
	Session: Learning Styles and Differentiated Instruction 


	Sector(s):
	
	Education

	Competency:
	
	Facilitate improved teaching and learning skills and practices

	Training Package:
	
	Global Education Sector

	Terminal Learning Objective:
	
	Participants will demonstrate effective teaching practices that incorporate general teaching knowledge and skills that include elements of language and literacy instruction and accommodate differences educational cultures. 

	
	
	

	
	
	

	Session Rationale:  
	
	This session serves to meet the diverse learning needs of the students.

	Target Audience:  
	
	Education Volunteers in PST

	Trainer Expertise:
	
	Background in Education; familiarity with learning styles and differentiated instruction; at least two years teaching experience

	Time:  
	
	Estimated 90 minutes

	Prerequisites:  
	
	Global Education Sector: “Classroom Management – Tips, Practices, and Routines”

	Version:
	
	Jul-2012


	Session:  Learning Styles and Differentiated Instruction

	Date:  
	Time:  90 minutes
	Trainer(s):  

	Trainer preparation:

1. Review session plan.
2. Prepare Handouts 1-3.

3. Write session learning objectives on flipchart paper and post the page on the wall. 
Materials:

· Equipment

1. Computer and projector
2. Flipchart
3. Markers

· Handouts

Handout 1: Multiple Intelligences Inventory (refer to separate PDF file) 
Handout 2: Learning Styles, Multiple Intelligences, Interactional Styles, Classroom Expectations
Handout 3: Past Tense lesson 
· Trainer Materials

Trainer Material 1: PowerPoint: Learning Styles and Differentiated Instruction (refer to separate file)
Trainer Material 2: Trainer Cheat Sheet
Trainer Material 3: Rubric


	Session Learning Objective(s): 

1. Individually, participants will list at least five learning styles or multiple intelligences and at least one technique to respond to each in the classroom.
2. Participants will work in small groups to make at least five adaptations to a traditional lesson to accommodate diverse learning styles and will provide a rationale for their suggested adaptations. 



	Phase / Time /
Materials
	Instructional Sequence

	Motivation

15 minutes
Handout 1: Multiple Intelligences Inventory
	Multiple Intelligences Inventory

Participants will assess and discuss their own learning styles/multiple intelligences as a basis for understanding the possible learning preferences of their students. 

1. Pass out Handout 1: Multiple Intelligences Survey and have participants complete it and score themselves. Tell them that if they finish before others, they should discuss their survey with another participant that has also already finished 
2. After everyone has completed the survey, calculated their results in Part II and Part III, discuss results in whole group briefly before moving into the next activity.  


	Information

20 minutes
Trainer Material 1: PowerPoint- What are Multiple Intelligences? Slide 1-15

	Introduction: Learning Styles and Differentiated Instruction
Participants are introduced to the characteristics of different learning styles and intelligences.

1. Tell participants, “different people learn better (or like to learn better) in different ways. Sometimes these ways to learn are called: 

· Learning Styles - e.g. Aural, Visual, Tactile, and Kinesthetic (about movement)

· Multiple Intelligences” (from Howard Gardner
) – e.g., musical, intrapersonal, interpersonal, naturalistic 

· “Classroom Expectations” – which uses the same categories of learning styles as the other two, but which emphasized that favored learning styles can be due to acculturation as well as individual personality.
Tell participants, “We are not going to worry about these different labels. We will look at them all together and just call them all learning styles. The obvious importance of learning styles is that if we teach a student in ways that they like to learn they will (a) feel respected and (b) learn better. Therefore, teachers should be prepared to make adaptations to their lessons and differentiate instruction in order to incorporate the learning styles of all students.”
2. Introduce Learning Styles:  [SLIDE 2]: Ask “First off, how would you example learning styles?”  Accept a couple of volunteer answers from participants, then remarked any points in the bulleted points that have not already been provided
· Learning Styles (and Multiple Intelligences) theory assumes that different people process information more effectively in different ways—though different pathways of the brain. 

· Learning Style preferences can result from individual preferences or cultural ones.

