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	Session: Comprehending: Reading to Learn


	Sector(s):
	
	Education

	Competency:
	
	Build teaching learning capacities in childhood literacy.

	Training Package:
	
	Childhood Literacy

	Terminal Learning Objective:
	
	By the end of the Childhood Literacy training package, participants will effectively create and use materials that support best practices in literacy teaching-learning, conduct simple skills assessments, and have the knowledge and tools to engage the wider community to support literacy and reading efforts. 

	
	
	

	
	
	

	Session Rationale: 
	
	In this session participants are introduced to the essential elements of reading to learn. Understanding these concepts is critical to working directly with students or training teachers. After the introduction and discussion of these concepts, participants interact with simple teaching-learning materials to aid in teaching each concept. Finally, participants are asked to develop a short presentation and application of one reading to learn activity. This is the second of two sessions that build skills in teaching literacy and reading.
	I 


	Target Audience: 
	
	Literacy Volunteers in PST

	Trainer Expertise:
	
	Reading Specialist, Primary Education, Literacy 

	Time: 
	
	120 minutes

	Prerequisites: 
	
	The Building Blocks of Literacy: Learning to Read; Teaching Young Learners

	Version:
	
	Oct-2012

	Contributing Posts:
	
	PC/The Gambia
PC/Philippines
PC/Guyana
PC/Samoa



	Session: Comprehending: Reading to Learn

	Date: 
	Time: 
	Trainer(s): 

	Trainer preparation:
1. Review the entire session and the handouts carefully before you present it. The handouts contain critical conceptual ideas that you may need to explain to some participants.
2. While initially only one member of each small jigsaw group (small group that rotates) will get a set of handouts for one of four reading to learn concepts, you should prepare enough for each participant to receive all of them after the presentations so they can use them for their reference, practicum and at their sites.
3. The script provided is a suggestion; you may want to digest the information and create your own way for delivering the content, as long as you cover each concept presented in this session.
Materials:
· Equipment
1. Computer
2. Projector
3. Three to five children’s books

4. Three poems (20-100 words in length)

5. Paper (copy paper, tag board, construction paper, the back of cereal boxes, or whatever is available)
6. Markers

7. Pencils

8. Pens

9. Tape

10. Glue

11. Laminate for paper (if available)
Post Adaptation: 
Facilitators will need to think about what materials will be available at participants’ sites and use those for the creation of the demonstration activity. For example, if slates and chalk board are most commonly used, the trainer should encourage/help the trainees to incorporate them into their demonstration. The finished products can be laminated if possible to use as prototypes for participants to take to their site and/or use during their practicum.
· Handouts
Handout 1: Presentation Guidelines
Handout 2: Fluency (see separate file)
Handout 3: Vocabulary (see separate file)
Handout 4: Spelling (see separate file)
Handout 5: Writing (see separate file)
· Trainer Materials
Trainer Material 1: PowerPoint: Decoding: Reading to Learn (see separate file)
Trainer Material 2: Assessment Rubric


	Session Learning Objective(s): 

1. By the end of the session, participants will create and present a short lecture and application activity on one reading to learn concept to their peers.



	Phase / Time /
Materials
	Instructional Sequence

	Motivation

10 minutes
computer

projector

Trainer Material 1: PowerPoint: Decoding: Reading to Learn, slides 1-3
	The Reading Continuum
Activate new information of “learning to read” and connect it to “reading to learn” concepts. 
1. Remind participants about the first session, “Decoding: Learning to Read.” Say, “Can you remind me of the elements of learning to read that we reviewed in the last session?” 
2. [SLIDE 1]: Review the elements introduced in Decoding: Learning to Read.
· Print Awareness & Knowledge (PAK) – Print awareness and knowledge is often a child's earliest introduction to literacy. Knowing that words consist of letters and there are spaces between words 

· Alphabet Knowledge (AK) – knowing letter names

· Phonological and Phonemic Awareness (PPA) – paying attention to and understanding the sounds of letters and how they work

· Phonics – the understanding that there is a relationship between letters and sounds through written language. Phonics instruction includes teaching letter shapes and names, phonemic awareness, and all major letter-sound relationships. 

