[bookmark: _Toc365013554][image: ]Session: Language Awareness 1—Socio-Cultural to Grammatical Competence

Session Rationale  
Participants will learn to use their competent English speaker intuitions to analyze sample English utterances and guide their teaching both for their students and their counterparts.
[image: ] Time 150 minutes      [image: ] Audience Education participants in PST (because in most cases students are learning content through a language that is not their own)
Terminal Learning Objective	
Participants will demonstrate effective teaching practices that incorporate general teaching knowledge and skills that include elements of language and literacy instruction and accommodate different educational cultures. 
Session Learning Objectives 
When called on in whole group, participants will demonstrate how to apply one of four elements of communicative competence (socio-cultural, pragmatic, semantic, syntactic,) to language samples to identify linguistic patterns, and then generate corresponding rules to guide their English language teaching.

In completing an exit card at the end of the session, participants will successfully:
Pragmatically appropriate utterances for related but different social situations
Effectively convert a definition in CALP into an comparable, acceptable definition in BICS
Correctly state the rules for generating acceptable tag questions in English
Session Knowledge, Skills, and Attitudes (KSAs)
1. Describe ways high competency English speakers can use their language awareness in English to compensate for their limited language teaching training and experience. (K)
1. Describe all elements of communicative competence in a language and give an example of each. (K)
1. Provide examples of how our knowledge of languages informs our language teaching decisions. (K)
1. Define register, give examples and explain why it is necessary to explain register differences to language learners. (K)
1. Give definitions of BICS and CALP & explain why it takes longer to acquire CALP than BICS. (K)
1. Analyze and explain specific cases of how languages are different. (S)
Despite the variety and complexity of language differences, what languages share in common provide a means to analyze and teach languages to others. (A)Prerequisites  	
None
Sector:		Education
Competency:		Facilitate improved teaching and learning skills and practices 
Training Package:		Global Standards for Education
Version:		Jan - 2014
Trainer Expertise:		Native or high functioning bilingual language proficiency, English teaching experience, basic coursework in linguistics
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[bookmark: _Toc365013556]Contributing Posts: PC/Ukraine, PC/Costa Rica, PC/Kyrgyz Republic.

Session: Language Awareness 1
Date:  [posts add date]
Time:  [posts add xx minutes]
Trainer(s):  [posts add names]
Trainer preparation:
Review guidance, PowerPoint and handouts.  
Copy handouts
[bookmark: _Toc236737427] Materials:
Equipment
Computer
Projector
Handouts
Handout 1: Can You Answer These Questions?
Handout 2: Irregular English Verbs
Handout 3: Communication Problems 
Handout 4: Acceptability Judgments of English Utterances
Handout 5: Exit Card for Language Assessment 1
Trainer Materials
Trainer Material 1: PowerPoint: Language Awareness 1 (refer to separate file)
Trainer Material 2: Key and Rubric for Language Assessment 1; Exit Card
[bookmark: _Toc359853530][bookmark: _Toc235768739][bookmark: _Toc236737428][bookmark: _Toc364750611][bookmark: _Toc365013557][bookmark: _Toc376434979] Motivation	[image: ] 25 min
[bookmark: _Toc376434980]Stimulate curiosity about language and its structure
Present questions that will make participants aware of what they already know about how English is structured and used. 

