of assessment (diagnostic, formative and summative) and provide an example of each. 
2. After being introduced to the EGRA and ASER tools, participants will explain parts of the assessment and which component part of literacy each one assesses.
3. Individually, participants will implement EGRA and ASER with children in their community. In a follow-up session, large group will debrief about the experiences of administering the tool and the results.


	Session Knowledge, Skills, and Attitudes (KSAs): 

K – Knowledge- Explain why to assess students’ literacy/reading levels. 
Define and describe three kinds of assessment.
List three attributes of good assessment tools.
S – Skills – Evaluate different tools to assess their students’ literacy levels (pre and post).
A- Attitudes – Value non-standardized assessment approaches to assessment as valid because they give important information to the instructor.
Consider quantitative and qualitative data as necessary to make decisions about instruction and learning



	Phase / Time /
Materials
	Instructional Sequence
	Motivation

10 minutes


	Activate participants thinking about assessment
Participants will begin framing assessment and their understanding and feelings about it.

1. [SLIDE 2] Review the Learning Objectives with the group. Ask for questions.

2. [SLIDE 3] Say or paraphrase, “Think back to a standardized test you took during your schooling process; unless you were home schooled or attended a private school all of your life, you have most likely had experiences with standardized tests. Do you think that the standardized tests you took accurately captured what you knew? What kinds of knowledge were you able to demonstrate? What kinds of knowledge were you unable to demonstrate in this assessment?

3. Depending on the size of the group, you may wish to have pairs think about the question above or, if the group is small, the large group can respond popcorn style (no order- participants respond randomly) to the questions above. 
Note:
This is not intended to be a long discussion, rather a quick scan of thinking around assessment. You can adapt the question or activity but the key point is that participants have identified their own experiences and opinions around different assessment methods.

4. Say or paraphrase, “Today we are going to learn about some specific tools that assess the components of literacy.  In that examination, we will think about the principles of assessing literacy and try our hand at designing similar tools for our own purposes.” 


	Information

20 minutes

Handout 1: EGRA example from Tanzania

Handout 2: EGRA Student Handbook

Handout 3: ASER reading sample

Flip chart and markers







































































Handout 1: EGRA 

Handout 2: Student Booklet

	Assessment in Literacy and the EGRA
Participants need to understand the purpose and types of assessment and how those function in terms of literacy. The first of two tools will be presented.

1.    Say or paraphrase, “It is critical to understand how to use assessment tools to evaluate students’ understanding of the components of literacy. Teachers need to understand what a learner has mastered - letter recognition, word recognition (decoding), reading fluency and comprehending- so that she or he can make instructional decisions because they will  understand where their students are in the learning to read and reading to learn processes. Also, as we examine the reasons for an assessment we will learn its purpose because that will influence the design of the tool.” 

Kinds of Assessment
1. [SLIDE 4] Say or paraphrase, “Like the PST session on assessment, we will quickly review different assessments:”

2. “Diagnostic. Typically administered prior to instruction, diagnostic assessments look at students’ prior knowledge, skills, interests, and misconceptions. This information assists the instructor in planning instruction. For the purposes of literacy and learning to read, a diagnostic tool is a common way to begin the school year, checking in on what components and skills of literacy the student has already mastered and which ones s/he needs support to improve upon.”

3. Pause and ask participants to provide a few examples of diagnostic assessments. 
Note: 
Answers may include:  a standardized test, a language placement test for studying a foreign language or a driving test.

4. [SLIDE 4] Say or paraphrase the following: 

“Formative. Administered during the course of a unit, these ongoing assessments provide information on what students are learning at various points through a period of time. These assessments can be formal or informal and are intended to provide information to guide and adjust instruction while learning new concepts or skills. In terms of literacy skills, a formative assessment would be used as a new skill is being practiced to make sure all learners are grasping the concept.” 

5. Pause and ask participants to provide a few examples of formative assessments. 
Note: 
Answers may include:  a pop quiz, a written report, an oral Q & A session. 

6. “Summative. Summative assessments typically assess what students have learned in a unit or course. These tend to be evaluative, result in grades, and often are used as indicators of student achievement.”

7. Pause and ask participants to provide a few examples of summative assessments. 
Note: 
1. Answers may include:  final exams, portfolios and unit tests.

