
	Session: Blended Pedagogies


	Sector(s):
	
	Education

	Competency:
	
	Facilitate improved teaching and learning skills and practices

	Training Package:
	
	Global Education Sector

	Terminal Learning Objective:
	
	Participants will demonstrate techniques and strategies to establish and maintain good relationships with teachers, in classrooms and between the school and larger community to foster teacher professional growth, student achievement, and community engagement in schools.

	
	
	

	
	
	

	Session Rationale:  
	
	Participants to blend existing teacher approaches with ones Volunteers would like to introduce so as to value and respect all teaching practices.

	Target Audience:  
	
	Education Volunteers

	Trainer Expertise:
	
	Education in some educational discipline and two years teaching experience

	Time:  
	 
	120 mins

	Prerequisites:  
	
	Your First Class, NNESTS and NESTs

	Version:
	
	Jul-2012


	Session:  Blended Pedagogies

	Date:  
	Time:  120 mins
	Trainer(s):  

	Trainer preparation:

1. With a marker on four sheets of white paper write the following as headings, one on each page:  U.S., (name of post country), Both, and Neither.  Attach them to the training room wall with enough space between to allow participants to easily come and go.

2. Cut out strips on Trainer 1 “Pedagogical Practices” 

3. Review all Trainer Materials and decide if you will use the Handouts or the PowerPoint and prepare copies as necessary. The material is simply repeated and formatted to handouts as an option for you as a trainer.

Materials:

· Equipment

1. LCD Projector
2. Tape so participants can put their strips under the appropriate category sign
· Handouts
Handout 1: Blended Pedagogies: An Overview
Handout 2:  Trying On Another Teacher’s Shoes: Coming to Terms with Existing Pedagogical Practices 
Handout 3: APPLICATION: Being a Successful Pedagogical “Lobbyist” 
· Trainer Materials

Trainer Material 1: Pedagogical Practices PowerPoint (refer to separate file)

Trainer Material 2: Pedagogical Practices Strip Activity
Trainer Material 3: Some Examples of Accommodating Existing Pedagogies to New Practices
Trainer Material 4: Strategies for Successfully Introducing New Pedagogies
Trainer Material 5:  Rubric


	Session Learning Objective(s): 

1. Participants will work through to consensus to categorize pedagogical practices are typically (a) U.S. based, (b) representative of the host country, or (c) representative of both educational cultures.
2. In groups, participants will identify strategies to resolve potential tension with co-teachers that acknowledge a non-US pedagogical practice point of view.
3. In pairs, participants will demonstrate their ability to respectfully and mindfully lobby for introducing a new pedagogical practice in a classroom when facing hesitation from a counterpart teacher about making such a change.  Success will be measured by the extent to which the outcome of the negotiation is acceptable to both parties.



	Phase / Time /
Materials
	Instructional Sequence

	Motivation

15 minutes
Trainer Material 2:  Pedagogical Practices strip story, category plain paper sheets, tape

Trainer Material 1:  PowerPoint Blended Pedagogies Slides 1-5 

OR
Handout 1: Blended Pedagogy: An Overview

	Pedagogical Practices: Shared or Different

Participants will become better acquainted with similarities and differences between pedagogical practices. 

Post Adaptation:
You are strongly encouraged to “localize” this session by choosing pedagogical practices common in your country or highlight challenges that Volunteers have had in adapting to the host country educational culture.

1. Start by telling participants that the session is on Blended Pedagogies. Taking no more than one minute, ask participants “What is pedagogy?”  Pedagogy is a system of teaching beliefs, values and practices that is approved of by a certain educational culture.

2. Divide participants into small groups of four to six participants. Choose a size that seems appropriate for your total numbers, and give each smaller group an equal number of Pedagogical Practices Strips from Trainer Material 2.

3. [SLIDE 2]: Instruct participants to discuss in their groups and determine which category their strips fit under.  When they have decided, they should tape their strips under the appropriate category.  

4. Ask the whole group to perform a gallery walk and read the strips and where they have been placed under each title.  When they have finished asked them to return to their groups.  If anyone disagrees with where a strip is placed or has a question about a strip, work as a group to try to come up with an answer. 

Note: 
If a group is stumped you can first try to guide them to the answer or give them the answer. If the whole group feels a strip should be moved to another category, it can be moved. It is then your role to confirm or cast doubt on any of the identifications. 