[image: ] Note: There are 38 slides in this slide show, counting transitional slides, and many small whole group activities.  Keep the presentation pace brisk.
Welcome participants and tell them that today’s session focuses on some of the basic characteristics of English and that by the end of the session, they will be able to use the concepts to prepare stronger lessons for their students. 
[image: ] [SLIDE 2] Insist to participants that some of the exercises they will engage in today are NOT exercises to teach English to nonnative speakers but are used to help develop language awareness in highly-competent English speakers taking linguistics courses. 
Explain that this session will focus on what participants already know about English.
[image: ] [SLIDE 3]: Distribute [image: ] Handout 1.  Quickly divide to seven groups. Once the groups have settled, give participants five minutes to respond to their question. When the time is up, ask each group to report out their results.  If a group was stumped or has a clearly incorrect answer, elicit help from the other participants.  In the slide show each bullet flies in on your click. Click to bring in each new bullet and ask the appropriate group for their answer.  
[image: ] Note: Possible Responses to the bullet points follow:
What English expressions do we use when we suspect a misunderstanding?
Possible Responses:  Some example expressions could include, “maybe I didn’t make myself clear,” or “I’m sorry, you may not have understood what I was trying to say,” or “no, that’s not what I meant, what I meant was…” or  “Maybe I didn’t explain myself well.”
What’s a homophone?   What’s neophilia?
Possible Responses:  Another type of knowledge Volunteers have is that of English roots and affixes.  They may not know “homophone” but they know “homo” = same and “phone” = sound (two words that sound the same but have different meanings.  They know that “neo” = new and that philia = “love of” (love of new things)
What kinds of pronunciation or grammar mistakes do participants tend to make when learning the local language? Why? 
Possible Responses:  Participants should have some idea what language features are difficult for them, but they may sometimes have difficulty knowing why.  If they get stuck on “why?” a good technique could be asking them to compare the local language they’re learning with English.  When learners have shared 3 or 4 ideas about why the language(s) they are learning is/are difficult for them, use your knowledge (or that of a supportive LCF) to share with learners some common interference problems that local learners encounter when trying to use English.
What functions do different verb tenses fulfill? (“On Tuesday I work.” vs. “On Tuesday I am working.”) 
Possible Responses:  Example: English present simple tense“...I work” means that I usually, regularly work.  “But the present continuous ...I am working...” implies this coming Tuesday in the future I will be working. This might be slightly unusual in translation to local language.
What’s the odd word out:  pond water lake pool
Possible Responses:  The odd word out is “water”—which unlike the other words, is not always surrounded by land. So, we have to think not just about the word but about its meaning and how it is different from words that are similar to it for our learners. 
What’s the odd word out: how now low cow
Possible Responses:  The odd word out is “low” which is pronounced differently from the other words.
For the seventh bullet, click and then say something like, this question is very important if you ever need to teach content (math, science, HIV-AIDS, etc.) through English. English language learners need to learn the English that explains the technical concepts before they can learn those new concepts. You can (with some practice) use your “educated native speaker knowledge” to identify and teach this “English for explaining the new ideas.
[image: ] Post Adaptation: Provide a paragraph from a text in the national curriculum that explains technical or academic terms/concepts in English through more “everyday English.”  Ask participants to identify what elements of the “everyday English might be difficult for their students. 

[image: ] Note: Some words that an ESL student might not entirely understand include “means” (which actually means “another way to say,” and “living things” (plants and animals which are opposite to “non-living things,” “to solve a problem,” and “pollution.”  The awareness you want participants to have here is that while they may not be experts in biology, physics, math (or even English grammar), as native speakers educated in English they do have access to the “school language” that explains scientific terms and concepts.  Participants might not be experts in any of these fields; however they likely have an educated layman’s knowledge of these subjects—that is, they can read about them and talk about them even if they are not experts in them. English language learners need to learn the English that explains the technical concepts (in math, science, economics) before students can learn those new concepts. Volunteers can (with some practice) use their “educated native speaker knowledge” to identify and teach that “sub-technical” English to ESL students so that they can then learn the new technical content being presented through English. 

[image: ] [SLIDE 4] Explain why today’s topic of language awareness is so important. Say something like, language awareness, along with creating and deepening Communities of Practice (both student and teacher CoPs) are the two main themes of Education Sector training.  We don’t have the luxury of providing you a course on linguistics, grammar and second language acquisition. What we can do is sensitize you to language use and help you to use your English-speaking abilities to the maximum to prepare high quality lessons for your students.

[image: ] [SLIDE 5] Ask the participants to read the three bullets on slide 5. While they are reading, distribute [image: ] Handout 2, the list of irregular verbs in English in alphabetical order.  Have participants work in groups to find more helpful ways that they might present this list of verbs to their students—ask them to provide an example or two if possible.  Give the groups five minutes to brainstorm then elicit answer from each group. If most groups have correct answers it may not be necessary to call on all groups.
[image: ] Note: The best answer is to group the irregular verbs by sound patterns (fight fought fought; think thought thought;  swim swam swum; ring, rang, rung; sing, sang sung;  cut cut cut; hurt hurt hurt; quit quit quit).   Other partially appropriate answers could include, teaching only a few irregular verbs at a time, practicing a few irregular verbs in context, and teaching higher frequency verbs first.

[image: ] Note: These activities are partial assessments of Learning Objective #1. 
[bookmark: _Toc364750613][bookmark: _Toc365013566][bookmark: _Toc376434981]Information 1	[image: ] 10 min
[bookmark: _Toc376434982]Communicative Competence
Participants will learn the definition communicative competence and its elements. 