· For example, some people learn and remember things better if they see representations.
Note:

Learning Styles and Multiple Intelligences are partly personal character/nature, partly socialization. Some societies stress competition more than others, so naturally students from a competitive culture may as a group like to learn through more competitive activities.  However that does not mean that all people in this culture are competitive or that people in a society that values cooperation are all very collaborative.
3. Introduce the four primary learning styles: Visual, Auditory, Tactile, and Kinesthetic.
Note:  

[SLIDE 3]: Primary Learning Styles. The name of each learning style appears in a textbook in bold before the description appears so that the trainer can elicit the participants ideas about these learning styles before showing the descriptions provided on the slide show.
4. Tell participants, “Now we are going to look at some “pairs” of learning styles—that is the one style is opposite of the other.  Can any of you think of what kinds of tendencies learners with an Analytical learning style might have? --after getting some suggestions ask, “How about learners with a Global learning style?  Then show the slide and call attention to any elements that participants haven’t already mentioned. 
[SLIDE 4]: Learning Styles “Pairs” Analytic and Global Learning Styles
Tell participants, “Now we are going to look at another “pair” of learning styles—that.  Can any of you think of what kinds of tendencies learners with a Reflective learning style might have? --after getting some suggestions ask,  How about learners with a Impulsive learning style?  Then show the slide and call attention to any elements that participants haven’t already mentioned. 
[SLIDE 5]: Other Learning Style “Pairs” (Reflective and Impulsive Learning Styles)
5. Say, “We now going to look at Multiple Intelligences. You’ll recall the self-survey you just did about them so you already have an idea what they are, but now we are going to look at them in a little more depth.  Let’s just look at this complete list again:”
[SLIDE 6]: Our many intelligences
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Note:

So you know, Howard Gardner is the developer/popularizer of the Multiple Intelligence theory.

6. Ask participants:  Why would multiple intelligences be important? How would we use them to improve teaching? Accept answers participants volunteer and then show the bullets on the slide, emphasizing any points that participants didn’t already note. Explain that if we want to bring Multiple Intelligences into our teaching, we need to reflect on: (a) which intelligences to emphasize for any particular group of students, (b) how to create activities which support these intelligences, and (c) how these changes will affect our lesson—especially in ways that lead to better learning
[SLIDE 7]: Why use Multiple Intelligences theory?

Note:

Montessori is a private school chain that emphasizes multisensory instruction and student centered learning.
7. Show Slides 8-15, each of which provide the characteristics of a certain type of intelligence.
Note:

On slides 8-15, each slide flies in at first with only that title at the top.  Before you click again to show the trainees the text/explanation have participants try to give an example of either (a) a famous person who embodies this intelligence, or an example of a characteristic that someone who has this intelligence commonly demonstrate.  Then ask for a couple of examples of classroom activities that could respond to the needs of learners who tend to this intelligence.
[SLIDE 8]: Bodily/Kinesthetic
· Person: any athlete
· Characteristic: learns by doing, is coordinated, physically aware

· Classroom activities: see bullets on slide show

[SLIDE 9]: Logical/Mathematical

· Person: mathematician, scientist, accountant, manager

· Characteristic: detail-oriented, meticulous, likes systems

· Classroom activities: see bullets on slide show. 

Note: 

[Categorization Activities]

· Voiced/Voiceless: Voiced sounds use the vocal cords, voiceless do not.  For example, the being sounds of big, gold, dip, are all voiced, but pig, cold, and tip are not. How to test? Either say the word with your hand on your larynx (and if you feel vibration the sound is voiced, or place your hand on your head over both ears. If a sound is voiced you will feel the vibration.  
· Parts of Speech: nouns, verbs, adjectives, prepositions, etc.

· Collocational Sets:  are sets of words that are not related by meaning or form but by relationships.  Examples include  gloves, shoes, shirts, hats (which form the set of clothing) or  grapes, steak, ice cream, asparagus, potato chips (which are all foods)
[Language Analysis Activities]
· Sentence formation rules:  As we did with some activities in Language Awareness 1: you study various sentences with examples of the same language feature to try to determine a rule to explain the feature. Examples include “I after E except after C,” or  the pronunciation of “ed” at the end of a past tense verb is “t” after an unvoiced sound, pronounced a separate syllable after an ending “t” or “d” sound: rented, landed, planted, handed; and is simply “duh” after all other sounds.
· Analyzing word stems and affixes (pre means “before,” “trans” means across”, “ion” usually means a noun)
· Sentence stress rules (content vs. function words) content words (nouns, adjectives, verbs, adverbs that have “meaning” often are stressed but the function words (little grammatical words like “the” “in” “up”  “a” “with”) usually are not stressed (e.g., JACK in the BOX,  do you Happen to KNOW what TIME it is?) 
[SLIDE 10]: Intrapersonal (this is about reflective, repeated practice)
Person: introvert, a writer, philosopher, linguist

Characteristics: enjoys working alone, likes to solve problems, 

Classroom activities: see bullets on slide show. 

