[bookmark: _Toc365013554][image: ]Session: Needs, Task & Community Assessment 1
Session Rationale  
This session prepares participants to discuss and conduct a needs, task, and community assessment for classroom teachers. A needs analysis/assessment ensures that teachers identify what students need to learn. A task analysis/assessment provides information for determining how to best teach students what they need to learn. Finally, a community analysis/assessment identifies community learning resources for a specific education subject area (English, childhood literacy, math, or science) and provides insight into how students can apply what they have learned in class to daily life in their community. 
[image: ] Time 120 minutes      [image: ] Audience Education Volunteers near the end of PST 
Terminal Learning Objective	
Participants will design effective teaching activities and practices that incorporate English teaching knowledge and skills. 
Session Learning Objectives 
Individually, participants will informally assess their own communicative needs in the local language they use. 
In groups of two, four, and then eight, participants will participate in a community negotiation to identify two communicative needs in the local language that they need to prioritize.
Participants will carry out a task assessment of the language needed to achieve the communicative needs identified in their groups of four.
At the end of the Application phase, participants will explain at least one way that needs assessment differs from task assessment, and how they differ from community assessment, and explain at least one way that each is related/similar to the other.
Session Knowledge, Skills, and Attitudes (KSAs)
1. Define a needs assessment, task assessment, and community assessment. (K)
2. Explain the principles and strategies of needs assessment, task assessment, and community assessment. (K)
3. Carry out needs assessments, task assessments, and community assessments. (S)
4. Carrying out needs, task, and community assessment related to a classroom setting leads to more situated and engaging lessons. (A)
5. Connecting potential and existing community applications and resources to/for class content (English, math, science, or literacy) makes learning more authentic, meaningful, and motivating. (A)
Prerequisites  	
At least one of the following global core sessions: Community/Sector Assessment, PACA, or PACA Urban 
Sector:		Education
Competency:		Facilitate improved teaching and learning skills and practices
Training Package:		Needs, Task, and Community Analysis
Version:		Apr-2014
Trainer Expertise:		Comfort with the definitions of and steps for conducting a needs assessment, task assessment, and community assessment
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Session: Needs, Task, and Community Assessment 1
Date: [posts add date]
Time: [posts add xx minutes]
Trainer(s): [posts add names]
Trainer Preparation:
1. Read session guidance, handouts, and trainer materials (reference this document and also Needs, Task, and Community Assessment 2).
 Note: Look for opportunities to make connections with any of the community assessment training sessions in global core that participants have completed. 
Prepare any flip charts necessary, especially if the slide show will not be used. 
[bookmark: _Toc236737427] Materials:
Equipment
Flip charts and markers
Trainer Materials
Trainer Material 1: PowerPoint (refer to separate file)
Trainer Material 2: Additional Background for Trainers
[bookmark: _Toc359853530][bookmark: _Toc235768739][bookmark: _Toc236737428][bookmark: _Toc364750611][bookmark: _Toc365013557][bookmark: _Toc384974093] Motivation	[image: ] 10 min
[bookmark: _Toc384974094][bookmark: _Toc364750612]Gauging Prior Knowledge of Needs Assessment, Task Assessment, and Community Assessment
Participants will experience a needs assessment, task assessment, and community assessment in relation to deciding how to effectively learn their local language.Participants will determine their most important communicative needs in the host country language they are learning and engage in a task assessment to determine what language elements they need to learn to carry out those communicative needs. Participants explore how their personal communicative needs relate to the communicative needs of the community. 
This activity seeks to uncover participants’ prior knowledge and help them make connections between prior knowledge and conducting a needs assessment, task assessment, and community assessment in an education setting.
Ask participants if they can answer the following questions:
How would you define the following terms:
· Needs assessment?
· Task assessment?
· Community assessment?
Why might someone want to conduct a needs assessment, task assessment, and community assessment? What are the benefits?
What additional information might someone gather by conducting a needs assessment, task assessment, and community assessment in an education setting? 
[image: ] Possible Responses: A needs assessment identifies the needs of an audience to achieve a desired goal. Needs might include passing a required examination,  being able to communicate on a certain subject,  having the scientific understanding to respond to a challenge in farming, or negotiating a solution to a community problem. Task assessment looks at what skills must be taught to achieve these needs. For example, if a need is to negotiate landing rights for commercial airlines (a problem the author was actually asked to solve once), what skills, language, and knowledge will be required to fulfill that need (that is, to carry out the negotiation)? Community assessment is a valuable strategy for obtaining a clear picture of your community. It will help you identify local assets as well as problem areas. It can also serve as the starting point for developing a shared vision and strategies for change within the community.

