[bookmark: _Toc365013554][image: ]Session: Needs, Task & Community Assessment 2
Session Rationale  
This session prepares participants to carry out a community assessment which will allow them to determine available community resources for their educational subject area and how to contextualize the teaching of that content to maximize the value to the learners. 
 Time 90 minutes    
[image: ] Audience Education Volunteers near the end of PST, with the report out of participants’ community assessment happening during a reconnect session (and the reconnect session completes the Application phase)  
[image: ] Note: For childhood literacy trainers: After the Information activities are completed, use the childhood literacy session “Literacy and Learning in Families” in place of the Practice and Application activities provided here for TEFL and math or science.
Terminal Learning Objective	
By the end of three to four months at site, participants will conduct a participatory needs, task, and community assessment using assessment tools related to education projects. 
Session Learning Objectives 
1. At the end of the Information phases, participants will describe at least one technique or tip for successfully carrying out each of the following: needs assessment, task assessment, and community assessment that they learned in this session.
1. At the end of the Practice phase, participants will demonstrate their understanding of the elements of each of the eight different components of a community assessment by successfully sorting elements under each of the components with 90 percent accuracy. 
By the end of the session, participants will describe the techniques for carrying out their individual community assessments and how they will report the results at their reconnect session.
Between the end of PST and the reconnect (a reconnect is the first IST that Volunteer have after they have gone to their posts following PST), participants will carry out a community assessment related to the school subject they teach and will report on the results in writing and orally at the reconnect session, addressing all eight categories of needs introduced in this training session. 
Session Knowledge, Skills, and Attitudes (KSAs)
1. Explain basic techniques and tips for carrying out effective needs assessment, task assessment, and community assessment. (K)
2. Identify at least four key elements of community assessment for school environments. (K)
3. Carry out needs assessments, task assessments, and community assessments. (S)
4. Carrying out needs assessment and task assessment of those needs leads to more situated and engaging lessons for students. (A)
5. Connecting community uses (and resources) regarding the school subjects that are being taught (English, math, science, or literacy practices) to classroom learning makes learning more authentic, meaningful, and motivating. (A)
Prerequisites  	
Needs, Task & Community Assessment 1
Sector:		Education
Competency:		Facilitate improved teaching and learning skills and practices
Training Package:		Needs, Task, and Community Assessment
Version:		Apr-2014
Trainer Expertise:		Comfort with the definitions of and steps for conducting a needs assessment, task assessment, and community assessment
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Session: Needs, Task, and Community Assessment 2
Date: [posts add date]
Time: [posts add xx minutes]
Trainer(s): [posts add names]
Trainer Preparation:
1. Read session guidance, handouts, and trainer materials.
2. Insert the name of the participants’ school subject (TEFL or Math/Science) in [image: ] [SLIDE 5] of the slide show and in the parentheses in [image: ] Trainer Material 3: Session Materials to Develop.
3. Prepare copies of all handouts. Note that Handout 2a is only for TEFL Volunteers and 2b is only for Math or Science Volunteers. 
4. For the Practice activity, print out eight sheets of paper that have each of the community assessment categories written on them (from [image: ] Trainer Material 3). The eight sheets of paper should be taped to the walls throughout the training room. 
5. Read [image: ] Trainer Material 2: Additional Background for Trainers for an overview of the content. 
 Note: 
The [image: ] Trainer Material 4: Data Collection Methods – Descriptions and Considerations is truly supplemental. It is Appendix H of the Monitoring and Evaluation Toolkit. It is important to note that if participants are getting a session on the toolkit, they will receive this handout during that session.
Look for opportunities to make connections with any of the community assessment training sessions in global core that participants have completed. 
5. Prepare any flip charts necessary, especially if the slide show will not be used. 
[bookmark: _Toc236737427] Materials:
Equipment
Flip charts and markers
Handouts
Handout 1: Data Collection Methods
Handout 2a: Community Assessment for ESL/EFL
Handout 2b: Community Assessment for Math or Science
Handout 3: Education Community Assessment Report Template
Trainer Materials
Trainer Material 1: PowerPoint (refer to separate file) 
[image: ] Note: If there is no projector, the content of  [image: ] [SLIDES 2–3] can be written on two flip chart sheets. [image: ] [SLIDE 5]: If you are only working with TEFL or Math/Science participants, for example, you can fill in the appropriate subject in the parenthetic comments.
Trainer Material 2: Additional Background for Trainers
Trainer Material 3: Session Materials to Develop (for Application)
Trainer Material 4: Supplemental Handout: Data Collection Methods – Descriptions and Considerations

