
	Session:  Effective Feedback and Error Correction


	Sector(s):
	
	Education

	Competency:
	
	Facilitate improved teaching and learning skills and practices

	Training Package:
	
	Global Education Sector

	Terminal Learning Objective:
	
	Participants will demonstrate classroom routines, practices, and activities that result in engaging, focused, and well-ordered classes.

	
	
	

	
	
	

	Session Rationale:  
	
	To give participants practice in giving effective, sensitive feedback and error correction techniques to students.


	Target Audience:  
	
	All Education trainees in PST

	Trainer Expertise:
	
	Familiarity with the basics of oral classroom feedback

	Time:  
	
	2 hours

	Prerequisites:  
	
	Lesson Planning Classroom Management-Tips, and Creating Classroom Culture


	Version:
	
	Jul-2012


	Session:  Effective Feedback and Error Correction

	Date:  
	Time:  2 hours
	Trainer(s):  

	Trainer preparation:

1. Review the PowerPoint (Trainer Material 1) and session plan, with close attention to the Trainer Notes. Plan to manage time carefully during the session, as the Application activity (Error Correction Practice) at the end of the session is critical and must be completed. 
2. Make copies of the handouts for each participant. 
Materials:

· Equipment

1. Computer

2. Projector
3. Flipchart

4. Markers
· Handouts
Handout 1: General Session Notes
Handout 2: Giving Feedback to Student Teachers
Handout 3: Error Correction:  Techniques and Principles
Handout 4: How to Do It:  6 Approaches to Error Correction
Handout 5: Error Correction Practice Activity
· Trainer Materials

Trainer Material 1: PowerPoint Effective Feedback & Error Correction
Trainer Material 2: Rubric for Practice 2 Activity
Trainer Material 3: Rubric for Application Activity


	Session Learning Objective(s): 
1. Participants will work in groups to achieve consensus on at least two characteristics for each of the following: (a) what good feedback should do for students, (b) what good feedback shouldn’t do to students, (c) techniques that provide supportive feedback.
2. Participants in groups will analyze five case studies of teacher-student classroom interactions to determine when to give feedback and how to give that feedback effectively. 
3. In pairs, participants will practice providing effective feedback and using at least three different error correction techniques. 




	Phase / Time /
Materials
	Instructional Sequence

	Motivation

10 minutes
Trainer 1: PowerPoint Effective Feedback & Error Correction Slides 2-4
Handout 1:  General Session Notes
	Analyzing Classroom Feedback

Participants analyze student-teacher dialogues and discuss effective and ineffective approaches to giving feedback. Participants see how ineffective feedback thwarts learning and why we need to be neither too generous nor too harsh when giving feedback.

Note: 
Although the primary Error Correction examples are about English, some alternate examples are focused on math and science and may be used as appropriate. Also, creating examples that are relevant to Post’s local conditions is always encouraged. 
1. [SLIDES 1-2]: Introduce the topic and learning objectives for the session. 

2. [SLIDE 3-4]: Distribute the General Session Notes (Handout 1) to participants. Then ask for volunteers to read aloud through each of the dialogues on the slides (also printed on Handout 1). 
3. Ask for participants’ reactions. Why was neither case of feedback appropriate? 
Note:  

The Slide 3 feedback fails to give the student any useful feedback and Slide 4 gives the learner feedback that is so emotionally negative that the learner will likely be unable to benefit from the feedback.  

4. After they have determined why the feedback was not appropriate in each example, ask participants to propose more effective feedback approaches for each case.



	Information 1
10 minutes
Trainer 1:  PowerPoint Effective Feedback & Error Correction Slides 5-7
	Feedback and Error Correction
Participants are introduced to basic definitions and common challenges related to feedback and error correction.
1. [SLIDE 5-6]: Read the definitions of feedback and error correction.  Tell participants, 
“Error Correction is a subset of Feedback. Error Correction is a little more ‘high stakes’ than Feedback in general because it does focus on errors students have made.  On the other hand, feedback in the sense of ‘unwanted advice’ can be resented even more than having someone’s errors corrected.”
2. Ask participants to brainstorm about why it is difficult to strike the right balance for feedback and error correction.  Note their answers on a flipchart or board.  
3. [SLIDE 7]: Present the problems listed on the slide. 

