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Introduction
The Global Education Training Package supports the Peace Corps 2010 Comprehensive Agency Assessment Strategy #2: Focus In/Train Up. It is a collection of 29 session plans based on current research and established effective classroom practices. It was developed through a collaborative process, involving recognized experts in the education field and collaboration between overseas and OPATS Staff.  This process included five Roll Out Workshops on the TEFL (Teaching English as a Foreign Language) curriculum, where more than 35 sessions in different Education training packages were demonstrated by specific post trainers and observed and critiqued by all. The purpose of the Global Education training package is to provide a global standard of excellence in teacher training, ensuring that all Education Peace Corps trainees and Volunteers have a solid foundation of teaching knowledge, skills, and attitudes needed to facilitate improved teaching, learning skills, and practices in their respective Project Areas: TEFL, Childhood Literacy, Girls’ Education and Empowerment, and Math, Science, and ICT (Information & Communications Technology).  

The goal is that Education trainees and Volunteers worldwide receive consistent, high-quality training in the areas where Peace Corps works and, through increased training and awareness of monitoring and evaluation, better demonstrate and share their contribution to the technical development of their respective host countries.  This training package, informed by recognized principles and practices in the field of Education and best practices from Peace Corps posts, is designed to allow necessary post or project adaptations.  

The training sessions for the entire Education training sector are rigorous. They are demanding because many posts request qualified teachers and because it can be difficult for a relatively young recent college graduate to establish credibility with veteran host country teachers.  The need for high quality, consistent training is crucial especially since these training sessions support TEFL Volunteers, and Peace Corps is working to establish a Peace Corps TEFL Certificate. 

Three ways that Peace Corps tries to build credibility for Volunteers with little or no academic background in Education or teaching experience are (1) increasing their native speaker awareness so that they can discern language patterns and then find ways to explain them, (2) helping them facilitate teacher Communities of Practice, and (3) providing principles and practices so that Volunteers can engage in decision-based teaching. 
Training sessions enhance language awareness by making participants explicitly aware of language as it is used, abused, and played with (puns, rhymes, songs) in the real world so that they become more adept at perceiving language patterns that are used to teach content and can explain them to their students. 
Training sessions prepare Volunteers to support teacher Communities of Practice because these communities are the foundation of all teacher professional development (indeed, teacher associations are simply formal Communities of Practice) and because teacher Communities of Practice are a place where teachers who teach in English can practice their own English to conduct more of their lessons in English. 
Training sessions encourage decision-based teaching because classroom instruction involves making dozens of on-the-spot decisions.  Principles and strategies that support this kind of decision making are integrated in training sessions through case studies and classroom situation simulations. 
Training Sessions for the Global Education Sector and the four Project Areas do not attempt to respond to training needs related to post-specific conditions, such as the organization of the school system, the national educational culture, and national curricula.  Sessions responding to these needs are in addition to required Education training sessions.

The Global Education Training Package was developed through a variety of working groups, including experts in general education as well as the four education Project Areas, along with Peace Corps/Washington and overseas staff in all regions.  The steps taken to create this training package include:  analyzing core teaching competencies across each region; developing learning objectives representing both the common body of knowledge that all practicing teachers are presumed to have and the knowledge, skills, and attitudes that Education Volunteers in particular need; reviewing teaching research, academic programs and teaching materials from across the academic fields, Peace Corps posts, and other development organizations; and creating session plans that meet Peace Corps interactive and learner-focused training style.

How to use this Training Package
According to the FY12 Focus In/Train Up Road Map, all posts with Education projects were asked to integrate and facilitate the global core sessions during FY12.  Additionally, posts with TEFL programs were to pilot nine other TEFL-related sessions.  Though many posts already provide training in these topics, piloting these standardized session plans will help Peace Corps develop a set of rigorous, high-quality sessions that have been vetted by OPATS and external technical experts, as well as overseas staff. The package supports the agency’s Focus In/Train Up strategy by providing materials to support consistent, highly effective training for all Volunteers.  

Directors of Programming and Training (DPTs), Training Managers (TMs), Associate Peace Corps Directors (APCDs)/ Program Managers (PMs), and other relevant post staff should review these session plans and work with the post’s programming and training team to develop a plan for piloting as many global education sessions as possible. Guidance for prerequisites, sequencing, and trainer preparation for each of the sessions is available in each session plan. 

The Overview below is a snapshot of the entire package that includes the core competency, terminal and enabling learning objectives, session title, prerequisites, suggested sequencing in the training calendar, and time recommended for each session. An Excel version of the Overview that allows for filtering by column is available on the intranet via this link:  http://inside.peacecorps.gov/index.cfm?viewDocument&document_id=46141&filetype=xlsx is a tool to assist posts in comparing the Global Education Training Package session learning objectives with those that are currently used at post.  It will guide posts through a five-step process for piloting sessions. The steps are: 

1) Align current Education session plan learning objectives with Global Education learning objectives in this package.

2) Determine if your post has a similar existing session that will be replaced with the Global Education session, or if the Global Education session will be added to the Calendar of Training Events (COTE). 

3) Select a date and staff member(s) to pilot the session.

4) Pilot the session. 

5) Give feedback on the session. Field feedback is a critical part of the roll out for all Focus In/Train Up training packages.  When a post pilots a session from the Global Education training package, post staff are requested to submit their feedback on the pilot using the feedback survey found in the Focus In/Train Up area of the intranet: (http://inside.peacecorps.gov/index.cfm?viewDocument&document_id=36573&filetype=htm).      
Based on field feedback collected during this pilot year, sessions will again be revised and new or additional requirements will be specified in 2013.

Overview:  Global Education Training Package

OPATS has built on existing practices and vocabulary within the Training Design and Evaluation (TDE) process to create an organizational structure for training packages. Because posts sometimes use terminology in different ways, some components require definition:

Competency:  a cluster of knowledge, skills, and attitudes (KSAs) that enable a person to perform interrelated tasks in service of a major job function—in other words, an observable job performance that requires a combination of KSAs in order to do it well.  These were established based on surveying what posts were using. An example of a competency is: Facilitate improved teaching and learning skills and practices.
Terminal Learning Objective: a larger (more complex) K, S, or A that the learner will possess or be able to perform as a result of one (or, often, a series of) training sessions. A terminal learning objective includes all related session objectives. An example Terminal Learning Objective is: Participants will demonstrate classroom routines, practices, and activities that result in engaging, focused, and well-ordered classes.
Session Title: name of the session.
Session Learning Objectives: describes the objectives of an individual session plan and builds toward the terminal learning objective of the unit or training package. 

· Though these have sometimes been called “enabling learning objectives,” for Focus In/Train Up purposes, OPATS has chosen to call them “session objectives.” 
Prerequisites: a list of the other sessions in the Global Core training package that must be conducted prior to the delivery of a particular session.
COTE (Calendar of Training Events): this column provides suggestions for sequencing and placement of the sessions in this training package.  Working definitions for training events can be found in the P & T Guidance, and are as follows:  

Pre-Service Training (PST): events typically held within the eight to twelve week start of Volunteer service, 
In-Service Training (IST): events held between the three to six month mark of Volunteer service,
Mid-Service Training (MST): event held at the one year mark of Volunteer service,
Close of Service (COS): event held three to four months prior to Volunteer Close of Service.
Length: Estimated duration time of the session.  
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Facilitate Participants will demonstrate  Your First Lesson 1. Participants will recall and write on paper without looking at the =~ None Pre-
improved effective teaching practices reading at least seven of the thirteen tips for how to successfully departure mins
teaching and  that incorporate general teach their first class.
learning skills teaching knowledge and 2. EITHER participants will design and simulate delivering a lesson
and practices  skills that include elements to support student practice:
of language and literacy a) for both introducing one’s self and introducing others that
instruction and clearly incorporates at least four of the tips mentioned in the
accommodate different reading.
educational cultures. OR

b) for supporting student practice of essential phrases for
communicating in English.

