[image: image3.png]






	Session: Decoding: Learning to Read


	Sector(s):
	
	Education

	Competency:
	
	Build teaching and learning capacities in childhood literacy

	Training Package:
	
	Childhood Literacy

	Terminal Learning Objective:
	
	By the end of the Childhood Literacy package, participants will effectively create and use materials that support best practices in literacy teaching-learning, conduct simple skills assessments, and have the knowledge and tools to engage the wider community to support literacy and reading efforts. 

	
	
	

	
	
	

	Session Rationale: 
	
	In this session participants are introduced to the essential elements of literacy acquisition and learning to read. Understanding these concepts is critical to working directly with students or training teachers. After the introduction and discussion of these concepts, participants interact with simple teaching-learning materials to aid in teaching each concept. Finally, participants are asked to develop a short lesson and practice one literacy teaching activity. This is the first of two sessions that build skills in teaching literacy and reading.


	Target Audience: 
	
	Literacy Volunteers in PST

	Trainer Expertise:
	
	Reading Specialist, Primary Education or literacy teaching

	Time: 
	
	Two sessions of 110 and 60 minutes each (with 15-minute break in between)

	Prerequisites: 
	
	Teaching Young Learners; 4MAT lesson planning

	Version:
	
	Oct-2012

	Contributing Posts:
	
	PC/The Gambia
PC/Philippines
PC/Guyana
PC/Samoa



	Session: Decoding: Learning to Read

	Date: 
	Time: 
	Trainer(s): 

	Trainer preparation:
1. Review session plan thoroughly.
2. Read through PowerPoint presentation ahead of time and acquaint yourself with the concepts.
3. In advance of the session, set up the four stations in the presentation room.
4. Make prototypes of as many of the activities as possible for each station.

5. Have sufficient instruction sheets for each prototype to provide a handout to each participant.
6. The script provided is a suggestion. You may want to digest the information and create your own way of paraphrasing and delivering the content, as long as you cover each concept presented in this session.

7. Collect three to five simple children’s books (in either mother tongue or language of instruction) to use in this session.
Materials:
· Equipment
1. computer
2. LCD projector
3. flip chart

4. markers

5. paper

6. three to five children’s books
· Handouts
Handout 1: Literacy Wheel and Definitions (print double sided)

Handout 2: Print Awareness & Knowledge Activities (see separate file)
Handout 3: Alphabet Knowledge Activities (see separate file)
Handout 4: Phonological & Phonemic Awareness Activities (see separate file)
Handout 5: Phonics Activities (see separate file) 
· Trainer Materials
Trainer Material 1: PowerPoint presentation, Decoding: Learning to Read (see separate file) 

Trainer Material 2: Guidance for Preparing Stations
 

	Session Learning Objectives: 

1. Individually, participants will describe four components of learning to read. 
2. Given session materials, participants will practice and demonstrate for their peers a sample literacy activity that illustrates one of the elements of learning to read.



	Phase / Time /
Materials
	Instructional Sequence

	Motivation

20 minutes
Computer with PowerPoint, projector, and screen
Trainer Material 1: PowerPoint—Decoding: Learning to Read—Slides 1-2
	How about you?

Participants reflect on their own experiences of literacy and learning to read, also considering the ease or difficulty of this process and recalling who helped them learn to read. 
1. [SLIDE 1]: State the learning objectives for this session.
2. [SLIDE 2]: Ask, “How about you?” Read the slide out loud. 
· Do you remember when you learned to read? What was difficult? What was easy? 

· Who taught you how to read?

· Do you read any other languages? What was easy or difficult when you learned to read in the other language?

