
	Session: Functions and Notions


	Sector(s):
	
	Education

	Competency:
	
	Facilitate improved teaching and learning skills and practices

	Training Package:
	
	Global Education Sector

	Terminal Learning Objective:
	
	Participants will demonstrate effective teaching practices that incorporate general teaching knowledge and skills that include elements of language and literacy instruction and accommodate different educational cultures.

	
	
	

	
	
	

	Session Rationale:  
	
	Understanding how language is used allows teachers to prepare lessons and present content with more clarity on how to use and apply the concepts.

	Target Audience:  
	
	TEFL trainees in PST

	Trainer Expertise:
	
	Education and 2 years teaching experience in TESOL.

	Time:  
	
	2 hours

	Prerequisites:  
	
	Your First Lesson, Language Awareness 1

	Version:
	
	Jul-2012


	Session:  Functions & Notions

	Date:  
	Time:  2 hours
	Trainer(s):  

	Trainer preparation:

1. Watch the PowerPoint in slide show mode
2. Read training session guidance and handouts
3. Copy the handouts for the participants.
Materials:

· Equipment

1. LCD projector
2. Markers
3. flipcharts
4. paper
· Handouts
Handout 1: “It’s just one thing after another” --  a sympathizing dialogue
· Trainer Materials

Trainer Material 1: Functions & Notions PowerPoint (refer to separate file)


	Session Learning Objective(s): 

1. Individually, participants will explain functions, “chunks”, and the difference between a notional/functional approach and a grammatical one according to the information provided in the session.
2. In pairs or small groups, participants will brainstorm two or more different functions and the conventional language that accomplishes them, or match two or more conventional expressions to functions they represent.
3. In pairs or small groups, participants will design appropriate, authentic dialogues that represent conventional English expressions used to accomplish a function.

4. In pairs or small groups, participants will design a complete, appropriate function lesson based on the dialogue they developed in learning objective 3.



	Phase / Time /
Materials
	Instructional Sequence

	Motivation

15 minutes

Trainer Material 1: Functions PowerPoint slide 2-5

	Functions, Notions and “ chunks of language”
Participants will learn what functions, notions, and chunks are and see how they can identify them without much additional training.
1. Welcome the participants and ask, “Why do we use language?”  Take a few answers. What you want to hear is that we use language to solve problems, to meet our needs, to get something done. 

2. [SLIDE 2]:  Summarize the answers you heard, present the title of the slide, and say aloud “We use language to solve problems. Let’s think about the functions of our language—the ways that we interact socially. What language do we use to suggest? What words could we say to suggest something?” 
3. Elicit a couple of responses from volunteer participants. Continue with a few more examples from the list of functions by asking, “How do we greet?  How do we promise?”  
4. Second bullet: Notions—“Notions are our common thought processes and the way we use language to do things like comparing or defining.  What words do we use to make comparisons?  To sequence things? To describe relationships?”
5. For the final bullet say, “So, if we know what a student needs to do, then we can figure how what the student needs to say.”
6. [SLIDE 3]: Tell participants, “When we take the approach of using “chunks” for English teaching, we are moving beyond just teaching the meaning of individual words and how they go together, to assemblies of words that we can use to accomplish communication acts. For example, we can teach, “I’ve got to go now” or “do you happen to know.” as a single unit, rather than learning each word and then putting them together..
Tell participants that “chunks” are groups of words that are commonplace—words we hear a lot.  Read out the examples. Ask participants to think of some others. Read through other two bullets giving examples of function chunks and notion chunks.  Tell participants, “This is just an introduction, you will learn much more about these approaches in the session.”
7. [SLIDE 4]: This is a transition slide.  Tell trainees, “In this session we are going to look mainly at functions.” 
Note: 
If your COTE includes the training session on Academic Writing you should mention that notions will be covered more in depth at that time.
8. [SLIDE 5]: Each bullet (different common English expressions) flies in and flies out on clicks. Click to bring up each bullet.  Ask “When somebody says this, what do they want to do?  What kind of social interaction are they trying to engage in?”  If participants cannot understand what you are looking for, give them the answer to the first phrase to help them get the idea. 
Note:  
Suggested Answers 
· No thanks, I can’t today = refusal or turning down an invitation

· Nice to meet you = introduction

· Will you help me with this box? = Request (maybe asking a favor)

· You should invite Ernesto. = Suggestion                
·  Oh, that’s too bad = sympathizing
·  I’ve got to go now = leave taking (possibly making an excuse)

· We have to finish this before the meeting = obligation (possibly requirement)

· It was entirely my fault. I’m very sorry.  Apologizing (maybe taking responsibility?)