Debrief the questions with the group. Ensure that everyone has a shared general definition of needs assessment, task assessment, and community assessment based on prior sessions. The discussion should also help participants begin to think about the content in the context of the education sector. 
Explain that one of the main purposes of this lesson is to help teachers determine learner communicative needs, analyze the language related to those needs, and then determine the best way to teach to those needs. This would allow participants to design curricula and lessons accordingly while serving as PCVs. 

[image: ] Note: “Needs analysis” and “needs assessment” are entirely interchangeable terms. “Community assessment” may be more common in Peace Corps than “community analysis,” but both terms mean the same thing. Furthermore, “task assessment” and “task assessment” are also considered interchangeable for the purposes of this session.

 Note: The communicative needs and task assessment of the language used while teaching are as important as the analysis of the technical knowledge and skills being taught. Although this is especially important for ESL/EFL and Childhood Literacy Volunteers, most teachers are teaching in the second language of their students. 
Moving from language needs/task/community assessment to learner, teacher, or community needs for other class content is a parallel process, but the latter focuses on broader issues than communicative needs in a second language and language to be learned to achieve those needs. Those broader needs will be explored in depth in the Information and Practice segments in Needs, Task, and Community Assessment 2.
[bookmark: _Toc384974095]Practice 1	[image: ] 15 min
[bookmark: _Toc384974096]Engage in Needs Assessment 
Participants learn the ease with which to conduct a simple communicative needs assessment. 
[image: ] Note: This is a very inductive session. That is, very often the practice comes before the information and the session was intentionally designed with this in mind. For example, experiential learning comes before information is presented on well-established principles of a needs assessment, task assessment, and community assessment. Consequently, the Motivation segment of this session is more involved than many. While the Information segment of this session (see Need, Task, and Community Assessment 2) may seem long and involved, you will notice that each time information on needs, task, or community assessment is presented, it is preceded and framed by a short, participatory, experiential activity. 
1. Ask participants to individually write down five communicative needs they have (or think they will have) in (language X). Ask the following question:
In your day-to-day life, when and why would you use language X? 
 Possible Responses:
Talking about food preference with one’s host family
Being able to talk to people in positions of authority in a polite and appropriate way
Bartering at the market
Telling the barber/hair dresser how one wants one’s hair cut
Polite ways of asking for information
Making apologies
Simple small talk to show personal interest
When participants have finished, tell them, “You’ve just engaged in ‘language needs assessment’ or ‘needs analysis.’” Explain that ‘analysis’ and ‘assessment’ are interchangeable terms. 
Ask participants to share some of their examples. 
Write the ideas on a flip chart. 
After participants have shared their ideas, ask them the following questions:
· Why did you choose these communicative needs?
· How did you decide what was important?
Explain to participants that imagination is a critical component of conducting a needs assessment. A practical needs assessment is often conducted using easily available data and imagination, based on experience. 
Show [image: ] [SLIDE 2] and review the summary definition of “educational needs assessment.”
[image: ] Note: Learning Objective 1 is assessed in Practice 1 through the writing down individual communicative needs activity.
[bookmark: _Toc364750613][bookmark: _Toc365013566][bookmark: _Toc384974099]Practice 2	[image: ] 40 min
[bookmark: _Toc384974100][bookmark: _Toc364750614]Engage in Community Assessment
Participants learn the ease with which to conduct a simple communicative community assessment. 
[image: ] Note: Normally we move from needs assessment to task assessment to community assessment. However, for flow of this activity, it is smoother to do the community analysis related to language needs before doing the task analysis of language needs.  

