[bookmark: _Toc365013554][image: ]Session: Assessment – Designing Rubrics

Session Rationale  
Participants will be able to design their own effective rubrics to assess classroom tasks, essays and other types of student performance activities and tasks.
[image: ] Time 90 minutes      [image: ] Audience Education Volunteers 
Terminal Learning Objective	
Participants will demonstrate classroom assessment practices and monitoring and evaluation tools that conform to best practices of Science, Math, or ICT assessment, data collection on student learning, and instructional adaptation in light of assessment results.
Session Learning Objectives 
By the end of the session, participants will accurately explain what a rubric is and for what kinds of assignments rubrics are used.
By the end of the session in whole group, participants will describe the three steps in constructing a rubric.
By the end of the session, individual participants will state one pitfall (one “don’t”) to watch out for when designing a rubric.
In small groups, participants will design an effective rubric that could be used by an experienced teacher without additional consultation and for which an experienced teacher would recognize the descriptions of performance levels as being appropriate.
Session Knowledge, Skills, and Attitudes (KSAs)
1. 
Prerequisites  	
Assessment-Concepts
Sector:		Education
Competency:		Facilitate improved teaching and learning skills and practices
Training Package:		Global Education Sector
Version:		June-2014
Trainer Expertise:		Some training in educational assessment; 2 years teaching experience
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Session: Assessment-Designing Rubrics
Date:  [posts add date]
Time:  [posts add xx minutes]
Trainer(s):  [posts add names]
Trainer preparation:
Review session plan
Insert information in the Post Adaptation parts of the session plan
Trainer might want to review Assessment-Basic Concepts
[bookmark: _Toc236737427] Materials:
Equipment
Flipchart paper
LCD projector
computer
Handouts
Handout 1: Sample “Exceeds/Meets/Does Not Meet” Rubric
Trainer Materials
Trainer Material 1: PowerPoint – Designing Rubrics (refer to separate file)
Trainer Material 2: Rubric
[bookmark: _Toc359853530][bookmark: _Toc235768739][bookmark: _Toc236737428][bookmark: _Toc364750611][bookmark: _Toc365013557][bookmark: _Toc391034538] Motivation	[image: ] 15 min
[bookmark: _Toc391034539]Why use a Rubric?
Participants will be judged and question the criteria in order to be motivated to use a rubric.  
Tell participants, “I’d like to start today’s session with a little competition. I need three volunteers to come up front and prepare to tell a joke. I also need three judges.”  Have the three judges sit up front and the three joke-tellers stand up front.
Tell the judges, “As judges, please listen to each joke and after hearing all three, I would you like you to individually rank them as first, second and third. You will make your own decision. Please do not consult with the other judges.” Do not offer them any more criteria or clarification; simply tell them that they should rank first, second and third places. Tell the joke-tellers, “One by one, I’d like you to tell your joke. Please go ahead, any one of you may start.”  
After all three have told their joke, thank them and give the judges one minute to decide. You can tell the audience that while they wait they can make their own personal judgment as well, just to compare with what the judge’s results will be. 
Ask each judge to share their ranking. Hear the placement from all three and then you will lead a bit of reflection. Ask the judges to share a little about how they made their decisions:
Ask them what criteria they used? 
How did they feel as judges? 
How confident did they feel in their scoring? 
What questions did they have as they were deciding?
 Note:  You want the discussion to uncover that the judges were allowed to create their own personal ideas of what the ‘best’ joke was They may have focused on the joke itself, they may have liked the delivery, or maybe they ranked it on who got most laughter from the audience. They may have felt unsure about their judging since they didn’t know how the other judges were approaching it
Ask the joke tellers how they feel about the scoring. What questions did they have about the scoring process? Did they know what kind of joke to choose in order to score well?
 Note:  They may have felt it was fair or unfair, consistent or inconsistent, objective or subjective; they might have wanted to have known upfront how they would be graded. They may have wondered if the judges were qualified to be judging them and if they had any standards or common benchmarks. 
Open up the discussion to the large group: 
Please show me with your fingers, scale of one to five, with five being total agreement, how much do you agree with the way these judges scored the joke tellers?
What questions did you have as you thought about judging and who should win?
 Note:  Hopefully, participants will vary in agreement levels. You want them to see that everyone was using different criteria for what the best joke was.  You should elicit feelings and observations and ensure that these points are covered:  jokes are very culturally specific; they have many dimensions and we all value them for different reasons; word play, political references, traditional standard joke, short vs. long, use of gestures or funny faces vs. simply told, and in this case that no one had any criteria so everyone’s performance was rated differently and the judges were looking at the piece that they chose to look at as opposed to an objective approach.