Purposes  for Assessment
3.   [SLIDE 5] Say or paraphrase, “Now that we know the different types of assessment, let’s  look at the various purposes for assessment. Keep in mind that there is a link between the kind of assessment and the purpose for that assessment.”
· One purpose is to identify skills that need review. Assessment provides teachers with information on what skills students have and have not mastered. It is needed to help teachers understand the skill levels of their students, since students have varying experiences and knowledge.
· A second purpose is to monitor student progress. A teacher can learn which students need review before covering additional content and which students are ready to move forward.
· A third purpose is to guide teacher instruction. Through consistent assessment, a teacher can make informed decisions about what instruction is appropriate for each student.
· A fourth purpose is to demonstrate the effectiveness of instruction. The information gained from assessment allows teachers to know if all students are mastering the content covered. It is important for teachers to use instructional time effectively, and this can be done when teachers are knowledgeable about what their students are ready to learn and what they already know. Therefore, the information gained from assessment allows a teacher to create appropriate instruction for their students.
· A fifth purpose of assessment is to provide teachers with information on how instruction can be improved.

4.   Ask, “Can you think of any additional purposes for assessment?”

5.   Focus in and explain that the next step is to look specifically at literacy skills and reading assessments. Have the group brainstorm a list of what skills are being assessed in literacy and learning to read. 
Note: 
If you think the participants need to be reminded of the various literacy skills, share the Literacy Wheel introduced in the Decoding and Comprehending sessions. Be sure that the following are included:
Letter recognition
Word recognition
Reading-decoding
Reading fluency
Comprehension

6.  [SLIDE 6] Say or paraphrase, “Two tools that are currently being used internationally are the EGRA tool and the ASER tool. We will explore each one, but first let us learn about their usage.” 
Early Grade Reading Assessment (EGRA)
7.  Say or paraphrase, “The Early Grade Reading Assessment (EGRA) is an oral student assessment designed to measure the most basic foundational skills for literacy acquisition in the early grades: recognizing letters of the alphabet, reading simple words, understanding sentences and paragraphs, and listening with comprehension. EdData II (USAID) developed the EGRA methodology and has applied it in 11 countries and 19 languages. It has been adopted and used by other implementing partners in more than 30 countries and more than 60 languages. Initially used at the country level, it is now being used in classrooms since it captures important assessment data about which concepts children are mastering and which ones they need more help with. Some PC posts have partnered with organizations using EGRA in their early grade reading programs. “
8.  Pass out Handouts 1 and 2. Say or paraphrase, “Let’s take a look at this English example from Tanzania.” 

9. Highlight the sections of the EGRA.
Note: 
The trainer should plan to look the EGRA tool over before the session. The sections are clearly labeled as to what skills are being assessed. 


	Practice 1

25 minutes 
(15 minutes to take turns taking and administering it and 5-10 minutes to debrief)

Handout 1: EGRA 

Handout 2: Student Booklet

	Practice using EGRA
Participants practice using the EGRA tool introduced in the session. 

1. In pairs, instruct the participants to try administering the EGRA tool to one another (with the exception of Section 5). Each person will take a turn administering the assessment and then taking it. 
Note: 
Be sure to remind them that they will use Section 3 of the Student Booklet with Section 3a Oral Passage Reading and Section 4 of Student Booklet for Section 4a.

2. Afterwards, have a short (5-10 min.) debrief with the large group to share their experiences. Guiding questions could include:
· Was the tool easy or hard to use?
· Are there areas of the assessment you might think your counterpart teachers will have trouble with?
· How do you think the results can be used in the classroom?
· Are there other uses for the results of this kind of assessment?

	Information

5 min
	ASER: Assessment tool
Participants need to understand the use and components of the ASER assessment tool. 

0. Paraphrase, or say, “Let’s look at the second tool in wide use. Facilitated by Pratham, an NGO in India, ASER (meaning impact in Hindustani) is the largest household survey undertaken in India by people outside the government. It annually measures the enrollment as well as the reading and arithmetic levels of children in the age group of 6-14 years. Recently, the ASER tool for measuring reading has gained traction in the international development community because it is a very simple, easy to implement way to assess progress of learners in a few key literacy components: letter and word recognition, oral reading fluency and comprehension. It’s a lot like the EGRA tool, but a bit more basic and easier to replicate.”  