[bookmark: _Toc359853530][bookmark: _Toc235768739][bookmark: _Toc236737428][bookmark: _Toc364750611][bookmark: _Toc365013557][bookmark: _Toc384797988] Motivation	[image: ] 10 min
[bookmark: _Toc384797989][bookmark: _Toc364750612]Participants will review what they learned about needs assessment, task assessment, and community assessment in the Needs, Task, and Community Assessment 1 training session
Participants recall the process and purpose of a needs assessment, task assessment, and community assessment from the first training session on these methods, recalling how they applied them to language learning and predicting how they will apply the three assessments to other educational needs.
[image: ] [SLIDE 2]: Divide participants into eight groups. Each group will develop an explanation of each of the following terms, purposes, or relations and then share those explanations with the whole group.
What is a:
1. Needs assessment?
2. Task assessment?
3. Community assessment? 
Why are the following concepts important?
4. Needs assessment
5. Task assessment
6. Community assessment 
7. What is the relationship between a needs assessment and task assessment?
8. What is the relationship between a community assessment and classroom learning? 
After each group has discussed and developed explanations for the previous questions, ask groups to share their ideas and get agreement for their explanation from the whole group. 
Session 1 of Needs, Task, and Community Assessment allowed participants to engage in a series of experiential learning activities (about their own [local] language learning) to have a situated understanding of why these analyzes are valuable.
In this session, participants will learn techniques and tips for successfully applying each of the three types of assessment, be familiarized with the tool they will use to carry out their own community assessment at their sites, and learn how they will report the results of their community assessment at the reconnect session. 
[bookmark: _Toc364750613][bookmark: _Toc365013566][bookmark: _Toc384797990]Information 1	[image: ] 20 min
[bookmark: _Toc384797991][bookmark: _Toc364750614]Needs Assessment Techniques
Participants learn different techniques for carrying out a needs assessment, when the methods are appropriate, and why there are problems in relying too much on questionnaires.
1. Tell participants that in the previous session they only focused on communicative needs in language learning. To encourage participants to think about needs assessments in the context of schools, ask the following questions:
What are the: 
· teaching needs
· learning needs
· student emotional needs
· administrative needs
· curricular needs (for example, preparing for standardized exit tests for secondary school)
for subjects such as: English, math, science, literacy, or gender awareness courses?
What are some ways you can get information on needs? 
1. Ask participants to brainstorm some answers and write them on a flip chart to capture their ideas. 
When participants have brainstormed some answers, distribute [image: ] Handout 1: Data Collection Methods. Explain that groups will look at some other ways to collect needs assessment information. 
Divide participants into six groups. There will be one group for each type of needs assessment method. 
Assign each group one of the needs assessment methods which are the entries in the left-hand column of [image: ] Handout 1: Data Collection Methods. 
Ask the groups to very quickly analyze their method, after which they will have two minutes each to present to each other 1) types of information about class/lesson needs that could be best achieved through their method, 2) one main advantage, and 3) one main disadvantage of their data collection method. 
After each of the six groups has shared the assessment of their data collection method, provide an overview on the use of questionnaires and survey.
Explain to participants that it is very typical that when someone decides they need to do a needs assessment, they think they must design a questionnaire or survey. However, explain that there many other ways to get information (as we just learned), and many of these other methods are less intrusive.
[image: ] Note: When thinking about data collection methods, it might be helpful to note that document review takes little of anyone else’s time, and interviews may be more pleasant than completing a questionnaire. Observation and your and the background knowledge you have from working in your school and living in your community can often provide much “good enough” information.
Consequently, it might be good advice to only design a questionnaire or survey after you have used other resources to get as much data for your needs assessment as possible. 
Ask participants the following questions:
When is a questionnaire or survey too long?
What are the characteristics of questionnaires you don’t mind completing? 
What characteristics of questionnaires do you mind answering? 
If you had to make three rules on survey design or use, what would they be? 
[image: ] Note: There are probably no wrong answers to these questions. The purpose of asking them is to encourage participants not to design questionnaires that they would not like to take themselves. If you want, you can put examples from the individual participants’ “three rules” activity (completed above in Step 10) on a flip chart, stopping after you have listed a few, noting humorously that just as we don’t want too many questions on a questionnaire, we don’t want too many rules about questionnaires. 
Provide participants with some tips on surveys and questionnaires. You can share the following points with participants by using a flip chart or putting them into a handout: 
Surveys quickly use up informant goodwill: If you ask too many questions, the informant may begin to think, “I don’t want to answer these questions!” Additionally the informant may give less accurate information or no information just to finish the survey.
Surveys get overused: When our results arrive, we are often surprised that while we got information, we did not get the information we needed. It is easy to design questions, but it is very challenging to create a few strong questions that will allow you to gather the information that you need concerning students.
Questions to ask yourself:
· For each question I ask, what new information will I gather and what decision will this information help me make?
· What are the fewest number of questions I can ask to collect the information that I need?
After sharing this information with participants, reiterate the following ideas before moving on to Information 2 (Task Assessment Techniques). 
Do not hesitate to use your imagination.
Use surveys/questionnaires only after you have looked at all of the other needs assessment resources first.
Keep surveys/questionnaires short and focused.
[image: ] Note:  Learning Objective 1 is partially assessed through the data collection methods pros and cons activities and by asking individual participants to either suggest a challenge with surveys or a strategy for improving a questionnaire or survey.

[bookmark: _Toc384797992]Information 2	[image: ] 20 min
[bookmark: _Toc384797993]Task Assessment Techniques
Participants will learn techniques and tips for carrying out effective task assessment
1. After providing an overview of the methods for needs assessment, remind participants that once they have done a needs assessment (language needs, learning needs, administration needs, etc.), participants need to “unpack” each need to discover what they need to teach. Once participants know what to teach, they have to determine how to teach the material to ensure students master the content. (1 min)
1. Ask participants the following question and have them discuss with the whole group:
Using your imagination, what would be three needs that either your students or your counterparts would have in order to improve their learning (or teaching) in the class subject? 
1. Facilitate a discussion on this topic. The group can decide to focus on either the student or the teacher. It might difficult to do both teachers and students at the same time. 
1. After facilitating the discussion, ask the whole group to brainstorm some of the knowledge, skills, and/or attitudes (KSAs) that would need to be provided to the students (or teachers) to achieve those needs.
1. Write the KSAs on the board/flip chart to capture the ideas of the group. 
1. [image: ] [SLIDE 4]: Explain to participants the following additional tips for conducting a task assessment:
The Task Assessment, Like the Needs Assessment Uses Imagination: The data participants collect and analyze is not going to be used to write a dissertation. It is designed to help participants plan and organize their teaching in a more meaningful, engaging way for their students. 
Guessing May Be Necessary: Since participants are probably not experts, they may need to do a lot of guessing. For example, they may know a communicative need that a student has, but if they are not an expert on English teaching, it may be difficult to know what language features need to be taught to satisfy that need. 
Know When to Stop Analyzing: Participants should stop the analyzing process when they get to a point where they could design a lesson or activity to teach a need. Make sure instruction is not so overly complicated that it prevents learning from occurring. 
Prioritize the Most Important Task Elements: In the task assessment performed by participants, they may find many elements—but they probably will not have the luxury to teach all of the material. They need to make a decision about what is nice to teach vs. need to teach. 