Facilitate Participants will design Lesson Planning- 1. Participants will list at least five ways that lesson planning will None Pre- 60
improved instructional frameworks Introduction to be personally valuable to invitees as Volunteers. departure mins
teaching and  and teaching materials, and ~ 4MAT 2. Participants will be able to list and explain the five phases in a

learning skills  ways to access, organize, 4MAT lesson plan

and practices  and store them to respond
to student needs and
incorporate recognized
instructional design
processes and standard
information storage and
retrieval practices.

3. Participants will be able to discuss the importance of
assessment and how it relates to learning goals

4. Participants will be able to give at least one example where a
teacher might be justified in adapting the format of a 4MAT
lesson

5. Participants will individually design a “classic” five phase 4MAT
lesson plan, suggesting activities for each phase and a rationale
for those activities. Participants will also furnish a goal for the
lesson (“learning objectives will be defined, explained, and
practiced in Pre-Service Training”) and suggest a means to assess
achievement of this goal.

6. The lesson the participant designs will either be (a) one s/he
imagines herself/himself teaching in her/his teaching role in
her/his host country or, if the participant feels that s/he lacks
the experience and background to design that kind of lesson, (b)
s/he will design a lesson on some relatively contained skill or
task that s/he knows well.
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Facilitate
improved
teaching and
learning skills
and practices

Facilitate
improved
teaching and
learning skills
and practices

Facilitate
improved
teaching and
learning skills
and practices

Participants will
demonstrate classroom
routines, practices, and
activities that result in
engaging, focused, and well-
ordered classes.

Participants will
demonstrate effective
teaching practices that
incorporate general teaching
knowledge and skills that
include elements of
language and literacy
instruction and
accommodate different
educational cultures.

Participants will demonstrate
effective teaching practices
that incorporate general
teaching knowledge and skills
that include elements of
language and literacy
instruction and
accommodate different
educational cultures.

Successful
Teachers=
Successful
Students

Language
Awareness
1-Socio-Cultural
to Grammatical
Competence

Crossing
Educational
Cultures-
Helping
Volunteer Fit
into Their Roles

1. Participants will give 3-4 examples of how being a teacher is a
role and examples of how this role supports or contrasts with
expressed aspects of their own identities.

2. Participants will identify 3-5 characteristics associated with each

effective and ineffective teaching.

3. Participants will discuss why delivering information well is not
sufficient to provide successful learning, and discuss the
importance of building trust and respect.

4. Participants will explain how teaching competence consists of
“practice,” “relationship,” and “commitment” and be able to
explain each of these terms.

5. Based on the session, participants will individually identify in
writing 3-5 challenges they may face in trying to be a successful
teacher, and describe how they will try to address them.

1. Participants will work in both whole group and small groups to

demonstrate their ability to accurately correct and explain errors

of communicative competence.

2. Participants will demonstrate knowledge of the session by
correctly explaining the key concepts of the session, by giving
examples of each of the communicative competencies, and by
giving appropriate illustrations of different communicative

competencies or how they can use their native speaker language

awareness to explain correct usage.

1. In groups, participants will explain and give examples to teach
how a particular dimension of educational culture is manifested
in U.S. school culture and in other school cultures to other
participants in the session, so that the other participants can
provide an adequate description of the differences.

2. Having selected one dimension of educational culture,
participants will create strategies to incorporate an
understanding of differing underlying values and beliefs.

None

None

Global Core:
Integrate into
the
Community
“Cross-
Cultural
Behaviors and
Values”
session

Pre-
departure

PST Early

PST Early

mins

120
mins

mins
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Facilitate Participants will Building Good 1. Participants will list at least three ways in which they may be Global Core:
improved demonstrate techniques and  School perceived by members of their school community and discuss Cross Cultural mins
teaching and  strategies to establish and Relationships various strategies they can use to better fit in.
learning skills  maintain good relationships 2. In groups, participants will share two insights regarding each of
and practices  with teachers, in classrooms, the following kinds of employee relationships: (a) public vs.
and between the school and private relationships, (b) partner teachers, {(c) other teachers, (d)
larger community to foster administrators, and (e) students.
teacher professional growth, 3. After discussion, participants will articulate a reasoned

student achievement, and
community engagement in
schools.

approach to dealing with two (one from each) of the common

situations described in the handouts “Education Volunteer

Frustrations” and “Counterpart Frustrations.” A reasoned

approach would include:

¢ at least two types of information and sources for that
information that would be crucial to defining the problem,

¢ an analysis of the problem based on the above information
(which might include matters such as cultural norms,
individual personalities, past histories, and severity of the
problem),

* at least two interventions that the Volunteer might take in
response to the problem—typically with different
stakeholders in the problem

* at least one way to save face for the counterpart
¢ at least two possible outcomes to the interventions

Facilitate Participants will Classroom 1. After an introduction to classroom tips, practices, and routines, Your First PST 120
improved demonstrate classroom Management - participants will demonstrate one classroom management Lesson; mins
teaching and  routines, practices, and Tips, Practices, strategy for their peers and will make suggestions for improving  Language
learning skills  activities that result in and Routines or adapting the classroom management strategy. Awareness 1
and practices  engaging, focused, and well- 2. Reflecting on the classroom management practices introduced
ordered classes. in the session, participants will write a critique of three
classroom management practices to demonstrate how teaching
not only involves providing content, but also structuring
classroom activities to facilitate learning.
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Facilitate Participants will Functions & 1. Individually, participants will explain “functions,” “chunks,” and Your First
improved demonstrate effective Notions the difference between a notional/functional approach and a Lesson; mins
teaching and  teaching practices that grammatical one, according to the information provided in the Language
learning skills  incorporate general teaching session. Awareness 1
and practices  knowledge and skills that 2. In pairs or small groups, participants will brainstorm two or
include elements of more different functions and the conventional language that
language and literacy accomplishes them, or match two or more conventional
instruction and expressions to functions they represent.

accommodate different

3. In pairs or small groups, participants will design appropriate,
educational cultures.

authentic dialogues that represent conventional English
expressions used to accomplish a function.

4. In pairs or small groups, participants will design a complete,
appropriate function lesson based on the dialogue they
developed in learning objective three.

Facilitate Participants will Gender 1. Participants will analyze classroom practices to identify those Global Core: PST 120
improved demonstrate effective Equitable that promote or hinder gender empowerment. Gender mins
teaching and  teaching practices that Teaching 2. Participants will demonstrate teaching strategies that increase ~ Equality and
learning skills  incorporate general teaching  Practices gender equity awareness among girls and boys. Women’s
and practices  knowledge and skills that Empowerment

include elements of Parts1& 2;

language and literacy PACA

instruction and
accommodate different
educational cultures.

