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	Session Rationale:  
	
	The purpose of this session is to introduce participants to basic concepts any teacher needs to know to evaluate existing assessments and to create their own assessment of their classroom teaching. 
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	Session:  Assessment—Concepts

	Date:  
	Time: 90 mins
	Facilitator(s):  

	Trainer preparation:

1. Review Session Plan and PowerPoint.
2. If possible, localize the content of Handout 2 by using a local text and ‘comprehension questions’ that do not require the text to answer.  Localize the content of Handout 3 with culturally appropriate examples.
3. Make copies of all handouts.
4. Try out the speakers and audio on Slide 3 of the PowerPoint. The narrative of the audio is printed in the session plan as a backup. 
Materials:

· Equipment

1. Computer 
2. LCD projector

3. Speakers for the computer, any extension cords/cables needed
· Handouts
Handout 1: Aspects of Assessment 

Handout 2: What’s Wrong with this Test?
Handout 3: What Do You Think?  Assessment Concept Application
· Trainer materials

Trainer Material 1: Assessment 1 PowerPoint 
Trainer Material 2: What Do you Think?  Assessment Concept Application—Answers 


	Session Learning Objective(s): 

1. By the end of the session, participants will identify at least four issues that a teacher should consider when designing, implementing or evaluating an assessment. 
2. Participants will explain the concepts of validity, reliability, feasibility, and backwash and give at least one example of each (either by showing a test that reveals the concept or one that fails to do so). 
3. In groups, participants will analyze a flawed sample assessment to (a) determine its flaw and (b) suggest at least two ways to improve the assessment.
4. In groups, participants will evaluate the design of one of four assessments and answer the questions posed about the assessment correctly.



	Phase /
Time / Material
	Instructional Sequence

	Motivation

25 minutes
Trainer Material 1:  PowerPoint Slides 2-7

	Why we should assess appropriately

Participants will reflect on what they already know about assessment and be tested unfairly so that they are motivated to consider the important factors in designing assessments. 

Note:  

The purpose of this session is to introduce trainees to basic concepts related to designing good tests and assessments.  Two Notes:  (1) “assessment” and “test” are used interchangeably here (although there are many ways to assess that aren’t a specific paper and pencil “test”).  (2) The concepts in this session are as relevant to reports that Volunteers have to do on monitoring and evaluating their impact (for example, when completing the VRF) as these assessments are to classroom subject area tests.  

This session compares to Chapter 4 in “More than a Native Speaker.” Please tell this to the participants as every post has copies of the book. You may also consider it as homework or pre-reading for the session.
1. [SLIDE 2]:  Say, “Let’s start with determining what you already know about assessment.”  Have each table consider a different one of the three questions. Give them no more than five minutes to think.  Then ask for a volunteer and have one group share its answer.  If other groups wish to add other comments they can, but only one report out per question on this slide.

Note: 
Possible answers

1.  Probably you would not want to have the same type of test, because the logistics of administering and grading the test would be different.   OR if you DID have the same kind of test for both classes you would want to use the test that could be easily used for the large class in BOTH classes.

2. You would probably feel concerned about using the TOEIC test because even if it is a good test, it might not be appropriate for your students’ proficiency/knowledge/grade and it would not test what you and your counterpart taught in YOUR class.

3. An entrance exam probably addresses what you already know to see if you are the right kind of person to get in. Entrance exams may assess knowledge more generally to see the kinds of things you know.  An exit exam may be the basis upon which a diploma or certificate is awarded, so it should show if students have learned a certain kind of knowledge based on your school’s or your program’s curriculum. 

2. [SLIDE 3]: This activity should motivate trainees to consider the kinds of questions/decisions you need when (a) designing a classroom assessment or (b) evaluating someone else’s assessment to decide whether to use it.  Say, “Let’s consider the questions we should ask when we start to think about designing tests. Overall, there are two big questions we should always ask—How can we make (1) assessments as much a part of learning as possible and (2) how can we make assessments as fair as possible?”
3. Have students work in pairs or small groups to answer each of the five questions.  After groups have finished, call on a different group/pair to give their answer to one of the five questions.  After the group answer is given, compare it to the audio file answer by clicking on the horn icon on the slide.  
Note: 
The audio narration of each answer is written out for you here: 
· •Who assesses students’ learning? Certainly the teacher, but you should also look for ways to help students learn to assess their own learning.  This makes them more independent learners, but if they assess themselves honestly they will be in a better position to accept your assessments (grades!) as well.