1. [image: ] [SLIDE 6]: Shows the different elements of “communicative competence” (although communicative competence is not yet explicitly mentioned).   Work through this slide asking the participants to guess the type of knowledge each new element of communicative competence (phonology, morphology, etc.) after it appears on the left by clicking through the fly-ins on the slide. Then click again to see the correct answer on the right.   For example, on your first click “Phonology” flies in and students guess what kind of knowledge it is. You click again and the arrow and “Sound Structure” flies in. Then, with the next click, “Morphology” flies in, and after participants guess, you click again and “Word Structure” flies in, etc. 

1. [image: ] [SLIDE 7]:  Use this slide to explain the meaning of communicative competence and why it is important to language teaching. You might note that the concept helps language teachers to think about what they need to teach beyond words and grammar rules. The six elements of communicative competence are what we need to know and use to successfully communicate.  If some are missing the communication may often be unsuccessful.
[image: ] [SLIDE 8]:  Provide definitions of the different elements of communicative competences and show that there is a hierarchy to the different competencies, with Socio-pragmatic competence being the broadest competence and the three language competences as the most specific. 
[image: ] [SLIDE 9] Elicit an answer to this question from the participants.  The best answer will be something like (as mentioned regarding Slide 7 above): The six elements of communicative competence are what we need to know and use to successfully communicate.  If some are missing the communication may often be unsuccessful. It is also appropriate if participants mention that communicative competence helps us focus on the language students need to use, or the ability to use language appropriately, or what is needed for successful real world communication. 
[bookmark: _Toc364750615][bookmark: _Toc365013575][bookmark: _Toc376434983]Practice 1	[image: ] 15 min
[bookmark: _Toc376434984]Socio Cultural Competence Practice
Participants will explore two examples of socio cultural competence.

1. [image: ] [SLIDE 10-11]: Present the simple working definition of Socio Cultural Competence. Say something like, “while the meaning of socio-cultural competence is simple (our knowledge of what is socially appropriate is quite complex. For example,” (and then given the examples in the following bullet, “We can’t make decisions…” 
1. [image: ] [SLIDES 12-13]: Distribute [image: ] Handout 3. Notice that the story of the American and the Greek HAS TWO COLUMNS. The LEFT column is that the two people say to each other. The RIGHT column (Attribution) is what they THINK is happening. Select two participants to read what the American and Greek ARE SAYING to each other (left column) and two participants to read what the American and Greek are THINKING about each other (right column).  

So, in the first row of the table, the participant who says what the American SAYS reads first. Then the participant who says what the American THINKS reads next and then the participant who says what the Greek THINKS goes next.  Then in the second row the participant who says that the Greek says speaks, and then you (the facilitator/teacher) provide information, and so on.
When the “actors” have finished, ask the group as a whole the following questions:
What are the sources of the miscommunication? 
What are some of the main assumptions that each person brings to the interaction?

It is very important to note that this miscommunication is not due to language. We can assume that one or both of the people are highly fluent in at least one shared language, but still cultural differences thwart communication.  SO, getting the structure of the language right is not enough, you also need to understand the cultural assumptions that all parties may be making based on the interpretation of the statements.   
[image: ] [SLIDE 14] This slide provides examples of the different cultural models that the Greek and the American probably have. Note that unless people have had intercultural communication training they will probably not understand the problem, since both participants are speaking English well.  We need to be sensitized to anticipate different cultural models with people from different backgrounds and be familiar with common variations of cultural models to communicate well.  Knowing the language is not enough, we also have to know the cultural models “behind” the language
[image: ] [SLIDE 15]: Ask the participants the following question: (and get answers for each question before asking the next)
What is the form of a well-constructed paragraph?
Why? 
How many parts does a model paragraph have? 
What are they? 
What are their functions?

[image: ] Note: 
1. Be sure the discussion covers these main points: Typically in the U.S. it is believed that a well-structured paragraph begins with a topic sentence (which is the main idea or argument of the paragraph), then support is provided for the topic sentence in terms of examples, sub-arguments, and reasons.  Finally the concluding sentence summarizes the paragraph or reiterates in an interesting (and hopefully memorable) way the topic sentence/main idea of the paragraph.   The logical model is assertion, support, and summary.   This activity shows participants that they bring with them socio cultural knowledge that this knowledge is not only about conventional cultural interactions but also practices or interactions as formal as that about academic practices.
2. This activity is an assessment of LO #1. 

 [image: ] [SLIDE 16]:  One important insight that socio-cultural competence provides is something like, “getting the language right is not enough, we also need to be aware of the different cultural models people may be using and adjust our interpretation accordingly. 

