
	Session: Gender Equitable Practices in Teaching


	Sector(s):
	
	Education

	Competency:
	
	Facilitate Gender Empowerment and Education

	Training Package:
	
	Global Education

	Terminal Learning Objective:
	
	Participants will demonstrate effective teaching practices that incorporate general teaching knowledge and skills that include elements of language and literacy instruction and accommodate different educational cultures.

	
	
	

	
	
	

	Session Rationale: 
	
	In this session, Peace Corps education sector participants further investigate their own learning experiences and how those experiences could influence their behavior as teachers. Participants will demonstrate fair and inclusive teaching practices. Activities include the analysis of teacher-student interactions in the classroom, and the practice of equitable teaching techniques. This is important so all Volunteers are initially aware of their own teaching practices and can act as positive models. 

	Target Audience: 
	
	All education trainees in PST

	Trainer Expertise:
	
	Teacher trainers with gender and cross-cultural experience; host country educators with commitment to gender equality: or third-year education Volunteers or GAD committee member with teaching experience.  Current Volunteers can act out the role play.

	Time:  
	
	120 minutes

	Requirements and Prerequisites: 
	
	This session should be scheduled after Gender Equality and Women’s Empowerment 1 and 2 and participatory analysis of community action (PACA). Conduct this session before the practicum. Coordinate with education and language trainers to strengthen the understandings and skills required for equitable teaching practice. 

	Version:
	
	Sep-2013


	Session:  Gender Equitable Practices in Teaching

	Date:  
	Time:  
	Trainer(s):  

	Trainer Preparation:

1. Invite the other training team staff with a strong commitment to gender equality to participate in this session.  If there are staff members the participants have not met before, request a brief professional biography for the introductions.  Review the session objectives, agenda, and content in advance. In particular, distribute and discuss the activities and resources.  
2. Work with education sector colleagues to identify national policies and data related to gender and education. Choose data that provides references to relevant trends and disparities, such as: 
Girls

Boys

Dropout rate

Absenteeism

[Other?]

3. Venue: Participants will assess and practice equitable teaching techniques in pairs and groups. This session includes a skit. Consider the group size and identify training space that can be adapted accordingly. See tips for groups with over 30 participants in the “Introduction to Global Core.” 
4. Write session topic and learning objectives on flip chart. Post in training room. 
5. Write the definition of gender on flip chart. (See “Training Materials.”) Post in training room.
6. In four corners of the room, post four signs: (1) Urban (2) Rural (3) Suburban (4) Other 
7. This session includes a role play. The purpose is to show that even good teachers have habits that can result in unequal treatment of students. Be sure to practice the role play before the session.  Make an effort to include the role play because it is a powerful example.
Post adaptation:
Create and act out a role play that models gender issues that participants may encounter in host country schools. The role play should be designed to help participants identify gender equitable teaching practices they can use.
8. Prepare handouts and read these documents and other resources in preparation for facilitation. 
9. Model equitable teaching deliberately. From the beginning of the lesson, please start using the techniques described below (i.e., calling upon a female, then a male, etc.)
Materials:

· Equipment

1. Flip charts, dark-color felt tip markers, tape 

2. Projector, computer, screen and cables, speakers for PowerPoint slides.
3. Participant notebooks and pens

· Handouts 

Handout 1: Worksheet: Practical Teaching Tips
Handout 2: Gender Equity: Checklist for Educators 
Handout 3: Classroom Assessment
Handout 4: Teacher-Student Interactions  
Handout 5: Action Ideas 

· Trainer Materials 

Trainer Material 1: Sample PACA Map
Trainer Material 2: Transcript of role play: “Gender Equity in the Classroom”


	Session Learning Objective(s):  

1. After reflecting on their own classroom experiences and viewing a role play, participants will identify at least three classroom practices that promote and hinder gender empowerment.

2. In groups acting out original classroom scenarios, participants will demonstrate at least three gender inclusive teaching strategies and provide constructive feedback (1-2 suggestions) to their peers. 
3. In pairs, participants will commit to three actions they will take in the classroom to address gender barriers. 