· •What is assessed? Often individual student progress is assessed.  However, one of the primary reasons to look at overall class performance/achievement is to see if instruction is helping students to achieve course goals.

· •Why assess students’ learning? We can assess as a diagnostic to see what students need to learn/practice, we can assess to give grades, but the MAIN REASON WE SHOULD ASSESS IS TO KNOW IF OUR TEACHING IS EFFECTIVE.

· •How can you assess student’s learning? A difficult question.  It depends on a number of variables.  For example, how have you taught the students?  You should always try to assess students in a way similar to how you taught them.  Another example is that the way you assess the “recognition” skills of “listening” and “reading” is different from how you assess the productive skills of speaking and writing. 

· •What is done with the results of the assessment?  The primary response to test results should be to revise your course curriculum to make it more effective.  Of course you will also use test results to give students grades.  You may report results to other stakeholders such as school principals or Ministries of Education.

4. “Let’s look at a few things that will affect the way we design assessments.”
Note: 
The “answers” to the questions on slide 4 fly in as you click one by one. So the question (e.g., High or Low Stakes?) will appear and participants can try to answer and then you can confirm their responses by clicking for the answer to appear.
5. [SLIDE 4 Bullet 1]: ask if participants know what high and low stakes are.  High stakes, as in gambling, is when there could be a big payoff or a big loss.  For example a college entrance exam is high stakes, a short weekly quiz in class is probably low stakes (not the end of the world if you fail). Tell participants, “High stake tests have to be very carefully designed and be very fair. Low stake tests don’t have to be so carefully designed and can be put together more quickly with less effort.”
6. [SLIDE 4 Bullet 2]: Ask participants how class size affects the way you design an assessment. If participants have questions, tell them, “It’s easy. With a large class you want a test that’s simple to correct. With a smaller class you might have a task that is more realistic and a better demonstration of student skills because you don’t have to do it so many times”.
7.  [SLIDE 4 Bullet 3]: “What difference does the audience of the results of an assessment make?”  Tell participants, “If my assessment audience is only me, I will design it differently than a test I would show to students’ parents or one that the government would want me to turn in.”
8. [SLIDE 4 Bullet 4]: “How might the ratio of teaching to testing time affect my design?” Tell participants “If I have an easy test that takes 20 minutes and it covers several hours of instruction. That’s a good investment. But if I have a very complicated test (even if it provides much good information) that takes several hours to carry out, and I’m only assessing several hours of class, students are having little time to learn and too much time to be tested.”
9. “When do we assess, and why?”
Note: 
The “answers” to the questions on slide 5 fly in as you click one by one. So the question (e.g., Before?) will appear and participants can try to answer and then you can confirm their responses by clicking for the answer to appear.

10. [SLIDE 5 Bullet 1]: Tell participants, “We test before class to find out what knowledge students bring to the last or as a diagnostic of what they need to learn.”
11. [SLIDE 5 Bullet 2]: Tell participants, “We test during assessment to make sure our students are succeeding in learning what we want them to learn—that our teaching is working. And if they are not learning what we want them to, we make teaching adjustments.”
12. [SLIDE 5 Bullet 3]:  Tell participants, “We test afterwards to see what students have learned overall and to see if we need to make adjustments before the next class of this type so that the next class of students can succeed better.”
13. “We use different kinds of tests for different purposes, and because tests have different purposes they are designed in different ways.”
Note: 

The “descriptions” of the items on slide 6 fly in as you click one by one. Ask participants to guess the purpose of each kind of test, then click to confirm their response before asking about the next type. 
· [SLIDE 6 Bullet 1]: “What do proficiency tests measure?”  Pause, take an answer, then click and continue. “Proficiency tests are designed to learn how much a student knows about the content. Proficiency tests sample widely and they do not care how or where a student learned, they only care what s/he knows.”
· [SLIDE 6 Bullet 2]: “Why do we use entrance exams?” Pause, take an answer, then click and continue. “Entrance exams select-- should this student be allowed in or not. In many cases entrance exams are designed to answer the question, ‘Are you the right kind of person to enter our school?’”