· Have you ever learned another language with a different writing system? What was it like? 
3. Ask participants to take a few minutes to think about all the questions, first by themselves, and then to share their responses with other members of their small group at their tables. 
4. After 15 minutes, reconvene the large group and ask each table to share one notable thing mentioned during their discussion. Allow for more than one comment if participants seem to need more time to discuss their experiences.
5. Read through this slide and ask trainees if there are any questions. Say, “The process of learning to read is complicated. Over the next two sessions, we will break it down into digestible chunks. Today, you will learn four of the essential learning-to-read skills.”
6. State explicitly to group: “In many of the countries where Peace Corps works, the language of instruction in school is NOT the child’s primary or native language. This adds difficulty for children because they may not possess any, or only a limited amount of, vocabulary in the second language. Also, unlike in the United States, many children come to school without having seen books, text, or much print at all, thus making learning in a second, unknown language even more challenging.”
Post adaptation:
Explain the language learning situation of your post. You may also need to explain the relationships between mother tongue and language of instruction, if they are not the same, explaining a bit about the political and pedagogical reasoning. In order to prepare for this, ask yourself these questions:
· Is there a strong oral tradition in your culture? 

· How did written language develop in your culture?
· How many languages do most people speak? 
· How many languages do most people read and write?

	Information

45 minutes
Trainer Material 1: PowerPoint, slides 3-20
Computer/ projector
Flip chart 
Handout 1: Literacy Wheel and Definitions
	Introduction to the elements of reading and literacy
Participants must understand the basic elements of literacy in order to support children to become fluent readers. 
1. [SLIDE 3]: Say, “Reading has two elements: decoding and comprehending, otherwise known as learning to read and reading to learn. Today we will review the elements of learning to read. Decoding is the ability to apply your knowledge of letter-sound relationships, including knowledge of letter patterns, to correctly pronounce written words. This session covers the essential skills you must understand in order to help children acquire literacy skills and learn to read. All of these elements of literacy development are essential for children to ‘crack the code’ and become fluent readers who comprehend what they are reading in order to learn new information. There are nine major elements we’ll cover over two sessions. Today we’ll work with five of them, and we’ll focus on the remaining four in another session. First, I’ll present the more theoretical (or academic) information on each of these elements. After we review them you will have the opportunity to examine some easy-to-make sample materials that help children master a certain element of literacy acquisition. In the final part of our session you will practice using this material. The practice does not end here, however, as you will be trying some of these things in your practicum and I encourage you to try them with any children in your host family.”
2. [SLIDE 3]: Review the slide by reading and discussing the three facts about learning to read. Answer any questions.
3. [SLIDE 4]: Introduce the Nine Elements of Learning to Read/Literacy. Say, “Let’s look at the nine elements and the five we’ll cover today. To help us remember them, let’s use a memory aid for each one.” Share the list and introduce each topic and phrase:
· PAK – Print Awareness and Knowledge
· A.K. – Alphabet Knowledge
· P.P.A. – Phonological and Phonemic Awareness
· Phonics
· Fluency is Faster
· Vocabulary Matters
· Spelling Rules
· Writing Rocks
· Comprehension is pulling it all together
4. [SLIDE 5]: Distribute Handout 1. Say, “Now, since each of these elements is crucial to achieving literacy, here is a graphic to help us think about the literacy learning process, the Literacy Wheel.” 
5. Ask the group, “Why do you think the elements of learning to read and literacy are so critical for teachers to understand?” If participants need a hint, ask the following additional question, “If teachers do not know or understand the process of literacy acquisition, how will this affect their teaching?” 
Note: 
Possible answers might include: 
· They cannot teach children to read if they do not understand the process themselves.
· Teachers will not be able to identify and then individualize instruction for different learners.
6. Wait for a response(s). Talk through each point on this slide.
7. [SLIDE 6]: Read the slide out loud; elicit any comments or questions before continuing.
8.  [SLIDE 7]: Show literacy wheel and say, “First we will talk about Print Awareness and Knowledge—PAK.” Point to that spoke of the wheel.
9. [SLIDE 8]: Print Awareness & Knowledge: “Print awareness is the understanding that print is organized in a particular way. It is usually the first introduction to literacy for young children.”
10. Say, “Children who have knowledge of print understand that the squiggly lines on a page in a book represent spoken language. They understand that when adults read a book, what they say is linked to the words on the page, rather than to the pictures. Children with print awareness understand that print has different functions depending on the context in which it appears – for example, menus list food choices; a book tells a story; a sign can announce a favorite restaurant or warn of danger.”
Post adaptation: 