	Phase / Time /
Materials
	Instructional Sequence

	Motivation
20 minutes

See Resources (below) for information about international agreements.
Flip chart, markers


	Why Gender and Education 

Participants reflect on their gender-related experiences in school before they identify key reasons why gender equitable teaching is a local and international priority. 

1. Welcome participants to the session and introduce the topic. Say, “Today we will be talking about classroom practices that promote fair and inclusive education. First, let’s take a minute to think about your experiences in school.”  
2. Say, “Close your eyes … let your mind wander back to adolescence … between the ages of 10-14. Where do you live? Which school comes to mind? Can you picture your friends, a particular teacher, or a classroom setting?” (Pause) Continue: “How did you learn the behavior expected of females and males? Try to recall interactions in the classroom, in the halls, in the cafeteria, or on school grounds. Think about sports, games, music, the arts, and other activities …” (Pause) After 30 seconds, say, “Open your eyes.”
3. Ask, “What was the setting for your school?” Instruct the participants to stand next to the most appropriate sign on the wall (urban school, rural school, suburban school, other). Say, “Share your memories of this situation with another person in your group. In turn, take two minutes to describe your memories. How did you learn the behavior expected of females and males?” Remind participants to consider class interactions, responsibilities, and opportunities. Each should listen attentively while the other’s adolescent experiences. (Allow 5 min.)
4. Briefly, explore the significance of these experiences with questions such as: “What was the situation? How old were you? What did the experience tell you about being female or male? What life lessons did you draw from the experiences?”
Note:  
Possible examples: As a male, I was counseled not to participate in poetry, art, or dance. As a female, I excelled in math, science, computers, or sports—but was not encouraged to join school-related activities. If a participant says he/she always felt there was fair treatment, ask him/her to consider ways in which girls and boys were treated differently, even if it wasn’t necessarily unfair.
5. Thank participants and ask them to be seated. Relate their experiences to the session learning objectives posted on the flip chart. Next, refer to the definition of gender on the flip chart. According to the definition, “Gender roles and expectations are learned, change over time, and vary within and among cultures.” Ask the group, “How does gender relate to education? Which words stand out for you? Where are gender roles and expectations learned? How do they change over time?”  
Note:  
Pause after each question. Practice gender equity as you call upon females and males.  Recognize that gender-related learning takes place through both formal and informal education. 
· Informal = learning with family, community groups, peers, media, travel, new role models, etc.
· Formal = academic opportunities, teacher expectations, and requirements in schools
6. Ask, “Why is gender equitable teaching a priority, locally and internationally? (Allow 2 min). Elicit ideas and document key words on a flip chart.  
Note: 
Equity=Fair. Equitable teaching provides fair and inclusive education opportunities for every girl and boy. Access to education: (1) prepares individuals to reach full potential, (2) reduces poverty, (3) drives economic growth, (4) improves indicators of health, (5) contributes to ecological sustainability, [others?].
7. Say, “At some point in your service, you may worry – or be told – that you are trying to impose outside values upon local cultures and societies. Does anyone have this concern?” Elicit and acknowledge concerns. Say, “The reason Peace Corps makes gender equitable practices a priority is because equitable treatment of boys and girls in school leads to a series of more positive outcomes for individuals and communities. And the way we can do this effectively and appropriately is by being aware of the local context, the historical background, and the global context.” Transition by talking about the multilateral agreements that many nations have all signed and use as a guide for development and human rights.  
Note: 
Keep this conversation brief, though it is important to recognize that it’s an issue for some participants who may be concerned about the broader impact of how changing one aspect of the culture can have implications. This is a legitimate discussion and if some participants want to continue talking about this, acknowledge their desire to talk more and identify a time to continue the conversation later, so you can focus on today’s topic but also create an opportunity to continue the conversation. 
8. Ask, “So, let’s look at who else is supporting this priority–nationally and internationally?” Take two to three suggestions.  Provide evidence that gender equity is a national and international priority.  
Post Adaptation: 
Identify country-specific policies and commitments to international agreements. Consider:
· Country commitment to The Millennium Development Goals (2000), adopted by 189 nations.
· National commitment to Education for All (EFA), a global agreement to provide quality basic education for all children, youth, and adults. 
· Host country commitment to The Universal Declaration of Human Rights (1948), which proclaims 30 basic rights for the dignity and development for all people (e.g., equal rights to education). Eleanor Roosevelt, a champion of human rights, chaired the UN committee that drafted the Declaration. 
· National commitment to The Convention on the Rights of the Child (1990), a United Nations human rights instrument that addresses specific concerns related to girls and boys, including rights and responsibilities related to education, health, and safety.  
9. Emphasize that rights and responsibilities are two sides of the same coin. Ask for education examples.  
Note: 
Possible responses: Girls and boys have equal rights to education. Boys’ and girls’ rights are fully respected when they have the commitment and responsibility to be inclusive and respectful in their interactions with each other. Thus, rights and responsibilities are inter-related.  