[image: ] Note:  Learning Objective 1 is partially assessed through the task analysis KSA activity and asking individual participants to recall a tip/technique for task analysis.  

[bookmark: _Toc384797994]Information 3	[image: ] 15 min
[bookmark: _Toc384797995]Community Assessment Techniques
Participants will learn the purpose and techniques for conducting a community assessment for school subjects.
1. Show [image: ] [SLIDE 5] or a corresponding flip chart sheet which has the series of questions.
1. Ask participants to read the questions on [image: ] [SLIDE 5] and answer the following:
With how much conviction can you answer the questions that are displayed? 
Which ones would you need to do more research on?

[image: ] Note:  If all participants will be teaching the same school subject, you can fill in that subject in the questions on the slide show. 
1. Elicit their ideas first on the questions and content about which they feel most comfortable. Remind participants that the purpose of these questions is to learn how to best go about engaging counterparts, students, school staff, parents, and/or other community members in support of your school subject. 
[image: ] Note:  This activity can be carried out in whole group, or you can ask participants to work in smaller groups. One possible strategy would be to assign one question to each group. However, group work will take more time and might provide redundant answers.
1. After eliciting their ideas concerning the questions about which they are most comfortable, discuss what additional information participants would need to feel comfortable with questions they find more challenging. 
1. Ask participants the following question:
What methods might you use to collect information on questions listed on [image: ] [SLIDE 5] (or displayed on the board)? 