· [SLIDE 6 Bullet 3]:  “How about placement tests?” Pause, take an answer, then click and continue. “Placement tests are low stakes because if we put the student in a class that is higher or lower than her/his proficiency, the teacher will notice it and the student can be moved to the appropriate class.”
· [SLIDE 6 Bullet 4]: “And diagnostic tests?” Pause, take an answer, then click and continue. “Diagnostic tests are designed to show what students know and don’t know but NEED to know to succeed.  Diagnostic tests may change the content of the course based on student needs.”
· [SLIDE 5 Bullet 6]: “Why do we use achievement tests?” Pause, take an answer, then click and continue. “Achievement tests ask, ‘did the students learn what we wanted them to learn?’  Pre- and post tests are usually achievement tests.”
· [SLIDE 6 Bullet 6]: “And finally, why do we use exit tests?” Pause, take an answer, then click and continue. “Exit tests have to be designed so that people feel they are fair.  Exit tests should not produce too many failures (otherwise no students would enter the program) but if they produce too many successes the program may not be respected.” 

14. [SLIDE 7]:  Let’s Try to Apply: Elicit answer to the questions from the whole group, only giving them a couple of minutes to consider the questions before asking for answers.
Note:  Expected responses:
1) National exam: What are student supposed to learn according to the national curriculum?  Will the question be too easy or too hard? Entrance exams are supposed to sort/select people?  Will it be the kind of question that people expect to see on this kind of exam (you might want to look at past questions before trying to design your questions)?  
2) Questions to ask: Are the self-assessment checklist/questions easy to understand and are the tasks easy for  students to do?  What other assessments do you have (teacher evaluated assessments) to balance the self assessment?  How will I explain the value of self-assessment to students if they have never done this before?  In designing self-assessments am I sending signals to students about the behaviors I want them to practice and are they taking responsibility?
3) If a placement exam is not highly accurate it may not be a problem. The student simply gets moved to the appropriate class based on the first instructor’s recommendation.  Doing poorly on an exit exam however, costs the student a credential so that’s very high stakes. 


	Information

55 minutes
Trainer Material 1:  Slides 8-19
Handout 1: Aspects of Assessment
	Essential Concepts of Assessment
Introduce participants to the basic principles used to design fair and effective assessments. 
Note:  
SLIDES 9-12  introduce the four big concepts in assessment:
1) Validity: Does the test evaluate what it claims to test?

2) Reliability:  Are the results consistent?

3) Feasibility: Is the test worth the time and effort?

4) Washback:  How does the test reinforce the teaching?

1. [SLIDE 8]: “Let’s examine some of the characteristics of assessments so that we can be sure we create ‘good’ tests, not ‘bad’ ones.”
2. Distribute Handout 1: Aspects of Assessment.  Have participants form pairs and then pairs count off so each pair has a number one through four.   Tell participants, “You will be assigned one concept on this handout.  Read about your concept and then try to find one additional example of how the concept could be shown through an assessment example.” Tell pairs that they only have 10 minutes to read through and find an example.  Pairs that count off as ‘ones’ will do Validity, ‘twos’ Reliability, and so on.  
3. [SLIDE 9]: After 10 minutes, announce that together you will go over each of the four aspects. 
4. [SLIDE 10]: Ask for one pair to provide a short explanation and an example of validity. Take a second example from another pair. Then, continue by clicking the slide for the bullets to fly-in. Pause for them to answer the questions in red. 
Note: 
The answer is that both examples are invalid.  To assess how well a student writes, you need a sample of the student’s WRITING.  To assess listening, you would not want to ask students to produce a lot of writing.  A student may have listened correctly but not have the writing skill to represent what s/he correctly heard. 
5. [SLIDE 11]: Talk through these two examples of invalid test items. In both cases, the test taker can use other skills (historical knowledge and visual information) to answer the question without using either the reading comprehension or the listening skills the test claims to test
Note:  
For the test item “When did Columbus discover America?” many Americans could answer that item using their background knowledge without looking at the reading passage in the assessment at all.  For the second bullet, if there is a picture accompanying a listening passage the student may use the picture to correctly answer and not understand through listening at all.
6. [SLIDE 12]: Ask a participant who did not study validity in their pair to provide some examples. 
Note: 
Answers may vary for this “recap” on two examples of invalid tests.  They could include—a test  item that requires skills other than those used in the original task (e.g., a lot of writing to answer a listening test), assessments that allow the student to provide the correct answer without  accessing the skill (for example, relying on background knowledge and not the reading), or achievement tests that test on content that was not covered.