10. Country-specific studies provide additional support for equitable teaching practices.  On a flip chart, show data related to gender. Explain that dropout rates and absenteeism are associated with poverty and higher teenage pregnancy rates. The longer a girl stays in school, the longer she waits before having a child, and the healthier the mother and children.  
Provide relevant data within the chart. 
Gender and Development Indicators 
Girls
Boys
Dropout rate

Absenteeism

[Other?]

Post Adaptation: Consider country data for “other” above that highlight gender-related priorities:  
· Males and females who complete high school  
· Females and males who enroll in higher-level math and science courses
· Males and females enrolled in business, technology, or accounting studies  
· Percentage of titled properties owned by females and males
11. Summarize by eliciting reasons why gender equitable teaching is a local and international priority. Note key words on a flip chart.


	Information
40 minutes
Flip chart
markers

Handout 1: Practical Teaching Tips
Handout 2: Checklist for Educators
Post Adaptation:  
Be ready to identify priorities in country.
See Trainer Material 1 for sample PACA map. 
Handout 3: Classroom Assessment: Equity in Teaching
Role Play, see teacher materials 2

	Identify Equitable Teaching Practices
Participants identify teaching techniques that increase the confidence, motivation, and participation of girls and boys.   

1. Write “Equitable Teaching Practices” at the top of a flip chart. Ask, “What do we mean by ‘equitable teaching practices’? Clarify that “equitable teaching” is fair and inclusive of girls and boys. Ask for one or two examples of equitable teaching practices. Write key words on flip chart.  
Note: 
If participants don’t have many ideas, validate their suggestions and explain that by the end of this session they will have plenty of ideas to add to this initial list.
2. Distribute Handout 1: “Practical Teaching Tips.” Recognize that there are diverse classroom and school situations to consider when preparing an equitable learning environment. Instruct each table group to review the worksheet, consider the scenario, and develop a list of teaching practices that increase the confidence, motivation and participation of girls and boys. Say, “Put forward useful tips from your own experiences and from the flip chart.” (Allow 4 min.)
Note: 
Possible responses: Encourage girls and boys to join math, science, and other study clubs. Select books and resources that demonstrate gender equality. Assign boys and girls similar tasks.
3. Elicit teaching tips from each group. Ask a representative from one table group to read three of the groups ideas for the first category: #1-Teaching Techniques.  Request additional ideas from other groups. Each table group, in turn, proposes ideas for the remaining categories: #2-Classroom environment, #3-Learning resources, #4-Tasks/ responsibilities, and #5-Community. Note key words on the flip chart, clarify terms and ask for examples, as needed.
4. Distribute Handout 2: “Gender Equity: Checklist for Educators.” Say, “Take a few minutes to review this list, which includes ideas generated by Peace Corps Volunteers. Compare these ideas to the practical tips. Note similarities and gaps.” 
5. After three minutes, request participant reactions. Ask, "Which practices seem most useful in this country? Why? Which may be the most challenging?” Elicit ideas and recall the high level of professional awareness and skills management required for teacher-student interactions. For that reason, explain that the next activity provides opportunities for the analysis of classroom interactions.  
6. Review the concept of “mapping.” Recall the information gathered through mapping in the PACA session.  
Post adaptation:  
Bring in a sample PACA map from PACA session if you have it. 
7. Distribute Handout 3: “Classroom Assessment: Equity in Teaching.” Introduce classroom mapping as a technique for identifying teaching practices and the use of resources. Ask, “What can we learn from this mapping tool?” (Note that this gender-related mapping tool includes a drawing of the classroom, the number of boys and girls, where they are seated, location of the teacher, location of windows and door, etc.) Compare classroom map to PACA.   
Note: 
Similarities include gender-sensitive coding, graphic or spatial representation. Observe and document activities while analyzing patterns and gaps.  
8. Allow time for review of the assessment tool. Welcome any questions about the meaning of terms or sources of data. Recognize that classroom assessment tools vary, depending on the objectives. This example focuses on teacher-student interactions. Others may be used to analyze experiential learning activities or classroom management. Using a seating chart to make sure that all students are called can also be valuable.
9. Draw attention to “Observations,” the use of code (T=teacher), and the level of detail in the notes. Explain that after documenting the teacher’s behavior, the observer reviews these notes to count specific types of interactions with girls and boys. Say, “For those of you who have taken education classes, you may have done something similar.” Ultimately, the teacher and observer review the notes together.  Recognize that teachers are often surprised by the unintended patterns of behavior.