5. Afterwards, ask the whole group:
· “Which differences between U.S. and post country pedagogical practices might cause tension or even conflict between the Volunteer and counterpart teachers? 
· “Can you imagine good reasons for host country practices that might be challenging? 
· “Can you find ways (either through adapting practices or diplomatic language), to blend those pedagogies identified as being at odds with each other?
6. [SLIDE 3]: “The most important idea of this session is that you as Volunteers should think about your role as one of supplementing traditional practices instead of replacing them.  This process is often described as “blending pedagogies.”  Volunteers shouldn’t look to replace the ways that people are teaching; instead they should look for points of commonality where they can add their teaching methods/practices to existing ones without devaluing the existing ones.  Existing traditional practices will always be to some degree successful because they are how people expect to learn.  
7. “Nor should traditional pedagogies be dismissed. Rote learning has been devalued in the U.S. for at least 50 years.  Can you think of countries with strong economies and technological development that place a high value on rote learning?”   (China, Japan, Korea, Taiwan) [SLIDE 4] is simply a visual reinforcement, do not read it word for word.
8. You should acknowledge to participants that blending pedagogies is often not easy. “Why?”  (People like what they are familiar with; people believe in approaches they themselves have been successful with; people don’t like to be told what to do; etc.)  [SLIDE 5] provides a summary of some points, again, do not read word for word, simply use it to compare to the answers participants generated.
Note: 
This activity is an assessment of LO #1. 


	Information

20 minutes
Trainer Material 1:  PowerPoint Blended Pedagogies Slides 6-8 

Trainer Materials 3 & 4
	Accommodating some “traditional” pedagogical practices

Participants will learn about a few common pedagogical practices in other countries and strategies to accommodate those practices. 
1. [SLIDES 6-8]: Use the information on Handouts 2 and 3 as your trainer guidance for facilitating the slides: Some Examples of Accommodating Existing Pedagogies to New Practices, Strategies for Successfully Introducing New Pedagogies. [Slide 8] is a nice summary of the key point of this session. 

2. This can be done as a discussion:  write on a flipchart, Rote Learning, Facts for Facts Sake (focus on knowledge not skills), Copying Long Passages Off The Board, and Using Lots of Multiple Choice. Then ask participants for each practice listed what they think would be the benefits and disadvantages of each practice and how they might be able to find gentle ways to modify or supplement the counterpart’s teaching to “balance” some of the disadvantage of these practices. Use Trainer Material 3 for guidance and to supply any important ideas participants might have missed.  
3. To sum up the discussion consult trainer material 4 and say, “In general there a probably three many strategies to introduce and have your counterparts accept new practices:

1) the new activity doesn’t replace the existing activity it merely supplements it

2) the new activity is not necessarily better than the existing activity, its simply a different way to do it—let’s try it once to see if you (the counterpart) like it

3) set yourself up for success: when you do introduce a new activity, reflect to be sure it is appropriate for the lesson content and the audience.”
Note:  
The idea for #3 is that a fun activity that doesn’t directly relate to the rest of the lesson or  a lesson that is too easy or too hard or too childish or too serious for the audience—even if it seems more interactive or student centered may not be effective and might actually discourage a counterpart from experimenting. 

Post Adaptation: 
Post is encouraged to use local pedagogical practices (adding to or selecting from those provided, as appropriate.  If you are not using the slide show, one option would be to assign table groups to read and discuss one of the four Examples of Accommodating Existing Pedagogies and then have each group share their information with the rest. For SLIDE 8 “Strategies for Successfully Introducing New Pedagogies, present the two strategies quickly (they’re pretty straight forward) and the one warning, and then (quickly!) as the whole group see if they can brainstorm any additional strategies or warnings. 



	Practice

20 minutes 

Trainer Material 1:  PowerPoint Blended Pedagogies Slide 9 

Handout 4: Trying On Another Teacher’s Shoes: Coming to Terms with Existing Pedagogical Practices 
	Developing Empathy with Different Pedagogical Practices

Participants will practice seeing through their counterparts’ eyes and finding rationales for pedagogical practices that might initially seem challenging to accept.
1. Tell participants “Now that we’ve reviewed a few options for how to accommodate existing pedagogies, let’s practice working with them. Step one is to consider the reasons behind them and develop some empathy by looking through your counterparts’ lens. In so doing, we can find a middle pedagogical ground where we can work.”