There may be other answers.  Accept all, since as we note on slide 13, different people may choose different labels.

9. Close the Motivation phase by noting, “One definition of communicative language teaching is using language as a tool to solve the learners’ real world communication problems. Understanding functions and notions helps us directly solve specific communication problems because we know very specifically what the purpose of communication is.”


	Information 

20 minutes

Trainer Material 1: Functions & Notions PowerPoint Slides 6-12; 
slide 20 (if requested by participants)

	Benefits of Teaching Functions

Participants will learn how functions can allow teachers to sometimes sidestep grammar and how easily a teacher can construct function lessons.
1. [SLIDE 6]: each bullet flies in and out on the click. Use your own words to explain the bullet points on the slide and emphasize why understanding functions is helpful for teachers.

Note: 
Note that in this slide and on the title slide we talk of the language that “solves problems” in social interactions. In later slides we switch to “accomplishes interactions.” The latter is more semantically correct, but we want to start off with the notion of “problem-solving” because if students feel that the language they are learning can solve real problems, motivation is much stronger. 

2.  [SLIDE 7]: no fly-ins. Say, “Functions are chunks of language and we can easily teach them through dialogues.”  Have different participants read off each of the example “chunks” in the final bullet.  Then take two minutes and ask participants to try to brainstorm some other “useful” chunks.

3. [SLIDE 8]: Each bullet flies in and stays in on the click. Ask, “What’s the difference in meaning between these two phrases?” Solicit an answer from the participants. The main difference between the two expressions is that “Would you like..?” is more respectful and polite.  ‘”Do you want” is more direct, more involved, and not particularly polite.

4. [SLIDE 9]: the 1st bullet flies-in and stays in.  Read the first bullet point. 

Note: 
The asterisk (with the black circle background) after the words, “to explain all this” is a target, which when clicked on, goes to Slide 20 where the grammatical explanation mentioned is provided. If participants are not insistent upon having this explanation, do not provide it.  It is only there if an insistent participant wants it.  The asterisk in a black circle at the bottom right of Slide 20 will take you BACK to Slide 9 (In fact…) where you originally started.
5. STRESS thought that begins with the word, “Being able to look at language…”  Tell participants, “Even if you don’t know a lot about linguistics and language teaching you can easily teach functions and notions right now!”
6. [SLIDE 10]: “What would you like…? flies in on the click. Say, “So if we want to teach functions, we have to determine what phrases we need in order to solve the problem. For example, let’s look at expressing your preferences. If someone asks you what would you like to do? How will you answer?”  Click and the four responses to “what would you like…?” fly in. Continue with “Would you like…?” and its responses.  Finally, the dialogue situations at the bottom of the slide fly in. Say, “To teach functions it is easy to think of the language that accomplishes the function and demonstrate it in a dialogue.  Then, exercises are easily created by using the “chunks” of the function as “sentence frames” where students can “fill-in” specific information to practice in pairs or small groups.”
7. [SLIDE 11]: Each bullet flies in and stays in on the click. This slide explicitly shows how dialogues can be the backbone of a function lesson.  “In its native environment” is an expression often used about wild animals in nature TV shows, so comparing a function to a wild animal is a mild joke. 

8. [SLIDE 12]: No fly-ins.  Say, “You can easily use your Native Speaker intuition about the appropriate language to use to accomplish a function. You can both identify the function the language accomplishes and when given a function can brainstorm language to accomplish the function.  This is an extremely helpful skill in EFL classrooms. You will naturally be able to easily “build” many kinds of authentic (realistic) activities.”
Note: 
This activity is an assessment of LO #1. 


	Practice 1
30 minutes

Trainer Material 1: Functions PowerPoint slides 13-14

	Finding the language for carrying out functions

Participants will practice discovering the language expressions (chunks) that accomplish some specified functions in English.
1. Transition to practice by saying, “Let’s take an example and see if we can identify the chunk that expresses the function and then what function it serves.  What are some common language chunks for expressing regret?”
2. [SLIDE 13]: Practice A: No fly-ins. This slide is a quick practice of moving from a function to the language that supports it, to identifying a function based on an expression provided, and then again a final humorous example of identifying a function based on an expression. Ask each question and take answers from the participants.
Note: 
Suggested answers:

· 1st bullet could be: I should/could/would have; if I had only; I’m so frustrated/ unhappy/ disappointed…and then express regret.