10. Say, “In the next exercise, you will observe a role play and take notes as you watch the teacher’s interactions with students. Create your own map and take notes using ‘Observations’ as a model to document the ways teachers communicate with girls and boys.”    
11. Prepare to watch the role play: “Gender Equity in the Classroom.” Explain, “The objective of this role play is to heighten your awareness of ways that teachers interact with girls and boys.”  
Continue, “Most of your educational experience probably comes from a U.S. classroom. It is important to realize that we tend to teach in the same ways we were taught. This role play is set in a U.S. classroom, so while it does not reflect your future classroom at your site, we can still use it to focus on teaching practices and heighten our own awareness of teacher-student interactions. While you are watching the role play, pay particular attention to the teacher’s requests, wait time, and feedback to boys and girls. Consider praising, criticizing, accepting, and guiding.”
12.  Act out the role play. When finished, ask for one or two general reactions to the film, “What did you notice? How did this relate to your experiences? Any surprises?”
Post adaptation: 
Consider creating and acting out your own role play that models gender issues participants may see in host country schools. The role play should allow participants to analyze classroom practices in the context of local educational culture and begin to identify gender equitable teaching practices. 
13. Instruct participants to discuss their observation notes in pairs. Say, “Take three minutes to compare and analyze your notes. Analyze the teacher’s interactions with girls and boys. You may have already been introduced to classroom management tips and feedback and these can help you consider requests, wait time, types of questions, and feedback.”  
Note: 
Possible responses: Teacher asks girl to hold poster and she can’t see; teacher responds to boys that shoot hands into the air (versus “wait time,” a deliberate reminder to include less dominant girls and boys); types of feedback: praising boys vs. acceptance of girls’ responses. 
14. After three minutes, take general reactions and provide examples of requests, length of wait time, types of questions, and feedback. Recognize the professionalism required to be fair and inclusive. Say, “Equitable educators are deliberate in their practice of questioning, active listening, and constructive feedback. We’ll practice these communication skills in the next activity.”


	Practice
45 minutes
Handout 4: Teacher-Student Interactions

	Strategies for Addressing Challenges
Participants plan, demonstrate, and analyze equitable teaching practices.  
1. Organize the participants into three gender-balanced groups.  

Note:  
To form gender-balanced groups, you can instruct females and then males to count “1-2-3 …” and ask those with the same number to work together.
2. Refer to Handout 4: “Teacher-Student Interactions.” Discuss the instructions and assign a topic to each of the groups. Recall the teacher behaviors in the role play, including requests, wait time, questioning, and responses. Review the instructions on the handout.  Say, “Each group will prepare a two-minute teacher interaction with students. The objective is to demonstrate fair and inclusive teaching practices. You have 10 minutes to prepare your role play based on the scenarios in the handouts.” Note that the skits will begin with Group #1.  
3. While groups are planning, check with each to address any questions. Prepare the room. Create a central area where everyone can easily observe the skit/drama. 
4. After 10 minutes, bring the groups together and prepare the observers. Say, “Focus your attention on teacher-student interactions. Document at least three gender inclusive teaching techniques.” Emphasize that time management will be fair and consistent. You will stop each group’s activity after two minutes.  
5. Start the drama. All observers view quietly and note the sequence of teacher-student interactions. Stop the drama after two minutes and begin the debriefing. Thank the teacher-student actors in the skit and ask for their observations. 
6. Routinely debrief each group of actors before the participants provide feedback.  Begin with the teacher. Ask, “How did the lesson that you planned compare to the way your plans turned out? Which techniques worked well?  Any major challenges?  Surprises?”  
7. Turn to the participants and ask these observers to provide constructive feedback.  First, identify the teaching techniques that worked well. Then encourage helpful suggestions. Highlight the strengths first, acknowledging the role of the teacher.  Then add one or two useful suggestions, if needed and appropriate.
8. Repeat the debriefing process following each group’s enactment of teacher-student interactions.   
Note:  
Manage time carefully. Orientation, preparations, and planning for the skits will take 15 minutes.  Each group has two minutes for the skit. Allow seven minutes for each debriefing.
9. Summarize by thanking the participants for their active participation in planning, demonstrating, and providing feedback for improving teacher interactions.  