2. Divide the participants into small groups again, either by tables or in the same small groups as before. 

3. [SLIDE 9]: Distribute Handout 4: Trying On Another Teacher’s Shoes: Coming to Terms with Existing Pedagogical Practices.  

4. Assign each group a few pedagogical practices, dividing them as evenly as possible between table groups.  Instruct them to take ten minutes to analyze their assigned practices to determine the rational for the practice.  
5. Debrief as a large group for ten minutes, sharing ideas with each other.
Note: 
This activity is an assessment of LO #2. 



	Application

45 minutes (includes 10 min. debriefing as session’s end).
Trainer Material 1:  PowerPoint Blended Pedagogies Slides 10-11

Handout 5: Being a Successful Pedagogical “Lobbyist”
Trainer Material 3: Rubric
	Learning to Negotiate Pedagogical Differences
Participants will learn how to try to negotiate pedagogical differences.

1. Tell participants at the start of this activity, “Once we can realize the underlying rationale for why teachers use certain practices, we can think about finding a middle ground. The essence of successful negotiation is compromise and concession.  In these role plays you want your counterpart to see your point of view (at least to some extent) and for you to “give” to accommodate some of your counterparts concerns.”
Note:  
[SLIDE 10] and Handout 5: Being a Successful Pedagogical “Lobbyist”, should emphasize the idea of valuing and using traditional pedagogical practices while empathetically, persuasively, and diplomatically “seducing” counterpart teachers to give new practices a try. 
2. Ask participants to pair up and distribute Handout 5. Assign each pair a different negotiation. Tell them that they will have five minutes to prepare their role play based on the “beginnings of negotiations” provided on the handout. Have participants work in pairs with one pair member being the Volunteer and the other being a counterpart teacher.   They will role play the negotiation and what they imagine its outcome to be to the other participants.  
Post Adaptation:
If the group is large and the presentation room is large or you have breakout rooms, divide the pairs into two groups that present to each other instead of taking the time for all to present to all. 

3.  After five minutes, ask participants to role play their situations. Manage the time so that you will have ten minutes for a large group debrief as well. 
4. Debrief as a large group. 
Post Adaptation: Suggested debriefing prompts:
· What does “blended pedagogies” mean and why is it important in “cross-educational-culture” circumstances?  

· What are a some ways to respond to common “traditional pedagogical practices” such as rote learning, facts for facts’ sake,  copying long, complicated passages, and extensive multiple choice testing? 

· What are some of the tips provided to help you blend pedagogies?  Are there any of them that you still have questions about?

· In doing the Practice and Application activities what did you discover?  What additional information would you like to have to be able to respond to these “pedagogical mismatches” more effectively? 

· What kind of pedagogical mismatches do you expect to find at your site?  Is the practice of these activities sufficient to allow you to address situations you will encounter on site? If not, what kinds of other activities would be helpful?
Note: 
This activity is an assessment of LO #3 using Trainer Material 3: rubric as a guide to assess participants’ success. 



	Assessment


	Learning Objectives #1:  Assessed in Motivation Activity

Learning Objectives #2:  Assessed in Practice Activity

Learning Objectives #3:  Assessed in Application Activity.



	Trainer Notes for Future Improvement
	Date & Trainer Name:  [What went well?  What would you do differently?  Did you need more/less time for certain activities?]


	Handout 1: Blended Pedagogies—An Overview


The idea of supplementing traditional practices instead of replacing them is best represented by the notion of “blended pedagogies.”  Volunteers shouldn’t look to replace the ways that people are teaching; instead they should look for points of commonality where they can add their teaching methods/practices to existing ones without devaluing the existing ones. This is a respectful application of cultural relativity (cultures are not good or bad, simply different). Volunteers may wish to introduce a practice or method not as “the best way to do it,” but as something your partner teacher “may want to try out to see if it works well” for her/him.

This will not always be easy. This training program makes assumptions that some methods/practices are better than others. This is a cultural judgment—it’s not truth. One consequence of accepting the blended pedagogical approach is that Volunteers will at times be advocating for one way of doing things while at the same time looking for other ways to value and acknowledge the existing ways of doing things. 
It will also not be easy because humans are often quite resistant to change. Counterpart teachers may be perfectly happy with what they are familiar with. It’s much less work.   You will need to be empathetic, persuasive, and diplomatic in getting counterparts to agree to try new ways of doing things in the classroom.  
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	Handout 2:  Trying On Another Teacher’s Shoes—Coming to Terms with Existing Pedagogical Practices


The following situations are based on comments provided by Volunteers working in regions worldwide. Analyze the situations you are assigned to try to find a way you can find understanding/respect/empathy for the values/beliefs/attitudes that are expressed. 
1. There is no way a student can earn a perfect score on an assignment or test.