[image: ] Possible Answers:  
Question 1—Use of (subject): interviews or observations
Question 2—Attitudes toward (subject): interview with community members; confirmed or reconsidered based on fellow teacher perceptions
Question 3—National policy (on subject): curricula, reports from the Ministry of Education, reports from Education NGOs, school administrators and teachers, national gate-keeping exams
Question 4—Teacher perspectives/attitudes on (subject): teacher interviews, inferences drawn from  conversations with teachers or observing their teaching (could conduct a focus group)
Question 5—Student perspectives/attitudes on (subject): student interviews, classroom observations, perspectives from teachers or parents on the topic (could conduct a focus group)
Question 6—Learning resources: teacher interviews, your observations at school, observations/ interviews of community members
Question 7—Potential allies: discussions with teachers and/or administrators, discussions with community members that seem positively inclined
Question 8—Extracurricular activities or school projects: interview students, teachers, and administrators
[image: ] Note:  Learning Objective 1 is partially assessed through determining appropriate data collection methods for each of the 8 components of community assessment activity.
[bookmark: _Toc364750615][bookmark: _Toc365013575][bookmark: _Toc384797996]Practice	[image: ] 15 min
[bookmark: _Toc384797997][bookmark: _Toc364750616]Conduct Community Assessment for Your School/Subject Area
After PST, participants will carry out a community assessment at their site, report the results at their reconnect, and collect baseline data on their counterpart teacher’s self-assessment.
[image: ] Note: Childhood Literacy participants do not do the practice and application activities here, but instead jump to the childhood literacy training session, “Literacy and Learning in Families.”
1. Tell participants that they have just considered different methods for carrying out a needs assessment and a task assessment. Explain that the next activity will prepare participants to conduct their community assessment when they go to their site. 
Set expectations for what will occur during the reconnect. Ensure that participants understand that they will be required to submit a written version of their community assessment ([image: ] Handout 3: Education Community Assessment Report Template, which you will distribute later). Explain that the main purpose of this assignment is for participants to address the eight primary categories of assessment and to establish baseline information which will be used to measure the needs of their counterparts and students. They will be required to review the eight categories even if they find one or two of the categories are not relevant to their community. 
[image: ] Note:  While other Peace Corps sectors typically look at the specific needs of the community to frame their activities, because ‘school is school’ and because an Education Volunteer’s focus should always be on strengthening the school community, they should be focused on any community resources that could help students learn (English/math/science), and how they might be able to apply community uses of (English/math/science) to making their content more meaningful to their students. For example, if a Volunteer who is teaching chemistry finds that a farmers’ cooperative has learned some organic chemistry to make decisions about fertilizer application, they could bring one of the farmers into the chemistry classroom to talk about his/her application of chemistry. The teachers could also use calculating fertilizer application as a real-world context for teaching chemistry. 
Tell participants that there are also some extremely helpful questions to ask when planning their community assessment. The following are some examples:
Where can I most easily get this information?
What data collection method would be the best to use?
Are there any questions in the Community Assessment Template handout which I already know and don’t need to ask? 
Tell participants to keep in mind that when they begin their research/data collection they may discover that there are more specific questions that will become irrelevant and will not need further exploration. 
Additionally, participants will notice that as they collect data, they will need to periodically stop and ask themselves the following question:
How can collecting this data help me make decisions about how to teach or how I can support learning in general in school?
Explain to participants that they should not be walking around their village like a census taker. They should start slowly and look for opportunities to collect the information through a conversation or observation. They should only be asking questions formally if there is no other way to collect the information. 
After providing some tips, state the two main expected outcomes for their community assessment:
Identification of what community resources exist to support learning of English, literacy, math, and/or science.
Identification of community applications of English, literacy, math, and science to make content instruction more relevant and applicable to students’ daily lives.
After providing the two main expected outcomes, explain that participants are going to engage in an activity to familiarize themselves with the questions on their community assessment guide.
[image: ] Note: Prior to this activity, you should have printed out eight sheets of paper that have each of the community assessment categories written on them (using [image: ] Trainer Material 3: Session Materials to Develop). The eight sheets of paper should be taped to the walls throughout the training room. 
Have participants get into groups of not more than five members depending on the size of the training group. 
Distribute an equal number of strips of paper from the second page of [image: ] Trainer Material 3: Session Materials to Develop.
Explain the directions for the activity. Direct the participants to notice that there are eight sheets of paper taped to the walls in the training room. Tell participants that the eight sheets have each of the community assessment categories written on them. 
Tell groups that they are responsible for placing their question under the appropriate community assessment categories and being able to justify their decisions.   
Provide groups with 5 minutes to complete the activity.
When participants have finished posting their strips under the categories, facilitate a discussion about why they made their decisions.
[image: ] Note:  [image: ] Handout 2a: Community Assessment for ESL/EFL and [image: ] Handout 2b: Community Assessment for Math or Science can be used as the answer sheet.
After the conversation, tell participants that sometimes there can be more than one right answer. It is important that participants learn about the content of the community assessment guide and that they practice making the best decisions they can. 
[image: ] Note:  Learning Objective 2 is assessed here through the sorting exercise.
[bookmark: _Toc364750617][bookmark: _Toc365013584][bookmark: _Toc384797998]Distribute [image: ] Handout 2a: Community Assessment for ESL/EFL and [image: ] Handout 2b: Community Assessment for Math or Science, depending on your participants’ project assignments. Tell participants that the Community Assessment guide that they receive corresponds to the eight categories of community assessment that are one the walls and that the sentences strips they used in the practice activity are an actual questions that respond to each category.
Application	[image: ] 10 min
[bookmark: _Toc384797999][bookmark: _Toc364750618]Review How to Report Your Community Assessment Activities
Participants will learn how to report their community assessment efforts at the reconnect. 
[image: ] Note:  The community assessment effort is the true application of this training session, and the written and oral report shared at the reconnect will be evidence of the activities’ successful completion. 
1. [image: ] [SLIDE 6]: Distribute [image: ] Handout 3: Education Community Assessment Report Template.
Provide participants with an opportunity to review the handout for a few minutes. Explain to participants that they will be sharing their evidence of application during the reconnect. 
Ask participants if they have any questions concerning the template: Are there any specific questions you are thinking about here? What might be some questions that people will have?
After having a short discussion concerning questions, remind participants of the following: 
Plan in advance the ways you can collect the data and try to avoid formal questionnaires as much as possible.
Remember, you do not need to ask all questions in the category. This is especially important if you can gather information from a variety of sources. 
Start on your community assessment early so you are not in the position where you need to hassle community members for a lot of information all at once.
A short paragraph answer for each question on the template is enough. You are representing what you learned; you are not reporting everything you learned. 
Remind participants that they will be expected to turn in the completed Community Assessment Report Template at their reconnect session on Evaluating and Planning Community Engagement Activities. 
After the discussion, debrief the session by asking the following questions:
What is the relationship between the needs assessment, task assessment, and community assessment?
What are some data collection methods you can use in these types of assessments?
How will you implement your community assessment? 
What you will submit at the reconnect?
 Note:  
Learning Objective 3 is assessed here through the group debrief.
Learning Objective 4 is assessed at the reconnect when participants report out on and submit their Community Assessment Report.
Distribute the [image: ] Trainer Material 4: Data Collection Methods – Descriptions and Considerations at this point if you feel it would be helpful.
[bookmark: _Toc359853534][bookmark: _Toc235768743][bookmark: _Toc236737436][bookmark: _Toc364750619][bookmark: _Toc365013593][bookmark: _Toc384798000]Assessment
Learning Objective 1 is assessed through the debriefing at the end of each Information phase.
Learning Objective 2 is assessed through the sorting activity at the end of the Practice phase. 
Learning Objective 3 is assessed in the debriefing at the end of the Application activity.
Learning Objective 4 is assessed at the reconnect based on participants’ Community Assessment Reports.
[bookmark: _Toc359853535][bookmark: _Toc235768744][bookmark: _Toc236737437][bookmark: _Toc364750620][bookmark: _Toc365013594][bookmark: _Toc384798001] Trainer Notes for Future Improvement	
Date & Trainer Name: [What went well? What would you do differently? Did you need more/less time for certain activities?]

[bookmark: _Toc359853536][bookmark: _Toc235768745][bookmark: _Toc236737438][bookmark: _Toc364750621][bookmark: _Toc365013595][bookmark: _Toc365029644][bookmark: _Toc384798003]
[bookmark: h1] Handout 1: Data Collection Methods	
	Method
	Overall Purpose
	Advantages
	Challenges

	Questionnaires, surveys, checklists
	To quickly or easily get lots of information from people in a non-threatening way
	· Can complete anonymously
· Administer to many people
· Can get lots of data
· Can generalize to larger population
· Sample questionnaires exist
	· Might not get careful feedback
· Wording can bias participant’s responses
· Impersonal
· May need sampling expert
· Doesn’t get full story

	Interviews – structured and unstructured
	To fully understand someone’s feelings, impressions, or experiences, or learn more about answers from questionnaires
	· Develops relationship with participant
· Can be flexible with participant
· Get full range and depth of information
	· Can be costly
· Can take much time
· Can be hard to analyze and compare
· Can’t be generalized to broad population

	Document review
	To get impressions of how program operates, uses applications, finances, memos, minutes, reports
	· Get comprehensive and historical information
· Doesn’t interrupt activities
· Information already exists
	· Info can be incomplete
· Need to be clear about what is being looked for
· Not a flexible means of data collection, restricted to what exists