1) Use the language(s) of your country (both mother tongue—if it is written—and language of instruction) to illustrate print conventions (up, down, left right or right left, commas, periods). Create a slide with your language showing a few full sentences and show how it is read. Remember to pause as you would when reading out loud using your finger or a pointer to illustrate the directionality of the text. 
2)  In places where print is scarce or non-existent, explain that part of what the Volunteer will have to do even before attempting to help children learn to read is help children understand texts, print and their functions. This is very different from children who live in print-rich environment and see print in their daily lives even if they do not yet understand it. Use McDonald’s as an example. In the U.S., many children will recognize the symbol of McDonald’s long before they can read the name and have begun to associate symbols and words when they enter preschool. 
11. Before moving on, check for comprehension. Say, “Tell me again, what is PAK?”
12. [SLIDES 9]: Show literacy wheel and say, “The next concept we will look at is Alphabet Knowledge–AK.” 

13. SLIDE 10]: Alphabet Knowledge. Say, “Alphabet knowledge means knowing letter names of the alphabet. Why do you think alphabet knowledge is important? Alphabet knowledge has historically been among the reading readiness skills used for the prediction of reading achievement.”
14. Ask participants to think back to their early childhood. Say, “Did you watch Sesame Street? If so, you may remember that during the show, time was spent introducing a letter of the alphabet each day and then using it over and over again during the show. The end of the show even said, ‘This Sesame Street episode was brought to you from the Letter “E,”’ for example. Also, ‘C is for Cookie’ is one of the many songs that introduces the concept of alphabet knowledge.” Ask, “Can you think of other early childhood experiences you had that stressed alphabet knowledge?”
15. [Slide 11]: Talk through this visual. 
Note: 
Review the slide and point to the various steps of “The Road to Reading Words.” You may choose to circle the various concepts (see below) as you talk through them and refer back to this slide as you move along with the PowerPoint presentation. Tell participants that this is a useful visual to provide them with the big picture, but that they will not need to remember every part of it.
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16. Say, “Remind me; what is AK—Alphabet Knowledge?” Elicit responses from the group.

17. [SLIDE 12]: Show the Wheel again and say, “Now we will look at the concept of Phonological and Phonemic Awareness—PPA.” Point to PPA on the wheel.

18. [SLIDE 13]: Phonological and Phonemic Awareness—PPA. Say, “Phonological awareness encompasses a child’s ability to recognize the many ways sounds function in words. It is an umbrella term, and phonemic awareness falls under it.”
19. Say, “Phonemic awareness is merely the understanding of the smallest sound units in words and deals with only one aspect of sound: the phoneme. A phoneme is the smallest unit of sound in a language that holds meaning. Almost all words are made up of a number of phonemes blended together.” 

20. Tell participants, “As you learn more about reading development and instruction you may come upon two terms that look quite similar: phonological awareness and phonemic awareness. While the two are often used interchangeably there are slight distinctions between them.”

21. Read through Slide 13. Clearly state that PA is one of the best predicators of later reading. Write this example on a flip chart: “Consider the word ‘ball.’ It is made up of three phonemes: /b/ /aw/ /l/. Each of its sounds affects the meaning. Take away the /b/ sound and replace it with /w/ and you have an entirely different word. Change the /aw/ for an /e/ sound and again the meaning changes. Phonemic awareness is just one aspect of phonological awareness.”
22. [SLIDE 14]: Say, “Recent research suggests a developmental sequence for phonological awareness that proceeds from word awareness, to syllable awareness, to phoneme awareness (study was done by Lonigan, 2008). During the preschool years (ages three to five), children progress from larger units of sound to smaller and smaller units of sound (e.g., from words in a sentence to syllables in words to sounds in words). Teachers should begin teaching in this sequence, but should realize there is overlap between levels. It is important to know that you do not have to wait until all of the children in your classroom have mastered a level before moving onto the next one. Also, some children may master a more complex level of phoneme awareness before mastering a level that is easier. This staircase chart shows the steps from Less Complex Activities to More Complex Activities. The steps to follow include: rhyming songs, sentence segmentation, syllable segmentation and blending, blending & segmentation, blending and segmenting individual phonemes.”
Post Adaptation: 
You may have examples in the language of instruction or mother tongue language that you can share with participants. The key is to make sure that they can hear the blending and segmentation of the sounds. In many cultures, songs are used with frequency for teaching and learning. Use what is common in your local context and share them with the participants rather than this American example.
Note:  