Note: 
· Oral Rehearsal (going over a dialogue again and again to master the pronunciation)
· Self-monitoring  (listening to yourself when you speak another language and correcting mistakes you catch)
· Reaction and reflection (noting how people react to what you say (or others say) and reflection on the reason for that reaction (and not another))
· Daily practice activities

· Phrases student commonly hear or use (ask students to remember or note down expressions in the language they are learning (on the street, on the radio, on t.v. and then bring them to class to discuss the meaning in context)
· Reflecting on moments of miscommunication (reflection on the source of the miscommunication, how it could be repaired, and how it might be entirely avoided in a similar future situation)
· Learning a “word of the day” (to build vocabulary)
[SLIDE 11]: Interpersonal (learns best through interacting with others)
Person: introvert, a writer, philosopher, linguist

Characteristics: enjoys working alone, likes to solve problems, 

Classroom activities: see bullets on slide show. 

Note: 

· Skits/ Plays

· Discourse-appropriate intonation (practices and changes intonation to fit the real-world context (changing tone to indicate, surprise, sarcasm, doubt, anxiety).
· non-verbal communication (using gestures and movements that competent speakers use in that context).
· Interviews

· Fluency development  (you become more fluent by practicing “semi-predictable situations like asking and answering interview questions).
· Culture-language questions

· Building community by sharing differences (what you share in common are knowing each others. (cultural) differences).
[SLIDE 12]: Musical

Person: any musician or person who likes to sing while working, etc. 

Characteristics: likes music, produces music, is very sensitive to the music of language 

Classroom activities: see bullets on slide show. 

[SLIDE 13]: Visual/Spatial

Person: artists, architects, construction fore-people, map makers 

Characteristics: has a good sense of directions, perceives spatial relationships well, may represent what they know with diagrams

Classroom activities: see bullets on slide show. 

Note: 
· Using the Blackboard, PowerPoint

· Charts and Diagrams

· Illustrations and Pictures

· Underlining target features in dialogues (what words tell you that one of the speakers is “comparing?”).
· Color coding texts to indicate different elements (every week, the yellow handouts explain the grammar of the lesson, the pink sheet is for the weekly dialogue, the blue sheet is about vocabulary)
[SLIDE 14]: Naturalist

Note:
· “little brown birds” vs. knowing all their individual species
· Naturalistic intelligences are very sensitive to fine nuances of difference.  I like to think of Darwin.  Or another way to think of it is that I can look at all the different birds in a tree but because I don’t have strong naturalistic intelligence, they all look like little brown birds to me.  Someone with naturalistic intelligence would be more likely to spot the different species. Similarly, some people are very good a recognizing and remembering faces. They have naturalistic tendencies.  Other people are very bad with faces. 

· Can be invoked via:

· Categorizing features (asking for example, what’s the difference between…?) this overlaps with “logical/mathematical” a little
· Going outdoors

· Bringing “nature” into the classroom (having plant, a bird, or images of nature in the classroom)
[SLIDE 15]: A ninth intelligence?  HUMOR

Tell this joke:  A policeman is following a driver down the street.  Ahead is a “No U-Turn” sign.  When the driver gets to the sign, he hesitates a bit and then makes a U-Turn.  The police follows and pulls the driver over.  He walks up to the driver and say, “Buddy, what’s the matter with you? Didn’t you see the sign?  The driver answers, Yes, I did. I wanted to go straight but the sign said, “Nooo!  YOU turn! So I did!

 

	Practice

15 minutes
Handout 2: Learning Styles, Multiple Intelligences, Interactional Styles, Classroom Expectations.
Trainer Material 2: Trainer Cheat Sheet

Trainer Material 1: PowerPoint- What are Multiple Intelligences? Slide 16-18


	Accommodating Different Learning Styles

After describing various learning styles, participants will generate ideas for accommodating different learning styles during classroom activities. 

1. Distribute Handout 2: “Learning Styles, Multiple Intelligences, Interactional Styles, Classroom Expectations”
Note:

This will be a “think-share activity”, so present it in two parts. 