7. [SLIDES 13]: Ask for one pair to provide a short explanation and an example of reliability. Take a second example from another pair. Then, continue with the slide on reliability.  
Note: 
1) If the same person takes the same test again one week later (without any further study or preparation) and the results are very different, the test’s reliability is in question.

2) If two people who have very similar abilities take the same test, but have very different results, the test’s reliability is in question.  

3) If two or more trained raters using the same criteria come up with very different evaluations of the same speaking or writing sample, the test’s reliability is in question. 

8. Ask participants, ‘What are some ways to improve reliability?’ After they have provided some suggestions (which can be captured on newsprint), share the next slide

9. [SLIDE 14]:  ‘Any suggestions here that we missed?’  Note that ‘blind assessment’ (fifth bullet) is when in some manner the names of students are disassociated with the student’s test (for example the student writes her/his name on the BACK of the last page, so the teacher doesn’t know whose test it is until after grading.  This permits bias (for or against) different students because of the teacher’s impression of them (which is more prevalent than you might think). 
10. [SLIDE 15]: Ask for participants to review.

Note:  
· A valid assessment MUST be reliable.  

If results fluctuated wildly between different sittings of the test, then the test is not testing what it claims to test.

· However a reliable test isn’t always valid.  

If I have a multiple choice test that I claim assesses speaking ability,  I test and retest comparable subjects and get very consistent scores.  Clearly the test is reliable.  However  can you know about someone’s speaking ability without speaking with them?  The multiple choice test here is  reliable but is probably not valid. 

11. [SLIDE 16]: Discuss feasibility.  Ask for an explanation and example from a pair. This should be an easy concept.  Feasibility is a matter of the cost in relation to the benefit.  
Note: 
Another example of feasibility:  For placement  in a university EFL program we could interview students and write up reviews of the interviews, assess listening by evaluating the notes applicants took during a lecture at the university, observing a prepared oral observation by each applicant, and then evaluate a 3 page essay on an assigned topic. Or they could simply take a well-respected, published paper and pencil test that could be completed in two hours and machine scored.  Since the worst that could happen if a student was placed in the wrong level English course would be for the teacher to report it and have the program director move the student to the appropriate class. So while we could invest more time and effort in a more comprehensive assessment it is not feasible—the two hour test would work fine. 
12. [SLIDE 17]: Ask for participants to review and think of a situation. Encourage participants to think of examples they will face in their sites and schools.

13. [SLIDE 18]: Ask a pair to explain and provide an example of backwash.  Backwash is the effect the test has on reinforcing what the teacher has been teaching.  As a rule of thumb, the closer that the assessment is in terms of context and activity types to classroom activities, the better a student should do on a test.  If the test has little connection to what was taught/learned in class the student can disrespect the teaching and focus on studying for the test (e.g. the national exam).
Note: 
1) If, for example, I have been learning functions, and role plays have been a regular routine in class and I know that we will be assessed using similar role plays, the assessment will encourage my learning and have positive backwash.
2) However, if I am teaching a very communicative syllabus, but the final exam I am required to give is a multiple choice test on grammar rules and individual vocabulary items, the backwash will be negative. Students may even stop putting effort into class activities and focus on rote memorization of items typically found on the multiple choice final exam.
14. [SLIDE 19]: Ask what participants think the backwash for PST will be.
Note: 
LO #2 is assessed by the explanation given by pairs and group discussion with recaps. 


	Practice
10 minutes
Trainer Material 1:  PowerPoint Slide 20
Handout 2:  What’s wrong with this test? 

	Analyzing a test to discover its flaws
Participants practice spotting the kinds of problems that a defective assessment can have and take steps to repair it. 
1. [SLIDE 20]: Tell participants, “Let’s see how well we can identify these concepts in practice. Please work in pairs again to analyze a sample test and identify its flaws.”
2. Distribute Handout 2: What’s wrong with this test? 