3. [SLIDE 2]: Say, “Today we are learning about additional components of reading which are focused on reading to learn (comprehension).” (Point to them on the literacy wheel.) “This part of the reading wheel is not quite as exciting as decoding because there are not as many fun, short activities for students. Rather, activities that help children read for meaning are more process-oriented activities and strategies teachers use to help children read for comprehension.” 
4. [SLIDE 3] Think, Pair, Share: Say, “Turn to your neighbor and after you have thought for a moment, share your responses to these three questions with your partner.”
· How will you know when a child is reading for meaning?

· What do you think some strategies for comprehension might be?

· How do you think writing can support reading? 
Note: 
You may find more appropriate or relevant questions to ask participants. Substitutions are fine as long as they get participants thinking about reading comprehension and not decoding.

	Information

20 minutes
computer projector 
Trainer Material 1: PowerPoint: Decoding: Reading to Learn, slides 4-18
	Understanding Reading to Learn (Comprehension)
Participants will learn about the elements of reading to learn. 
1. Say, “Today we will review the second set of concepts in reading, which encompass reading to learn (comprehension). I’m offering you some clever ways for us to remember them. They include: fluency is faster, vocabulary matters, spelling rules, and writing rocks. ”
2. [SLIDE 4]: Say, “Does anyone recognize this poem?” Wait a moment for an answer and if no one knows, say, “This is the well known poem “Jabberwocky” from “Alice in Wonderland.”

3. Say, “Can someone read it aloud for us?” Have a participant read (decode) it.
4. Say, “Are you able to decode and read it easily? Can you understand it? What do you think it says?” Wait for a few responses.
5. Say, “Here is what Lewis Carroll said it meant.”
6. [SLIDE 5]: Read or ask a participant to read the following lines. Point to the lines on the slide as you or a participant read each line.
“It was evening, and the smooth active badgers
were scratching and boring holes in the hill side
the parrots were all unhappy
and the solemn turtles shrieked.” 
7. Say, “Does it make sense now?” Solicit responses from the participants.
8. Say, “As you can see, decoding is more than just sounding out words on a page; you must be able to make meaning of the words you are decoding. Let’s review those key elements now.” 
Note: 
You may want to ask what participants think the relationship between the concepts covered in session 1 and reading to learn might be. However, be aware that they might not yet be able to fully articulate this well. Once they are in their practicum, they may be more ready to talk about this relationship. 
9. [SLIDE 6]: Point to the term ‘fluency’ on the literacy wheel and say, “We will begin with fluency.” 
10. [SLIDE 7]: Fluency is Faster: Say “Fluency is the ability to read text with meaning and feeling, understanding when to pause and give emphasis, the accuracy in reading words and also speed of reading. Many reading experts believe that children must be able to read a certain number of words per minute to gain comprehension--around 40-80 words per minute. The reasoning is that children’s working memory is small and if it takes too long for a child to decode and sound out words in a sentence and in a paragraph, they will not be able to hold onto the meaning of all the words in a passage or text.” 
11. Ask the question on the slide, “Why do you think fluency is so important?” Wait a few moments for answers. Add to participants’ comments and say, “Fluency is important because it provides a bridge between word recognition and comprehension.”
Post Adaptation: 
Ask participants to think about their language learning experiences in a language at your post and to reflect on the decoding aspects of learning a new language as well as the comprehension aspects. Which is harder? 
12. Say, “Have you experienced this either here in the Peace Corps or in learning another language at school?”
Post Adaptation: 
If participants are learning a language, write up some example of (at least two) sentences on a flip chart or on a PowerPoint slide. Read your example passage, first pausing in the wrong places, adding emphasis where it does not belong and with choppiness or too fast or too slow. Then read it again with the correct tone and expression. What difference is there? Is there a different meaning?
13. Say, “Okay, now that we have looked at fluency, remind me, what is fluency?” 
14. Pause for responses and allow for discussion among participants.