	Observation
	To gather accurate information about how a program actually operates, particularly processes
	· View operations of a program as they are actually occurring
· Can adapt to events as they occur
	· Can be difficult to interpret
· Can be complex to categorize observations
· Can influence behavior of participants
· Takes time

	Focus groups
	To explore a topic in depth with a small group, through discussion
	· Quickly get common impressions
· Can be efficient way to get much range and depth of information in short time
· Can convey key information about programs
	· Can be expensive
· Can be hard to analyze responses
· Need good facilitator
· Difficult to schedule
· Cannot be generalized to broader population

	Community meetings
	To explore a topic with a large group to get a general sense of an issue
	· Inclusion of a large number of people
· Opportunity to hear from individuals who may not have been involved otherwise
· Can alert non-participants to what the project is doing
	· Relatively superficial level of information
· Can be dominated by one person
· Participants may not be comfortable speaking in a group


[bookmark: _Toc359853537][bookmark: _Toc235768746][bookmark: _Toc236737440][bookmark: _Toc364750622][bookmark: _Toc365013596][bookmark: _Toc365029645][bookmark: _Toc384798004]
[bookmark: h2a] Handout 2a: Community Assessment for ESL/EFL	
The focus of EFL learning should always be on “the language that learners need to use”—e.g., to succeed in the workplace, to advance academically, to participate online, or to engage interculturally. Therefore, community assessment of English use, English needs, and aspirations related to English will be very important in determining the type of English to teach, how to teach it, and ways to make English language learning more engaging and relevant to students’ daily lives.
Who uses English in the community?
· What do they use it for?
· Whom do they use it with?
· To what extent is the English used written or spoken?
· Where and how did those who use English learn it?
· Are there age or gender differences in who uses English or how they use English? (Keep track of the gender of the respondents.)
· How common are movies, television, or music in English? How frequently do you see English in environmental print (English on signs, in shops, in magazines or newspapers), and how robust is Internet use and access?
Answers to these questions will give you ideas about how you can make classroom English more authentic to your students by connecting their learning to English use in the community. It will give you an idea as to the fields (business, tourism, education, government) and registers (formal or informal language) of English that are commonly used, and when you have an opportunity you can emphasize these social contexts and language elements in your class. You may also find people and resources (for example, English on merchandise labels, on signs or instructions) that can make English more real and interesting to students.
What are community members’ attitudes to English (especially parents)?
· Would they like to learn and use English more? Why? Are these aspirations realistic?
· Do attitudes differ by age groups? Are different ages interested in English for different reasons?
· Do they differ by gender? What are the beliefs about girls’ and boys’ relative ability and interest in English? (Is it considered more of a boys’ subject or a girls’ subject?)
· Are some groups in the community more predisposed to learning and using English? Why?
· Are some groups strongly opposed to learning English? Why? 
· What efforts do community members make to learn English? 
· Is there any sense that English seems to be in competition with other languages? What are the reasons for this? How will this affect how you promote English learning? Do parents tend to get engaged in their children’s school/learning? In what ways? How do they view the role of English in their children’s education and employment future? 
· What informal learning practices take place at home? Are there ways you can connect/integrate them with classroom learning?
Community attitudes can affect student enthusiasm for English class. Positive attitudes toward English may mean a greater possibility of finding community support for English learning. If different groups or ages have different attitudes toward learning/using English, it may make sense to approach those groups/ages in different ways when seeking support for English learning. In fact, students who come from groups who are opposed to English learning may have difficulty succeeding in required English classes. If community members are already learning English is a specific way (from radio English learning programs, at a private school where young adults come as much to learn English as to see others and be seen, in community groups), it may give you ideas on ways to teach English that are already accepted in the community—and could mean that you’ll have partners in supporting English learning at school. Also look to informal learning processes through which families teach children how to do things and be culturally appropriate; these may give you ideas for improving the integration between school learning and family learning. Finally, don’t forget to find out if learning expectations for English are realistic. Often, people seem very enthusiastic about learning English, but they have unrealistic expectations about how easily or quickly one can learn a foreign language or perhaps there is simply not enough opportunity to use or practice English at your site to make English learning highly motivating.
Gender attitudes about English learning will affect your ability to teach as well. In many communities, there is an assumption that boys or girls are better at English than at math and science or vice versa, and that many professions that use English may be thought to be more reserved for boys or girls (e.g., teaching or translation). It is important to know what those attitudes are in advance so that you can use gender equitable teaching practices to encourage both male and female students.
What is national policy on English?
· How does English’s status compare to that of other languages? Why?
· At what level/form/grade is English introduced in school? 
· How many hours a week of English instruction is required (and does it change by level/form/grade)?
· Is English a medium of instruction in school or not?
· Does the national English curriculum have some specific foci? Examples include: choice of U.S., British, or some other variety of English, a focus on English for tourism, English for academics, or improving workplace skills so citizens can better compete in the global economy; or possibly English to inform the rest of the world of their positive cultural values, or to promote a particular approach to language teaching. (Examples of teaching methods include: audio-lingual method, communicative method, the genre method, CLIL (Content and Language Integrated Learning), and grammar-translation. 
· To what extent does the nation support English teaching and learning? Example evidence includes teacher pay (especially if there are sometimes salary interruptions), quality of teacher education, number of teachers with degrees or credentials, teachers’ ability to use English themselves, amount of teacher  training teachers typically have before being placed in schools, professional opportunities offered to teachers. Are textbooks available to students? Are the textbooks appropriate to the students or culturally distant (for example, the textbook is set in a different country) or inappropriate to the students’ educational background? Do textbooks and resources show a balance of girls and boys or men and women?
Knowing the socio-economic-cultural-historical-political context of English use is very important. If English is seen as an up-and-coming language of international communication vs. another more established language, English will be received more enthusiastically. If the government is not concerned about English, resources for English learning will suffer considerably. Similarly, if the government supports learning English for a specific purpose (banking, for example), there is probably more funding for English in that area and more people interested in learning English (as a means to a job). If a government embraces a particular approach to learning, it may result from a special interest: for example, a well-connected academic who advocates for a certain approach, a book publisher that encourages a certain approach because the company’s English textbooks are aligned to the approach. Finally, by knowing how much the government is “putting its money where its mouth is” (by supporting teachers, schools, and learning resources), the more we may know about teacher enthusiasm, opportunities to improve education, how effective teachers can be (based on their backgrounds)—and the better we know what will and what won’t work when teaching English in school. 
What are teacher perspectives and attitudes on English?
· Do English teachers have relatively good English? 
· Do they have confidence about using English? 
· Do they have advanced degrees in appropriate fields, or little educational background? 
· Are they engaged in their work? (Do they come to school on time, cover the content of the lesson appropriately, and make an effort to connect with their learners?)
· Do they look for opportunities to practice English on their own?  
· Do most teachers participate in school communities of practice? Which ones?
· How do teachers rate the curriculum, the textbook (if there is one), student attitudes, or administrative support from supervisors?
· How do teachers grade/mark assignments? 
· Do teachers often work at jobs outside of school?
· Do teachers have significant commitments to family (either in terms of time involved in household chores or being a provider to less fortunate family members)?
· How many teachers seem to enjoy their work? Do teachers, administrators, or staff members tend to see teaching English as a low status job?
· What teaching methods do teachers like and use? What methods do they tend to avoid or ignore?
· Do teachers have attitudes or perceptions about girls’ and boys’ interest and aptitude in math and science? Do they treat male and female students differently?
· Are most of the teachers male or female? How does that affect their teaching practices? Please discuss these issues with teachers and community members in a respectful way, understanding their background and perspective.
· Are teachers abusive to students? In what ways? Do teachers commonly engage in corporal punishment? What is the status of teachers in the community? Are they respected, ignored, or stigmatized? 
· To what extent are teachers engaged and committed in their work? 
Teacher perspectives on English will tell us a great deal about how much capacity building a Volunteer can likely succeed in, but even in contexts where teacher enthusiasm is not high, knowing teacher skills and attitudes can suggest possible ways to improve their involvement with teaching. This information on English teachers can also suggest practices that you as a Volunteer can use to fit into your school community. 
What are student perspectives on English learning?
· Do students want to learn English? Why?
· If they had a choice, what kinds of English for what purposes would they like to learn? 
· How committed, attentive, and participatory are students in English class? Why? 
· What are their attitudes about English class at school? Why?
· How to they characterize and evaluate their teachers?
· How do they describe typical good and bad student behavior?
· What ways do they like (and not like) to study, or to practice English? 
· What are students’ attitudes about the kinds of people who use English in the real world?  
· Do they see themselves as someday using English? If yes, in what context?
· For all the questions above, examine the differences between girls’ answers and boys' answers. How will that impact their performance in the classroom?
Knowing student attitudes toward English and school in general can tell you a great deal about how to structure your classroom culture, what students expect (and don’t expect) to happen in classrooms, how they feel about teachers, and ways that they like to learn. In some ways, knowing what your students think about English and school in general may actually be the first kind of information you want to discover. 
What learning resources for English are available in the school or community? 
· Texts and handouts
· Classroom materials
· Teacher preparation resources
· Realia (real objects) or manipulatives (physical objects that can be assembled or grouped to convey new concepts)
· Materials or supplies that can be adapted for classroom use (e.g., as lab supplies)
· Other subject area teachers
· Community experts for:
· Speaking in class
· Hosting field trips
· Have there ever been English clubs, or camps or other extracurricular activities (or in fact, any other extracurricular activities for any reason) provided at your school before?