Note: 
1) The test is not valid because of the nature/topic of the assigned text.  Student teachers could reasonably be able to answer all of these questions without looking at the text at all.  The obvious solution would be to choose a text that they could not be answered so easily without reading the text.  An example might be to use text on the topic of this very session: Validity, Reliability, Feasibility, and Backwash. 
2) LO #3 is assessed by the practice activity in Handout 1.  


	Application
25 minutes
Trainer Material 1:  PowerPoint Slide 21
Handout 3: What do you think?  Assessment Concept Application
Handout 1: Let’s 

Try to Apply, as a reference.

Trainer Material 2: Answer Sheet for Handout 3
	Evaluating Assessment Instruments
Participants will analyze critical incidents describing assessment instruments to evaluate their quality and content. 

1. Divide the participants into small groups of four to five, smaller if you have a smaller participant group. 

2. [SLIDE 21]: Distribute Handout 3 to everyone. Instruct groups to discuss and answer the questions for just one of the four scenarios (assign scenarios as you wish).  Groups do not have to write out their answers, but they may want to take notes on the handout for when time comes to share out.

3. For sharing out, the trainer can have different groups working on the same question report out on different questions or one group can give their complete report and other groups that had the same scenario can add information or raise issues as they wish.
Note: 
If you have questions about the “right” answers, consult Trainer 1, the answer sheet. 

4. Conclude by summarizing the information covered in the session. Use the following questions as a guide: 
· Provide explanations and examples of validity, reliability, feasibility and backwash.

· Can a valid test be unreliable?  Can a reliable test be invalid?

· What was new for you in this session?

· What are you sure you will use in your classroom?

· What are you not so sure about? What would you like to learn more about?

Post adaptation:
These final questions could be done as an Exit Ticket by asking participants to write out the answers to these questions on a slip of paper and submit it before leaving the room. The trainer can then review to see how well the information was mastered. 
Note: 
LO #1 and 4 are assessed by the application activity and debrief. 


	Assessment


	Learning Objective #2: is assessed at the end of Information
Learning Objective #3: is assessed in the Practice
Learning Objectives #1 and #4: are assessed in the Application



	Facilitator Notes for Future Improvement
	Date & Facilitator Name:  [What went well?  What would you do differently?  Did you need more/less time for certain activities?]


	Handout 1: Aspects of Assessments 


Below are definitions and examples of 1. Validity, 2. Reliability, 3. Feasibility, and 4. Backwash.  You and a partner will analyze ONE of these four concepts and see if you can think of another example where this concept might apply. Be sure to keep this handout, because we will use the definitions again at the end of the session.

1. VALIDITY:
A test is valid if it tests what it claims to test.
How do we know?  Ask yourself---Does the test assess only what it claims to assess and nothing else, or does it require the student to use OTHER knowledge or skills to complete the assessment?
For example, if a test says it is about addition and only contains addition problems, that seems valid.  However if the test also contains some multiplication problems, it likely is NOT valid.

· In an end-of-unit vocabulary test, would it be good [valid] if several of the vocabulary items had not been taught in class?

· Would it be good [or valid] to assess essay-writing ability with a multiple choice test on grammar and stylistic knowledge?
· Would it be good [or valid] to assess listening ability by asking students to respond to the listening in short essay answers (that is, writing out their answers in paragraph?
2. RELIABILITY: 
   Are the results consistent?

· If the same person takes the same test again one week later (without any further study or preparation) and the results are very different, the test’s reliability is in question.
· If two people who have very similar abilities take the same test, but have very different results, the test’s reliability is in question.  
· If two or more trained raters using the same criteria come up with very different evaluations of the same speaking or writing sample, the test’s reliability is in question. 
· If two or more trained raters using the same criteria come up with very different evaluations of the same speaking or writing sample, the test’s reliability is in question. 
3. FEASIBILITY:  Are we happy with the “cost/benefit ratio of the test?   
· That is, how much time/money/test taker goodwill is required in relation to the amount and type of information gathered?
· For example, if you want to have a very accurate test of international students’ ability to perform in academic classes at a U.S. college, you could have them spend a week participating and doing assignments in a college classroom. With observations,  assignments, and instructor impressions you could predict very well how each student would do in her/his “real” college courses.  
However, it would cost an incredible amount of time and energy and money to do this.  Maybe we find ways to assess international students academic ability with a test (SAT? ACT?  GRE?)--that might take less time, be more cost-effective, and be good enough in terms of information.