	Application
15 minutes

Handout 5: Action Ideas

	Review Lessons Learned

Participants discuss lessons learned and document at least three personal Action Ideas.
1. Gather participants in a semi-circle. Review the significance of equitable teaching practices in-country. If a host educator is available, welcome feedback and professional guidance. Encourage participants to ask questions.  
2. Next, challenge participants to think about the professional skills required for equitable teaching. Say, “Recognize your commitment, skills and strengths. At the same time, consider skills and resources that you want to develop. How will you develop networks, improve resources, and create opportunities for deliberate practice?” 
Note:  
Possible answers include practicing skills such as wait time, constructive feedback, and equitable questioning during practicum; identifying local educators and organizations that support equitable teaching; developing gender-equitable resources and materials.  
3. Pass out Handout 5: “Action Ideas.” Say, “This tool helps you to identify ideas for self-directed and group learning. Write at least three ‘Action Ideas’–priorities for you to develop fair and inclusive teaching practices. Review the teaching tips, educator’s checklist, and other session resources for ideas.” (Allow 3 min.)
4. Pair activity. Say, “Stand up, and find a new partner. Take a few moments to summarize what you have learned today.” Partners agree to the following:
· Two reasons equitable teaching is a local and international priority  
· Four gender-equitable practices in teaching
· Three Action Ideas, recognizing barriers and possible solutions
5. In closing, relate the session’s activities to the objectives. Ask if there are any questions or final comments. Remind participants to review and address their Action Ideas with host country partners when they are teaching.     



	Assessment


	LO1: Observed during the Information activities.

LO2: Demonstrated in planning and delivering teacher-student lessons in Practice.
LO3: Demonstrated during pair activity in Application. 



	Trainer Notes for Future Improvement
	Date and Trainer Name:  [What went well? What would you do differently? Did you need more/less time for certain activities?]



	Handout 1: Practical Teaching Tips


Scenario: You are invited to visit Cory, an education Volunteer assigned to a rural school. In the classroom, you notice the bare walls and the separate seating of girls and boys. The dominant group sits in the front. Those sitting in the back seem distracted, disengaged—and excluded. Cory is aware of the gender-related barriers and welcomes any tips for re-organizing teaching practices to engage all students, boys and girls.  
Instructions: Identify practices that engage girls and boys in respectful, inclusive learning.
	#1. Teaching Techniques 


	*

*

*

*

	#2. Classroom

Environment
	*

*

*

*

	#3. Learning Resources
	*

*

*

*

*

	 #4. Tasks/ Responsibilities
	*

*

*

*

	#5. Community


	*

*

*

*


	Handout 2: Checklist for Educators


How to encourage equal participation, learning, and leadership?
1. Teaching Techniques