 

2. The teacher rarely invests much time in lesson preparation.


3. Students talk to one another during tests. The teacher doesn’t seem to notice or intervene.

 

4. The teacher often interrupts the Volunteer’s lesson to translate it into local language.

5. The teacher appears to humiliate students for misbehaving or providing the wrong answer.

6. Content of class tests don’t always match what was taught in class.

7. If the teacher is not lecturing, s/he is leading grammar pattern drills.

8. Forty-five minutes of the 50-minute class is conducted in the local language. The only time English is heard is when students are providing answers to the practice activities in the textbook.

9. If the students ever practice English, it is only doing “listen and repeat” choral repetition activities (the teacher models a phrase and the whole class repeats it together—never with any feedback on the quality of their repetitions).
10. Homework assignments are long, not very motivating, and focus on rote memorization.

	Handout 3:  Application—Being a Successful Pedagogical “Lobbyist”  


How would you go about introducing some of the following practices or concepts?  Note that for each of the “proposals” by a Volunteer there is a commonplace pedagogical concern that might be voiced by a co-teacher.
Create a role pay for your assigned situation below; you may choose how it ends. One of your pair will play the role of Volunteer and “lobby” as empathetically, persuasively, and diplomatically as possible for your proposal. The “counterpart teacher” should make realistic counter arguments.  

Remember the idea is much less to win than it is to find a middle space where you both can work on common ground. 

1. You suggest, “Let’s use English for as much of the procedural language as possible.” (Procedural language is the language teachers use to conduct the lesson and its activities, e.g. “open your books to p. X” or “pass your papers forward.”) 

[Common Pedagogical Concern:  “It takes too much time because they will have difficulty understanding the English. Maybe some common instructions in English, but explanations have to be in our language for students to understand. ”]

2. You tell your co-teacher that her/his grammar explanations and  fill–in-the-blank activities are nice, but you think the student would learn to speak English better if in small groups they could practice the grammar by simulating situations in which they might actually use English.

[Common Pedagogical Concern:  “It could take too much time, students might learn each other’s mistakes, and students will become noisy if they work too much in groups.”]

3. You share that “I’d like to play a game with the students that will help them practice asking questions about past events. I’ve done it with other classes and it was fun.”
[Common Pedagogical Concern:  “School is for learning, not for playing games. An education is important. We can be kind to students but we must be serious.”]

4. You suggest that “Instead of looking at ALL of the interesting grammar features, vocabulary, and idioms in the reading the students prepared last night, I’d like to concentrate on (a) a few grammar features we have already studied, and (b) the ten most important words for the text. Then we will practice with these features more, rather than discussing all the features and vocabulary in the reading. Then they will learn and remember this language well. “
[Common Pedagogical Concern:  “A teacher should cover everything in the lesson that the students will be able to learn. However, learning is the students’ responsibility. If we make it too easy for them, they’ll get lazy.”] 
5. I think we need to tell students in advance what we will grade them on for the test. Then if they make a mistake about something we haven’t listed as a criterion for grading—well, we can note the problem, but we can’t subtract points for it.

[Common Pedagogical Concern:  “If something is wrong, it must be corrected. Otherwise students will learn the mistake.”]
6. You tell your co-teacher that you think that sometimes some students try to cheat on tests. You suggest asking the students to move further apart during tests, thereby reducing the temptation to copy.
[Common Pedagogical Concern:  “Students feel an obligation to help one another. It was the same when I was in school. When you see blatant cheating you have to stop it, but students may think we don’t trust them if we make changes in advance to protect against cheating.”]

7. You suggest to your co-teacher that the first 10 minutes of the class be used to practice high-utility question/answer patterns—e.g. greetings, the time and date, asking questions about language or the weather, etc.

[Common Pedagogical Concern:  “That’s a wonderful idea, but we have to cover all the curriculum. We don’t have time.”]