Note:

If any of their suggestions related to the three problems presented (below and on the power point as fly-ins) acknowledge the participants good observation,  then provide any information below that they didn’t already observe:
· Problem 1: Because we see giving feedback as a key teacher role, we tend to perceive our advice as affectively neutral:  we aren’t criticizing—we’re just doing our job. However, learners will tend to perceive any feedback as a judgment on them. Consequently we need to be very sensitive and tactful with all feedback and error correction and do our best to make sure students feel that we are “on their side” when we correct. 

· Problem 2: Even when we try to be neutral in feedback, our reactions and body language may often reveal when we feel students have “not answered well.” Therefore we need to be cautious to hide our personal reactions and soften our language when evaluating student comments.  

· Problem 3:  Failure to give needed correction.  Teachers, used to hearing student errors regularly, may come to disregard them and not give error correction when needed.   As an example, if a teacher asks two students to read a dialogue aloud, s/he may not pay attention to their pronunciation errors because in reading the dialogue, “they’re doing what they are supposed to be doing.” 


	Practice 1
20 minutes
Trainer 1:  PowerPoint Effective Feedback & Error Correction Slide 8
	Principles for Giving Feedback
Participants work in groups to develop suggestions for giving meaningful feedback.

1. [SLIDE 8]: Work in 3 groups (or six depending how large your session is) assigning one of each of the following bullets to a group (or two groups if you have enough for 6 groups):

· What good feedback should do FOR the student

· What good feedback shouldn’t do TO the student

· Practices/techniques we can use to provide SUPPORTIVE feedback.

2. Afterwards, have each group share two of the suggestions their group developed and record them on a whole group flipchart for the entire group
Note: 
This activity is an assessment of LO #1. 


	Information 2
15 minutes
Trainer 1:  PowerPoint Effective Feedback & Error Correction Slide 9-12

Handout 1: General Session Notes
	Affective vs. Cognitive Feedback
Participants give examples of affective and cognitive feedback – both positive and negative. Participants discuss ways to soften negative feedback.
1. [SLIDE 9]: Explain that all feedback is both “affective” (about “feelings”) and cognitive (about “learning”). 
“All feedback has both a cognitive (‘that’s right’ and ‘that’s not right’) dimension and an affective dimension (‘you did well’ or ‘you did badly’).  A teacher saying, ‘That’s not right you stupid idiot!’ is high on the negative affective scale, but it also has a cognitive aspect (‘that’s not the correct answer’).  On the other hand, ‘Good try, but that’s not quite right,’ provides negative cognitive feedback (not the right answer), but through softeners, makes the negative affective impact on the student much less. 
2. [SLIDE 10]: Using Slide 10, have participants brainstorm examples for each of the four cells in the chart below. Participants can also write ideas on Handout 1. 
Note: 
Examples for each feedback type: 

· Positive Affective/Positive Cognitive:  “Wow, good answer. You sound like a real English speaker.” 

· Negative Affective/Positive Cognitive (which is relatively rare): “Well yes, that’s right, but it took you long enough to think of it!”
· Positive Affective/Negative Cognitive:  “Great, I can tell you worked on that question a lot.  I especially like how you personalized the situation.  However next time there’s one thing you could do to make it even more effective...you could (teacher describes the weakness).”
· Negative Affective/Negative Cognitive (done rarely—only when teachers need to shake students out of complacency):  “It’s ‘he GOES—GOES—GOES.’  Not ‘he GO.’ I know it’s a small mistake and doesn’t seem to mean much, but it is a mistake that fluent speakers hear and if you make it regularly, they won’t think you speak English well.” 