__( Call upon girls and boys equally in class. (Alternate: girl( boy, girl( boy).

____Wait three to five seconds before calling upon a girl or a boy.

____Listen actively. Do not interrupt.  

____Challenge girls to participate in all subjects, including math and science.

____Use cooperative pair and group work for equal participation of girls and boys.

____Balance cooperative and competitive activities; engage girls and boys equally.

____Give boys and girls the grades they have earned.

____Practice positive disciplinary measures; avoid corporal punishment. 

____[Others?]
2. Classroom Environment
[image: image2.png]



____Display respectful, gender-sensitive class norms, rules.

____Create an attractive, engaging classroom environment.

____Show professional career images that raise girls’ and 
         boys’ aspirations for continued studies.  

____[Others?]

3. Learning Resources

____Select books and resources that demonstrate gender equality.

____Develop gender-sensitive course objectives, exercises, and tests.

____Write names on Popsicle sticks (or…); draw names to ensure all respond. 

____Encourage girls and boys to join math, science, and other study clubs.  

____Insist that girls and boys learn to use computers, electronic equipment.

____[Others?]

4. Tasks and Responsibilities

____Assign boys and girls similar responsibilities to counteract gender stereotypes.

____Develop “Class Responsibility” chart with everyone addressing same tasks.

____Recognize leaders, boys and girls, for being responsible, inclusive role models.

____[Others?]

5. Family and Community

_____Develop a safe and friendly school-based community for girls and boys.

_____Encourage girls and boys in sports, health, conservation clubs, and activities.

____ Invite male and female professionals as guest speakers. 

____Disallow students from entering a teacher’s house alone or after dark.
____[Others?]
6. Personal

_____Maintain respectful relationships with students and other teachers.

_____Be willing to listen actively to the problems a girl or boy is having.

_____Demonstrate that you are worthy of students’ trust.

_____Practice positive discipline in school-based activities and projects. (See Page 3)

_____Prepare a contact list and seek support to address challenging problems.
_____ [Others?]

	Handout 3: Classroom Assessment of Equity in Teaching


Number of students:      
Girls ____     
Boys _____
Student Seating (Box)

[image: image3.png]



Legend

T = teacher

G = girl

B = boy

G/D = girl with disability

B/D = boy with disability


Summary of Teacher Interactions

Review the observations below. Note the number of times the teacher:

· Waits 3-5 seconds before calling on a student: Total #_________ 

· Praises (positive feedback): 
Girls ______
Boys______

· Criticizes (negative feedback):
Girls ______
Boys______

· Accepts (neutral/OK)

Girls ______
Boys______

· Guides (remediation to improve)
Girls ______
Boys______

· Answers for student

Girls ______
Boys______

Observations

	9:20
9:25

9:30

9:35

Etc.
	· T begins class, asks G to clean off the board

· T asks question, Bs raise hands – call out T's name and are standing, G raise hands, and do not call T’s name, girls remain in seats. T asks B to write answer on board, T is silent while he writes, T tells boy good

· T asks different B to give another answer

· T asks different question of G who did not raise hand; G hesitates, T answers for G 



	Handout 4: Teacher-Student Interactions


Instructions to All Groups 

1) Each group will have 10 minutes to prepare an activity that engages girls and boys.

2) Read your group’s assignment (below).  
3) Identify a volunteer for the role of “teacher.” Others in the group are “students.”  

4) The “teacher” takes the lead in facilitating group planning.  

5) Review the key points to be included in the activity. Gather ideas to demonstrate at least three constructive, inclusive teacher-student interactions. Consider where girls and boys will sit and the teacher’s requests, wait time, questions, and responses.  
6) You may use one flip chart. Be creative and have fun!
	Group #1 – Classroom Mapping

With your group, prepare a two-minute teacher-student interaction on classroom mapping. The other groups will observe. The “teacher” begins by stating the objective: to analyze a classroom-mapping tool.  During the two-minute activity, the “teacher” presents information, asks questions, listens actively to responses, and provides guidance and constructive feedback. Students may ask questions.

Questions the “teacher” may ask of “students”: 

· What are the features of this mapping tool?  
· Why take the time to observe and document classroom interactions?  
· How does this tool relate to PACA?   
· What do teachers learn by analyzing the detailed notes?  
· Who has used similar mapping tools? Suggestions for improving this version?  
· What is the best way to introduce this tool within our community schools? 
· [Others?]



	Group #2 – Forming Questions

With your group, prepare a two-minute activity. You will enact a teacher-student interaction on forming questions. During this interaction, the “teacher” presents yes/no questions and students transform these questions into more thoughtful open-ended questions. The teacher listens actively and provides constructive feedback. Students may ask questions.