2. Ask individual participants to look at the comprehensive list of learning styles. 
3. Then ask individual participants to identify any learning styles/multiple intelligences/ interactional styles they might not have heard or before, or that they are not sure they understand.  List them on a flip chart. When the flip chart is completed, then ask if any of the participants feel they can explain the learning style in question. If none can, or they do not give accurate information, use your trainer cheat sheet to explain the learning style.
Note: 

See trainer “cheat sheet” if you need to answer.

4. Divide participants into groups and have each group select three learning styles on the list that were not already analyzed during the slide show and which interest them. Groups should try to determine:
· How they might explain this learning style to another teacher
· Two ways a teacher could accommodate this learning style in classroom activities. 
Note: 

For this activity “explaining” means describing what a person with this kind of learning style is like and likes to do and then suggesting some classroom activities that would appeal to this learning style.

5. Wrap up the activity by telling participants:
· While teachers may want to accommodate a student’s preferred learning style, if they accommodate mainly that one student, they will not be accommodating students with other learning styles. 

· Everyone usually learns best when all are learning through a variety of channels. So think about ways to include a wide variety of learning styles. 

· While teachers want to respect students by responding to their learning styles, they need also to train them to learn as well as they can in the dominant learning style of their education culture. For example, if a teacher has a kinesthetic learner, s/he can accommodate that learner by building a movement aspect into activities and being more tolerant of the student fidgeting or walking around class during instruction. But there are not many classrooms on the planet that cater exclusively to kinesthetic learning. Most classrooms are primarily aural with a secondary visual approach, and are supported by a textual approach. Therefore if the teacher does not also support the kinesthetic learning to also become a better aural, visual, textual learner, s/he is not helping the student succeed in classes s/he will attend with other teachers. Consequently, the best response to varying learning styles in a classroom full of students is Multisensory Instruction (MSI). 

[SLIDE 16]: Tell participants, Multisensory Instruction is a hallmark of Montessori Schools and is a primary approach for teaching students with learning disabilities. The concept is simple: teach through a variety of modalities and all students will learn better.
[SLIDE 17]: Defining the MS Approach

· Multisensory approaches to reading are based on the idea that some students learn best when material is presented in several different _(possible answers include, way, modalities, or learning styles)____________________. 

· Multisensory teaching _(possible answers: uses, accesses, employs)_ visual, auditory, and kinesthetic-tactile pathways to enhance memory and learning. 
[SLIDE 18]: VAKT? (stands for Visual, Auditory, Kinesthetic, and Tactile)
· Links are consistently made between the __(visual)__ (what we see), __(auditory)_ (what we hear), and __(tactile)__ (what we feel or touch)  --__(kinesthetic)_ (when we follow what read with a finger or use blocks or refrigerator magnets to spell words)pathways in learning to read and spell.  

· When taught with a multisensory approach, students have the advantage of learning language patterns and words by using all __(four)_ pathways. 
Note: 
This activity is an assessment of LO #1. 


	Application

40 minutes
Handout 3: Past Tense lesson
	Lesson Adaptations
Participants adapt a lesson in order to accommodate as many learning styles as possible.

1. Distribute the “Past Tense” lesson materials to the participants. The materials include—

a. A dialogue to introduce the simple past tense in context

b. An explanation sheet to explain how to form and use the simple past tense.

c. An informational handout of all the past tenses.

d. A practice exercise on the simple past tense.

This is not a particularly original or communicative lesson. It is really an average kind of lesson. It was chosen for just that reason – to show participant how they could easily they could make it better by modifying it to bring in other learning styles. 

2. Participants are to work in table groups to think about how they could add activities or exercises (or modify the existing activities and exercises to incorporate as many other learning styles as possible (at least three, but more than three exceeds expectations). Be sure to insist that modifications could become the basis of a new lesson on the simple past tense that they could take with them and use in their own classes. 
3. As they are working, circulate to provide support. 
4. When discussion begins to fade, have them make a list of their adaptations. The original lesson will be posted on the wall with each group’s list of adaptations posted around it. 
5. Allow a few minutes for groups to share the adaptations they suggested. 

6. Wrap up by reviewing the learning objectives for the session. Were trainees able to make at least five adaptations to a lesson to accommodate diverse learning styles?