Facilitate Participants will Taking Charge of 1. When asked individually, participants will be able to explain Your First PST Late/ 90
improved demonstrate classroom Your Classroom; what a “teacher performance gap” is, and why it is important for  Lesson; IST mins
teaching and  routines, practices, and Taking Charge of teachers to discover their performance gaps. Classroom
learning skills  activities that result in Your Teaching 2. By the end of the session, participants will state at least one Management:
and practices  engaging, focused, and well- conventional practice in a local classroom that might conflict Tips

ordered classes. with their own teaching values and beliefs and suggest an

appropriate response to this gap.

3. Participants will work individually to develop at least five clear
(that is, clear and understandable to another experienced teacher)
teaching values and/or beliefs and be able to devise at least two
classroom practices or routines that can embody each one.
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Facilitate Participants will Feedback and 1. Participants will work in groups to achieve consensus on at least  Lesson PST Mid
improved demonstrate classroom Error Correction two characteristics for each of the following: (a) what good Planning and (prior to mins
teaching and  routines, practices, and feedback should do for students, (b) what good feedback Classroom practice
learning skills  activities that result in shouldn’t do to students, (c) techniques that provide supportive =~ Management: teaching)
and practices  engaging, focused, and well- feedback. Tips;
ordered classes. 2. Participants in groups will analyze five case studies of teacher- Classroom
student classroom interactions to determine when to give Management:
feedback and how to give that feedback effectively. Creating
Classroom

3. In pairs, participants will practice providing effective feedback

and using at least three different error correction techniques. Culture
Facilitate Participants will engage in Peer 1. After observing a teacher in action, participants will role play Your First PST 120
improved constructive practice Observation giving critical feedback in a sensitive, empathetic way according  Lesson, (prior to mins
teaching and  teaching, observe teaching, to session guidelines. Building Good  practice
learning skills  and debrief observations in School teaching)
and practices  interactive, empathetic Relations;
ways. (ideally)

Teacher

Communities

of Practice (in

English)
Facilitate Participants will Reading 1. After reading a short sample text, participants will identify at None PST Mid 90
improved demonstrate effective Comprehension least three strategies they can use to make sense of texts. mins
teaching and  teaching practices that 2. Participants will explain one technigque for supporting students’
learning skills  incorporate general teaching comprehension of informational texts, and three questions to
and practices  knowledge and skills that ask students to help them make connections to texts.

include elements of
language and literacy
instruction and
accommodate different
educational cultures.

3. In small groups, participants will demonstrate a reading activity
for their peers and generate at least two reading comprehension
guestions specific to their text.
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Facilitate
improved
teaching and
learning skills
and practices

Facilitate
improved
teaching and
learning skills
and practices

Participants will
demonstrate classroom
routines, practices, and
activities that result in
engaging, focused, and well-
ordered classes.

Participants will
demonstrate techniques and
strategies to establish and
maintain good relationships
with teachers, in classrooms,
and between the school and
larger community to foster
teacher professional growth,
student achievement, and
community engagement in
schools.

Student
Centered
Classrooms

Teacher
Communities of
Practice

1. By the end of the session, participants will individually explain at
least two ways student centered learning differs from traditional
teacher centered learning.

2. Participants will discuss in the whole group how the classroom
behaviors of two case study students (Bart and Lisa Simpson)
were likely shaped by at least two teacher expectations (for
each student) and suggest the teacher behaviors associated with
those expectations, and propose at least two changes in teacher
behavior that could be made to lift negative student
expectations.

3. Participants in groups will design an original “everybody
participates” activity according to the guidance provided in the
session.

4. Participant in groups will design either a “sharing differences” or
an “empathy building” activity according to the guidelines
provided in the session.

5. Participants will work individually to suggest at least three
appropriate ways to respond to individual student case studies
they are given using student centered-teaching.

1. Participants in groups will correctly categorize four examples of
communities, according to whether or not they represent
Communities of Practice.

2. Participants individually will be able to list at least three
strategies for building or strengthening teacher Communities of
Practice.

3. As a whole group, participants will successfully model the four
steps of a mosaic activity and share at least three benefits of this
type of activity for building Communities of Practice.

4. In groups, participants will pilot the model Communities of
Practice activity on giving directions and list two ways they
would adapt the activity to fit their own teaching style and local
circumstances.

Your First
Class;
Classroom
Management:
Tips;
Classroom
Management:
Building
Classroom
Culture;
Learning
Styles

Your First
Lesson,;
Building Good
School
Relations

PST Mid

PST Mid

2.5
hours

120
mins
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Facilitate
improved
teaching and
learning skills
and practices

Facilitate
improved
teaching and
learning skills
and practices

Facilitate
improved
teaching and
learning skills
and practices

Participants will
demonstrate effective
teaching practices that
incorporate general teaching
knowledge and skills that
include elements of
language and literacy
instruction and
accommodate different
educational cultures.

Participants will
demonstrate classroom
assessment practices and
monitoring and evaluation
tools that conform to best
practices of Science, Math,
or ICT assessment, data
collection on student
learning, and instructional
adaptation in light of
assessment results.

Participants will
demonstrate classroom
routines, practices, and
activities that result in
engaging, focused, and well-
ordered classes.

Teaching
Vocabulary

Assessment-
Concepts

Teaching Large
Classes

1. Participants will list at least six aspects that we need to know None

about words and explain why each aspect is useful.

2. Participants in groups will demonstrate application of at least
one strategy for teaching vocabulary and at least one
conventional activity for practicing vocabulary.

3. Participants will analyze a student text to determine
(a) which vocabulary items in the text to teach
(b) when to teach these items during the lesson

(c) techniques or activity types they would use to teach the
words they selected.

1. By the end of the session, participants will identify at least four None
issues that a teacher should consider when designing,

implementing, or evaluating an assessment.

2. Participants will explain the concepts of validity, reliability,
feasibility, and backwash and give at least one example of each
(either by showing a test that reveals the concept or one that
fails to do so).

3. In groups, participants will analyze a flawed sample assessment
to (a) determine its flaw and (b) suggest at least two ways to
improve the assessment.

4. In groups, participants will evaluate the design of one of four
assessments and correctly answer the questions posed about
the assessment.

Lesson
Planning; Your
First Class;

1. Participants will list and explain four key strategies for
successful large classes.

2. Participants will engage in a jigsaw activity with self- and peer-

assessment activities and afterwards be able to state two or Classroom

more benefits to using a jigsaw approach and identify two or Management:

more benefits and two or more challenges to using self- and Tips; Special
Needs

peer-assessment activities.

3. Participants will engage in sample classroom routines, practices,
and activities that lead to effective, well-ordered large
classrooms and after be able to list at least three benefits and
two concerns they have with implementing these routines and
activities in their own classrooms.

PST Mid

PST Mid-
Late

PST Mid-
Late

mins

90
mins

90
mins
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Facilitate Participants will design Materials 1. Having listed common types of classroom materials, participants Limited PST Late
improved instructional frameworks Design in pairs identify the best uses of 3 of these classroom materials Resources; mins
teaching and  and teaching materials, and and note their pros and cons in the local teaching environment. Student
learning skills  ways to access, organize, 2. In groups, participants will analyze one type of classroom Centered
and practices  and store them to respond material and correctly identify at least three characteristics of Learning

to student needs and particularly good examples and three characteristics of poor

incorporate recognized examples of the material.

instructional design
processes and standard
information storage and
retrieval practices.

3. Participants will work in groups to assess the quality of locally
available teaching materials and make at least three suggestions
about how these materials could be improved or supplemented.