An inventory of possible resources may in some cases be limited, but simply thinking about ways you can connect your English classes to everyday life may give you ideas about how you can make English come to life for students and the community. Knowing about extracurricular activities that worked in the past (and who organized them and how) can give ideas on how to create or support existing extracurricular activities.

Who might be potential allies for supporting learning in English? 
· Fellow teachers
· Community experts
· Community advocates/enthusiasts
· Engaged parents
· Education or youth-oriented NGOs with common goals
· Business, governmental, or community leaders to:
· Mentor specific students 
· Organize extracurricular activities 
· Provide funding
· Encourage parental and community involvement
· Can you find women in these groups who can show how women can succeed in the math and science fields?

Identifying allies means that you don’t have to do all the work. It can increase community buy-in and produces a better chance that your activities will lead to capacity building. Also, you don’t want to alienate possible allies by starting a project without knowing if something similar has been done before.

What extracurricular activities or school projects (not directly related to English) exist, existed in the past, or interest students, teachers, community members in the future?
Are there current examples of teachers and/or school staff working to support extracurricular or school improvement efforts? Can you easily build on any existing activities?
· Were there extracurricular or school improvement activities tried in the past? Did they succeed or fail? Why? Who organized these activities?
· Is there a PTA or any type of community structure that works to sustain the school and support learning? What are the organization’s priorities? Would the members be interested in your help? How could you help in ways that would support the group and their needs?
· When you ask teachers, staff, parents, and other interested community members, what do they say are extracurricular activities or school improvement projects that they would favor? Do you have the skills and resources to reasonably facilitate these kinds of efforts?
Don’t reinvent the wheel! If past efforts exist, build on them. If there are community partners who organized school community events or activities (formal or informal), make sure to reach out to them so they don’t lose face. Also these former partners may provide you with a better general sense of what extracurricular activities are imaginable and acceptable; then you can evaluate them in terms of feasibility (especially in terms of necessary available resources), and as a result you have a better chance of success.
To sum up, obviously you don’t want to ask all these questions at once. For one thing, there may be other ways to get this information. In fact it may not make sense to ask some of these questions until you have answers about more general or important questions first. A lot of this kind of information may come out spontaneously in conversations about school, classes, or your presence at site. Some information may be volunteered by informants without your asking. What this framework should do is guide you to the categories of questions you should ask and suggest follow-up questions should you happen upon a productive line of inquiry.
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The focus of math or science learning should always be on “the concepts and skills that learners need to use”—e.g., to succeed in the workplace, to advance academically (passing of standardized gate-keeping tests), to participate online, or to apply to their personal lives (in regards to health, the environment, and employment). Therefore, community assessment of math or science, math or science needs, and aspirations related to these needs will be very important in determining the type of math or science concepts and skills to teach, how those skills should be taught, and ways to make math or science learning more engaging and relevant to students’ daily lives.
Who uses math or science in the community?
· What do they use math or science for?
· Whom do they interact with when using math or science?
· To what extent is math or science used in specialized environments (e.g., the infirmary/clinic, the Ag Extension Service) or used in the daily lives of families and communities? 
· Where and how did those who apply math or science learn it?
· Are there gender differences in who uses math and science and for what reasons? (Note the gender of those who give you this information.)
Answers to these questions will give you ideas about how you can make math or science in the classroom more authentic to your students by connecting their learning to how math or science is used in the community. It will give you an idea as to the fields (business, agriculture, health care, construction and engineering) where math or science is commonly used, and when you have an opportunity you can emphasize these applications in your class. You may also find people and resources (for example, scientific principles expressed in product instruction, on television or radio) that can make math or science more real and interesting to students.
What are community members’ attitudes toward math or science (especially parents)?
· Would they like to learn more about math and science and apply them more? Why? Are these aspirations realistic?
· Do attitudes differ by age groups? Are different ages interested in math or science for different reasons?
· Do these attitudes differ by gender? What are the beliefs about girls’ and boys’ relative ability and interest in math or science? Is it considered a boys’ subject?
· Are some groups in the community more predisposed to learning and applying math or science? Why?
· Are some groups strongly opposed to any particular scientific precept (e.g., evolution, or think of groups like Boko Haram)? Why? 
· What efforts do community members make to learn more math or science? 
· What informal learning practices that teach children about the natural world take place at home? Are there ways you can connect/integrate them with classroom learning?
Community attitudes can affect student enthusiasm for math or science class. Positive attitudes toward math or science may mean a greater possibility of finding community support for math or science learning. If different groups or ages have different attitudes toward learning/using English, it may make sense to approach those groups/ages in different ways when seeking support for math or science learning. In fact, students who come from groups who are opposed to aspects of math or science learning may have difficulty succeeding in required math or science classes. If community members are already learning math or science in a specific way (from radio math or science programs, at a private school where young adults come as much to learn math or science as to see others and be seen, in community groups), it may give you ideas on ways to teach math or science that are already accepted in the community. Also it could help in identifying community partners who could provide additional support for math or science learning at school. In addition, looking to informal learning processes through which families teach children how make sense of the natural world may give you ideas for improving the integration between school learning and family learning. 