8. You notice that you have many different English proficiency levels in the class so you talk to your co-teacher about the possibility of doing “differentiated instruction” so that that all students can participate, but the lower-level students might simply identify pictures that relate sentences in English while the most advanced students might actually construct their own sentences in English.

[Common Pedagogical Concern:  “The class has to be the same for everyone. Otherwise it is not fair. Also, if you do this, lazy students will stop working so hard”]
	Trainer Material 2: Pedagogical Practices Strip Activity


Cut the following sentences into strips.  Give an equal number to each group.  Groups must put the strips under the appropriate category heading posted on wall:  
U.S., (Post Country Name), Both,  Neither.
	1. Teacher drills on language patterns or content facts


	2. To start class, teacher engages students in short exchanges recycling terms they have already learned.

	3. Extensive translation practice


	4. Hands on activities that put lesson content into practice


	5. Students memorize vocabulary words for a test the next day.



	6. Students work in pairs to find examples of concepts taught in class.



	7. Teacher seems to ignore student cheating.



	8. Teacher gives students alternatives for activities. 


	9. Teacher rarely calls on girls for answers.



	10.  Teacher asks for different participation from different students because of different strengths and weaknesses.



	11.  Students spend most of the class copying a text off the board.



	12.  Students spend most of the class preparing skits to present.


	13.  Teacher doesn’t care when students carry on conversations when s/he is speaking.

	14.   Teacher assigns much group work to make students responsible for each other.

	15.  Teacher puts intentional mistakes in the problems so students can catch  them.

	16. Teacher emphasizes activities to develop critical thinking skills.


	17.  Practice in class is almost entirely reciting elements of the teacher’s lecture. 

	18. Teacher asks students to connect class content to everyday life.

	19.  Teacher doesn’t lesson plan, only spending 5 minutes before class to look over the lesson.

	20.  Teacher emphasizes activities with visual and tactile elements where students move.

	21.  Lessons consist of students taking turns reading paragraphs from the textbook. 


	Trainer Material 3:  Background for the discussion on  examples of Accommodating Existing Pedagogies to New Practices


Rote Learning: This pedagogy is easily accommodated—just make sure that some activities in every lesson or lesson unit include a rote learning component. This will give the lesson more credibility because:

· it will meet the counterparts’/students’ expectations of what good learning is

· rote learning helps students control knowledge, additional activities can provide application

Facts for Facts’ Sake:  Some traditional approaches able to recite facts over being able to APPLY knowledge. Reciting facts can be a way of showing: 

· I’m a serious, attentive student
· Respect for the teacher

· for teachers who are insecure about their content knowledge,  focusing on the knowledge that they teacher has provided makes the teacher more secure
Volunteers can deal with a “facts for facts sake” approach either by looking for opportunities to give examples that apply the facts (one reasons we want to measure acidity is because some crops don’t grow well in soil that is too acidic and fertilizer can lead to acid build up) or by asking permission to add a short, simple application activity at the end of the co-teacher’s “fact-oriented” instruction: “okay, we’ve learned one way to do linear equations, now, let’s see...looking at the problems we did, can you think of a situation in daily life where you might use one of these linear equations?
This could prove to be a good co-teaching opportunity. The host teacher can demonstrate her/his expertise in content facts and the Volunteer can contextualize the facts and facilitate contextualized practice to use them without having either teacher’s contribution seem devalued.

Copying long, complicated texts off the board:  This practice is often carried out simply because students don’t have textbooks. One way to reduce class time needed for copying the texts is to divide and conquer.  Have students work in teams where each team member copies down an assigned element of the text.  Then as homework, the team members copy the parts of the text they are missing from their partners.  This allows time for team members to ask each other questions about the text they copied (providing good experience in explaining concepts--the best way to learn something is to have to teach it ), or to have the Volunteer to give supplemental demonstrations of the concept explained in the text. 

Multiple Choice Tests:  Multiple choice tests are of course easy to score, however good multiple choice tests are very hard to design. Multiple choice tests may often only be a good assessment of short term memory; providing neither much practice nor good evaluation of students’ ability to use content. 

Suggest supplementing frequent multiple choice tests from time to time by other easy-to-assess activities such as (a) having students provide the steps in a process they’ve been studying, or (b), give a scrambled test sheet with lists of “problems,”  “solutions” and “principle or process involved” where students have to match the different problem/solution/principle sets.  Another accommodation would be a one-paragraph writing prompt on a lesson unit. The paragraph could be assessed in terms of elements that must be included while accepting some flexibility regarding elements which might be assessed (e.g. grammar and spelling regarding non-essential language in science lesson might NOT be assessed).