Facilitate Participants will Blended 1. Participants will work through to consensus to categorize Your First PST Late/ 120
improved demonstrate techniques and  Pedagogies pedagogical practices that are typically (a) U.S.-based, (b) Class; NNESTS  IST mins
teaching and  strategies to establish and representative of the host country, or (c) representative of both  and NESTs
learning skills  maintain good relationships educational cultures.
and practices  with teachers, in classrooms, 2. In groups, participants will identify strategies to resolve

and between the school and potential tension with co-teachers that acknowledge a non-U.S.

larger community to foster pedagogical practice point of view.

teacher professional growth, 3. In pairs, participants will demonstrate their ability to

student achievement, and
community engagement in

respectfully and mindfully lobby for introducing a new
pedagogical practice in a classroom when facing hesitation from

schools. a counterpart teacher about making such a change. Success will
be measured by the extent to which the outcome of the
negotiation is acceptable to both parties.
Facilitate Participants will Content Based 1. Participants will individually provide an example that illustrates Language PST Late/ 120
improved demonstrate effective Instruction how literacy is more than just reading and writing, and how Awareness 1; IST mins
teaching and  teaching practices that elements of literacy may be taken for granted. Lesson
learning skills  incorporate general teaching 2. In groups, participants will analyze a representative text or Planning;
and practices  knowledge and skills that lesson to identify at least two language and two literacy Grammar 2,
include elements of elements that students would need to be taught explicitly to Vocabulary
language and literacy understand the text/lesson content.

instruction and
accommodate different
educational cultures.

3. Participants in groups will analyze a text or lesson to identify at
least three language and two literacy elements that need explicit
attention and then suggest effective ways to help learners
access the content of the lesson.




[image: image9.jpg]Terminal Learning Objective Session Learning Objectives COTE

Facilitate Participants will Critical Thinking 1. In a whole group discussion, participants will give examples of Lesson PST Late/
improved demonstrate effective three types of questions (text to self, text to world, text to text) planning IST mins
teaching and  teaching practices that that teachers can ask to help students build critical reading skills.
learning skills  incorporate general teaching 2. Participants in small groups will brainstorm an everyday
and practices  knowledge and skills that problem or decision relevant to their student audience, and

include elements of then generate at least 5 questions to guide learners in using

language and literacy critical thinking to make an informed decision.

instruction and

3. Given a specific case study, participants in groups will develop a
accommodate different

related lesson designed to enhance students’ critical thinking

educational cultures. <kills.
Facilitate Participants will design Limited 1. Participants in the whole group will find at least three plausible Classroom PST Late/ 90
improved instructional frameworks Resources ways to make Martin’s low resource classroom more effective Management: IST mins
teaching and  and teaching materials, and and/or student centered. Tips;, Large
learning skills  ways to access, organize, 2. In pairs, participants will correctly identify resources they have,  Classes; either
and practices  and store them to respond resources they need, and potential challenges they will face (and ~ Student

to student needs and suggest at least one reasonable response to each challenge). Centered

Teaching or
Multi-
proficiency
Level Classes

incorporate recognized
instructional design
processes and standard
information storage and
retrieval practices.

3. Participants in groups will be able to describe one technique,
alternative resource, material type, and activity that can
respond to limited resource situations and explain why they
value it.

4: Groups will devise feasible and effective ways to adapt to a
limited resource situation assigned to them.

Facilitate Participants will Students with 1. In groups, participants will identify at least five strategies for Classroom PST/IST 120
improved demonstrate classroom Special Needs & working with special needs students and indicate situations in Management mins
teaching and  routines, practices, and Behavioral which each strategy is most appropriate. 1

learning skills  activities that result in Interventions 2. In groups, participants will analyze a special needs student case

and practices  engaging, focused, and well- study to determine at least three strategies for supporting the

ordered classes. student’s progress and managing her/his classroom challenges.
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Facilitate Participants will Classroom 1. In groups, participants will explain at least three techniques for Your First
improved demonstrate classroom Interactions and making whole group interactions more engaging (along with the  Class; mins
teaching and  routines, practices, and Transitions management problems these technigues solve). Classroom
learning skills  activities that result in 2. In groups, participants will explain at least three techniques for ~ Management
and practices  engaging, focused, and well- improving and managing lesson packing (along with the 1,; Classroom
ordered classes. problems with pacing that these techniques solve). Management 2

3. In groups, participants will explain at least three techniques for
managing smooth transitions in and out of group work (along
with the management/pacing problems that these techniques
solve).

4. Participants will identify changes they can make to their own
teaching in order to manage interactions, pacing, and transitions
in their classrooms more effectively, resulting in greater student

engagement.

Facilitate Participants will Learning 1. Individually, participants will list at least five learning styles or Global IST 90
improved demonstrate effective Styles and multiple intelligences and at least one technique to respond to Education mins
teaching and  teaching practices that Differentiated each in the classroom. Sector:
learning skills  incorporate general teaching  Instruction 2. Participants will work in small groups to make at least five “Classroom
and practices  knowledge and skills that adaptations to a traditional lesson to accommodate diverse Management —

include elements of learning styles and will provide a rationale for their suggested Tips, Practices,

language and literacy adaptations. and Routines”

instruction and

accommodate different

educational cultures.
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Tips for Facilitating Sessions in this Training Package

Given the variety of training models and factors that each post must accommodate in designing training sessions, each facilitator will need to carefully consider their training group’s characteristics and how to implement the session plans in this training package.  This will be relevant if the training audience is particularly large (over 35 participants) or small (under 10)--the facilitator will need to adapt activities and manage session times accordingly.  With smaller groups, the facilitator may want to change group work to pairs or individual activities to ensure the different possible case studies are used, allowing for more in-depth analysis during debriefing.  

With larger groups the facilitator will need to skillfully manage group work and whole group discussions in order to keep to the timeframe.  Some strategies are to:

· Enlist the help of your participants to stay on time and assign timekeepers who set alarms that will ring out loud.

· Provide warnings at the 5 min, 2 min and 1 min mark before an activity ends.

· Be strict and fair about time limits for group presentations and report-outs; clarify ahead of time what should be presented so that groups will be concise.

· If possible, break the group into two and assign additional qualified facilitators to run the session concurrently in another location.  In this case, facilitators must prepare and coordinate closely in order to ensure strong delivery and outcomes for the participants.

· Rather than small groups reporting out to the whole group, pair each one with another group to share their results.  If possible, have additional facilitators present for that part to encourage reflection and feedback.  Then, the lead facilitator simply summarizes briefly to the whole group drawing final conclusions. 

· Not every discussion or brainstorming session in training needs to be conducted in smaller groups.  If the purpose of eliciting participant feedback is simply to monitor participants’ understanding, eliciting responses from individual participants in whole group is entirely appropriate.

· Ask participants to assist when writing on flipcharts so that the facilitator can focus on keeping the discussion going.  However, brainstorming ideas should only be written on a flip chart if they are to be explicitly reviewed later.  It is a waste of time to ask someone to summarize, edit, and then write down spontaneous ideas if they are not to be used after. 
· Use ‘think, pair, share’ activities instead of large group brainstorming.  ‘Think, pair, share’ is an activity where participants individually think about an assigned topic and may be asked to write about their thoughts.  Then they pair up and discuss what they have thought about.  Lastly, participants are asked to share their thoughts with a larger group.  