A good question is interesting and answerable. Open-ended questions require deeper thinking than “yes” or “no” answers. They begin with “wh-“ (who, why, what, where, when, how …)

In this enactment, the “teacher” describes the difference between closed (yes/no) and open-ended questions. The teacher then writes yes/no questions on the flip chart (one at a time) and challenges the “students” (girls and boys) to transform the yes/no questions into more thoughtful open-ended question. Together as a group, prepare for this activity by developing open-ended questions from the following list of closed questions. 

               Closed (Yes/No) Questions              (
1. Do you know the difference between “sex” and “gender”? 

2. Does the business English lesson include professional women?

3. Can teachers use corporal punishment?

4. Do teachers tend to ask girls “yes/no” questions? 

5. Is gender still an issue in the United States?
6. Other?
Open-ended Questions

Note: If time allows, ask students to respond to one or two open-ended questions.




	Group #3 – Constructive Feedback

With your group, prepare a two-minute teacher-student interaction on constructive feedback. The “teacher” presents information about constructive feedback, with examples. The teacher then asks “students” (alternating girls and boys) to offer constructive feedback for improving recent training activities (e.g., the teacher-student interactions role play, classroom mapping, PACA, a field trip, etc.). The teacher listens to the feedback and responds with praise, guidance, and remediation, as appropriate.

Constructive feedback combines praise and guidance, as needed. The aim is to improve the confidence and performance of girls and boys. This skill gets better with practice.  

1. Start with positive observations. Build upon strengths. First, recognize positive factors and explain why they are noteworthy. Be concise and provide specific examples: “The question-forming exercise was challenging.”
2. Describe what you saw or heard and do not criticize.
Use “I” statements so the receiver understands that you are sharing your personal observations.Phrases that reflect this awareness include: “I noticed ...” 

3. Limit the number of negative observations.
Prioritize and be specific. Students appreciate your genuine interest in performance. “The questions are easier for me to read when the writing on the flip chart is larger.”


	Handout 5: Action Ideas for Equitable Teaching Practice


	Action Ideas
	Concerns/Obstacles
	Solutions/Suggestions

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Instructions: Review Activity

Stand up and find a new partner. Take a few moments to summarize what you have learned today. Partners agree to the following:
· Two reasons equitable teaching is a local and international priority  
· Four gender-equitable practices in teaching

· Three Action Ideas (above), recognizing barriers and possible solutions
***********

Education, Gender, and Rights Resources:

The Universal Declaration of Human Rights: http://www.un.org/en/documents/udhr/ 

Education for All (EFA): http://portal.unesco.org/education
Millennium Development Goals: www.un.org/millenniumgoals/
The Convention on the Rights of the Child: http://www.unicef.org/crc/
State of the World’s Mothers Annual Report: www.savethechildren.org 
	Trainer Material 1: Sample PACA Map


A.  SAMPLE PACA MAP: ANALYSIS OF WATER RESOURCES1
MAPPING (incomplete sample)

	[image: image1.png]



	
Shallow well = 



ANALYSIS


Code:

	(??)   = Unknown

(-1)   = Negative impact

(-2)   = Very negative impact


	 (0)  = No impact
(+1) = Positive impact

(+2) = Very positive impact




	Water Options
	Productive
	Accessible
	Equitable
	Sustainable
	SCORE

	Natural springs
	+1
	+1
	+2
	+1
	6

	Shallow wells
	+1
	+1
	0
	+2
	4

	Roof catchment
	+2
	+2
	+2
	+2
	8

	Boreholes
	?
	0
	0
	-1
	-1


  1Source: PACA example adapted from Model Sessions: PACA Tools (Booklet #5). The Peace Corps. 

B.  INTERNATIONAL AGREEMENTS: EDUCATION, GENDER AND RIGHTS
· The Universal Declaration of Human Rights: http://www.un.org/en/documents/udhr/ 

· Education for All (EFA): http://portal.unesco.org/education

· The Convention on the Rights of the Child:  http://www.unicef.org/crc/
· Save the Children - State of the World’s Mothers Annual Report: www.savethechildren.org 
C.  DEFINITION OF GENDER
Gender:  A set of socially and culturally constructed roles, responsibilities, behaviors, and opportunities. Gender roles and expectations are learned, change over time, and vary within and among cultures.
	 Trainer Material 2: Sample Role Play


Classroom 1 Example Transcription

Scene opens on an elementary-school classroom of approximately twelve students. The students are sitting in clusters of four desks set together and are around 10-11 years old. About half of the children are boys and half girls. The teacher is female.