After you discussed the process, ask “What could the judges have done to clarify their scoring?”  Take a few answers and if someone says something like “make a rubric,” say, “Yes, that’s right!” If no one gets the answer, value the participants’ answers, but then say "You might design a rubric, which is simply a tool to assess performance. When we use a rubric for a task like this one, a performance or a product like an essay or art project, we decide the criteria, that is, what we will judge on—joke type, delivery, style, whether it’s a play on words or a joke with physical humor-- and then we decide IN ADVANCE on different levels of acceptability (for example, poor, okay, good, excellent). Since many assignments have so many dimensions, it is important to think about what aspects you want to evaluate. Think back to your own educational experience, your teachers might have used them for some of your assignments, and in fact, at Peace Corps we use them, too. Does anyone know of an example?”  Explain that Language Proficiency Interviews are scored using a rubric to determine levels. If you have time, you can quickly describe the LPI rubric now.
[image: ] [SLIDE 2]: Say, “Imagine if we were going to do this again. What criteria might we use to judge the best joke?” Take some suggestions from the audience. There will be a variety of suggestions and you can accept what they offer, but try to keep it somewhat general as this is simply an informal practice. The process should help to show that the judge or teacher will need to analyze what qualities they are looking for in what they need to assess and then describe them in the rubric in terms of how well the quality was achieved. Assure participants that they will have more practice in this in the next few activities. 
Say, “In our little contest, it doesn’t matter so much who wins since we are colleagues in a training session, but think about your classroom and how the stakes are different when we as teachers give grades. What benefits do you see to using a rubric?” 
 Post Adaptation: 
Suggested answers may include the points below. You should also be prepared to talk a little about how rubrics are or aren’t used in your country. Make connections to local customs that may be similar such as how carefully people check their electric bills before paying or the way that professionals are evaluated on the job.  
Definition of the desired characteristics.
Ease and clarity of grading.
Transparency for all because students, teachers, administrators and parents can all see what the requirements and standards are and they can see how the product matches or doesn’t match up.
Sets the student up for success because they know what the criteria are and how to aim for the best performance.
Following the previous Training Session on Assessment Concepts, rubrics help us to engage in valid, reliable, consistent, transparent, and fair (if not entirely “objective”) assessment. [As noted in the final, fly-in bullet of slide 2].
Transition to the next section, “Now, knowing the benefits of using a rubric, let’s talk about when to use one and then we’ll actually make one together.” 
 Note:  This activity is an assessment of LO #1. 
[bookmark: _Toc364750613][bookmark: _Toc365013566][bookmark: _Toc391034540]Information	[image: ] 20 min
[bookmark: _Toc391034541]How to Build a Rubric
Participants will learn a rationale for setting performance levels and then describing the performance levels along with some tips on descriptive language that can make a rubric easy for someone else to use.
1. Say, “Rubrics are used to evaluate authentic assessments, in other words when there is not a clear yes or no, right or wrong, answer. For example, a writing assignment for a five paragraph essay. There’s not going to be a clear yes/no; rather it has a number of things you would be scoring. The same is true for a drawing or an art project. However, we do not need a rubric for a vocabulary test where you can see that an answer is right or wrong.” 
Test the participants’ understanding. “Let’s see how well you understand the use of rubrics. I’m going to describe an assignment and you will move to this side of the room if you think that it needs to be evaluated with a rubric and to this other side of the room if you think that it does not need to be evaluated with a rubric.”  Designate sides of the room and ensure participants are clear. 
[image: ] [SLIDE 3]: Each line flies in on your click, so go one by one and provide the answer after participants have moved. Ask for an explanation of each. 
 Note:  Possible Responses:  
Does Need:  small paragraph about a city, oral presentation, travel brochure, English singing competition
Does Not Need:  Fill in the blank exercise, matching a picture to a word
This activity is an assessment of LO #2 and 3. 
 Post Adaptation:  Add or change examples that are locally relevant
Ask participants to return to their seats and explain that “Today’s approach to rubric development will assess students’ work holistically rather than analytically. Let’s learn about those two terms.” 
Show [image: ] [SLIDE 4]:  Say, “I’m going to give just a little bit of theory. Imagine we have assigned our students to write a five paragraph essay. 
If you look at your students’ five-paragraph essays HOLISTICALLY, you look at them to see how they succeed overall.