3. In debriefing the brainstorming activity, explain that teachers should only rarely use negative cognitive and negative affective feedback together. It can easily defeat a student.  The only justification is if a learned is badly “fossilized”, that is has developed a very stubborn bad habit (such as saying “he go” no matter how patient the teacher has been in trying to help the learner improve).  Here the point of the “negative/negative” feedback is to shock the learner out of her/his complacency: Yes this sounds bad—you need to correct it.
4. [SLIDES 11-12]: Introduce the idea of “softeners”. Explain that since it is easy for teachers to forget how strongly their negative (cognitive) feedback can affect learners, and since learners can be sensitive when their imperfections are discussed, “softeners”—expressions that make “bad news” less unpleasant—are important.  Some softeners teachers can use include “hedges” like the examples on the slides. 
Note:

These slides can be covered quickly; we are only giving examples. 



	Practice 2
25 minutes
Trainer 1:  PowerPoint Effective Feedback & Error Correction Slide 13

Handout 2: Giving Feedback to Student Teachers
	Let’s Practice Giving Classroom Feedback 
Participants provide suggestions to student teachers in a series of given classroom scenarios.

1. Explain that in their roles as Education Volunteers, participants should not only be prepared to give feedback to students, but also to other teachers. Giving cognitively useful but affectively supportive feedback is the same process for both students and teachers. 

Note: 

Practicing giving feedback to teachers helps participants be more sensitive when giving feedback to each other as well. 
2. Distribute Handout 2:  “Giving Feedback to Student Teachers
” to each participant. 

3. [SLIDE 13]: Begin by having participants work individually through the classroom scenario examples listed in Handout 2. They will analyze each example and make suggestions to the teacher for improvement. Participants should also give concrete examples of what the teacher should do. Walk through the explanation and example on the first page together.
4. Give participants time in groups with one group analyzing one teacher-student interaction. Afterwards come back together as a whole group. Have participants share the kinds of feedback they suggested in each example. Participants should explain why they chose type of feedback that they did.

Note: 
This activity is an assessment of LO #2. 


	Information 3
25 minutes
Trainer Material 1:  PowerPoint Effective Feedback & Error Correction Slide 14-21
Handout 3: Error Correction – Principles and Techniques
Handout 4: How to do it: Six Approaches to Error Correction

	Error Correction 
Participants are introduced to additional principles and techniques related to error correction. 
1. [SLIDES 14-15]:  Distribute Error Correction – Principles and Techniques (Handout 3). Discuss the prompts on the handout as a whole group. 
Notes: 
· All students say that they want error correction—do you believe them?

Few students are happy when the teacher corrects EVERY error.  What students mean when they say this is that they want measured, reasonable guidance on how well they are progressing.

· Importance of discussing feedback w/students: 
Stopping periodically—perhaps at the start of each new unit—to review with students (a) why you give feedback, (b) the focus of your feedback in this unit, and (c) the need to try to see correction as “guidance” not “criticism” can help students accept error correction more positively.

· Issues of peer correction: 
Asking other students to correct an error another student has made helps keep all students involved.  Also, a student may take another student’s correction of her/his error “more to heart” than a teacher’s correction.  However, if student feels humiliated when corrected by another student there is little benefit. 
· Need to console learners for “stupid” mistakes: 
Even the best students make mistakes that they “know better than to make.” For example, the student who says, “he say.” Sometimes when students make such “stupid” mistakes, they become very frustrated with themselves. It is important that the teacher remind students that everyone makes mistakes, no one is perfect, and that with something as difficult as language learning, being consistently good is more realistic than trying to be perfect.
2. [SLIDE 16]: Continue the whole group discussion by talking about deciding when to intervene (that is, to correct the error). Walk through each of the questions with the participants. If they can’t answer or are off track, provide the answers below: 

Notes: 
Obviously if you “intervened” with every error, little would be taught and students would be very frustrated.

· Is the error global or local? 

Global errors, where the listener can’t understand, are more important to correct than local errors (the listener hears the error but still understands the meaning).  Obviously, if the local error is the target teaching point of the lesson, it is as important as a global error. 
· How does the error relate to the learner’s development?