· 2nd bullet could be: clarifying, correcting, and possibly (but not convincingly), apologizing.

· 3rd bullet could be: “I want to make it my business/I’m going to butt in. The function could be labeled, minimizing, covering/protecting yourself, making “it” your business, interfering, butting in, or even, lying. This is funny because it is an example of when people say they are not going to do something but then do precisely that.   Other examples include, “I don’t want to hurt your feelings, but…,” “I don’t mean to be critical, but…,” and “I hate to tell you this, but…”  
3. [SLIDE 14]: No fly-ins. “This is a list of some common functions and notions.” Give participants a few moments to read over them, you can highlight one or two that they have already mentioned.

Post Adaptation: 
If you see that participants have had a  hard time understanding functions, after presenting the information on this slide you can ask some of the participants to give a few examples of language expressions that accomplish some of the notions and functions that are listed

4. [SLIDE 15]: Practice B:  No fly-ins. This activity is well done in pairs, but if you have a larger group, groups of three to five may be fine. Ask participants to choose a function to work on.    Then tell the groups to brainstorm example language to go with the function and create a very short dialogue, no more than 2-4 turns to demonstrate the function.   
Note: 
For Slide 15—You will want to manage the time for dialogue creation. Encourage short dialogues that simply demonstrate the function. Remind participants that dialogue should rarely be longer than 10-12 turns (a turn = what one person says before the next person speaks); that each turn should be no more than two short sentences,  that they should give names to the speakers, and that they should have a title that accurately represents the function.

5. When participants are finished, ask three to five groups to present their dialogues. Tell the rest of the students that they will also have a chance to share out in the next and final activity.  

Note: 
This activity is an assessment of LO #2. 


	Practice 2
20 minutes

Trainer Material 1: Functions PowerPoint slides 15-17
Handout 1: Sympathizing dialogue
	Creating a complete function lesson

Participants will study a sample function lesson to see examples of materials that follow a function dialogue.
6. [SLIDE 16]: No fly-ins. Say, “While there are common, well-known functions like introductions, making a request, asking permission, apologizing, and saying goodbye, people may identify other functions in a variety of ways. There is no well-established list of functions, so if the labels that you make up make sense, no problem.” 

7. [SLIDE 17]: No fly-ins. This slide is your cue to have participants study the sample function lesson.  Tell them that “This is a high-intermediate, low advanced proficiency dialogue. The students will have some ability to speak and listen to English.  This dialogue is intentionally designed to (a) show different expressions for apologizing and to give a number of useful, common RELATED expressions (for example, don’t worry, hang in there (means don’t give up), sometimes you can’t win, it’s just one thing after another).” 
8. Make sure your participants notice that the explanation page (page 2) gives both examples and practical explanations about which expressions to use when.  For the advice and the examples are important.  If students aren’t taught reasons for using similar expressions in different contexts, they may (a) use the wrong expression in the wrong context or (b) simply not retain the expressions because they are confused. 
9.  Call on participants to provide answers for the first 2-4 items on the “Sympathizing Exercise” sheet as a whole group activity. Call on people you have not yet asked to participate.  When one student gives an answer, check with others to see if they have a different answer.  Ask participants if they see differences between the expressions in the specific contexts of the exercise.   When finished check and see if there were any answers they found particularly hard to answer and then ask how they could change the exercise to make it clear.

10. For the Role Play exercise, ask participants to read through the examples to see if they make sense to them and then ask a pair of volunteers to do an impromptu role play of one role play situation of their choice.

Note: 
This activity is an assessment of LO #3. 



	Application

30 minutes

Trainer Material 1: Functions PowerPoint slide 18-19

	Designing a Function Lesson

Participants in groups will design a complete function lesson around the function dialogue they designed earlier.
1. [SLIDE 18]: No fly-ins. For the Application they use the dialogue they created in Practice 1B.   Instruct them to create an explanation sheet, a more controlled practice activity, and at least two sample role plays.  The controlled practice activity can follow the “sympathizing dialogue” model or be a different kind of exercise. This is not a concern.  


2. Ask two groups who haven’t already presented to present their dialogue and BRIEFLY describe their explanation sheet and practice activities. 