If you look at the essays ANALYTICALLY, you assess, for example, demonstration of content knowledge, use of sources, accuracy of information, structure, grammar, spelling and punctuation. You give each element its own score, and then you total the scores in some way to get an overall score
That’s the analytic approach. (pause). But today, we’ll think holistically, okay? We’ll look at the essay as a whole.” 
[image: ] [SLIDE 5]:  Say, “Ranges are typically: 1-3, or 0-4, or 0 (or 1)-5, but a “good enough” rubric for most of your assignments consists of 3 levels that are equivalent to ‘Exceeds Meets, or Does Not Meet Expectations,’ in other words did the student do a great job?  A good enough job?  Or an unsatisfactory job?  How much more—in terms of teaching decisions—do we really need to know? –Did great, did okay, didn’t do okay (and maybe needs to do it again).“
Talk participants through the slide. The trainer will add the words in italics below (which are NOT on the slide): 
Decide what your criteria is (that is, what counts; what you want to evaluate; what makes this kind of task or performance successful)
Then your top and bottom levels.  (they’re always easy—what is exceptional performance and what is failure)
· Top will be near perfect achievement of the lesson’s instructional objective.
· “The bottom” will be the failure to perform in any adequate way
With top and bottom set, it is easier to specify the middle.
Tell participants in kind of a “by the way” tone, that “It is rare to see a rubric with more than five levels—it would just be too complicated to use.  Also while you could have an even number of levels in a rubric, odd numbers of levels work a little better because if you set your top and bottom it’s intuitively a little easier to imagine the middle.  Then if you need other levels, one can be “in the middle of the top and middle already determined, and the other can be “in the middle” of the middle and the bottom.” 
[image: ] [SLIDE 6]: Review the common errors to avoid when creating rubrics. Read aloud, “With language, avoid basing success on a specific number of times the feature is produced.”  Then ask, “why not a specific number?” 
The answer is that a student might successfully perform with fewer or more appearances of that feature. For example for a math rubric you may write: show your work in five steps, and the student “successfully” shows her/his work in four of five steps; or for an English rubric you write, “uses three conditional constructions” but the student successfully completes the task using only two conditional constructions. 
Continue by talking through the bullet points using the notes below. 
 Note:  Talking points on bullet points for SLIDE 6
Relative frequency of error/difficulties (here you may want to tell participants, yes, we can imagine two people disagreeing over precisely what “often” means, but if  the descriptive language for your levels changes from never to rarely to often to always, any scorer for the rubric will get the general idea enough to make a decision.
- Impact on comprehensibility; a reminder, “global errors” are errors so bad that others just cannot    understand; “local errors” are heard as errors but others can still understand the main idea of what the students says/writes. “Mastery of Content” can easily apply to math, science, or reading. 
If you have to use a specific number, qualify it with expressions… say, In this way, if  a student succeeds using fewer (things) that what the rubric asks for or EXCEEDs the requirement, the student will not be punished for her/his good work. 
In tasks, generally avoid explicitly demanding production of a feature.  Tell participants, “Now, if you explicitly state in advance that student much produce feature X or do something in Y way, then you can explicitly demand it.  But if you don’t say so up front, that’s not fair to students.”
[image: ] [SLIDE 7]: Talk about Rubric Do’s and Don’ts
 Note:  Talking points on bullet points for Slide 7: 
NEVER write a rubric that anyone else would have difficulty understanding… 
The problem with “Demonstrates a good command of grammar,” is that different teachers might have very different notions of what good grammar is. Also what is “good grammar” for one group might not be good grammar for another group of students.
When in doubt look to the Learning Objectives: Part of the point of learning objectives is that they are written with criteria (and often with level of performance), so the foundation for your rubric is already provided.  
You can show them the LOs for this session to confirm.
This activity is an assessment of LOs 2 and 3. 
[bookmark: _Toc364750615][bookmark: _Toc365013575][bookmark: _Toc391034542]Practice	[image: ] 25 min
[bookmark: _Toc391034543]Use and Structure of Rubrics
Participants will practice making a rubric by creating one for a hamburger. 
1.  [image: ] [SLIDE 8]: Say, “Now, we’re going to practice building a rubric as a group in order to learn how it’s done.” 
[image: ] [SLIDE 9]: [Image of hamburger] Say, “The easiest way to build a rubric is to (a) figure out what the ideal version of what you are evaluating would be (in this case a hamburger) and what the  absolute minimum would be.” 