If a learner is stretching beyond her/his capacity or makes a mistake with a form that has not yet been introduced, teachers should typically focus little on the error. 

· What is the type of activity is being engaged in? (a fluency or an accuracy activity?). 

There should typically be more attention devoted to errors when the activity focus is on accuracy than fluency.

· Is it an error of target language or incidental language?

It is typically much more important to intervene if an error is about the target language of that day’s lesson.  Incidental language is less important and may often be appropriately disregarded.

· Is the error stigmatizing? 

If a student says “shit” for “sheet,” or “fuk-us” for “focus,” it may be important to intervene in this error because an error that sounds like “bad language” is embarrassing. 

· Is correction likely to be disruptive? 

If students are doing a free speaking activity and the teacher interrupts the flow of the activity to correct every error, the activity will grind to a halt. 

3. In whole group, brainstorm a T-chart (a two column list) on a flip chart about the kinds of classroom activities that are most appropriate for immediate correction and those who are most appropriate for delayed correction. 
4. [SLIDE 17]: After they have brainstormed some ideas, go over the following information, recognizing the ideas they have already mentioned: 

· Immediate Correction: 
Note: 
More often used in activities focused on accuracy.  Surely the target feature of the lesson should be more often corrected immediately.

· Delayed Correction 
Note: 
Delayed correction does not interrupt the activity and often, no students are aware who made the mistake, so no one student is singled out for judgment.  However, if too much time passes between the error and the correction, the error may not be remembered.
5. [SLIDE 18]: Ask participants to recall what they learned about Correction Sheets in the Classroom Management training session. Then briefly review correction sheets as an example of delayed error correction.
Note: 
A correction sheet (see the Training Session, “Classroom Management,”) is a sheet of paper where the teacher notes student errors in the course of a communicative activity, or perhaps regarding class participation as a whole.  A correction sheet allows the teacher to do “delayed error correction,” and can be a record of errors for (a) students to review and practice correcting and (b) a source for items on quizzes and exams. 
6.  [SLIDES 19-21]: Distribute Handout 4.  Walk through various examples. Have one participant read each error correction technique and example, then ask the whole group for:

· Another example of the technique

· Why they would use this technique as opposed to another.


	Application

15 minutes
Trainer 1:  PowerPoint Effective Feedback & Error Correction Slide 22-23
Handout 5: Error Correction Practice Activity


	Error Correction Practice Activity

Participants work in pairs to practice the error correction techniques they have learned.
1. [Slide 22]: Have participants work in groups of two. Using the handout Error Correction Practice Activity (Handout 5), one partner will read aloud a sentence with an error, and the other partner will practice using one of the six error correction techniques to provide effective and encouraging error correction.  Participants may refer back to Error Correction Principles and Techniques (Handout 3). 

2. [SLIDE 23]: Close by revisiting the session learning objectives and asking participants to consider what they’ve learned.

Note: 
This activity is an assessment of LO #3. 

	Assessment


	LO1: L.O. 1 assessed in Practice 1.
LO2: L.O. 2: assessed in Practice 2.
Note:

See Trainer Material 2 for an assessment rubric for this learning objective. 

LO3: L.O.3: assessed in the Application activity. 

Note:

See Trainer Material 3 for an assessment rubric for this learning objective. 



	Trainer Notes for Future Improvement
	Date & Trainer Name:  [What went well?  What would you do differently?  Did you need more/less time for certain activities?]


	Handout 1: General Session Notes


Examples of Authentic Teacher Feedback: What’s Your Impression Here?
T =  Teacher        J = Juan

T:  “Juan, tell us about monarch butterflies.”

J:  “Butterflies yellow. Fly Mexico. It warm Mexico. Long time”

T:  “Good”

J:  “Me is right, Teacher?”

T:  “Yes, good job, Juan.”
How do you react to this feedback? 

T = Teacher,   S1 = First Student    S2 = Second Student

T:   “Hello everyone. Did anyone do anything interesting over the weekend?”