· Support individual engagement with questions posed to the whole group by giving eight seconds for participants to consider questions and possible answers, before calling on participants at random to answer.  This ‘think time/wait time’ strategy gives all participants the time to think through their answers, not just the fastest, and also helps the facilitator to evaluate more effectively to what degree participants are on the same page.   

Notes for post adaptations are included in every session. Facilitators should take care to look at the sessions as scheduled for the PST COTE (Pre-Service Training Calendar of Training Events) and think about any adaptations needed when two, three or four are taking place over the course of one day. For example, it may be wise to adapt the way that a brainstorming activity is conducted if it happens that there are multiple sessions in a row that involve brainstorming. Likewise, the facilitator may want to modify morning or post-lunch motivation activities to be more physically active, such as circulating around the room to find a conversation partner to talk to as opposed to talking to a neighbor while seated. When making these adaptations, be sure to maintain the objective of the activity so that the same outcome is reached. 

Extra preparation should be taken for the sessions that involve a form of technology. Some include presentations that require the use of an LCD projector. If power outages are common or an LCD is not available, the facilitator will want to ensure that hard copies of the slides in handout form are available as backup. Other sessions have links to videos and the facilitator will want to ensure that either the internet connection works with the link or that the video has been downloaded to a local computer. 

Session Plan Rationales and Integrated Practices
This training package includes 29 session plans that achieve six terminal learning objectives.  Below is a brief description of each session plan as well as integrated practices that support the learning in that session or unit.  Each session plan includes trainer preparation notes, trainer materials, handout, and “Post Adaptation” notes to guide Peace Corps staff in adapting the content for the specific post and sector context.   All session materials are available on the intranet, including session plans and relevant trainer materials such as PowerPoint presentations and handouts.   Trainer materials and handouts available in Microsoft Word follow the session plan itself at the end of the document.  Trainer materials and handout in other formats are stored in separate files. 
A Note about Education Session Plans: at times the content of sessions is demanding and guidance for learning activities can be complicated.  The best way to approach a session plan is to read through all handouts and trainer materials (including slide shows and videos) before reading the training session guidance. 

Unit: Pre-Departure Sessions
Unit Information: These three General Education Pre-Departure sessions serve to set invitee expectations and introduce invitees to the basics of lesson planning, how to deliver one’s first lesson, and ways to succeed in the role of teacher.

Pre-Departure Session: Your First Lesson
Session Information: This session asks invitees to design a first lesson and then rehearse that lesson to notice adaptations that might be required. The session covers basic classroom delivery techniques and guidance for presenting common first lesson topics: introductions and basic classroom expressions. It asks the invitee to complete some simple tasks and send the written results to a designated staff person at post.
Integrated Practices: This session introduces invitees to strategies for designing and delivering lessons and these strategies are reinforced through the other two pre-departure sessions, Lesson Planning and Successful Teachers = Successful Students, as well as PST (Pre-Service Training) sessions on Classroom Management Tips, Student Centered Teaching, Taking Charge of Your Classroom, Your Teaching, Materials Design, Learning Styles and Limited Resources. Lesson design and effective classroom practices are the foundation of teacher credibility so it is important for training staff to continually seek opportunities to reinforce and practice lesson design and delivery in a variety of ways. For example, when participants are preparing and delivering presentations or tasks in PST they should be reminded to follow lesson planning principles and good class delivery techniques. Care should also be taken to integrate into the Practicum concepts and practices that are often only simulated in training sessions.
Pre-Departure Session: Successful Teachers=Successful Students

Session Information: This session helps invitees develop better awareness of their attitudes to the role of teacher, understand the attitudes that successful teachers usually possess and learn principles and techniques to attain their own teacher success.  It asks the invitee to complete some simple tasks and send the written results to a designated staff person at post.
Integrated Practices: This session helps build awareness of the teacher role which can be reinforced by encouraging Volunteers to pay more attention to the techniques that their language teachers use, contrasting counterpart practices to their own, and through such training sessions as Building Good School Relationships, Blended Pedagogy, NNESTs and NESTs and Teacher Communities of Practice. Elements of this session also prepare Volunteer for their Practicum training where they should explore further their relation to the role of teacher as real students begin to react to the Volunteer’s own teaching.

Pre-Departure Session:  Lesson Planning—Introduction to 4MAT

Session Information: This session familiarizes invitees with the benefits of lesson planning and the structure of the 4MAT lesson plan. It asks the invitee to complete some simple tasks and send the written results to a designated staff person at post. 
Integrated Practices: Lesson designing and planning is an essential skill for any teacher. Asking trainees to reflect on the design of other training sessions in language, medical, safety and security sessions in PST, and other teacher training sessions such as Creating Dialogues, the other two pre-departure sessions and Student Centered Teaching,  as well as Lesson Design in the Math/Science/ICT and Childhood Literacy sessions on lesson planning and the planning aspects of language skills sessions (grammar, vocabulary, speaking, listening, etc.), serve to build trainee’s familiarity and confidence with lesson design.  Lesson Planning must be an ongoing, integral part of the Practicum experience.  
Terminal Learning Objective: General Teaching Knowledge and Skills
Unit Information: Peace Corps Volunteers must demonstrate effective teaching practices that incorporate general teaching knowledge and skills, including elements of language and literacy instruction as well as being able to accommodate different educational cultures. 
Session: Gender Equitable Teaching Practices 

Session Information: A prerequisite to this session is the Global Core session: Gender Equity and Women’s Empowerment, parts 1 and 2. In this follow up session, Peace Corps education sector trainees further investigate their own learning experiences and how those experiences could influence their behavior as teachers. Trainees will demonstrate fair and inclusive teaching practices.  Activities include the analysis of teacher-student interactions in the classroom, and the practice of equitable teaching techniques. This is important so that all Volunteers are aware of their own teaching practices and can act as positive models. 
Integrated Practices: Gender equitable teaching practices should be developed in all trainees at every opportunity. Encourage trainees to be analyzing when they observe and teach classes throughout PST. The assessment tool presented in this session can be used during Practicum or model teaching as a tool for the trainee as well as staff or peers conducting observations. This session is a recommended as a prerequisite to the training package Student Friendly Schools. 
Session: Content Based Instruction 

Session Information: This session should be facilitated mid to late PST when participants already have familiarity with text or lesson analysis and lesson design experience.  Ideally this session should precede Teaching Vocabulary.  The essential concept of Content Based Instruction is that when English is a medium of instruction it is not fair to throw EFL (English as a Foreign Language) students into the lesson where they will sink or swim because they are weak on the language that delivers the lesson content and may not have internalized concepts the lesson/text assumes that all students already know.  Teachers need to support students by helping them access the lesson content, despite limited English language proficiency. Techniques for how to teach content through English are presented with a focus on what kinds of English to teach (and how) as well as strategies for determining the underlying concepts of lessons that EFL students may not yet know well, so that these concepts can be taught to EFL students explicitly.