[image: ] Note: This activity is a partial assessment of Learning Objective #1. 

[bookmark: _Toc376434985]Information 2	[image: ] 10 min
[bookmark: _Toc376434986]Communicative Competence: Pragmatics
Pragmatics (how language is USED) is shown to be as important as how language is (correctly) structured.

1. [image: ] [SLIDE 17-18]: Discuss the definition of pragmatics in the lunch invitation scenario on SLIDE 18.
[image: ] Note: The socially correct invitation, “How about lunch this week?” is a fly-in animation on the click.
1. [image: ] [SLIDE 19]: These quotes are a humorous look at how native English speakers sometimes say the opposite of what we mean to get what we want.  This is an example of pragmatic awareness.  Bullet 2 means, I want to refuse an offer of food to be polite, but I really would like to eat more. Bullet 3 means, I’m really proud of this article of clothing and I know it looks nice. Bullet 4 means, I don’t care if you stay or not, but I’M ready to go.
[image: ] Note: Bullets fly in on the click here, the answer to the first bullet “they’re really going to criticize” flies in on a click AFTER the line that proceeds it—just to give an example. Ask participants to consider these expressions and compare what is being said with what is actually meant. 
[bookmark: _Toc376434987]Practice 2	[image: ] 10 min
[bookmark: _Toc376434988]Pragmatics Practice
Participants will look at language expressions here to determine usage and intent of speaker.

1. [image: ] [SLIDE 20]: Ask participants to examine slide 20 and describe the differences in meaning and focus that they see among the expressions. 
[image: ] Note:
1. Participants should relatively quickly be able to use their native speaker intuitions to notice that the expressions get more formal and polite as they go down the two lists.  They should also note that the upper utterance asks the hearer to do something whereas the second set asks approval for the speaker to do something.  Participants should at least notice this even if they don’t succeed in correctly identifying the top list as “requests” and the lower list as “asking permission.”  
2. Can you/Could you indicate more distance and less urgency than Will you/Would you, which are typically used in situation where we know others well or where there is little social hierarchy.   “May I” is something of a frozen form.  While parents may still prescriptively ask children to say, “May I...?”  May I is most commonly used by service staff in relation with customers to show deference. Finally, note that the two constructions using “Do you mind...” exemplify well the observation that the longer the expression, typically the more polite it is. 
[image: ] [SLIDE 21]: All bullets fly-in. Share and review all of the key pragmatic dimensions to consider in Slide 21.  

“Status” in Slide 21 is how important someone is. Relationships are always either hierarchical (one person more important than the other) or egalitarian (both see each other as having the same status). Distance is not physical distance, but the continuum between a close family member to a stranger who seems very different from you.   Imposition is how much of a problem something is for someone. Asking someone to have dinner with you when you happen to visit an acquaintance’s town without much notice is a smaller imposition than asking to spend the night at her/his house.

[image: ] [SLIDE 22] Correct answers to the question on this slide should include ideas like, allows us to analyze (and teach) how language is used regardless of its form or literal meaning, allows us to determine what our students need to write and say to whom and how to use social knowledge to interpret what we hear or write.  
[image: ] Note: This activity is a partial assessment of Learning Objective #1
[bookmark: _Toc376434989]Information 3	[image: ] 10 min
[bookmark: _Toc376434990]Register (one element of Pragmatics)
Participants will learn how language has formal and informal aspects called ‘register.’

1. [image: ] [SLIDE 23-24]: Explain what “register” means and the kind of knowledge needed to make register judgments.
1. [image: ] [SLIDE 25]: Ask participants to read aloud the different register example. Ask them to guess the audience Jane is talking to when describing the character in a sociolinguistic course earlier in the day.
 Note: [SLIDE 25] Jane is evaluating the characters in a story that her class discussed in a sociolinguistic course earlier in the day. With her parents, she is more formal and proper and intellectual; b) with her boyfriend she is very informal and makes much more of an emotional appeal.
[image: ] [SLIDE 26]: Introduce BICS (everyday social language) and CALP (academic language) as two very important registers for language teachers to know and teach to.  Tell participants something like, BICS are everyday language,  which relies on situational context, which is often vague (“this” and “that”), which is typically more straight forward then elaborate, and which is frequently dialogic, and that CALP is academic or school language which values more specific terminology and exactness, which is more precise about relationships, causality, and definitions, which uses more complex, subordinated structures—and which most importantly, is a marker that “one is good in school.” 
[image: ] [SLIDE 27]:  Discuss the two examples of BICS and CALP.  

