	Session: Teaching Young Learners


	Sector(s):
	
	Education

	Competency:
	
	Build teaching and learning capacities in childhood literacy

	Training Package:
	
	Teaching Young Learners

	Terminal Learning Objective:
	
	By the end of the Teaching Young Learners Session, participants will explain how the four domains of child development informs the creation of learning encounters with young children.

	
	
	

	
	
	

	Session Rationale: 
	
	In order to work effectively with young learners and create relevant learning opportunities, Volunteers must understand the basics of child development, how young children learn and know what kinds of learning activities work well with younger learners. 

	Target Audience: 
	
	Literacy Volunteers in PST

	Trainer Expertise:
	
	Elementary Education or Early Childhood expertise

	Time: 
	
	90 minutes

	Prerequisites: 
	
	School Relationships; Decoding: Learning to Read; Comprehending: Reading to Learn; 4MAT Session Design


	Version:
	
	Feb-2013

	Contributing Posts:
	
	IAP Regional TEFL Advisor 



	Session: Teaching Young Learners

	Date: 
	Time:
	Trainer(s): 

	Trainer preparation:
1. Read through the session plan and PowerPoint presentation carefully prior to delivering it.
2. Consider post adaptations needed for activity cards in the practice section and case studies in the application. 
Materials:
· Equipment
1. Projector
2. Screen
3. Flip chart
4. Markers
· Handouts
Handout 1: KWL Chart
Handout 2: Characteristics of Primary School Learners
· Trainer Materials
Trainer Material 1: PowerPoint: Teaching Young Learners (refer to separate file)
Trainer Material 2:  Learning Activity Cards
Trainer Material 3: Case Study


	Session Learning Objective(s): 

1. By the end of the session, participants will explain how child development and the learning triangle influence designing learning encounters with young learners.
After the introduction and discussion of child development, participants will describe the four areas of child development.

	Session Knowledge, Skills and Attitudes (KSAs): 
· Explain the learning triangle (K)
· Explain how using knowledge of child development and the learning triangle will help participants better prepare literacy teaching activities (K)
· Summarize the four areas of child development (S)
· Design age appropriate learning opportunities for young children (S)
· Approach their future PC assignment with awareness and sensitivity to all kinds of learners (A)
· Recognize the connection between characteristics of young learners and quality learning opportunities (A)



	Phase / Time /
Materials
	Instructional Sequence

	Motivation

15 minutes
Projector
Screen

Trainer Material 1: PowerPoint Slides 2-3
Handout 1: KWL Chart
Flip chart with KWL chart already on page and markers
	K-W-L Activity: Learning about teaching young learners
Activate participant background knowledge about young learners and how they learn. Get participants excited to learn more.
1. [SLIDE 2]: Review session objectives. Allow for and clarify any comments or questions.
2. Tell participants, “Today we are going to talk about teaching young learners and explore together information that helps us understand how young children learn. The objective of the session is to give you sufficient information so that you can apply it to your Volunteer assignment in literacy teaching-learning.”
3. Say, “We’ll start by filling out a KWL chart. A KWL chart is a simple way to gauge what you already know, what you want to know and then review and record what you have learned. Let’s get started.”
4. Pass out Handout 1: KWL Chart to participants. 
5. Fill out KWL chart flip chart as participants fill out their individual handouts.

6. [SLIDE 3]: Say, “Please tell me what you already KNOW about teaching young learners. We’ll make a list here under the K with your answers.” Allow ample time for participants to think of what they already know.
Note:
Participants may or may not phrase what they know about teaching young learners in positive terms and you may need to paraphrase in more neutral terms. Be sure to ask if your paraphrase reflects what they are trying to express. Here are a few examples:
· Participant says, “little kids cannot focus for long periods of time.” You could rephrase this in the positive to say, “Learning span is short”

· Participant says, “Children do not know the names of things.” You could rephrase this as “Children have limited background vocabulary.” 
7. After you have generated a thorough list, ask a participant to read through the list out loud. 

8.  Next, say “Now, what do you WANT to know about teaching young learners? These will go under the W.”
9. Generate a list with the participants. Be sure to keep the list focused to teaching and learning topics. Make sure the participants are writing down all the responses while you are making the identical list on the flipchart.
10. After generating the list of what participants WANT to know about teaching young learners, review it out loud with participants. If there are things on the list you know will not be covered in this session, let participants know this and respond to their interest by directing them to resources or offering to research the topic and get back to them.
11. Tell participants that the final column, the L / what they have learned, will be completed at the end of the session.