Integrated Practices: Strategies for analyzing texts and lessons to make them more accessible to second language students can be applied in any situation where instruction on a topic (say HIV/AIDs), must be conducted in English because comparable local language materials don’t exist.
Session: Critical Thinking
Session Information: This session has no prerequisites but is best provided mid-PST, once participants already have a foundation in fundamental teaching concepts and techniques.  The session is a humorous look at overly complex treatments of critical thinking along with an easy, practical approach to teaching critical thinking based on the example of the major decisions we all make in life. The session employs case studies and other classroom activities related to real life, so that volunteers can deliver them in their own classes and teach them to counterparts, especially counterparts who can teach students to think critically directly in their home language. 
Integrated Practices: Critical Thinking is closely related to critical reading and so connections will be strengthened with other sessions on reading.  Also, principles of critical thinking can be applied and reinforced in extra-curricular activities on life skills, healthy lifestyles, and HIV/AIDS prevention. Activities focused on cross-cultural understanding and adaptation are also opportunities to apply and expand critical thinking outside the classroom.   
Session: Crossing Educational Cultures—Helping Volunteers Fit into Their Roles
Session Information: This session should be delivered at the beginning of PST. If post has a post-specific training session that compares US and host country educational cultures, it may be substituted for this session.  Volunteers need to have tools to analyze the educational culture where they are teaching. This will enable them to predict what approaches may work and may not work with their students, help Volunteers anticipate students’ expectations about classroom practice, and develop strategies to introduce students and counterparts to new teaching approaches and practices. Here trainees learn to think not just in terms of national or regional culture but to the level of “educational culture.” By working with someone knowledgeable about the host country educational culture (an LCF, Language Cross-Cultural Facilitator, for example), they begin to compare similarities and differences between that educational culture and U.S. educational culture. 

Integrated Practices: This session has several linkages with the session on Cross-Cultural Communication in the Global Core. It can also integrate with any cross-cultural learning that occurs during language training. These concepts and techniques should be recalled and practiced during the Practicum so that students can discover and analyze cultural gaps that occur during their practice teaching.  
Session: Functions and Notions

The primary purpose of language is social interaction. ‘Functions’ describe the language needed to carry out a particular social function such as making requests or apologizing. ‘Notions’ describe the common thought processes we use such as comparing, discussing relationships, and categorizing.  Understanding how language is used allows Volunteers to prepare lessons and present content in ways that students can more easily understand. 

Session: Language Awareness 1—Socio-Cultural to Grammatical Competence
Session Information: Participants will learn to use their native English speaker intuitions to explain English to their students and counterparts as well as suggest activities and explanations they could provide to students. This is a useful skill whether participants plan to teach English as a Foreign Language, literacy in English, or Math or Science in English. The session is also relevant to those teaching in Spanish, Portuguese or French, if these languages are not students’ home languages.  
Integrated Practices: Language Awareness is applicable to any situation where people are working between languages and need to have ways to better analyze and participate in interactions.  Languages awareness strategies can be applied to participant language learning, to analyzing English for instruction to others, and to anticipating communication difficulties that others might experience. It is essential for teachers with limited grammar knowledge who need to find some type of on-the-spot explanation to language questions their students have and will be required to do so throughout the Practicum. 
Session:  Learning Styles and Differentiated Instruction
Session Information: This is not a required session and should be delivered only after completing the training session “Student Centered Classrooms.”  It could be introduced in late PST or as an IST (In-Service Training) session. This session serves to meet the diverse learning needs of the students. Peace Corps Volunteers must be familiar with the varied learning styles or multiple intelligences they may encounter among learners, as well as strategies for differentiating instruction to meet their individual needs. 
Integrated Practices: Learning styles are a part of any successful differentiated instruction classroom and are an instructional analysis tool. They are also a way to find out how best to engage student attention. Looking for how learning styles are applied in language classes can provide improved teaching strategies and participants should always be encouraged to revise any practicum lesson plans they develop to incorporate a variety of learning styles. 
Session: Reading Comprehension
Session Information: All Education Volunteers, regardless of the students or the content they are teaching, must be equipped with strategies to help build students’ reading comprehension skills. The challenges of comprehending reading content are laid out along with strategies to build reading comprehension and improve student engagement in learning.
Integrated Practices: Participants will make regular use of these strategies in all sessions that involve “reading to learn.” The strategy of “making connections” can be in all types of extracurricular activities for youth to make lessons or activities more obviously relevant to the youth’s own experience.
Session: Teaching Vocabulary

Session Information: This session is appropriate for mid-PST.  This session is based on the assumption that while there are many ways to learn words and teach vocabulary, trainees need to understand which methods are most appropriate for different kinds of words and for students of different ages and proficiency levels. Trainees should then gain practice in analyzing classroom texts to determine what vocabulary to teach and to design appropriate activities to teach that vocabulary.  
Integrated Practices: Vocabulary learning strategies can be integrated with Volunteer language classes and can be applied to any kind of content-based learning.  Vocabulary strategies have relevance to any type of reading activity and are an essential feature of learning how to read in a foreign language. Working with counterpart teachers to build English classroom vocabulary and discuss lessons in English is an essential element of Volunteer/counterpart and teacher/school interactions. 
Terminal Learning Objective: Community Relations
Unit Information: Participants will demonstrate techniques and strategies to establish and maintain good relationships with teachers, in classrooms, and between the school and the larger community to foster teacher professional growth, student achievement, and community engagement in schools. 

Integrated Practice for the Community Relations Terminal Learning Objective: Sessions have connections and application to all forms of cross-cultural and interpersonal relationships, and relate to the Global Core “Understanding My Work Partners” training session, but focus more exclusively on “school partners” and the school community. Principles and techniques from the sessions will be necessary to build good relationships with Practicum host teachers and school administrators.  Similarly the principles can be reinforced in asking participants to apply the same kind of analysis and support to their relationships with LCFs (Language Cross-Cultural Facilitators) and other host country training staff. Finally, because participants will in many cases see fellow PST participants as an informal community of practice, and they will be able to make connections to forming communities of practice with others. 

Session: Building Good School Relationships

Session Information: This is an early PST session that introduces participants to the diverse dimensions of most school communities so that  they can analyze challenges and opportunities for building good school relationships. This allows them to develop positive relationships with fellow teachers (especially co-teachers) and build communities of practice that will lead to better learning and improved teacher professional development. Case studies and critical incidents are presented so that participants can apply the principles they have learned.
Session: Blended Pedagogies
Session Information: A mid-PST session, this guides participants to blend existing teacher approaches with ones Volunteers would like to introduce so as to value and respect all teaching practices. For, while new pedagogies can lead to better learning, all pedagogies are culturally situated, so “what works” in instruction will depend on cultural expectations and context.  Volunteers have to learn to negotiate a balance between traditional and “new” pedagogies by finding the value in existing pedagogies and being “kind lobbyists” for the new practices we wish to introduce. 
Session: Teacher Communities of Practice

Session Information: An early PST session, Teacher Communities of Practice are the foundation of all teacher professional development. They are safe places where teachers can safely “talk shop” about teaching (discuss teaching practice) in order to develop professionally.  This leads to sustainable teacher capacity building. Participants learn ways to initiate and maintain teacher communities of practice that improve classroom skills. For counterpart teachers who teach in English, Communities of Practice create ways to increase the amount of procedural English they use in their classrooms.  
Terminal Learning Objective: Classroom Management
Unit Information:  Participants will demonstrate classroom routines, practices, and activities that result in engaging, focused, and well-ordered classes. 
Integrated Practices for the Classroom Management Terminal Learning Objective: Confident use of good classroom management practices is a key element of building Volunteer credibility with both counterparts and students.  Therefore opportunities for conscious observation of classroom management practices and reminding participants during sessions when the facilitator or LCFs are engaging in a particular classroom management technique can be a path to Volunteer success.  During the Practicum, classroom management strategies should be built into all teaching activities,  should be debriefed by the participant her/ himself after teaching and should be a significant focus of observations of participants.  
Session: Classroom Interactions and Transitions

Session Information: A mid-PST session, this introduces student centered approaches to managing student/teacher interactions, maintaining good pacing, and guiding smooth transitions in and out of group work to achieve effective classroom flow and management. 