S1: “Teacher, I see a good movie.”
T:   “I SAW a good movie.  Often I SEE, yesterday I SAW. I have SEEN. See, Saw, Seen.  Did you forget our 
       unit on irregular verbs last week?  Today I see; yesterday I saw; I have seen. (teacher calls on a 
       second student) Victor, did you see a movie this weekend?”

S2: “Yes, Teacher I saw a movie called “Moving Fast.”

T:   “Thank you Victor. I’m glad some students study.”

Feedback vs. Error Correction

· Feedback is any advice or reaction that responds to communication (a student) has produced.

· Error correction is focused more on negative student production and aims to help the student repair such errors in the future. 

What’s so tricky about feedback and error correction?

· Problem 1: Because we see giving feedback as a key teacher role, we tend to perceive our advice as affectively neutral:  we aren’t criticizing—we’re just doing our job. However, learners will tend to perceive any feedback as a judgment on them. 

· Problem 2: Even when we try to be neutral in feedback, our reactions and body language may often reveal when we feel students have “missed the mark.” 

· Problem 3:  Failure to give needed correction.

Affective and Cognitive Feedback

All feedback is both “affective” (about “feelings”) and cognitive (about “learning”). Some examples: 

     Primarily Affective:  “What kind of idiot are you?
  

                      “Wow, I like what you’ve done!
           Primarily Cognitive:  “I think you’ve made an error.”



        “Yes, that’s correct.” 
Note that both kinds of feedback can be positive, negative, or neutral.

	FEEDBACK VARIATIONS – give examples

	Positive Affective/Positive  Cognitive 

	Negative Affective/ Positive Cognitive 

	Positive Affective/Negative Cognitive 

	Negative Affective/Negative Cognitive


	Handout 2: Giving Feedback to Student Teachers



Work through the following lesson material.  Work individually and then as a group, sharing the kinds of feedback which you would give to the student teacher and the principles you used to choose one kind of feedback rather than another.

A. Analyzing/Observing an ESL/EFL Lesson 
You have been asked to observe a new ESL/EFL teacher. The teacher is highly motivated and shows great interest in the students, but lacks basic ESL/EFL skills. Below are descriptions of some of the activities that you observed during the class.  Analyze each and make suggestions to the teacher for improvement. For each,

 give examples of what you think the teacher should do. Follow the example below in your analyses of the other class interactions. 

Example:

At the beginning of class, the students entered the class and sat down. The student teacher immediately said the following:  “Open your books to page 7. Read the story.”
Some students opened their books. Others talked with each other while a few looked confused. The teacher sat at his desk going over some papers.

 Sample comments to the student teacher:

a. Theory:  You have a great rapport with your students but you make consider making greeting your students and doing a warm-up a part of every class.  If every class begins with a greeting and perhaps a general or personal question to a couple of the students (a warm up) will help the students get settled and create even a better rapport between you and the students. It will also lower the affective filter (nervousness, resistance to speak, shyness).  After your warm up, it’s a nice touch to give students the objectives for the lesson. Giving the students the objectives will help set the stage for what follows, shows them that you have planned the lesson, and helps them focus on the work to be done. For example:

b. Sample examples: provide a scripted language model

· T:  “Good morning everybody. It's a nice day isn't it?  Fu, what's the date today?”
· F:  “Today is Monday, June 6, 2000.”
· T:  “Thank you.”
· T:  “Juan, you were sick yesterday, how are you feeling today?”
· J:  “I’m feeling better, thank you.”
· T: “Today we are going to do three activities.  By the end of today's lessons, you will be able to...”
NOW, each group will analyze one of the 5 classroom interactions below: 

STUDENT READING ON WHICH THE TEACHER/STUDENT INTERACTIONS BELOW ARE BASED:

The Migration of Monarch Butterflies

Monarch butterflies are orange and black. Every fall Monarch butterflies migrate from the United States to Mexico. They fly from north to south. They migrate because it is cold in the United States. It's not cold in Mexico, it's warm. The trip takes a long time. They fly over 2,500 (two thousand, five hundred) miles. The Monarch butterflies stay all winter in Mexico. In the spring, the Monarch butterflies fly back to the United States.