	Information

25 minutes
Projector
screen and 
Trainer Material 1: PowerPoint Slides 4-13
Handout 2: Characteristics of Primary School Learners

	Child development in a nutshell: Helping young children learn
Understanding child development helps us think about how we can best help young children learn both in the classroom and outside of school. 
1. [SLIDE 4]: Four Domains of Child Development. Say, “Understanding the areas of child development helps us think about how we can best help young children learn when we work with them. There are four domains of development that we look at when thinking about children’s growth and development. They include: 
2. [SLIDE 5]: Cognitive development. Say, “Cognitive development includes all the brain functions that we associate with learning: thinking, information processing, problem solving, remembering, decision making, understanding concepts, and overall intelligence. Over the course of early childhood until ages 10 or 11, children’s cognitive architecture is developing rapidly as they gain new skills. This development is helped by the stimulation they receive at home and in school. We know from brain research that children who do not receive cognitive stimulation in the early years develop fewer neural pathways in their brain which allow for connections for higher level thinking. ” 
3.  [SLIDE 6]: Language development. Read slide and say, “Language development is most intensive during the first three years while the brain is developing rapidly and is stimulated most by exposure to sights, sounds, and being talked to. Receptive language – the understanding of language happens long before expressive language (the ability to speak) does.” 

4. [SLIDE 7]: Physical development. Read slide and say, “Physical development is rapid following birth as children learn to control large and then small muscle groups. The sequence of stages in physical development is important, for example, children need to crawl before they walk, and strangely in some studies, babies that are delayed crawlers or miss crawling at all have been shown to have reading problems. It is critical to provide an environment where children can physically explore while they are growing.”
Note: 
Sometimes issues and delays in these areas, in handwriting for example, are not due to the muscles’ inability to perform the task but rather the brain’s ability to tell the hand/fingers what to do and other times it really is a muscle weakness. 
5. [SLIDE 8]: Social/emotional development. Read slide and say, “Social and emotional development are critical to all other areas of development. How children perceive their world as well as their ability to give and accept love, have confidence and feel secure, their ability to show empathy, are able to be curious and persistent learners, and relate well to others – all of these things are a result of a normally developing brain. When children are under stress and duress, or are in unsafe living situations, or do not have regular access to food, and feel insecure, they are not able to optimally learn and these characteristics of insecurity actually become imprinted into the architecture of the brain and alter pathways in the brain, making it more difficult to take in and process new information.”
6. Say, “When planning learning opportunities with young learners, understanding where they are in their development is important. For example, most of us understand that four or five year olds cannot yet write much, if at all. So assigning lengthy writing assignments wouldn’t make much sense. However, by age eight, nine or ten, it is expected that children (in US schools anyway) could write a paragraph or two essay. “
7. Say, “Let’s review some developmental “truths” to give you an idea of what you can expect when working with primary school-aged learners. It’s important to keep in mind that all children develop at different rates and so the developmental readiness and learning characteristics we will review may apply differently to every child you encounter.”
8. [SLIDE 9]: Characteristics of primary school learners. Distribute Handout 2 and explain, “This next slide and companion handout go into more depth. Let’s read them together and discuss.” Read the slide and handout or ask for participants to read parts of it. Spend some time comparing and contrasting the different ages and their learning characteristics.
9. [SLIDE 10]: How do children (and adults) learn? Show the slide and review the Learning Triangle. Say, “In addition to thinking about when children may be ready to learn different concepts, it’s important to think about how children learn things. Let’s look at this learning triangle. We all (children and adults) have preferred ways we learn better or like to learn”.
10. Ask, “What is your preferred learning style?” Wait for responses from the group.

11. Say, “When thinking about developmental readiness and the learning triangle, how do you think these two ideas work together when designing learning opportunities for young learners?” Wait for a few responses and elaborate as necessary.

Note: 
Possible Responses: 

· You have to think about the task, such as teaching writing, and how the children will learn best. Drawing in sand might be better for kinesthetic learners while seeing it on the blackboard might work better for visual learners, but we also know that older learners can concentrate and perform fine motor task easier than younger children.
· For teaching math, using objects known to children that they can manipulate (like stones, seeds or nuts) might be best for hands-on learners while visual learners prefer the math activity be done on the blackboard.
12. [SLIDE 11]: Gardner’s Eight Intelligences. Multiple intelligences: review the slide on multiple intelligences, reminding participants of the session on learning styles. 
Note: 
You may choose to refer the participants back to the global education session on Learning Styles and add points from that session here about multiple intelligences if you feel participants would benefit from a refresher.
13.  [SLIDES 12 and 13]: Best practices and strategies in early primary grades. Read the points on these two slides and say, “When teaching young learners, it’s important to think carefully about all the factors we have discussed: developmental levels and what different aged children are capable of, the ways people learn best (the learning triangle) and children’s natural intelligences. We are now going to practice and apply these ideas with two activities.”