15. [SLIDE 8]: Point to Vocabulary on the Literacy Wheel and say, “The next concept we will cover is vocabulary.”
16. [SLIDE 9]: Vocabulary Matters: Say, “Vocabulary refers to understanding the meaning of words needed to read a text. After the early childhood years, children need to develop skills for making meaning of new vocabulary that they do not encounter in their everyday lives. Particularly for children not in a print rich environment, introducing new vocabulary is critical to help them move beyond very basic vocabulary. Vocabulary rules change with the context.”
17. [SLIDE 10]: Say, “Learning Vocabulary includes learning four kinds of vocabulary.” Review the slide with participants. 
Listening vocabulary – the words we need to know to understand what we hear.
Speaking vocabulary – the words we use when we speak.
Reading vocabulary – the words we need to know to understand what we read.
Writing vocabulary – the words we use in writing.
Note: 
If children are learning a second (or third) language that is not their native or home language, the speaking, reading and writing vocabulary might be very different than the home language vocabulary. This “school” vocabulary will need to be learned and practiced. You may want to share a few examples of this if this is the case in your context like the words composition, grammar.
18. Ask for a review, “What is vocabulary, again?” Wait for correct responses. 
19. [SLIDE 11]: Show the literacy wheel and point to Spelling. 

20. [SLIDE 12] Spelling Rules: Say, “Learning to spell is built on the understanding that words are made up of separate speech sounds (phonemes) and that letters represent those sounds. All of the phonemic activities we examined and tried in the last session help children learn about spelling and its rules. Why else do you think spelling is important?” 
21. [SLIDE 13]: Say, “Spelling must be taught; the principles of spelling are not intrinsic to learners. Regardless of the alphabet, there are certain rules like the ones listed here.” Read slide to the group. Illicit responses or questions from the group.
22. Ask the group, “Remind me, what is important to remember about spelling?” Wait for responses.
23. [SLIDE 14]: Show the literacy wheel again and point to Writing. Say, “The last concept we will talk about is writing.”
24. [SLIDE 15] Writing Rocks: Say, “Writing is the ability to recognize and produce the writing system. It is a multi-step process: 
· Pronouncing the names of alphabet letters correctly,
· Knowing the order of letters in the word,
· Being able to draw/write the letters.”

25. [SLIDE 16]: Read through the slide and say, “LEA – Language Experience Approach –is one approach to reading and writing that draws on children’s own experiences to create text for reading, copying, spelling, grammar, and all the components of a robust language arts curriculum. Many educators believe that because the text is created by children themselves it holds more meaning for them and that this will help them stay motivated to master the skills for decoding and reading for meaning.”
26. [SLIDE 17]: Show the literacy wheel and recap all the concepts and ask for definitions from the group. See if participants can remember the memory phrases:

· PAK – Print Awareness and Knowledge
· A.K. – Alphabet Knowledge
· P.P.A. – Phonological and Phonemic Awareness
· Phonics
· Fluency is Faster
· Vocabulary Matters
· Spelling Rules
· Writing Rocks
· Comprehension is pulling it all together
27. [SLIDE 18]: Comprehension: Pulling it All Together. Say, “Text comprehension is making meaning of what is read. This is the ultimate goal for reading. Good readers use their experiences and knowledge of the world, vocabulary, language structure, and reading strategies to make sense of text.” Ask, “Why do you think that comprehension is important?" Wait for responses and then add, if necessary: “Comprehension is the reason for reading. If readers can read the words but do not understand what they are reading, they are not really reading.”
28. Say, “We will now practice and experiment with these reading to learn concepts we just covered. We are going to try a jigsaw activity. You will become an expert in one of the four reading to learn concepts and learn about the other three concepts from members of your small group.”