The definitions of the terms in the graphic are below:
· Rhyming songs: simple three- to four-phrase songs that rhyme. Example: baa baa black sheep have you any wool, yes sir yes sir three bags full 
· Sentence segmentation: noticing that there are whole words that make up sentences
· Syllable segmentation: being able to break apart words into syllables
· Blending and segmenting separate phonemes: being able to take the smallest unit of speech, a letter or sound, and add it to or separate it from other sounds. An example: hat – /h/ at cat- /c/ at /th/ at 

23. [SLIDE 15]: Phonemic Awareness—PA. Say, "PA is the ability to attend to the smallest sounds in language and the ability to manipulate those sounds. Phonemic Awareness activities are about identifying the sound units (and the number of sound units and similarities and differences in those sound units) HEARD in words and phrases.” [It’s about SOUNDS only.]
Note: 
Put these examples on a flip chart or a slide:
airplane

air

plane

2 sound units

table

ta

ble

2 sound units

elephant
el
e
phant 
3 sound units

communication

com

mun

i ca tion
5 sound units

Post Adaptation:
All languages, regardless of their alphabet, share aspects of phonological and phonemic awareness, and this is used to inform literacy instruction. If you are aware of the kind of phonics instruction being used in your country, give a short demonstration of what trainees can expect to see in a primary school classroom.
24. Say, “Why do you think phonemic awareness is important?” After you get a few answers from the participants, affirm those responses or correct them and add, “Children who do not understand word and letter composition and their sounds have a much harder time applying principles of decoding to new words, i.e., his example with the same ending sound but changing beginning sounds: /c//at/, /h//at/, b/at/.”
25. Write these examples of PA on a flip chart or a slide. Say, “Here are some examples of how to help children master phonemic awareness”:
· Recognizing which words in a set of words begin with the same sound
("Bell, bike, and boy all have /b/ at the beginning.")
· Isolating and saying the first or last sound in a word 
("The beginning sound of dog is /d/." "The ending sound of sit is /t/.") 

· Combining, or blending the separate sounds in a word to say the word 
("/m/, /a/, /p/– map")
· Breaking, or segmenting a word into its separate sounds ("up – /u/, /p/")
26. Say, “Remind me, what is PPA and why is it important?”
27. [SLIDE16]: Show the literacy wheel again and say, “The last concept we are going to cover today before trying out some of them is phonics.”
28. Phonics: Phonics is fun—will help you remember it. Say “Phonics is the relationship between letters and sounds through written language. Phonics is also an approach to teaching reading that emphasizes understanding the sounds and functions of letters rather than memorizing words.”
29. [SLIDE 17]: Review Slide 17 and read the bullets or ask a volunteer to do so. Ask, “Why do you think an understanding of phonics is so important?”
30. [SLIDE 18]: Say, “Many of the sample activities you will see and later practice are phonics-based activities that help children become expert decoders. Many reading experts believe that if students can master decoding, they can go on to use other techniques such as the whole language approach.”
Note: 
Read or paraphrase this information:
· Phonics instruction: Looking at the parts of words, syllables and sounds to learn to read. Phonics attempts to break written language down into small and simple components that children learn to pronounce. A child learns how the letter combinations sound out loud and try to decode words based on their spellings. They do not memorize whole words.
· Whole language approach: Sometimes called the look-say or sight reading approach to literacy. Whole language is a method of teaching children to read by recognizing words as whole pieces of language. Proponents of the whole language philosophy believe that language should not be broken down into letters and combinations of letters and “decoded.” Instead, they believe that language is a complete system of making meaning, with words functioning in relation to each other in context.
31. Say, “Before we wrap-up, remind me, what is our memory phrase for phonics?” Wait for the answer: phonics is fun! 
32. [SLIDE 19 and 20]: Information Wrap-up: Review the elements discussed in the PowerPoint presentation. Ask participants the following questions:

· What is print awareness and knowledge (PAK)? 