	Practice

25 minutes
Trainer Material 2: Learning Activity Cards
	Applying What We Know: Helping Young Children Learn
Participants will analyze a number of learning opportunities and decide if it works well for one of three developmental age spans, 5-6 years old, 7-8 year olds and 9-10 year olds. If an activity doesn’t work as is, the small group will alter it to “fit” for its assigned age group. 
1. Break participants into groups of four to five participants. You will want to have at least one group for each age level: 5-6 years, 7-8 years and 9-10 years. If you have a large number of participants, you will need to assign multiple groups to the same age level.
2. Instruct each group to pick four activity cards from Trainer Material 2 and work in their small group to determine whether or not these activities as written are appropriate for the age group of young learners they have been assigned. If they think that the activity is not right for their assigned age group, each group should spend some time creating an alternative activity that is appropriate for their assigned age and would achieve the same goal.
Post Adaptation: 
You may wish to change the activities printed on the cards if they do not fit with your context of the types of activities children would do in a school setting and substitute them for others. You will want to ensure that the activities you choose are simple school-type tasks that you know children are frequently asked to do in the primary grades.

3. Tell each group they will have fifteen minutes and should be prepared to explain why or why not the activity is developmentally appropriate, but also explain that every group will not necessarily report out.
4. After fifteen minutes, ask two or three groups to choose one of their four activities and present it to the large group, explaining whether it was appropriate for their age span, and if not, how they altered it to make it appropriate. 
Note: 
You will need to monitor time here; be sure that participants understand and have done the activity correctly. If they seem unsure or are making mistakes, consider spending more time, however if they have the concept and it’s easy, do fewer presentations and move on to the application. 

	Application

25 minutes
Trainer Material 3: Case Study Creating Meaningful Learning Opportunities with Young Learners

	Case Studies: Creating Meaningful Learning Opportunities with Young Learners
Participants explore a case study and develop possible learning opportunities to respond to each case study situation.
1. Split the large group into small groups (you want at least three members for each small group). 
2. Hand out the case study from Trainer Material 3 to each small group.

3. Explain that each small group will read through the case study, answer the questions and develop a session design to address the issues of the case study.
4. Tell the large group that each group will have 15 minutes to prepare before proceeding to a large group report out and that they will have three minutes to present their case study recommendations. 
5. Each group takes three minutes to report out to the large group.
6. After each small group reports out, continue with a more in-depth discussion with the large group probing further using questions such as:
· How, in addition to large group work, could the classroom be structured to optimize learning for all of the first graders?

· Are there alternates in addition to the blackboard work to reinforce new concepts? What might they entail?

· Are there variations to the large group work that may benefit other kinds of learners? (Hint: use the learning triangle, child development and learning characteristics to think of these variations) 
· How can you and your counterpart best use your time with the students?

· What kinds of activities would you use with teachers to introduce the notion of more developmentally appropriate and student centered teaching techniques for 1st grade learners?
Post Adaptation: 
You may think of more appropriate questions depending on your context. And what you want the “take-away” to be for the participants; the critical part of the discussion is for the participants to think carefully about how they will use the content of this session when they work with young children and counterparts.
7. As a large group, create the talking points for this counterpart discussion (as mentioned in the case study).
Note: 

This activity is an assessment of Learning Objective 1. 
8. Say to the group, “Let’s finish our KWL Chart by filling out the “L” (what I learned) together and on your sheet.”
9. Return to the filled in KWL Chart on the flipchart and ask for items to add to the L column.
10. Ask the group explicitly to explain how child development and the learning triangle influence designing learning encounters with young learners. Add this information to the “L” column.
11.  As participants share responses, ask them to explain or define the item they mentioned they have learned. Like at the beginning, ask participants to review the “w”, what I want to learn to make sure they feel they have covered all the items on their list. If certain topics or concepts remain, tell participants where to find out the information to that you will provide it to them. 

Note: 
This activity is an assessment of Learning Objective 2. 

	Assessment


	Learning Objective 1 is assessed by the trainer during the design activities for Learning Activity Cards and the responses for the case study.
Learning Objective 2 is assessed by the completion of the KWL Chart. 

	Trainer Notes for Future Improvement
	Date & Trainer Name: [What went well? What would you do differently? Did you need more/less time for certain activities?]


	Handout 1: KWL Chart


	K
	W
	L

	
	
	


	Handout 2: Characteristics of Primary School Learners


	
	Age 5-6
	Age 7-8
	Age 9-10

	1. Ways of learning
	· Prefers to learn by touching, holding things or through doing. 


	· Developing ability to learn by seeing, listening in addition to doing.
	· Can engage all senses for learning. (multi-sensory learning)

	2. Reasons for learning
	· Enjoys new experiences.

· Develops interests in specific themes or topics.