	Trainer Material 4:  Background for Strategies for Successfully Introducing New Pedagogies


Strategies for Successfully Introducing New Pedagogies

As Supplemental: If Volunteers introduce new learning approaches TO the counterpart’s lesson  (and not replace any activities in the traditional lesson, they will avoid devaluing the traditional lesson and will provide authentic, interactive practice at the end of the lesson where it might be better retained. This approach could be strengthened even more if Volunteers can also convince the host teacher to allow a (short) review activity at the beginning of the NEXT class’ lesson so students once again get a (short) interactive practice that allows them to again practice the skill (in addition to learning the knowledge behind the skill).
As Simply One Model:  Offer a new approach/activity as an option. A Volunteer could tell their Counterpart, “Well, if it were me, I might try (the activity Volunteers have in mind),” rather than “We should do to do this.”  In general, presenting ideas as options (“you could do this, or you could do that”) is less threatening. Also, when Volunteers acknowledge that they have no corner on truth or perfection, but that they still have some experience with an activity/approach, they free their counterpart from seeming to defer to the Volunteer’s “superior knowledge.”  In this way, a counterpart teacher can try an activity and if s/he doesn’t like the activity, it is easy to discard because it was presented as “one possible way.” 

Be Sure Your “New” Activity Fits Both the Lesson and Its Audience:  Too often new teachers are eager to try out an activity without stopping to think how well that activity satisfies the goal of the lesson or how appropriate that activity is for the student audience. For example, if the lesson goal is communicative practice with a grammatical feature, a game in which teams look through readings to find examples of the grammatical feature will probably be less productive than performing role plays of contexts where the grammatical feature might likely occur. Similarly, an activity that was very engaging for intermediate-level secondary school students might not be as effective when used with beginning-level sixth graders. Choose “new pedagogy” lessons and activities well and adapt them to best fit the traditional lesson they join. The effect will typically be smoother, not distracting.

	Trainer Material 5: Rubric


Assessment Rubric: 
Exceeds Expectations

Participant indicates reasonable and likely cultural issues underlying the situation. The participant suggests reasonable ways that s/he can adjust to make the situation work and provide rationale that s/he can use to make the adjustment more acceptable to her/himself. The participant is respectful to the counterpart in all interactions and shows empathy to the counterpart’s point of view/situation. The participant uses language that is polite, indirect and deferential when appropriate, and casts the issue either as an impersonal problem or a me-oriented problem (not a you-oriented problem). The participant suggests and gives example proposals rather than requesting. The participant is willing to propose and accept alternatives and seeks above all to improve the relationship, regardless of the outcome of this particular issue. At the end of the interaction, the participant explicitly engages in closure to ensure that both parties have a common understanding of the discussion.
Meets Expectations

Participant indicates reasonable cultural issues for explaining the situation, but may lack depth of understanding. Participant suggests reasonable ways to adjust to the situation, but lacks emotional rationales to help her/him carry through with the intention. The participant may be sufficiently respectful but not indicate empathy for the counterpart’s perspective/point of view. Language may be polite and respectful, but perhaps a bit more direct and egalitarian than could be desired. Proposals may be a mix of direct requests or alternatives. While the participant may indeed show concern for the relationship, the relationship may not be an obviously greater priority than the specific matter. The participant may express appreciation and conclude the interaction, but not make an effort to reconfirm understandings.

Does Not Meet Expectations

Participant shows limited insight into the underlying cultural issues of the situation. The groups willingness to accommodate others may be more superficial and lack reflection about the challenges raised in the activity examples. The participant may provide expressions of respect but at other times violate cultural norms and appear disrespectful.



























AN ARGUMENT FOR INCLUDING 


ASPECTS OF OTHER PEDAGOGIES





In the U.S., rote learning has been almost universally devalued for at least 50 years. There is a strong belief in the U.S. that for learning to occur, the information has to somehow be applied or used. Accordingly, it is not uncommon for Americans teaching abroad to try to discourage rote learning activities.





Nevertheless, consider the strong economies and technological development of China, Japan, Korea, and Taiwan. These are all countries that place an extremely high value on rote learning. The success of these countries suggests that rote learning might not be the drag on learning and achievement that Americans believe it is.
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