Teacher: Okay, boys and girls, before we get started I’d like to share with you some pictures I’ve found of Oklahoma in the 1930s. Jessie, could you hold this up for the class to see?

Jessie stands and comes to the front of the group, taking the poster board and holding it up for the class to see.

Teacher: Notice how thick the dust is. Think about this picture when Billie Jo was caught in the dust storm. The dust was so thick and the wind was so strong that some dust settled on ships 300 miles out in the Atlantic Ocean. Thank you, Jessie.

Teacher takes poster board; Jessie sits.

Teacher: Okay, today we’re going to begin reading the final section of our book. When we finished our reading yesterday, Billie Jo was thinking about when dinosaurs roamed Oklahoma. Can anyone tell me why she was thinking about dinosaurs? Kim.

Kim: There were some men that were outside digging for dinosaur bones nearby, and she wanted to go see them, but her father had said no.

Teacher: Right. Dan, how does Billie Jo compare the dinosaur to her own life?

Dan: She’s thinking if she doesn’t get out of Oklahoma, she’ll die like the dinosaurs.

Teacher: Very good! Okay, John, why do you think she’s afraid of dying?

John: Um, I think she’s afraid of dying because her mother died, her baby brother died, and she’s afraid that her father might be dying, too.

Teacher: Exactly! John’s answer brings me to what I’d like us to think about before we start reading today. He says that Billie Jo is thinking about leaving Oklahoma because she’s afraid of dying there. I’d like you to turn to the person next to you and make a prediction about what you think Billie Jo will do next. Will she stay on the farm with her father? Or will she leave? And if she leaves, where will she go? I’ll give you five minutes to talk with your partner and jot down your predictions in your journal. Be sure to list the reasons for making your predictions. At the end of five minutes we’ll compare our predictions.

Children turn to each other. Five minutes passes.

Teacher: Okay, boys and girls, is everybody ready? Let’s get started. Who wants to share their prediction? 

Several students quickly raise their hands.

Teacher: Mark.

Mark: Tim and I think she’ll stay on the farm because her father won’t leave it, and he keeps trying to farm the land even though the dust storms keep destroying the crops. 

Teacher: Are there other hints her father won’t leave?

Mark: Um, yeah, he’s digging a big hole for a pond and he’s going to night school in case the farm fails.

Teacher: Very good. Anyone else? Noah.

Camera pans to an unnamed girl raising her hand.

Noah: We thought she’d get into a big argument with her dad, but at the end she’ll stay, because her mom died. Plus, there’s no one to clean the house after the dust storms.

Teacher: Why do you think she’ll get into an argument with her dad?

Noah: Because he won’t talk to her and she’s mad at him for leaving the oil on the stove that killed her mother. And that he won’t say anything about the letter her aunt sent her; he just put it on the shelf.

Teacher: Good! Anyone else? Sonia?

Sonia: Well, we think that she’s going to leave because she’s got no reason to stay. We think that she’s going to go live with her aunt in Texas because her aunt sent her that letter.

Teacher: Uh, huh. Anyone else? Ashley?

Camera pans to same unnamed girl, still not called on. Ashley has been writing in her journal and has rarely looked up to engage. She is startled to hear her name called.

Ashley: Um, well, we think the same thing as Mark.

Teacher: Okay. Who else? Jessie? Greg?

Jessie and Greg, seated side-by-side, start speaking at the same time; Jessie quickly goes quiet and looks at Greg. Greg continues with the answer.

Greg: Well, we think that she’ll stay because her hands are burnt and she can’t play the piano or get a job, so she’ll have no money and she’s got nowhere to go.

Teacher: Well, Sonia said that they thought she’d go to her aunt’s house. Why don’t you think she’ll go there?

Jessie appears less engaged.

Greg: Well, she said that she didn’t want to go and her father hasn’t decided to send her.

Teacher: Okay. We’ve gotten some great predictions today. Most of you seem to think…
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