Classroom Observation #1:
You observed that the student teacher used only one level of questioning during the entire class. For example:

T:  “What's color are Monarch butterflies?”
T:  “When do the butterflies migrate to Mexico?”

T:  “Is it cold in Mexico?”
T:  “How many miles do they fly?”
Your comments to the student teacher:

Your examples: 

Classroom Observation #2. Use of the white board / blackboard

You observed that the student teacher never wrote or drew anything on the blackboard while he was explaining, describing, or talking to the students or while a student was speaking. For example, the student teacher gave mini-lecture and said the following three sentences.

T: “Monarch butterflies are orange and black.”

   “Every fall Monarch butterflies migrate from the United States to Mexico.”

   “They fly from north to south.”

Your comments to the student teacher:

Your examples: 

Classroom Observation #3. Group work

The student teacher had the students do a group work activity. The teacher introduced the activity as follows. 

T: “It's time for a group activity. In your group, I want you to talk about Monarch butterflies. Begin now.”
The students then did the activity. You noticed that they were confused and had a difficult time getting started and carrying out the activity. During the activity, the student teacher sat at his desk. At the end of the activity the teacher said the following.

T:  “OK everyone. It's time to end the activity. We have ten minutes left. Let's play a game.”

Your comments to the student teacher:

Your examples: 

Classroom Observation #4. Classroom Interactions

During the entire class you noticed that the student teacher did all of the talking and that there was very little participation on the part of the students. What follows are some typical exchanges that you observed.
Interaction 4a:  Teacher-Student exchange as students talked and/or answered questions in class.  

T: “Tell us about Monarch butterflies.”
S1: “Butterfries is bellow and back.”
T: “Good.”
S2: “Long time butterflies Bonarchy take go Mexico.”
T: “Yes. Thank you. Now the next question.”
     Why do they fly?”
S1: “No crold.”
T: “No crold?”
S1: “No crold.”
The student teacher then went on to the next point in the lesson.

T: “Fine, now open your books to page 25.”
Your comments to the student teacher: 

Your examples: 
Interaction 4b: Every time the student teacher gave directions to do an activity, the students seemed confused and many times were not able to carry out the activity. For example, you observed the teacher give the following directions.  

T: “I want everyone to open their books to page 57. Read the story silently.  After you finish reading the story, answer questions 1-5.  Write the answers in your notebooks. OK, get started.”

The teacher then sat down at his desk and began correcting some papers. The students didn’t appear to follow his instructions and seemed very confused but no student asked for clarification...they all kept silent.

Your comments to the student teacher: 

Your examples: 
	Handout 3: Error Correction—Principles and Techniques


Discussion Questions:

· All students say that they want error correction—do you believe them?

· Is it important to discuss with students why and how you will give feedback? 

· What role would peer feedback have in your class?

· What if a learner makes a mistake that just slips out—although both you and the student know that s/he knows better?  Teachers need to be ready to console learners for “stupid” mistakes (that is, situations where the student knows immediately that they made a mistake—and they believe that they knew better), so that students don’t become either distracted or demotivated.

Deciding when to Intervene – some questions to ask

· Is the error global or local?

· How does the error relate to the learner’s development? 

· What is the type of activity engaged is being engaged in? (a fluency activity or an accuracy activity)

· Is it an error of target language or incidental language?

· Is the error stigmatizing?

· Is correction likely to be disruptive?

· If you correct an error, when do you do it?

· Immediate Correction

· Delayed Correction

· Correction Sheets (where teacher notes errors students make while engaged in communicative activities or discussion—and then reviews them with the entire class at the activity’s end) 

· Who does it?

· Teacher

· Peers

· Self


Written Evaluation (?)

	Handout 4: How to Do It—6 Approaches to Error Correction


1. Explicit Correction (it’s clear and straight forward):

It’s “I’ve studied English for five years”, not “since five years.”