Session: Classroom Management—Tips, Practices, and Routines
Session Information: An early PST session, participants will learn that classroom management is not simply about maintaining discipline. In fact, by using “tried and true” practices, activities, and routines, classes will have better structure and students will be more engaged, resulting in less need to engage in discipline.  

Session: Feedback and Error Correction

Session Information: A late PST or IST session, this is designed to give participants practice in giving effective, sensitive feedback and using appropriate error correction techniques with students.
Session: Students with Special Needs & Behavioral Interventions

Session Information: A mid-PST session, Education Volunteers need to understand the fundamentals of addressing the challenges of teaching students with special needs.  The accommodations and interventions typically employed for special needs are also effective in managing behavioral issues with all students.

Session: Student Centered Classrooms

Session Information: This is a mid-PST training session designed to help Education Volunteers make the transition from traditional, intuitive Teacher Centered Teaching (focused on covering the material and the teacher’s control and comfort) to Student Centered Teaching that focuses on getting to know the preferences and characteristics of individual students, then structuring the classroom to provide effective learning for all students.

Session: Supporting Marginalized Students

Session Information: Students marginalized due to race, ethnicity, gender, language, or socio-economic status need extraordinary approaches to classroom management in order to succeed. This is an optional session designed for countries where populations are marginalized, regardless of reason. 
Session: Taking Charge of Your Classroom; Taking Charge of Your Teaching

Session Information: Participants learn how to take charge of their classrooms (with counterparts if they have them) by instituting practices that emphasize their teaching values while still respecting the classroom norms of their country. They will take charge of their teaching through tools to help them address their teaching performance gaps; that is, the distances between the teaching values they believe in and their actual classroom practice. 

Session: Teaching Large Classes

Session Information: Content will provide ways to structure large classes so that all students are as actively engaged as they would be in a smaller class. To approximate the same kind of control that teachers have in smaller classes, large classes must (a) include carefully structured group work (b) institute regular, consistent classroom routines, (c) build student responsibility, and (d) promote self and peer assessment.
Terminal Learning Objective: Curriculum, Lesson Planning and Materials Design
Unit Information: Participants will design instructional frameworks and teaching materials, and ways to access, organize, and store them to respond to student needs and incorporate recognized instructional design processes and standard information storage and retrieval practices. 
Integrated Practices for the Curriculum, Lesson Planning, and Materials Design Terminal Learning Objective: Lesson Planning Skills should be recalled and tried out whenever participants are designing activities or exercises during training session. The LCF should explicitly share the daily agenda of the language classes they teach and from time to time share the planning decisions they made during their language lessons.  Also PST training materials should emphasize materials that are locally available, inexpensive, and appropriate to the type of training being conducted so that participants can see materials design in implementation.  During practice teaching opportunities participants are urged to be as innovative as possible with classroom materials because this will often be a skill where participants will excel over counterparts, and a way to gain additional credibility. 
Session: Limited Resources
Session Information: A late PST or IST session provided because Trainees often have to teach in environments where teaching resources are limited. This session provides strategies, techniques, practices, and examples of locally produced materials to help Volunteers be effective even when few resources are available. Trainees experience a limited resources classroom simulation and work in groups to devise responses to common categories of resource challenges. Based on session guidance, trainees work in groups to develop an effective lesson within constraints specified by the trainer.
Session:  Materials Design

Session Information: A mid-PST session designed to help Education Volunteers to design materials to support classroom instruction. The session is designed as a cascade of questions about different elements of materials design to help trainees make good decisions about what kinds of materials work best in their teaching environment, what materials best support different kinds of teaching practices, and to consider how to make specific types of materials (posters, handouts, audio recordings) as engaging and effective as possible.  
Terminal Learning Objective: Assessment

Unit Information: Participants will demonstrate classroom assessment practices and monitoring and evaluation tools that conform to the recognized assessment principles, data collection techniques, and instructional adaptation in light of assessment results. 
Integrated Practices for the Assessment Terminal Learning Objective: Volunteers must feel that assessment is as much a part of teaching as lesson planning and should be a part of any teaching/tutoring/coaching experience they have.  LCFs and facilitators can reinforce good assessment techniques and strategies by calling explicit attention to those that they are using in training and language teaching.  Participants should be encouraged to analyze tests they are given (or tests they are asked to give to students) to determine if they are well designed, valid, reliable, feasible, and have good backwash.  Including an assessment strategy that can reasonably be implemented should be part of all practicum lesson planning activities.

Session:  Assessment—Concepts

Session Information: The purpose of this mid-PST session is to introduce trainees to basic concepts any teacher needs to know to evaluate existing assessments and to create their own assessment of their classroom teaching. 
Session: Assessment—Designing Rubrics

Session Information: After this session, which is best offered late in the PST or as an IST, participants will be able to design their own effective rubrics to assess classroom tasks, essays, and other types of student performance activities and tasks. 
Session: Using Education M & E Tools

Session Information: Designed to be an IST session, this introduces participants to three standard curriculum M & E tools that report to eight Education indicators effectively and appropriately and it provides practice with all three tools.
Terminal Learning Objective: Teaching Practice and Observation
Unit Information:  Participants will engage in constructive practice teaching, observe teaching, and debrief observations in interactive, empathetic ways. 
Session:  Peer Observation
Session Information: Peer observation is a critical component of a reflective teaching practice. Teachers must know how to structure classroom observations to focus on the positive and give supportive, constructive feedback. In this way the observed teacher can process critiques without feeling disrespected. These are complex and necessary skills, and help build informal communities of practice.
Whenever possible a little time should be taken at the end of training or language sessions to allow participants a brief discussion of the teaching practices used, their evaluation of their effectiveness and their purpose, to highlight why they were chosen over other techniques, or how the material was delivered. Practica should be designed with as many opportunities to observe Practicum school teachers, other participant teachers, and co-teachers or teacher assistants as possible and debriefings should be a standard and integrated element of all teaching that occurs during the Practicum. Peer observation should be seen by Volunteers as a practice that is positive, productive, and integral to teaching, and also to teacher professional development.   
Resources 
For Volunteers:

· Snow, D. (2000). More Than a Native Speaker: An Introduction to Teaching Abroad, 2nd Ed.  Alexandria, VA: TESOL

· Saphier, J., Haley-Specia, M. Gower, R. (2008) The Skillful Teacher, 6th Ed. Acton, MA: Research for Better Teaching

For trainers:

· Randall, M. & Thorton, B. (2001) Advising and Supporting Teachers.  Cambridge, UK: Cambridge University Press

Glossary 
Backwash: The effect that an assessment has on the student’s perception of teaching quality.  If backwash is positive the student feels that her/his class was well designed and valuable.  Negative backwash causes the student to feel disappointed—that the teaching did not meet her/his needs. Generally the closer the assessment method resembles the teaching method (for example, the primary teaching practice was case studies and related case studies were used as the assessment), the better the backwash.   An example of negative backwash would be if a class was very communicative, realistic, and interactive, but the test was a pencil and paper multiple choice test that emphasized memorization of facts and definitions. 
BICS and CALP (and academic language):  The terms were coined by Jim Cummins.  BICS are Basic Interpersonal Communication Skills; that is, everyday casual language.  BICS are often very general; much of the information is provided by context, not words, and if there is a misunderstanding it can often be reasonably corrected.  A person can learn to manage the BICS of a language relatively quickly.  CALP on the other hand (Cognitive Academic Language Proficiency) is academic and professional language.  It is usually very specific and nuanced, and because academic relationships are often formal and more distant and this kind of language is frequently written, little information is provided in context and more is communicated directly in speech.   While immigrant students in the U.S. can typically all acquire BICS in English within two years, it can often take seven years before they begin to master CALP.  This is important, because if we are teaching students to learn English for higher education or a professional occupation they will need much more study time, a significantly larger vocabulary, and a sense not only of grammar but of socio-cultural knowledge.