[image: ] Note:
1. In the first sentence on hornworms, “sure” injects an element of emotion.  The subject is hornworms and the complement is about the way that they grow.
2. The second sentence means to be more objective. There is no emotional element.  Note that the verb “growth” has become the noun phrase “Hornworm growth” so that “growth” can become a subject to be discussed and analyzed.  Moving from BICS to CALP often changes the relationship of things and how they are perceived. 

[image: ] [SLIDE 28]  Note that classroom language can be a combination of BICS and CALP. We use CALP in slide when we want student to adopt more formal, academic language and roles. 
[image: ] [SLIDE 29]:  Use this slide as a springboard to a short discussion about the need and challenge of teaching CALP in comparison to BICS.  Ask participants the following questions:
Which category of students do you think you will be most likely encounter?
How will you try to address the needs of your students in relation to BICS and CALP? 
[bookmark: _Toc376434991]Practice 3	[image: ] 15 min
[bookmark: _Toc376434992]Register Practice
Participants will convert text from BICS to CALP to practice the difference.

1. [image: ] [SLIDE 30] Do a “Think/Pair/Share.”  Give about five minutes to think and pair, then give another five minutes to ask selected participants to share. 
1. [image: ] [SLIDE 31] Answers should include register that helps us see that successful language is just about well-formed language but language that is appropriate to the situation.  BICS and CALP help us understand that when we are learning English for success in school we need to learn more complicated, academic language as well as everyday language—and we need to know when, where and with whom we use one and when, where, and with whom we use the other. 
 [image: ] Note: This activity is a partial assessment of Learning Objective #1
[bookmark: _Toc376434993]Recommended Break	[image: ] 10-15 min

[bookmark: _Toc376434994]Information 4	[image: ] 5 min
[bookmark: _Toc376434995]Semantics 
Define Semantics as an aspect of communicative competence.

1. [image: ] [SLIDE 32]:  Tell participants this informal definition of Semantics:  it’s about knowing the meaning of words (and the different meanings of words—for example a “log” can be a cut down tree trunk or a type of journal). It is also not just definitions, for example we know that a piano can’t walk (although “I saw a piano walking is a grammatical sentence”) and we know that while a driver can murder, a car cannot murder, murder requires a sentient agent and a piano can’t walk. Our semantic knowledge allows us to know when grammatically well-formed sentences are simply nonsense.
1. Remind participants that Semantics is one more element of language awareness, and that as long as discussions are not too technical, native English speakers often can use their native English speaker intuitions to provide students with helpful insights about word meaning.
[bookmark: _Toc376434996]Practice 4	[image: ] 10 min
[bookmark: _Toc376434997]Semantics Practice
Participants will differentiate sets of words to identify semantics.

1. [image: ] [SLIDE 33]: Ask participants  the following question:
What property differentiates the following sets of words?

[image: ] Note: Possible Responses:
1st Bullet: female relatives vs. terms for human females
2nd Bullet:  human males vs. animal males
3rd Bullet: concrete objects vs. abstract concepts
4th  Bullet: manmade vs. natural or solid vs. moldable
1. Ask the following question:
What’s odd about these 2 phrases? 
 Note: Possible Responses:  
Inanimate objects cannot drink and non-sentient creatures cannot write poetry.
[image: ] [SLIDE 34]: Ask participants the following question:
What are the relationships of the following pairs?

[image: ] Note: Possible Responses:
Shallow is the opposite of deep
Mature (for crops) is the same as ripe
Suite is a homophone with sweet, but has no meaning relationship
Table is one type of item in the category furniture.
Run is one variety of the category of movement. 
[image: ] [SLIDE 35] The answer to the question might include answers such as being aware of how similar sounding words may have different meanings because of their different categories of meaning, or it can help us provide students with ways to relate words: synonyms, antonyms, part to whole relationships, etc. 
 [image: ] Note: This activity is a partial assessment of Learning Objective #1
[bookmark: _Toc376434998]Information 5	[image: ] 5 min
[bookmark: _Toc376434999]Grammar
Participants are reminded of the importance of grammar in language awareness.

1. [image: ] [SLIDE 36]: Grammar (or more technically, Syntax)—a transition slide.
1. Explain that “grammar” is the structure of a language—it is how someone “makes meaning” in that language. So understanding and being able to explain grammar is quite important. Just because Peace Corps is NOT investing much time to teach participants “formal grammar” like parts of speech, sentence diagramming, and structural analysis, doesn’t mean that understanding English grammar is not essential to communicating in English.
Explain most people often don’t learn formal grammar until they have to learn another language, so you should to use the grammar knowledge you have of other languages to inform your English teaching.
[bookmark: _Toc376435000]Practice 5	[image: ] 15 min
[bookmark: _Toc376435001]Grammar Exercises
Participants engage in three exercises that demonstrate principles of understanding grammar. 