Calls explicit attention to the error.  Can make the student feel bad. This technique is probably more acceptable when introducing a new language element—such explicit correction helps review the rules.

2. Repeat error as question.

“Since five years?”

Less explicit attention to the error-- Student has opportunity to self correct.

3. Request Clarification 

“What was that?”  “Could you repeat please?”

Non-intrusive.  Suggests that maybe the student did not make an error—that perhaps the teacher did not correctly hear. 

4. Correct by stating (or asking a question) about the rule/principle involved: 

“Since” points to the beginning, “for” is about duration.

Makes the mistake “treatable” by giving the student a tool to repair it in the future.

5. Question eliciting self or peer correction:

“Is it correct to say “since” five years?”

This technique calls direct attention to the error, but wakes up the entire class and asks them to pay attention to the error.  Depending on student relationships, this technique can support the student making the error when other students rise up in solidarity to support the student. In a competitive classroom or one with cliques however, this approach to error correction can aggravate negative relationships. 
6. Model correct answer [called a “recast”]. 


Student says “I’ve studied English since five years,” and the teacher responds, “I’ve studied English for five years.”

Does not call any direct attention to the student error.  However, the student may not hear the correction of form and thing that the teacher is only repeating the student’s correct answer.  Especially young learners (say age 9 or under), tend to only understand “corrections of meaning” and may not benefit from “corrections of form.” 
	Handout 5: Error Correction Practice Activity


Work in pairs.  Take turns.  One pair member utters the sentence with the error and the other pair member practices one of the six means of error correction provided (and perhaps adds a “softener” to lessen the negative affective impact).  PAIRS SHOULD REFER TO HANDOUT 3 to ENSURE THEY ARE PRACTICING A VARIETY OF ERROR CORRECTION TECHNIQUES.

1. Sao Paulo is the large city in the world.

2. Sonia can drive very good.

3. He has already starting

4. Mr. Wu cam to Singapore last year.

5. My host mother bought a new pair of glove last week.

6. When he arrived at the reception desk he sign the room contract.

7. I finished to read the newspaper.

8. My vacation will start in Monday.

9. I have just finish my breakfast.

10. His car does not seem to be bad damaged.

	Trainer Material 2: Rubric for Practice 2 Activity


Rubrics for the Practice 2 Activity:

Exceeds Expectations:  For all the feedback scenarios the group provides comments that show sound understanding of the problems the student teacher is having and responds to the problems in an affectively supportive way.  Example feedback is highly appropriate in responding to the problem and sensitive to the feelings of the student teacher.

Meets Expectations:  Comments provided for all scenarios show a reasonable understanding of the teacher presentation problem, through at times they may be a little cursory.  Example feedback addresses the problem, but again may indicate some uncertainty about what examples are most effective or how to frame them.  Examples will show sensitivity to the student’s feelings.

Does Not Meet Expectations:  Comments suggest uncertainty in identifying the teacher presentation problem and may be somewhat disjointed.  The group may have difficulty providing examples, provide inappropriate examples or provide examples which simply are too sketchy to be useful to the student teacher.  Students’ feelings may not be addresses as the group struggles to identify the problem and provide responses to it. 
	Trainer Material 3: Rubrics for Application


Rubrics for the Application Activity—

Exceeds Expectations:  Both partners provide highly sensitive feedback to their “student’s” error and can give convincing rationales for the type of error correction technique they choose for each item.

Meets Expectations:  Both partners provide sensitive feedback to their “student’s” error. They may be able to give rationales for some, but not all of their error correction treatment choices.

Does Not Meet Expectations:  Partners may forget to provide sensitive feedback to their “student’s” error.  They may be able to practice the different error correction treatments but give cursory or incorrect rationales for the treatment type they choose for each item.






























� Ron Schwartz, “Analyzing/Observing an ESL/EFL Lesson,” training session, University of Maryland-Baltimore County, August 1, 2010. Used with permission.


� Ron Schwartz, “Analyzing/Observing an ESL/EFL Lesson,” training session, University of Maryland-Baltimore County, August 1, 2010. Used with permission.
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