· What is alphabet knowledge (AK)?

· What is phonological and phonemic awareness (PPA)?

· What is phonics?

33. Remind participants that in the session on “Comprehending: Reading to Learn,” they will learn about the last five items on the list.
Note:
The Information Section serves to assess Learning Objective 1.

	Practice

45 minutes
Trainer Material 2: Guidance for Preparing Stations
Markers, paper, three to five children’s books
Handout 2: Print Awareness & Knowledge Activities
Handout 3: Alphabet Knowledge Activities
Handout 4: Phonological & Phonemic Awareness Activities
Handout 5: Phonics Activities
	Literacy Teaching-Learning Activity Stations

Participants will visit four stations to see examples of types of learning to read teaching-learning activities to use with students. 
Note: 
Use Trainer Material 2 and follow instructions for preparing stations and needed materials. 

Post Adaptation:
Remember that you may need to adapt these materials to your local context.
· Station A: Print Awareness & Knowledge Activities – Print awareness cards, book organization (need at least three to five children’s books), object labeling, how many words?
· Station B: Alphabet Knowledge Activities – Letter bingo, letter naming game, alphabet lines, letter cards for letter naming and writing/copying (which can be used in many other ways for the other skills)
· Station C: Phonological & Phonemic Awareness Activities – Syllable clap, clap a word, initial phonemes, I’m going on a trip, Simon says, Thumbs up, Silly songs
· Station D: Phonics Activities – Rhyme concentration, phonics bingo, CVC and diagraph bingo, crisscross phonics, missing sound and beginning, middle and end
1. Divide participants into four small groups. Explain that they will go around to each station with their group and examine the materials. The four stations are:

· Print Awareness & Knowledge
· Alphabet Knowledge
· Phonological and Phonemic Awareness
· Phonics
2. Tell participants that they need to pay attention to the design principles of these materials because when they finish visiting the activity stations, they will create example materials for a practice session for one of the four activities. Therefore, they will want to examine the sample materials closely, discuss the kinds of materials presented in their small group, and possibly take some notes. Of course, they can get up and review these sample materials while they are creating their own materials during the APPLICATION activity. 
3. Have the instruction sheet for all activities at each station OR hand them out to each participant.
Note: 
In setting up the stations, provide:

a. Print Awareness & Knowledge Activity Station 
At least 2 sample print awareness activities 
b. Alphabet Knowledge Activity Station

At least 3 sample alphabet activities 
c. Phonemic Awareness Activity Station 

At least 3 phonemic awareness activities 
d. Phonics Activity Station 

At least 3 phonics activities 
4. Manage time so that small groups of participants spend five to seven minutes at each station. Circulate widely to answer any questions and provide thoughts about good design elements for the different activities.
Note: 
This would be a good time to take a 15-minute break. 

	Application

60 minutes
Sample literacy teaching-learning materials, copies of all the sample materials instruction sheets, markers, paper

	Teach a lesson: Practicing one literacy teaching-learning technique
Participants develop and practice one literacy teaching-learning technique in front of their peers to familiarize themselves with lesson planning and execution.
1. Break up the group into pairs, triads, or foursomes, depending on the group numbers. 

2. Assign each small group a topic area (same as the stations): Print Awareness & Knowledge, Alphabet Knowledge, Phonological & Phonemic Awareness, and Phonics.
3. Each participant should plan to develop a lesson that lasts about five to ten minutes.
4. Allow participants 10-15 minutes to develop their material and lesson plan. Participants should plan to use the already made prototypes rather than spending lots of time developing new materials. However, they may choose to alter the activity or think of a new way to use the material to present the concept to their small group.
5. Be sure to have participants use the 4MAT format that they studied in previous sessions.
6. When there are 10 minutes left in the session, and after all participants have presented, ask the large group to reflect on the activities. 
7. What went well? What would you do differently? 
Note: 
This activity serves as an assessment of Learning Objective 2.