Gender attitudes about math or science learning will affect your ability to teach as well. In many communities, there is an assumption that boys are better at math and science than girls, and that most professions that use math and science are reserved for boys (e.g., medicine, accounting). It is important to know what those attitudes are in advance so that you can use gender equitable teaching practices to encourage both male and female students.
What is national policy on math or science, the established national curricula, and their rationale? 
· At what level/form/grade is math or science introduced in school? 
· How many hours a week of math or science instruction is required (and does it change by level/form/grade)?
· Does the national math or science curriculum have some specific foci? (Examples: Math or science for agriculture? For infrastructure, for natural resource development, for health care, or more generally so citizens can better compete in the global economy?) To what extent does the nation support math and science teaching and learning? Evidence might relate to issues like teachers’ pay (especially if there are sometimes salary interruptions), quality of teacher education, number of teachers with degrees or credentials, teachers’ ability to use math or science themselves, amount of teacher training teachers typically have before being placed in schools, professional opportunities offered to teachers. Are textbooks available to students? Are the textbooks appropriate to the students or culturally distant (for example, the textbook is set in a different country), or inappropriate to the students’ educational background? Do textbooks and resources show a balance of girls and boys or men and women?
Knowing the socio-economic-cultural-historical-political context of math or science is very useful knowledge that can be applied in everyday life. If math and science are seen as effective means to obtain good jobs and improved quality of life, math and science will be received more enthusiastically. If the government is not genuinely concerned about science, resources for science learning will suffer considerably. Similarly, if the government supports learning math or science for a specific purpose (STEM, for example), there is probably more funding for math or science in that area and more people interested in learning math or science (as a means to a job). If a government embraces a particular approach to learning, it may result from a special interest: a well-connected academic who advocates for a certain approach, a book publisher that encourages a certain approach because the company’s math or science textbooks are aligned to the approach. Finally, by knowing how much the government is “putting its money where its mouth is” (by supporting teachers, schools, and learning resources), the more we may know about teacher enthusiasm, opportunities to improve education, how effective teachers can be (based on their backgrounds)—and the better we know what will and what won’t work when teaching math or science in school. 
What are teacher perspectives and attitudes on math or science?
· Do math or science teachers know their subject matter? 
· Do they have confidence about teaching math or science? 
· Do they have advanced degrees in appropriate fields or little educational background? 
· Are they engaged in their work? (Do they come to school on time, cover the content of the lesson appropriately, and make an effort to connect with their students?)
· Do most teachers participate in school communities of practice? Which ones?
· How do teachers rate the curriculum, the textbook (if there is one), student attitudes, or administrative support from supervisors?
· How do teachers grade/mark assignments? 
· Do teachers often work at jobs outside of school?
· Do teachers have significant commitments to family (either in terms of time involved in household chores or being a provider to less fortunate family members)?
· How many teachers seem to enjoy their work? How many teachers, administrators, or staff see teaching a low status job?
· What teaching methods and activities do teachers like and use? What methods or activities do they tend to avoid or ignore anyway?
· Do teachers have attitudes or perceptions about girls’ and boys’ interest and aptitude in math and science? Do they treat male and female students differently?
· Are most of the teachers male or female? How does that affect their teaching practices? Please discuss these issues with teachers and community members in a respectful way, understanding their background and perspective.
· To what extent is math or science instruction “hands-on” (experiential with a focus on application) and when is it more “drill and kill” (to be able to pass required gatekeeper exams through rote memorization)? 
· Are teachers abusive toward students? In what ways? Do teachers commonly engage in corporal punishment?
· What is the status of teachers in the community? Are they respected, ignored, or stigmatized? 
· To what extent are teachers engaged in and committed to their work? 
Teacher perspectives on math or science will tell us a great deal about how much capacity building a Volunteer can likely succeed in, but even in contexts where teacher enthusiasm is not high, knowing teacher skills and attitudes can suggest possible ways to improve their involvement with teaching. This information on math or science teachers can also tell you as a Volunteer many practices you can engage in to fit into your school community. 
What are student perspectives on math or science learning?
· Do students want to learn math or science? Why?
· If they had a choice, what fields of science (e.g., history, technology, environmental science) and for what purposes (e.g., employment, environmental practices, agriculture) would they like to learn? 
· How committed, attentive, and participatory are students in math or science class? Why? 
· What are their attitudes about math or science class at school? Why?
· How do they characterize and evaluate their teachers?
· How do they describe typical good and bad student behavior?
· What ways do they like (or not like) to study math or science? 
· What are students’ attitudes about the kinds of people who use math or science in the real world? Do they have social capital?
· Do they see themselves as someday applying math or science? If yes, in what contexts?
· For all the questions above, examine the differences between girls’ answers and boys' answers. How will that impact their performance in the classroom?
Knowing student attitudes toward math, science, and school in general can tell you a great deal about how to structure your classroom culture (that is, what students expect and don’t expect to happen in classrooms), how they feel about teachers, and ways that they like to learn. In some ways, knowing what your students think about math or science and school in general may actually be the first kind of information you want to discover. 
What are learning resources in the school or community? 
· Texts and handouts
· Classroom materials
· Teacher preparation resources
· Realia (actual objects) or manipulatives (physical objects students manipulate to learn concepts)
· Materials or supplies that can be adapted for classroom use (e.g., as lab supplies)
· Other subject area teachers
· Community experts for:
· Speaking in class
· Hosting field trips