1. [image: ] [SLIDE 37]: Concordance of Past Tenses

The differences in meaning for the different sentences are suggested below:
· I went... one action follows another
· I was going... an ongoing action, a context when another occurred
· I would go...regularly, habitually when “she came.”
· I had gone...action completely finished when “she came”
· I would have gone....but something else intervened.

Explain to participants: These examples demonstrate that native English speakers can naively furnish CONTEXTS that explain why the sentence is grammatical/ logical, even if they can’t provide a rule or give the formal name of the tense form.  
[image: ] Note: This is a confidence building exercise; we should not expect participants to be capable of providing explanations using formal grammar.  Instead they can easily provide a variety of correct (and incorrect!) examples to show how the tense structure is used.
1. [image: ] [SLIDE 38]:  The items on Slide 38 exist only to remind the trainer to ask participants to look at [image: ] Handout 4.  Do the entire activity as a whole group activity. [Acceptability Judgments of English Utterances] Demonstrate to participants that they can easily make judgments about grammatical acceptability (that is, what is correct and what is not). 

Ask participants to categorize each example sentence on the handout into one of the five categories listed at the top of the Handout. 

[image: ] Note: Participants should categorize the sentences as follows: 
1) 1.b
2) e
3) a (or “d” if  participants find “phones invading” strange)
4) d
5) b
6) c
7) e
8) a
9)    e
10) 10.a
11) 11.c
12) d

[image: ] Note: This activity is an assessment of Learning Objective #1. 
[bookmark: _Toc364750617][bookmark: _Toc365013584][bookmark: _Toc376435002]Application	[image: ] 10 min
[bookmark: _Toc376435003]Exit Card
Participants will complete an exit card to demonstrate how well they can apply key concepts they have learned during the session. 

1. Distribute [image: ] Handout 5 to participants. Give them a couple of minutes to look it over and ask any questions then tell them it is an exit card.  They need to complete it to leave the session and it will be evaluated (gently). They should work individually.
[image: ]  Note: This activity is an assessment of Learning Objective #2.
[bookmark: _Toc359853534][bookmark: _Toc235768743][bookmark: _Toc236737436][bookmark: _Toc364750619][bookmark: _Toc365013593][bookmark: _Toc376435004]Assessment
Learning Objective 1 is assessed through Motivation activities and Practice sessions 1-5.
Learning Objective 2 is assessed during the application activity.  
[bookmark: _Toc359853535][bookmark: _Toc235768744][bookmark: _Toc236737437][bookmark: _Toc364750620][bookmark: _Toc365013594][bookmark: _Toc376435005] Trainer Notes for Future Improvement	
Date & Trainer Name: [What went well? What would you do differently? Did you need more/less time for certain activities?]

[bookmark: _Toc376435006]Resources
[Related KLU materials or other books, articles, websites that provide additional information for the trainers or learners.]
[bookmark: _Toc359853536][bookmark: _Toc235768745][bookmark: _Toc236737438][bookmark: _Toc364750621][bookmark: _Toc365013595][bookmark: _Toc365029644][bookmark: _Toc376435007][bookmark: h1]  Handout 1: Can You Answer These Questions?	
1. What English expressions do we use when we suspect a misunderstanding?


2. What’s a homophone?   What’s neophilia?


3. What kinds of pronunciation or grammar mistakes do PCTs tend to make when learning the local  
                                 language? Why? 


4. What functions do these different verb tenses fulfill? (e.g., “On Tuesday I work.” vs. “On Tuesday I 
                                  am working.”) 


5. What’s the odd word out:  pond water lake pool?


6. What’s the odd word out: how now low cow?


7. A PARAGRAPH IN A BIO TEXT: “The prefix micro- means "small." Microorganisms are living things that are too tiny to see with your eye. To see a microorganism, you need a microscope. How can something so tiny help 
solve big problems such as pollution?”