Blended Pedagogies: Finding a balance between teaching practice and beliefs that represent different approaches or methods to a teacher.  It is based on the idea that while any teacher can improve her/his teaching, techniques that work and are approved of in one educational culture may not help students or be respected in another educational culture.   An example is rote learning which “works” and is expected in many educational cultures.  If a Volunteer rejects rote learning entirely, the methods s/he wants to replace it with may not work with students from that educational culture. Blended pedagogy is an approach for finding ways to meet in the middle and respect the teaching practices that are valued by both parties.

Classroom Management vs. Discipline:  Classroom management is conventionally associated with discipline, but if a class is well managed (the teacher is prepared, directions are clear, activities have an obvious purpose for the students, there is little wasted time or doubt on the teacher’s part), discipline will be less of a problem.  Therefore Classroom Management involves much more than just discipline.  
Communities of Practice: When people get together to talk about a common interest they engage in (e.g. a profession, a sport, a video game) and share ideas and knowledge to engage in the interest better or more thoroughly, they participate in a community of practice.  Because knowledge and practice are discussed and demonstrated, they are understood in a more experiential and lasting way. Also, one learns which members of the communities have different kinds of information or better skills and knowledge. In this way, one can extend one’s participation in the common interest more deeply than when relying on one’s capacities alone.   Communities of Practice are places of professional development. Teachers in particular need to create communities of practice because they don’t usually work alongside other teachers all day long. Therefore they cannot observe each other, share tips, or ask for advice as easily as professionals in other occupations.
Chunks: A single meaning unit within a language.  For example, “do you happen to know” (five words) has a single meaning of “I’m politely requesting information.”    “I’ve got to go now” is six words (without the contraction) which have the single meaning of “I’m announcing my intention to leave.” If we teach our students “chunks” of language they can engage in more extended speech, more quickly, and they will be hearing the phrasing and units of meaning regularly used and understood by highly competent speakers.   
Decoding: In reading instruction, “decoding” refers to the skills needed to read words off the page.  This includes knowing and producing the writing system, knowing what sounds are similar and different, know vocabulary, knowing how to sound out unknown words, and reading with oral fluency.  Teaching decoding skills is teaching learners to read.  However, reading words off a page doesn’t necessarily imply you know what they mean, it also doesn’t mean that you comprehend well what you read or know how to usefully apply it.  Therefore we must not only teach students decoding skills but also comprehension and interpretation skills so that, in addition to “learning to read,” students can also begin to “read to learn”; that is read for meaning and personal benefit.
EFL/ESL: English as a Foreign Language vs. English as a Second Language—In EFL environments English is usually only a school subject and if someone does not make great progress in class it is typically not of crucial importance.  In ESL setting however, English is usually the dominant language in the country and education and professional interactions are by and large carried out in English.  So in ESL environments non-English speaking students need to learn English much better than most EFL students because they will have to learn, interact, and probably work in English for a large part of their lives.

ESP is English for Specific Purposes:  Legal English, English for Tourism, Telephone English, Marketing English, and English for Organic Chemistry…where students study the English that is specifically related to a field of work, study, or research.  For that reason ESP often focuses more on CALP (academic or professional language) than BICS (everyday language).
Functions and Notions: The primary purpose of language is social interaction. Functions describe the language needed to carry out a particular social function such as making requests or apologizing. Notions describe the common thought processes we use such as comparing, discussing relationships, and categorizing.
Jigsaw Activities:  Jigsaw activities work on the principle of “divide and conquer.”  By giving different students (or different groups of students) information on one aspect of a broader topic and asking them to become “experts” on that aspect, they can then spread out and form new groups with students who learned other aspects of the topic, then they share their different “knowledges.”   Jigsaw activities give students an authentic reason for talking about the topic, build trust among students, build self-esteem (because everyone is an expert on something), and can save time. 
Language Awareness:  Perceiving patterns in language demonstrates language awareness.  Enjoying poetry, making puns, noticing interesting allusions and idioms, and relating them to other contexts are all examples of language awareness.  Being good at definitions or finding related words, or being able to analyze a sentence to suggest why it seems ungrammatical, are also examples of language awareness.  Peace Corps Education training seeks to build Volunteer language awareness so that they can find as many language patterns as possible and use them to help explain language to their students, even if they have not had the luxury to study grammar or semantics or morphology.
NNEST vs. NEST:  NNEST is a Non Native English Speaking Teacher and NEST is a Native English Speaking Teacher.  A NEST may use the language effortlessly and maybe be able to make confidence judgments about whether language is right or wrong, or appropriate or not, but typically don’t know much about the grammar of their language, or what is complicated about the language and what isn’t.  A NEST often speaks too fast or gives too much information without realizing it.  Non Native English Speaking Teachers can have less English proficiency and are often more anxious about English.  They may not have as much “automatic” access to English as NESTs, but they often know formal grammar well, know how their students learn well, understand how challenging learning English can be, and frequently have advanced degrees in linguistics or language teaching.
Noticing: A technique in language or content based instruction where teachers intuit which vocabulary and concepts in the lesson are ones that students may have heard of but don’t know well, and don’t know them well enough to use them independently. To notice these words or concepts, the teacher calls the students’ attention to a term, “hmmm…accumulate?  Can someone use that word in another sentence?  What kinds of things do you accumulate?  Can you think of another way to say ‘accumulate?’” Especially because this on-the-fly instruction is being provided in a context where the term is important, students are often able to move from a vague, passive knowledge of the term to making it part of their active vocabulary.
Rubrics: Descriptors (descriptions of an observable activity that can be carried out), for example, “write with correct spelling and grammar” or “write in a persuasive manner,” and the characteristics that would indicate the level of any particular performance; for example, “wrote with only a few errors that did not impede meeting and grammar was correct,” or “wrote in a persuasive manner but did not acknowledge other obvious points of view.” A set of leveled rubrics (typically on 1-3 to 1-5 level scales) is called a rubric.  Rubrics are particularly useful for evaluating complex performances or tasks that cannot be reduced to “right and wrong” analysis.
Unpacking: A term frequently used by K-12 teachers to talk about engaging in Task Analysis or reducing a complex task into smaller, more manageable parts.  The idea is for a teacher to think through the following steps: I want my students to complete a complicated task: I want them to, for example, write and submit a university application.  Okay, now what kinds of knowledge, skills, and attitudes do I need teach my student?  That is, how do I “unpack” this task of writing a university application so that I can then identify the individual parts I need to teach to make sure most or all of my students can succeed in this task? 
[ DRAFT FOR PILOT ]





July 2012





Office of Overseas Programming & Training Support (OPATS)





Global Education �Training Package