1. Explain to participants that they are going to continue working with their compiled lists of communicative needs in their community from Practice 1. 
1. Pair participants. 
1. Ask each participant to share their list of communicative needs with his/her partner. After sharing, have the pair decide, among all of the communicative needs identified, which TWO are their top needs. (5 min)
1. When the pair has identified their top TWO communicative needs, combine two pairs to create groups of four participants. 
Tell all four participants to decide their top TWO communicative needs. (5 min)
After the quad (group of four participants) has chosen their top TWO communicative needs, pair quads together to form groups of 8 participants (octets). Have all eight participants decide their top TWO communicative needs. (10 min)
After the groups have chosen their top TWO communicative needs, tell the teams to brainstorm different ways they could learn to accomplish these communicative needs. 
 Possible Responses:
Tutoring
Formal classroom opportunities
Observations
Host family
Identifying and utilizing practice opportunities
Tell participants that they have just engaged in a community assessment. Ask participants the following question:
Why would the previous activity be an example of a community assessment?
After hearing several ideas from participants, explain that the previous activity was an example of a community assessment because the octet “communities” decided communally what their most important language needs were and how they could be achieved. (2 min)
Ask participants the following questions:
How would you define “community assessment”?
How does this definition match or not match the activity in Practice 2 that we just completed? 
[image: ] [SLIDE 3] provides a definition of community assessment. Explain to participants that a community assessment is a strategy for obtaining a clear picture of their community. It will help them identify local assets as well as problem areas. It can also serve as the starting point for developing a shared vision and strategies for change within the community.
After providing the definition of community assessment, explain that when deciding what and how to teach in a formal classroom setting in school—where there is usually an established curriculum we must ultimately follow—we do not need to analyze the needs of the community as carefully as we might if we were exploring agriculture or community development needs. This is because our primary obligation is to follow the curriculum required by the Ministry of Education. Therefore, in formal education, community assessment serves primarily to determine how the required curriculum can be related to community resources and matched to community needs for the class subject matter.
 Note: Learning Objective 2 is assessed in Practice 2 in the negotiating community priority communicative needs activity.
[bookmark: _Toc384974103] Practice 3                                                                               [image: ] 40 min                                                                              
[bookmark: _Toc384974104]Engage in Task Assessment
1. Ask participants to leave their octet (group of eight) and return back to their original quad (group of four).
1. Explain to participants that the final component to be discussed today is the task assessment. Show [image: ] [SLIDE 4]. Explain that the slide is an example of a task assessment. It suggests a communicative need someone might have if he/she is stopped by a police officer in the United States. It also discusses some of the language features that would allow a person to achieve that communicative need. You do not have to read this slide aloud for the participants. Give them a couple minutes to read it themselves, and then ask:
What is your opinion of these strategies?  
Would these strategies be effective? 
1. Check to see if the whole group wants to add or subtract any language features from the sample list. (10 min.)
1. After discussing the example, tell the quads to determine the language needed to carry out their identified communicative tasks. For example, if a participant needs to apologize, what language does he/she need to learn in order to apologize?
[image: ] Note: Depending on the difficulty of this task, the facilitator may need to model analyzing several tasks and determining the language needs. It may be important to come prepared with additional examples. 
Monitor the room. Support the groups if they have difficulty describing the language needed to perform a particular task. (10 min)
When groups have completed the assignment, ask two or three groups to share one example. The group should explain the task and the language needed to perform the task. 
Compliment efforts of the groups.
 Ask the groups the following questions and conduct a discussion:
Did you think of similar language needs?