The scientific “technical language” in this sentence is “microorganism.” What “everyday” language is used here to explain “microorganism?” Would any of this everyday language be more difficult for EFL learners than native English speakers? How could you explain THAT language to learner?
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[bookmark: _Toc376435010][bookmark: h4][image: ] Handout 4: Acceptability Judgments of English Utterances
Competent speakers of English can judge the acceptability of utterances in several different ways.
a. Completely acceptable English utterances.
b. Utterances that are grammatically well-formed but include nonsense words
c. Utterances that no English speaker of English would use—they don’t follow the rules of English.
d. Utterances that do not violate the rules of English but use English words in odd, nonsensical ways.
e. Utterances that you would not be surprised to hear English speakers use, but which some people would
    consider improper or ungrammatical in formal contexts.

1. The recriculating wambashes swarshed grumpulously across the wardenhwangle.
2. Me and Pam are going dancing tonight.
3. Security cameras are invading our society.
4. You’ve been smoking refrigerator again, haven’t you? You think that makes you cool, don’t you!
5. The recriculating wambashes swarshed grumpulously across the wardenhwangle.
6. My aunt great on the stairs slipped yesterday and leg her broke.
7. I sure whomped him playing tennis.
8. Did you hear about the grinanphs frunctualating all over the wankersnomp?
9. I think he done it, but I ain’t too sure. 
10. There was no reason for you to do that
11. Never we can eat seafood when my sister’s around. 
12. Don’t look now, but your underwear is taking advantage of my sneakers.  




[bookmark: _Toc376435011][bookmark: h5][image: ] Handout 5: Exit Card for Language Assessment 1
Activity 1: PRAGMATICS
How would you change your language (let’s assume the interaction would take place in English) if you missed an arranged meeting in the following situations and had to interact with the person you had stood up?
a) Meeting with a fellow Volunteer, just to catch up because you planning to be in the neighborhood 


b) Meeting with your counterpart teacher for a lesson co-planning session after you had missed another planning session two weeks ago because you had family in country.


c) Meeting with your local head of government to get permission to carry out a community project you’ve been developing for months?  


Activity 3: REGISTER BICS and CALP
Rewrite the paragraph below about register, transforming it from CALP, as it now appears, to BIC.  It is not necessary for you to capture all the details in the CALP version; rather imagine you are explaining what you learned in training to a friend.  How would you explain “language awareness” in a causal, everyday way? You might even start out by saying something like, “We learned about “language awareness yesterday.”  It’s when…”  [NOTE: simply provide a definition of language awareness using BICS; don’t try to transfer every word of the paragraph below into everyday language. 
Donmall (1985.p. 7) defines teacher language awareness as “a teacher’s sensitivity to and conscious awareness of the nature of language and its role in human life.”   The major focus of teacher language awareness is explicit knowledge about language and the role of such knowledge in language learning, language learning, and language used.  Those who seek to improve the language awareness of teachers assume that there is a direct relationship between knowledge of formal aspects of language and performance when using the language.  They believe that language teachers’ understanding of the language they teach and their ability to analyze it will contribute significantly and directly to their effectiveness as teachers. 

Activity 3:  GRAMMAR: Figuring Out the Rules for Tag Questions
Complete the sentences below and based on the evidence the sentences provide, write at least two rules about how to form tag questions.
To decide the rules, what steps do you take to finish the sentences below? Think particularly about the relationship between the verbs, auxiliary verbs, and their tense in the main sentence and how they affect the form of the tag question. 
1.  Rain was predicted on the news last night, (_wasn’t it?_)
2. But the weather is really great, (           __      )?
3. We should go camping this weekend, _____________?
4. The Wexlers are bringing a grill, _________________?
5.  We can bring hot dogs and buns, _______________?
6. You have packed the tackle box and poles, _________?
7.  Alicia ordered the mosquito repellent, ____________?
8. We have enough sleeping bags for all of us, ________? 

A. Write a rule for constructing tag questions with “to be”


B. Write a rule for constructing tag questions with auxiliary (helper) verbs (e.g., can, must, have, will).


C. Write a rule constructing tag questions for main verbs in the simple present or simple past tense.



[bookmark: _Toc376435012][bookmark: tm2][image: ] Trainer Material 2: Key and Rubric for Language Assessment 1 Exit Card
ANSWER KEY/GUIDE
1. Pragmatic item (note: the examples here are a little over-developed to help you see the kinds of elements they should include. The responses from PCTs will be less elaborate, but here is the key distinction: the first response should be informal and brief.  The second should personal, emotional and the Volunteer must humble her or himself. The third apology should formal, and probably “should” offer some additional service to make the leader see that another meeting is in her/his best interest. 