7. Debrief by discussing questions such as:

· What was something you learned about learning styles today?  
· What are some of the pros and cons of trying to incorporate a learning styles approach into lessons?
· What are some learning styles you still have some questions about?
· What was useful in today’s lesson?  
· What didn’t work so well for you?   
· What is one idea you can take out of today’s class that you could use tomorrow?  
· What was a concept you weren’t so sure about—that maybe you need to spend some time with?
Note: 
This activity is an assessment of LO #2. 


	Assessment

Trainer Material 3: Rubric

	LO1: assessed during the Practice activity.

LO2: assessed during the Application activity.

Note:

See Trainer Material 3 for a rubric for assessing participants’ achievement of learning objective 3. 

	Trainer Notes for Future Improvement
	Date & Trainer Name:  [What went well?  What would you do differently?  Did you need more/less time for certain activities?]


	Handout 2: Learning Styles, Multiple Intelligences, Interactional Styles, Classroom Expectations


	Aural

Visual

Textual

Tactile

Bodily/Kinesthetic

Cooperative/Interpersonal 

Intrapersonal/Reflective

Global (field dependant)

Analytic (field independent)

Risk Taking/Impulsive

Conservative/Reflective


	Humor

Musical

Independent

Linguistic

Logical-Mathematical

Naturalist

Spiritual

Observational 

Participatory

Mnemonic 

Dramatic/Theatrical




	Handout 3: Past Tense Lesson


The following dialogue, worksheet, and word lists can all be used to teach the concept of the past tense in English. What adjustments could you make to accommodate different learning styles if you were going to use these materials in the classroom?
A TRIP TO THE CAPITAL
Ana is walking through town when she sees Valya.
Ana:     Valya, how was your trip?
Valya:  It was wonderful. We went down to the capital to see my relatives.
Ana:     What did you do?
Valya:  Well sometimes we had to help around the house. You know it was my Uncle’s 
              birthday so we had a big celebration on Saturday night.
Ana:     How nice. Did your uncle get some nice presents? 

Valya:  Yes he did. I especially liked the belt that my Aunt gave him.
Ana:     What else did you do?
Valya:  Well, anytime we weren’t busy, my cousin Masha and I went window shopping.  I 
             loved being in the city. We bought sweets at the bakery, and visited the museum, 
             and oh,  my uncle was so happy on Saturday night, he gave me some money. I want 
             to show you the dress I bought. It’s beautiful.
Ana:    Oh, I can hardly wait to see it. Maybe I’ll stop by your place after dinner!
Valya:  Okay. Sounds good. I’ll see you!
SIMPLE PAST TENSE:  EXPLANATION

Examples 

I went to the fields yesterday. 

Where did you buy that? 

He worked there for 15 years. 

Last year we played football every Saturday. 

Uses         Describes-- 

· actions which take place in the past

· actions with past time references 

· actions which obviously occur in the past 

· actions lasting a period of time now ended 

· repetitive actions now terminated, 

Emphasizes the completion of the action. 

Key Words: 
yesterday, last week/month, ago, during/for 

Construction: Auxiliary Verb = did (for verbs other than “to be”)

I played 

She went 

You wrote 

I didn't play 

She didn't go

You didn't write 

Did I play? 

Did she go? 

Did you write? 
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hit hit
quit quit
split -split
bid bid
rid rid
bet bet
let let
set set
shed shed
spread spread
put put
hurt hurt
burst burst
cost cost
cast cast

One Change
have had
make made
build built
bend bent

" lend lent
send sent
spend spent
meet met
bleed bled
feed fed
lead . led
mislead misled
read read
speed sped
light lit
slide slid
win won
dig dug
stick stuck
strike struck
find found
bind bound
wind wound
shine shone
sit sat
hold held
shoot shot
swing swung
mean ‘meant
leave left
flee fled
tell told .
sell sold
lose lost
hear heard

IRREGULAR VERBS

hit
quit
split
bid
rid
bet
let
set
shed
spread
put

“hurt

burst
cost
cast

had
made
built
bent
lent
sent

spent

met
bled
fed
led
misled
read
sped
lit
slid
won
dug
stuck
struck
found
bound
wound
shone
sat
held
shot
swung
meant
left
fled
told