3. [SLIDE 19]: Debrief: Seek volunteers from the whole group to respond to the questions on the slide.
Note: 
This activity is an assessment of LO #4. 


	Assessment

X mins

	LO1: Based on participants explanations of functions, chunks, and the difference between functions and grammar when queried by facilitator.
LO2: Based on participants participation in the brainstorming activity that matches functions to language and vice versa in Practice activity (a).
LO3: Based in dialogues designed in pairs or small groups in the Participation activity (b). 

LO4: Based in lessons designed in pairs or small groups in the Application activity.


	Trainer Notes for Future Improvement
	Date & Trainer Name:  [What went well?  What would you do differently?  Did you need more/less time for certain activities?]


	Handout 1: “It’s just one thing after another—a sympathizing lesson (4 pp.)


(Carlos, a neighbor, meets Emma, a Peace Corps Volunteer, one evening as she is walking home from the bus station)

Carlos:  Emma, how are you?

Emma:  Exhausted.  I just got home.  Our bus broke down.  We had to sit by  
                the road for three hours.

Carlos:  I’m sorry to hear that.  But I’m glad you got home okay.

Emma:  Thanks.  How are you?

Carlos:  I’m okay but my daughter Ana has a stomach problem.  She’ll be 
               okay, but with the doctor and the medicine, money is a little tight.

Emma:  Oh, that’s too bad.  Is Ana better?

Carlos:  Yes, she’ll be fine.  But sometimes it’s just one thing after another.

Emma:  I know what you mean.  Sometimes it just seems like you can’t win.  
               Well, hang in there.

Carlos:  You too.  Have a nice evening.

Emma:  Oh, I’m going to sleep very well, don’t worry!

SYMPATHIZING:  Explanations and Examples
There are certain ways of showing sympathy or expressing that you care! 

I was all set to homework when the electricity went out! 
--Oh, that's too bad! 

The school toilets are always getting stopped up. 
--It's too bad that other students don't take better care of them. 

I've got a terrible cold. 
--Oh, I'm sorry to hear that. 
I lost my wallet with all my money!

--Oh, I’m very/really sorry to hear that. 

My aunt just passed away.

--Oh!  My deepest sympathies!
In order to finish this chemistry report, I had to stay up all night! 
--I can sympathize. I had to do the same thing. 

To take this English class I have to lose 15 minutes of my lunch hour! 

--I know what you mean, but we certainly wouldn't want to retake this course, 
   we've all got to make sacrifices. 

Well, I've got to go. 

--Ah, what a shame. The party was just getting started! 

NOTES: 

You say, "That's too bad" when responding to someone's complaint. 

You· say, "It's too bad" when you introduce/express a regret. 

If English speakers always seem to be apologizing, in part it is because when they say “I’m sorry” they mean to say “I sympathize with your problem,” NOT “I am responsible for your problem.”

Avoid saying “What a pity,” it sounds somewhat contrived.  Perhaps “What a shame” is a more generally acceptable substitute. 
Sympathizing is to good way to build friends because you show others you “feel the same.” If someone shares some bad news you it’s always good to sympathize.
                                         SYMPATHIZING--EXERCISE

Practice with a partner to give an appropriate response to the comments below.

Example:   I can’t stand this rain!  

     --I know what you mean.  It seems like it never stops! 

1. I've broken my glasses. 

2. (To a classmate) I'm tired of the food at the cafeteria! 

3. My grandfather died last week. 

4. (a student to her/his father) Studying for finals is tough! 

6. I'm going to have to cancel my vacation. 

7. I should have remembered to disconnect the electric iron. 

8. This is my favorite shirt and I got ink on it. 

9. Whew!  It’s hot.  I need a rest. 

10. Nothing seems to be going right these days.

11. Our dog got hit by a car. 

12. I don't have any decent clothing to wear on to the dance! 

13. I meant to bring my umbrella but I left it on the table! 

14. I should have picked up that book from the library! 

15. I think this exercise is getting a little too long! 

                                     Sympathizing Role Plays
With a partner, select one of the role play situations below. Then make and practice a    
                sympathizing role play that you will present to the rest of the class.

1. Two overworked students discuss how much they have to study.

2. Two mothers sympathize with each other about their difficult teenage children.

3. Two NGO employees sympathize about their workloads.

4. A friend tells you her/his motorcycle is in the garage for an expensive repair.

5. A student tells her/his English teacher how difficult this school year is for her/him.
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