Did you identify different or similar language needs for the same communicative tasks? 
Tell participants that they have just carried out a language task assessment. That is, after deciding their communication needs, they went on to analyze the elements of language they would need to learn to accomplish those communicative needs. 
Ask participants the following question:
How did you decide on the language elements needed to perform a particular task?
Facilitate a discussion. Point out that language task assessment is often easier if participants know the language and can interact with it. However, even if participants do not know the language well, they can still guess some important categories. They will also need to use their imagination. 
[image: ] Note: Learning Objective 3 is assessed in Practice 3 in the identifying language needs activity.
Explain to participants that in the United States a task assessment is often called “unpacking” in K–12 education. Unpacking is the process through which you analyze (unpack) something complex to identify its (important) parts. It allows you to decide what parts you need to teach someone so that they can carry out or understand the complex event. (5 min)
Show [image: ] [SLIDE 5]. This slide focuses on LANGUAGE needs and task assessment for lesson and curriculum design. Explain that the slide shows how for language learning, we first assess the communicative needs of learners (as participants did in the Motivation activity), then we complete a task assessment of those needs to determine (unpack) what language needs to be learned to carry out those needs.  
Show [image: ] [SLIDE 6]. Note that in addition to language communicate needs, other learning needs can include student emotional needs, cognitive development needs, economic needs, and/or others. Adding community assessment [image: ] [SLIDE 6] to needs assessment and task assessment (which results in “Community Integrated Learning/Teaching”) gives us not only a deeper understanding of community resources to support student learning in school, but it also provides a better sense of how what students learn in school relates to the events in the community’s daily life. (2 min)
[bookmark: _Toc364750617][bookmark: _Toc365013584][bookmark: _Toc384974107]Application	[image: ] 10 min
[bookmark: _Toc384974108]Reflecting on Definitions of Needs Assessment, Community Assessment, and Task Assessment
1. [bookmark: _Toc365013585]To conclude, ask participants to provide definitions of the following terms based on the session. Ask participants the following questions:
What is one way  needs assessment is different from a task assessment and a community assessment is different from the others?
What is one way that a needs assessment is similar to a task assessment and how is a community assessment similar to each of the others?
1. Review the definitions with participants.
1. Ask participants the following summative question:
What do you see as the relationship between a needs, community, and task assessment in the education sector?
[image: ] Note: Learning Objective 4 is assessed in the Application section with the reflection activity.
[bookmark: _Toc359853534][bookmark: _Toc235768743][bookmark: _Toc236737436][bookmark: _Toc364750619][bookmark: _Toc365013593][bookmark: _Toc384974109][bookmark: _GoBack]Assessment
Learning Objective 1 is assessed in Practice 1 in the writing down individual communicative needs activity.
Learning Objective 2 is assessed in Practice 2 in the negotiating community priority communicative needs activity.
Learning Objective 3 is assessed in Practice 3 in the identifying language needs activity.
Learning Objective 4 is assessed in the Application section with the reflection activity.
[bookmark: _Toc359853535][bookmark: _Toc235768744][bookmark: _Toc236737437][bookmark: _Toc364750620][bookmark: _Toc365013594][bookmark: _Toc384974110] Trainer Notes for Future Improvement	
Date & Trainer Name: [What went well? What would you do differently? Did you need more/less time for certain activities?]
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[bookmark: h1][bookmark: tm2] Trainer Material 2: Additional Background for Trainers	
Full-Blown Needs Analysis
Teachers are busy people. They rarely have time for a full-blown, by-the-book needs analysis. If Volunteers were to do a complete needs analysis for an English class, they would do the following: 
· Go to where people like your students use English.
· Record conversations to document both what people commonly say and “what they really say” (not what English teachers sometimes think they say).
· Ask various stakeholders about their English use.
· Find and analyze written documents.
· Possibly consult with other English teachers who have taught English in their community or other English teachers who have taught in similar circumstances.
· Possibly even talk to people outside the community to get their impressions on how (and how well) people from the community use English. 