4. BACKWASH is the effect that testing has on learning.  Consequently, backwash can be positive or negative. A test that reinforces the way that the content was taught in class is positive backwash.  If the test makes the teaching seem unhelpful—that it did not prepare the students for the test, then the backwash is negative.


· If, for example, I have been learning functions (permission and requests, giving directions, apologizing and thanking), and role plays have been a regular routine in class and I know that we will be assessed using similar role plays, the assessment will encourage my learning and have positive backwash.
· However, if I am teaching a very communicative syllabus, but the final exam I am required to give is a multiple choice test on grammar rules and individual vocabulary items, the backwash will be negative. Students may even stop putting effort into class activities and focus on rote memorization of items 
typically found on the multiple choice final exam.
	Handout 2: What’s Wrong with this Test?


In your English Teacher Education class for international students planning to teach English in their home countries, you notice that the students seem to have difficulty picking out the main points in their assigned methodology readings.  You decide to give them a test to help make them aware of this weakness.  You choose a series of reading comprehension passages you have excerpted from a State Department Office of Language Programs teacher training text you happened to have on your bookshelf.  This seems like a good idea, because in this way, they can draw on their background knowledge about teaching.  Since you want to get this issue out into the open quickly, you decide to access comprehension using true/false questions because they’re easy to put together.  To your surprise, the students do quite well on the test.  However, when you return to the assigned course readings, students still seem to have great difficulty analyzing what they’ve read.  What could you do to improve it?  
Teaching is supposed to be a professional activity requiring long and complicated training as well as official certification. The act of teaching is looked upon as a flow of knowledge from a higher source to an empty container.  The student’s role is one of receiving information; the teacher’s role is one of sending it.  There is a clear distinction assumed between one who is supposed to know (and therefore not capable of being wrong) and another, usually younger person, who is not supposed to know. However, teaching need not be the province of a special group of people nor need it be looked upon as a technical skill. Teaching can be more like guiding and assisting than forcing information into an empty head.  If you have a certain skill you should be able to share it with someone. You do not have to get certified to convey what you know to someone else or to help them in their attempt to teach themselves.  All of us, from the very youngest children to the oldest members of our cultures, should come to realize our own potential as teachers.  We can share what we know, however little it might be, with someone who has need of that knowledge or skill. 
Answer the following true or false comprehension questions: 
1. It is not difficult to be a good teacher. 
2. Few people have the potential to be a good teacher. 
3. Teaching requires no special training. 
4. The essence of teaching is sharing a skill that you possess.
	Handout 3:  What Do You Think? Assessment Concept Application


1. The national university created an English section on its entrance exam several years ago. It focuses on formal grammar and academic vocabulary. Three years ago the Ministry of Education launched an initiative requiring that English teaching be provided in a more communicative way so that secondary students could communicate in English in everyday situations.   Because of costs involved during an economically-difficult time the university is not considering revising the original test.

Answer each of the following questions and give an explanation for your answer.

a. Is this test valid—why or why not?
b. What kinds of backwash will the test provide?

2. A teacher developed a short-essay answer test.  While correcting the test, the teacher noticed a couple of errors that reappeared several times.  These were not errors that she had anticipated and she had not taught specifically to them in class, but they are relatively important errors and were made by several students.  The teacher marked students down for these errors and in the test review the following week she discussed these types of errors, why they were errors, and how students could address them in the future.

Do you think this assessment was valid?  Was it fair?   What kind of policy do you want to set for yourself if you find problems you hadn’t anticipated when grading a test?

3. Our University English language program has a placement test because we offer several levels of English. Our placement test is multiple choice and can be computer scored.   At times students will challenge their placement test results, so we let them take it again.  We don’t mind because the results are consistent.  Teachers know the test well and they feel it corresponds well the content in their courses, but the fact is that every term there are teachers who report after the first few classes that some students are either too high or too low in proficiency for their class.