The first response should have a (1) casual, informal apology.  This is a low stakes apology. (3)Any excuse will be vague, (3) no mitigation (an offer to compensate for the inconvenience) should be offered. For example, “Oh, I’m sorry. Something came up and it just didn’t work out.”

The second response should have an (1) elaborated, emotional apology. This is a very high stakes apology that will likely be perceived as highly personal. (2)It may involve a statement of self-loathing or criticism. Because it is the second time there’s been a problem, (3) no excuse should be offered (of if so, the excuse should concern a dramatic, easily verifiable obstacle that prevented keeping the appointment). (4) Offer of mitigation should be generous and concrete. (5) A Second apology might well follow. For example,   “Oh, I’m so sorry.  I hate myself for missing our meeting two times in a row.  I felt terrible last time, but this time I feel awful.   I was waiting for the bus, but it just never came, so not to be late I decided to pay for a taxi, but we hadn’t got very far when he had a flat tire, and he had no spare.   I started walking and running to get here by the time I arrived all your lights were out and I didn’t want to make things worse by waking you.  Let me make this up to you, okay.  Either I’ll plan the next for lessons and let you take it easy or if you prefer, you can teach the next three lessons and I’ll just do whatever you tell me to do when we’re in class.” 

The third response:  The apology should be (1) formal, reserved, and while being explicit, should not be emotional.  This is a high stakes apology—because it is very important to the Volunteer and the leader is a respected person, but the relationship is distant. (2) The excuse (whether true or not) should provide a dramatic, difficult-to-surmount obstacle.  (3) The offer of mitigation should involve and additional service for the local leader.  For example, “Sir, I owe you the deepest of apologies.  I was so looking forward to our meeting yesterday because I’m really excited about starting this project, but I was meeting a counterpart up in Zazieville and on the way back the bush taxi snapped and axle and it took so long to get down here that it was after dark when I arrived.   I am extremely sorry sir.   If you would be so generous as to consider rescheduling our meeting… well, I like to make it up to you.  If you have children who are studying English, I’d be honor to give them a month of free English tutoring.  

2. The CALP to BICS Item: oral, casual language should be the rule.  An example:

We learned about language awareness yesterday…it’s when you think
carefully about language you hear or use to find patterns you can use to
help you students learn English better.

This BICS version should have no citations or references, or quotations. It should have an oral character. Definitions, qualifications, and hedges should be limited

3. Tag Question Activity:  Ask participants to generate the rules for forming tag questions. To decide the rules, participants should ask, “What steps or changes do we take to finish the sentences below?”	

Answers for the blanks are: 
1. wasn’t it? (already provided as an example)
2. isn’t it?  
3. shouldn’t we?  
4. aren’t we?
5. can’t we?  
6. haven’t you? 
7. didn’t she?  
8. don’t we?  

4. The rules are:

a) For “to be” “be is in the same tense and person as “to be” in the main sentence.

b) For auxiliary verbs, the auxiliary verb is simply repeated in the tag ending.

c) For main verbs other than “to be” without any auxiliary verbs, (basically in the simple present and past tenses), the appropriate tense and person of “to do” is used.
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COMMUNICATION PROBLEMS

onversa riputior
American: How long will it | American: 1 asked him to
take you to finish the participate.

report?

Greek: His behavior makes
no sense. He is the boss.
Why doesn’t he tell me?

Greek: 1 do not know.
How long should it take?

American: He refuses to
take responsibility.
Greek: I asked him for an
order.

American: You are in the
best position to analyze
time requirements.

American: I press him to
take responsibility for own
actions. |
Greek: What nonsense! 1
better give him an answer.

Greek: 10 days.

American: He lacks the
ability to estimate time;
this time estimate is totally

inadequate.
American: Take 15. Isit |American: I offer a
agreed you will do itin 15 |contract.

days?

Greek: These are my
orders: 15 days.





image14.jpeg
IN FACT, THE REPORT NEEDED 30 DAYS OF
REGULAR WORK. SO THE GREEK WORKED DAY
AND NIGHT, BUT AT THE END OF THE 15" DAY, HE

STILL NEEDED ONE MORE DAY’S WORK.
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report? sure he fulfills his
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Greek: He is asking for
the report.

Greek: It will be ready Both attribute that it is

tomorrow. not ready.

American: But we had
agreed it would be ready
today.

Greek: The stupid,
incompetent boss! Not
only did he give me
wrong orders, but he
does not even appreciate

that I did a 30-day job in

' 16 days.
The Greek hands in his | The American is
resignation. surprised.

Greek: 1 can’t work for
such a man.
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