Collecting data for a complete needs analysis like this can be very time consuming. After the data is collected, it needs to be analyzed and then brought into lessons that are effective and engaging. Whew!  While such a needs analysis is “best practice,” few Volunteers will have the time to do all of this before they start teaching. Rather than skip the needs analysis process altogether, most Volunteers should engage in some form of informal needs analysis.

Informal Needs Analysis for Busy Teachers
Informal needs analysis, sometimes called a “needs assessment,” is about: 
· Observing classes 
· Real-world conversations
· Asking questions

Often Volunteers must use their imagination to provide lessons on the English students need. If there is little or no English use in a community, Volunteers can still imagine where English would most likely be used by their students. For example:
· Needing to communicate with a tourist, trader, or a nongovernmental organization (NGO) employee from another country where the only shared language the two NGO employees have is English
· Using the Internet 
· Convincing a U.S. Embassy consular officer to give them a visa 

Also, if Volunteers are teaching in a school with an established curriculum, or if Peace Corps provides themes to engage the community with (e.g., food security), the established English curriculum or the Peace Corps project can be good guides about what English to teach and what not to teach.

Through informal needs analysis teachers can determine a range of situations and reasons for which their students will likely need to use English. However, knowing how and when your students use English does not tell you what elements of English or cultural knowledge need to be taught to function in those situations. Teachers also have to analyze what language elements are employed to perform those interactions in English.
	
Task Assessment, or “Unpacking,” Explained
In the United States, when public school teachers analyze the language elements in a text or social situation, it is often called “unpacking,” which means “to analyze the elements of a practice.”

Think about a box that has been shipped to you. Especially if it contains a product you have to assemble, you will have to “unpack” the box to see and make sense of the elements inside (including the instructions) before you can assemble the product. Teachers “unpack” the language elements involved in a practice so that they can learn what knowledge and skills students need to carry out a particular interaction in English (see the examples of visiting the market and responding to questions in a reading activity  in “Samples of Unpacking Student Communication Needs” below). Teachers carry out these exercises to imaginatively “unpack” the activity and the English used in it.
 
In addition to unpacking interactions to know what English students need to learn, Volunteers also have to learn about cultural beliefs, practices, and conventions. For example, in some countries you should never give things to people using your left hand, in some cultures a longer greeting is expected than in others, and you have to know whether or not bargaining is permitted in that culture. In this way, unpacking the context of your students’ communication brings your attention to both the explicit and implicit factors affecting their English use. Therefore, the teacher will not leave anything out that their students need to know in order to communicate in situations in which they need to use English.


SAMPLES OF UNPACKING STUDENT COMMUNICATION NEEDS (LANGUAGE TASK ASSESSMENT)
If a student communication need is to be able to greet new people in English and make friendly conversation, a Volunteer can think about how they greet different people in English for different purposes. They can discover the steps/phases in common greetings and then identify the English expressions that go with those steps/phases, and from there they can create classroom dialogues: 
“How are you?”  “How’s your family?”  “How’s work?”  “How are things going?” (less formal)  “How have you been?” (more formal) 

If Peace Corps Volunteers need to use a national language at a weekly market, they can imaginatively analyze market interactions to determine what functions and skills they will likely need to learn during PST. For example, market bargaining will likely involve managing the language of:
· Greetings
· Saying and hearing numbers
· Requests
· Expressions for getting information
· Bargaining, to include:
· Criticizing (to bring the price down)
· Comparing
· Minimizing
· Evaluating
· Thanking 
· Saying goodbye
· Maybe even small talk (making small talk shows respect and interest in others) 

Or if students are learning English to eventually write responses to a series of questions about a reading passage, students will need to learn the skills of:
· Forming well-structured paragraphs
· Summarizing
· Giving opinions
· Basic textual analysis skills, to include:
· Determining fact from opinion
· Making deductions and inferences
· Identifying key arguments
· Evaluating supportObviously, mastering the language and skills needed for certain communication needs will take months, not weeks 
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