	Practice

45 minutes
Three to five children’s books,
three poems
Handout 1: Presentation Guidelines
Training Material 2: Assessment Rubric
Handout 2: Fluency
Handout 3: Vocabulary
Handout 4: Spelling
Handout 5: Writing
	Jigsaw Activity: Reading to Learn
This activity will help participants master the concepts of reading for comprehension and become an “expert” in one concept of the four presented in the PowerPoint.
Note: 
This jigsaw activity is intended to have each participant become an ‘expert’ in one concept and then learn about the other three concepts from his/her peers. The critical component is allowing enough time for participants to feel like they have mastered the content enough to present it in a way that truly teaches information to peers.
1. Divide the participants into small groups of four. 
Note: 
If there are odd numbers or large numbers of participants, pairing up group members works fine as long as the pair shares the presentation responsibilities equally. If both partners do not present the information, you will not be able to evaluate whether each participant has met the assessment criteria for the learning objective.
2. Each small group will study one topic. Depending on the size of your group, you may need to provide the same topic to multiple groups. Give the assigned topic Handout (2-5) to the members within each group: Fluency, Vocabulary, Spelling or Writing. 
2. Distribute Handout 1. Explain that participants will work in their small group to study the handouts, share information about the concept, and create and practice a short presentation with their group members. Explain that each presentation should include information about their concept as well as application of the concept, either through a demonstration or a hands-on activity. Each presentation should be 10-15 minutes. 
3. Allow for at least 30 minutes of self-study and group study for participants to absorb and understand the information before moving to the next steps in the jigsaw process.

	Application

45 minutes

	Group Presentations: Reading to Learn
This activity will help participants solidify in-depth knowledge of one concept of reading to learn and help them understand three others.

1. Reorganize the groups into new groups of four; this time there should be one person from each topic in each group. This is the mixed jigsaw group.

2. One person or pairs will present about each of the four concepts. By the time all four presentations are finished in each small group, every participant will have heard presentations about all four concepts. (20-45 minutes)
Note: 
Assessment of Learning Objective 1 will be done during the presentations of the jigsaw activity of presentations.

	Assessment
Trainer Material 2: Assessment Rubric
	Learning Objective 1 is assessed during the jigsaw activity and final presentation to peers. See Training Material 2: Assessment Rubric.

	Trainer Notes for Future Improvement
	Date & Trainer Name: [What went well? What would you do differently? Did you need more/less time for certain activities?]


Resources: 
Peace Corps Literacy Handbook, The [ICE No. M0021].
	Handout 1: Presentation Guidelines


1. 
The goal of each presentation is to teach your peers about one reading to learn concept and demonstrate a practical application of this concept.
2. 
Review the handouts provided about your concept; the handout contains both theoretical information and practical examples for you to prepare and present.
3. 
Your presentation should last 10-20 minutes depending on the complexity of the application part of your presentation.

4. 
When you meet and plan together in your small jigsaw group for your presentation, be sure to review each others’ presentations to make sure that all of the critical elements of the concept are included.
5. 
The application activity can be one of the examples in your handouts, a variation of one of the activities or a new idea you have come up with, as long as it touches upon the concept you have been tasked to present.
6. 
Review the assessment rubric carefully to make sure that your presentation addresses all the criteria for evaluation.
	Trainer Material 2: Assessment Rubric 


Note: 
This rubric should be shared with the participants at the same time that you are forming the small jigsaw groups so that they are aware of the evaluation criteria, can ask for any clarification and develop their presentation to respond to the evaluation criteria. Create a slide or hand them out to each small group as you review it.
Assessment - Comprehending: Reading to Learn
This rubric is designed to make clear the process for evaluating the presentations given by each participant as part of the session Comprehending: Reading to Learn. Because participants will be presenting their activities simultaneously in small groups, language training and other staff should be recruited to complete this assessment along with the trainer.
	
	Exceeds Expectations
	Meets Expectations
	Does Not Meet Expectations



	Presentation

	1. The purpose and focus are clear and consistent.
	
	
	

	2. Organization of presentation is effective and appropriate to work in classroom/with literacy learners.
	
	
	

	3. Hands-on component is well organized, well thought out and easily do-able.
	
	
	

	Content

	1. Information is accurate, appropriate and easy to understand.
	
	
	

	2. Information is easily transferable to context.
	
	
	

	3. Hands-on activity communicates/illustrates the concept.
	
	
	

	4. Evidences creativity and originality.


	
	
	

	5. Connections between and among other concepts in literacy are made.
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