0.  Highlight the sections of the EGRA.
Note: 
The trainer should plan to look the EGRA tool over before the session. The sections are clearly labeled as to what skills are being assessed. 




	Practice 2

30 minutes

Handout 2: ASER
	Practice using the ASER tool
Group will practice using the ASER tool. In pairs, the participants will try the ASER tool.

1. Instruct the participants to work in pairs to administer the ASER tool (with the exception of Section 5). Each person must take a turn administering the assessment and then taking it. 

2. Afterwards, have a short (5min.) debrief with the group to share their experiences.

3.  Compare and contrast the two tools. Guiding questions could include:
· Was the tool easy or hard to use?
· Are there areas of the assessment you might think your counterpart teachers will have trouble with?
· How do you think the results can be used in the classroom?
· Are there other uses for the results of this kind of assessment?
· Pros/Cons of each tool?
· Which tool did you prefer? Why?  

4. Say or paraphrase, “Together, now that you’ve experienced the tools, let’s look at the various parts of each tool. Which literacy skills does each part assess? What information does it give us about instruction?”

Note: 
Answers:
EGRA: 
Section 1=Letter sound knowledge
Section 2 =Decoding, letter sounds
Section 3a= Decoding, fluency
Section 3b= Comprehension
Section 4a=Decoding, fluency
Section4b=Comprehension

ASER:
Story= Decoding, reading fluency and comprehension
Paragraph: Decoding, reading fluency and comprehension
Letters: Letter sound and letter knowledge
Words: Decoding skills

Note: 
This activity assesses learning objective #2. 


	Application

(to happen with their homestay family)
	Integration
The application for this session will be done outside the classroom. Participants need to practice using the tools with children. If this is appropriate for them to do with children in their homestay families or neighborhood, prepare them and the host families for this. If not, consider options that will allow practice with school age children such as during the practicum or at site if this done after PST. 

1.   Explain to participants how they will try the two tools with the children in their homestay family providing relevant tips and information. Explain due date and when the debriefing will take place. 

Note:
Time will need to be set aside at the beginning or end of another technical session to debrief on this application activity. 

2. Distribute the exit card and ask participants to fill it out and turn it in before they leave the session. Either correct each one card as it is turned in so that you can give instant feedback or plan to follow up with those who did not answer completely or correctly. 
Note:
The exit card assesses learning objective #1. 

Debriefing after participants  have used the tools with children:
 [Slide 7] Debrief Questions:
1. What did it feel like to try the two tools with young children?
2. Were they easy to use? Hard?
3. What were the results?
4. Did the child (children) do better on one assessment than the other? Which one?
5. What did the results tell you about the skills of the children you live with?
6. If you were teaching these children literacy/reading skills, what would you emphasize based on the results you found?

Note: 
Learning Objective 3 will be assessed after participants try the two tools with children in their community. 


	Assessment


	Learning Objectives 1: Assessed with an exit card that asks participants  to complete an end of session written exit card with the following:
Describe the three kinds of assessment and an example of each.

Learning Objective 2:  Assessed during debrief and review of components of the two tools and the literacy skills assessed in each during the Practice section.

Learning Objective 3: Assessed after participants try the two tools with children in their community.

	Trainer Notes for Future Improvement
	Date & Trainer Name:  [What went well?  What would you do differently?  Did you need more/less time for certain activities?]



Resources: 
[Related ICE materials or other books, articles, websites that provide additional information for the trainer(s) or learners.]
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	[bookmark: TM_1_exit_card]Trainer Material 2: Exit Card



 Describe the three kinds of assessment and their purposes: 
Formative: 
Summative:
Diagnostic:






	[bookmark: TM_2_exit_card_KEY]Trainer Material 3: Exit Card Answer Key



· Diagnostic - Looks at students’ prior knowledge, skills, interests, and misconceptions. This information assists the instructor in planning instruction.  Gives clues as to what a student already knows.
  
· Formative - Administered during the course of a unit, these ongoing assessments provide information on what students are learning at various points through a period of time. Helps teachers tailor instruction.
  
· Summative - Typically assess what students have learned in a unit or course. These tend to be evaluative, result in grades, and often are used as indicators of student achievement. 
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