	Assessment


	Learning Objective 1: Assessed during Information section of lesson plan
Learning Objective 2: Assessed during the application activity conducted by each participant for his/her peers



	Trainer Notes for Future Improvement
	Date & Trainer Name: [What went well? What would you do differently? Did you need more/less time for certain activities?]


Resources: 
Peace Corps Literacy Handbook, The [ICE No. M0021]. 
	Handout 1: Literacy Wheel and Definitions
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Definitions of literacy/reading concepts

· Print Awareness & Knowledge (PAK): Print awareness and knowledge is often a child's earliest introduction to literacy. Knowing words consist of words and letters and there are spaces between words. 

· Alphabet Knowledge (AK): Knowing letter names.
· Phonological and Phonemic Awareness (PPA): Paying attention to and understanding the sounds of letters and how they work. Phonological awareness is the umbrella concept of understanding sounds in speech relationships, and phonemic awareness is about being able to identify the smallest sounds in speech.

· Phonics: the understanding that there is a relationship between letters and sounds through written language. Phonics instruction includes teaching letter shapes and names, phonemic awareness, and all major letter-sound relationships. 
· Fluency: The ability to read text with meaning and feeling, understanding when to pause and give emphasis, the accuracy in reading words and also speed of reading. 
· Vocabulary: Refers to understanding the meaning of words needed to read a text. After the early childhood years, children need to develop skills for making meaning of new vocabulary that they do not encounter in their everyday lives.

· Spelling: Learning to spell is built on the understanding that words are made up of separate speech sounds (phonemes) and that letters represent those sounds. 
· Writing: The ability to recognize and produce the writing system. 
· Text comprehension: Making meaning of what is read. This is the ultimate goal for reading.
	Trainer Material 2: Guidance for Preparing Stations


Description of Practice Activity:
Small groups will rotate to four tables (or stations). Below is a list of materials for each station. You should review the handouts, materials list and the tips below and then prepare each station. Each station should have a copy of the corresponding handout for each participant as well as a few samples of the activity materials. 
Materials for Stations
· Copies for each participant of Handout 2: Print Awareness & Knowledge Activities
· Copies for each participant of Handout 3: Alphabet Knowledge Activities

· Copies for each participant of Handout 4: Phonological & Phonemic Awareness Activities
· Copies for each participant of Handout 5: Phonics Activities
· At least two or three samples of activity materials for each station. For example, create your own letter cards, copy worksheets for the alphabet lines, have some children’s books at the appropriate stations, create an example of a big book, etc. 

Tips:

1. The literacy activity prototypes that you will create for the session “Decoding: Learning to Read” are intended to serve as examples for the participants of the kind of materials they can make and use during their practicum and later at their sites to support reading and literacy development.
2. It is important that you make use of materials that will be easily available to Volunteers in your context. Please make every effort to use low-cost or found materials as appropriate. Feel free to adapt and adopt these examples; they are intended as guides and you will know which ones will be feasible at your post. 
3. If the suggested activity is not appropriate or feasible in your context, try to create another one that will help children master the same skill set demonstrated in the prototype provided in this training session.
4. You will notice that there are at least three different activities for each literacy skill – make as many as you can and if possible and appropriate, laminate the different materials so that you can use them again. (If you do not have laminating paper, clear tape can be used.)
5. These same samples can be used in other sessions and serve as examples of different techniques and approaches such as the sessions “Comprehending: Reading to Learn” and “Community Engagement in Literacy.”
6. The participants should get copies of all the activities with their instructions, even the ones you do not use, so that they can begin to build their own collection of activities.

7. All of these sample materials are in English so that participants can pay attention to the skills being learned. You should plan on developing these prototypes in the language(s) the Volunteer will be using in their work in schools.

8. Each activity comes with instructions including the materials needed, procedures and oftentimes variations on the activity along with samples. Encourage the participants to try a few of the activities and its variations for their practice activity.
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