 Post Adaptation:  A hamburger is the essential American sandwich.  Its center is usually a patty of ground meat (usually beef, but not always). A patty is a molded disc of ground beef that is perhaps a half to a centimeter thick and about seven centimeters in diameter.  It is often served on a bun (two semi- spheres of bread).
The sandwich may have many other ingredients added.   
You may want to substitute a local dish or pastry instead of the hamburger, particularly if you have counterparts present. Plan ahead of time to imagine what the answers might be and manage participants’ answers because they will be excited to share opinions. 
Ask for a participant to help take notes on the flipchart. Ask the group, “What are our main categories if we just thinking holistically?”  Participants should answer, and you will ask your volunteer to write the three headings, “exceeds expectations (up top), meets expectations (near the middle of the page) and does not meet expectations (on the bottom 1/3 of the page). 
 [image: ] [SLIDE 10]: The Hamburger Rubric.  Say, “So, what are your minimum criteria for something to (still) be a hamburger?”  
Read off each bullet point. You can build on each if you like (for example, “Do you need to have bread?—if you just had the meat and no bread would it still be a hamburger?), but do have participants discuss and come to consensus on what their “standards” are for each bullet. Ask the volunteer writer to note on the flipchart when decisions are made. For now, it will not be long sentences as in the later examples, but at least the descriptors will be categorized. 
[image: ] [SLIDE 11]: What is your ideal hamburger? Present this is the same way as slide 7.
 Note: If participants disagree, for example over how it should be cooked, tell them in a friendly manner, “It’s a hamburger rubric, not an actual hamburger—if YOU like it grilled it’s OK that others like it flamebroiled, you don’t have to actually eat the hamburger—let’s just make a decision (big smile).” 
[image: ] [SLIDE 12]: Present this in the same way as Slide 8. 
With “minimal” and “ideal” notions of a hamburger, the rubric top and bottom are now set.
[image: ] [SLIDE 13]: Refer to the flipchart, if you have had someone taking notes, and say that 
“We’ve identified a continuum from a lousy to a great burger! We just have our notes here, of course, but in the next activity you will do this as well as turn these thoughts into polished sentences.  So, let’s put it all together with the tips we just learned.”   
Check in and see if participants have questions at this point.  
[bookmark: _Toc364750617][bookmark: _Toc365013584][bookmark: _Toc391034544]Application	[image: ] 45 min
[bookmark: _Toc391034545]Build a Rubric
Participants will work in groups to design a rubric that they could easily use in their classes so as to gain confidence in building other rubrics for instruction.
1.  [image: ] [SLIDE 14]: This slide simply set out the steps for participants to follow to develop a rubric for a poster to raise awareness about how everyday people could help address aspects of local environmental issues.  Talk through them. When you finish presenting the slide, if you feel comfortable with your group, you can say seriously (but in a joking way), “Now for you overachievers, I’ll allow you to have FOUR levels for your rubric to help you EXCEED expectations“
 Post Adaptation: You can substitute any other appropriate activity here, but be sure that it is simple and can be easily developed within the time limit. If participants have an upcoming activity in their classrooms you might allow them to choose and work on that. 
Then go quickly to slide 15 before the participants start to work on their rubric.
[image: ] [SLIDE 15]: The trainer can simply read off the bullets (things to think about in designing a rubric for a five paragraph essay), and then ask for any questions before having participants begin.
Have participants work in groups.  They should first decide the important characteristics of an environmental poster and then decide what an exceptional example of these characteristics would look like.
Next, they should decide what an absolutely minimal poster would look like. 
Then, they should decide what an excellent poster would look like.
Finally, they will decide what an adequate (good) poster would look like. Say, “AN ADEQUATE POSTER MEETS ALL CRITERIA, neither exceeding nor underperforming on the whole. Remember, we’re doing holistic evaluation, right?”  
[bookmark: _GoBack]Circulate to support the groups while they work. As they finish, use the rubric of Trainer Material 2 to assess them, do it with them so they can see a rubric in action. 
Conclude the session by asking participants how they will be able to use this in their classrooms in the next month. 
[bookmark: _Toc359853534][bookmark: _Toc235768743][bookmark: _Toc236737436][bookmark: _Toc364750619] Note:  This activity is an assessment of LO 4. 
[bookmark: _Toc365013593][bookmark: _Toc391034546]Assessment
Learning Objective 1 is assessed in the Motivation section as a group discussion.
Learning Objectives 2 & 3 are assessed in the Information section with a discussion activity.
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