· Likes fun and adventure.

· Likes praise and have attention of adults.

· Wants to please adults.
	· Enjoys new experiences.

· Begins to be interested in specific themes or topics.

· Likes fun and adventure.

· Likes praise and have attention of adults.

· Wants to please adults.
	· Is motivated to learn things that are interesting to them.

· Likes to memorize and learn new information.

· Wants to understand why things happen.

· Likes fun and adventure.

	3. Physical development
	· Has lots of energy and is very active.

· May have difficulty with fine motor tasks.
	· Has developed the ability to engage in sports or games.

· Fine motor skills refined.
	· Performs precise fine motor tasks and has developed the ability to master some sports or games.

	4. Emotional development
	· Feelings change frequently.

· Has difficulty controlling his/her behavior.


	· Increasing self control.

· Less self absorbed, enjoys friendships.
	· Is independent and likes to do things independently.

· Will do things without being asked.

· Likes making friends and working with groups.

	5. Social development
	· Thinks more about himself/herself than others.

· Difficulty expressing & understanding feelings.
	· Likes to work in groups but needs supervision.
	· Thinks about and understands relationships with others.

· Likes to work collaboratively.

	6. Cognitive (Thinking) ability
	· Difficulty understanding consequences.

·  Beginning executive functions (planning, self- regulation)

· Difficulty planning ahead.


	· Understands consequences. 

· Understands main idea but may have difficulty identifying steps or details.

· Begins to see connections. 

· Can identify similarities and differences.
	· Can classify things using simple characteristics.

· Understands cause and effect.

· Struggles to accept responsibility for behavior. Knows strategies that can be used to solve problems or learn (for example, asking for help, taking notes).

	7. Attention span
	· 10-15 minutes


	· 15-25 minutes
	· 25-35 minutes

	8. Study skills
	· Mostly passive. May not look for opportunities to learn.


	· Needs adult guidance to complete learning tasks.
	· Takes increased responsibility for learning.

· Enjoys self directed learning.

	9. World knowledge
	· Difficulty understanding things outside of experience or beyond community.


	· Understanding of the world is limited, but increasing. 
	· Curious about the world.

· Developing a greater understanding of things beyond family and community.

	10. Ability to learn abstract ideas
	· Learns best when things are connected to something familiar to them.


	· Begins to understand things, which s/he can’t see.


	· Can understand most abstract ideas.


	Trainer Material 2: Learning Activity Cards


	Write name
	Take a written test
	Compare

two objects

	Recite a poem by memory
	Sing a song
	Tell a story

	Role play

or act
	Read individually


	Read out loud

	Write a list
	Draw a picture
	Work independently in a group project

	Do math word problems
	Copy from the chalkboard
	Play the game “tag”

	Fill in table with

information
	Do grammar exercises
	Repeat clapping patterns

	Play bingo
	Listen to a story being read out loud
	Follow three step directions

	Count to 20
	Create a poem
	Play Simon says

	Write a short essay
	Do two digit addition
	

	
	
	

	
	
	


	Trainer Material 3: Case Study


You have been team teaching in a first grade classroom of 68 children since the beginning of the school year. Your co-teacher has insisted upon a model of teaching literacy and reading to the large group while you move throughout the class helping children who require a bit more attention with the written blackboard assignment that follows each large group lesson. While your co-teacher delivers her lesson, you notice that many of the children are not paying attention, and by the time the teacher gets to the end of the lesson (which usually lasts about 30 minutes) to explain the follow-up work on the blackboard most children cannot do the assignment. In a team meeting, you decide to initiate a discussion with your co-teacher.

Specifically, you want to suggest some alternatives she might be willing to try with you. Using these guiding questions, come up with a list of 5-8 talking points for your discussion with your co-teacher taking into consideration child development, the skills you know first graders possess and can master as well as natural learning styles and preferences to inform the suggestions you make. 
1) How, in addition to large group work, could the classroom be structured to optimize learning for all of the first graders?

2) Are there alternate methods in addition to the blackboard work to reinforce new concepts? What might they entail?
3) Are there variations to the large group work that may benefit other kinds of learners?

4) Do you have suggestions about the amount of time spent on large group instruction and other ways to structure it?

Post Adaptation:
If you have already covered these concepts: working with counterparts, establishing good school relationships; you could lengthen this session by 30 minutes to ask groups to create a session design (using 4MAT) for a teacher training that would incorporate their talking points. 
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