‘'sold

lost
heard

Two Changes

be was/were
go went
do did
arise arose
drive drove
ride rode
rise rose
write wrote
begin began
sing sang
ring rang
drink drank
swim swam
blow blew
know knew
grow grew
throw threw
fly flew
run ran
come came
eat ate
see saw
give gave
forgive forgave
shake shook
break broke
choose chose
steal stole
tear tore
wear wore
swear swore
bear bore
get got
forget forgot
One Change
creep crept
keep kept
sleep slept
sweep swept
weep wept
buy bought
bring brought
fight ‘fought
think thought
‘catch caught
teach taught
stand stood

understand stood

been
gone
done

arisen
driven
ridden
risen
written

begun
sung
rung
drunk
swum

blown
known
grown
thrown
flown

run
come

eaten
seen
given
forgiven
shaken
broken
chosen
stolen

torn

worn
sworn
born
gotten
forgotten

crept
kept
slept
swept
wept
bought
brought
fought
thought
caught
taught
stood
stood




SIMPLE PAST

Exercise: Put the verb in past tense; then make questions and negative statements.

1. That mistake (to cost) him his job. 

2. The plane (to take off) ten minutes late. 

3. He (to tell) me that I (to give) him a lot of help. 

4. We (to ask) him to give us a ride. 

5. She (to come up with) an excellent idea. 

6. We (to drink) a bottle of Champagne to celebrate. 

7. Mary (to live) in Sao Paulo for ten years. 

8. I (to take) English less6ns everyday last year. 

9. The district (to reach) its farm production goals last year. 

10. Frank (to have) a hard doing that exercise. 

11. Mary (to wait) for him for an hour, but he (to show up) not. 

12. The president (to resign) a month ago. 

13. I (to have) company almost every night. 

14. They (to see) three plays while they were in the capital. 

15. Ralph (to fill out) a lot of college applications before he (to be accepted). 

16. She (to straighten up) her room yesterday morning. 

17. My grandfather always (to give) me good advice. 

18. The class (to last) an hour. 

19. The man (to apologize for) being rude. 

20. John (to pay) the check at the snack bar.
	Trainer Material 2: Trainer Cheat Sheet


Aural—most common school-based learning style (e.g., lectures)
Visual—like to learn by seeing
Textual--like to learn by reading—very common

Tactile—like to use manipulatives (e.g., blocks to reason out math problems)
Bodily/Kinesthetic—like to learn by moving (think athletes) (e.g. moving with rhythm or words to improve pronunciation)
Cooperative/Interpersonal--like working with people—loves group work

Intrapersonal/Reflective--more introverted, learns by reflecting on experience

Global (field dependant)--can’t see the trees for the forest—a big idea person

Analytic (field independent)--likes to analyze things and know detail

Risk Taking/Impulsive--somewhat extroverted, likes jumping right into things

Conservative/Reflective--won’t participate until s/he’s sure, but will often be very good.

Humorous—Humor is the classroom is so important.  It chases embarrassment.

Musical –likes to learn through song lyrics for example

Independent--like to learn by her/himself

Linguistic--likes wordplay, jokes, crossword puzzles, analyzing words

Logical-Mathematical likes to categorize and analyze

Naturalist—connected with nature, good at recognizing small differences (e.g. categorizing individual bird species, not all just “little brown birds”). 
Observational –like a naturalist

Participatory – like the cooperative learner

Mnemonic - like to memorize

Dramatic/Theatrical likes to take on roles and step outside her/himself

	Trainer Material 3: Rubric


Rubric

Exceeds Expectations:  Group provides five or more lesson adaptations, of which some are genuinely creative and original.  They will correctly identify learning styles to which each intervention responds and may when appropriate identify more than one learning style for particular interventions.  Trainees will incorporate language and concepts from the trainees presentation (such as low expectations, or multisensory instruction) in providing a rationale for the accommodations they have proposed. 

Meets Expectations: Group demonstrates/explains five adaptations that they have made to the traditional lesson to appeal to different learning styles.  They will correctly identify a learning style with each modification (although some modifications could respond to more than one learning style) and explain why their adaptation is appropriate to that particular learning style.

Does Not Meet Expectations:  The group may provide more than five adaptations, or some of the adaptations may actually distract from the lesson goal or be overly complicated.  Group may exhibit some confusing in identifying the learning styles their inventions correspond to and may not be able to make a compelling case as to why their intervention responds well to
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� Howard Gardner. “Multiple Intelligences.” Retrieved May 21, 2012 from � HYPERLINK "http://www.howardgardner.com/MI/mi.html" �http://www.howardgardner.com/MI/mi.html�. 
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