Answer each of the following questions and give an explanation for your answer.

a. Is this test--
· Reliable?

· Feasible?
b. Should we change our placement test because every term we have 2 to 4 % of our students whose teachers request that they move to different levels after the first few classes?

4. Imagine that you teach in a large primary school in a rural provincial capital.  While the national school system has general exit tests at the end of primary middle school, and secondary school, and while the Ministry of Education outlines a national English curriculum, there is no detailed syllabus or specified texts for different grade levels.  Teachers are left to cover the learning objectives for their grade level pretty much as they wish. Teachers are happy with this system. However, the Ministry has begun emphasizing standardization, and the rumor has it that schools would be wise to report results across grade levels. 

 X is a veteran English teacher who is very well respected at our school.  She has an end-of-term test for each term that she has developed based on her experience of what students learn and have difficulty with in her class. 
To be able to report student results across grade levels, X decides that all teachers in her grade should begin to use her end-of-term assessment.  

Do you see any problems with this?  If there are some problems, how could the school reasonably go about addressing them?   

	Trainer Material 2:  What Do You Think? Assessment Concept Application—Answers


1) The national university English entrance exam 
a) Is this test—

· Valid? No. In content it is a traditional test of grammar and vocabulary knowledge, not communicative skills. In form, a multiple choice test is not at all communicative
· Reliable? Yes, in fact it was piloted and adjusted to produce consistent results. 
· Feasible? Yes, pen and paper multiple choice tests are easy to administer and the test can be scored easily.
b) b. What kinds of backwash will the test provide? 
Backwash will be negative.  This test sends the signal that the communicative curriculum taught in English classes will not set students up to pass the university English entrance exam.
2) The teacher’s short-essay test:   
Do you think this assessment was valid?  Was it fair?   What kind of policy do you want to set for yourself if you find problems you hadn’t anticipated when grading a test?

In principle, the test is not valid because the test is clearly assessing something other than it was intended to assess.  However the larger issue is that the test is not fair: how can you mark someone down on something that they did not know they would be marked down on.  Providing “advanced criteria,” sticking to them and not assessing anything else is the fairest way to treat students.  If you spot a problem when grading you had not expected, you can certainly bring it up during the test review and you can even assess students on it in a later assessment, as long as, you tell them it will be on the later assessment.
3) University English language program placement test:   
Answer each of the following questions and give an explanation for your answer.

a) Is this test--

· Valid? Yes, teachers feel it corresponds well to what they teach. 
· Reliable? Yes, multiple choice tests are typically reliable, and retakes are consistent.
· Feasible? Yes, it is easy to administer and easy to score.
b) What kinds of backwash will the test provide? It doesn’t matter. It is a placement test. It doesn’t address HOW students learned English, it is only concerned with what English the students know. 
c) Should we change our placement test because every term we have 2 to 4 % of our students whose teachers request that they move to different levels after the first few classes?
No. It is a question of feasibility.  First if you need to administer a placement test to many prospective students—while you could make the test more valid and reliable, you may gain validity and reliability but lose much feasibility: the test could easily take more time to give and require more time to evaluate.  Also, for placement tests, you don’t need a Massarati (a very expensive Italian sports car), you only need a Chevy pick-up (a small Chevrolet brand truck), because if a few students get placed in the wrong class, the teacher will know it right away and they can be moved without much difficulty.
4) I teach in a large primary school in a rural provincial capital. X is a veteran English teacher. She decides that all teachers in her grade should begin to use her end-of-term assessment.  

Do you see any problems with this?  If there are some problems, how could the school reasonably go about addressing them?   
If we can say with some assurance that other teachers have been following a similar syllabus and similar presentation/instruction techniques as teacher X, then there is probably no great problem.  However, if each teacher has generally been following her/his own lights and if teacher X’s approach is very much based on her experience, her assessments may match her style and preferences well, but not be particularly representative of established theory or practice.  One reasonable way to address this problem would be for the teachers at that grade level (and administrators, so that they have buy-in) review and adjust teacher X’s test, basing modifications on general teaching principles (not one teacher’s idiosyncratic preferences) and on consensus of all the teachers. 
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