Who might be potential allies for supporting learning in math or science? 
· Fellow teachers
· Community experts
· Community advocates/enthusiasts
· Engaged parents
· Education or youth-oriented NGOs with common goals
· Business, governmental, or community leaders
· Extension agents
· Health care providers
· Construction contractors or foreman
· Utility service employees
· Product distribution distributors
These partners might engage in activities such as:
· Mentoring specific students 
· Organizing extracurricular activities 
· Providing funding
· Encouraging parental and community involvement 
Can you find women in these groups who can show how women can succeed in the math and science fields?
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Volunteer Name: __________________________________Date: ______________________

Community Name: _____________________________________________________
For each category below, fill in the subject you teach in the blank; then contextualize and summarize in a paragraph your answers to the two questions.

CATEGORY 1: Who uses _____________________ in the community?
· How could you (reasonably) respond to this data in your classroom or in school activities more generally?






CATEGORY 2: What are community members’ attitudes toward __________________ (especially parents)? 
· How could you (reasonably) respond to this data in your classroom or in school activities more generally?




CATEGORY 3: What is national policy on __________________ or how does the national curriculum affect _______________ teaching?
· How could you (reasonably) respond to this data in your classroom or in school activities more generally?
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CATEGORY 4: What are teacher perspectives and attitudes about ___________________?
· How could you (reasonably) respond to this data in your classroom or in school activities more generally?






CATEGORY 5: What are student perspectives on ___________________ learning?
· How could you (reasonably) respond to this data in your classroom or in school activities more generally?






CATEGORY 6: What learning resources for ______________ are available in the school or community? 
· How could you (reasonably) respond to this data in your classroom or in school activities more generally?






CATEGORY 7: Who might be potential allies for supporting learning _________________? 
· How could you (reasonably) respond to this data in your classroom or in school activities more generally?





CATEGORY 8: What extracurricular activities or school projects (not directly related to _________) exist, existed in the past, or could interest students, teachers and community members in the future?
· How could you (reasonably) respond to this data in your classroom or in school activities more generally?
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Full-Blown Needs Assessment
Teachers are busy people. They rarely have time for a full-blown, by-the-book needs assessment. If Volunteers were to do a complete needs assessment for an English class, they would do the following: 
· Go to where people like your students use English.
· Record conversations to document both what people commonly say and “what they really say” (not what English teachers sometimes think they say).
· Ask various stakeholders about their English use.
· Find and analyze written documents.
· Possibly consult with other English teachers who have taught English in their community or other English teachers who have taught in similar circumstances.
· Possibly even talk to people outside the community to get their impressions on how (and how well) people from the community use English. 

Collecting data for a complete needs assessment like this can be very time consuming. After the data is collected, it needs to be analyzed and then brought into lessons that are effective and engaging. Whew!  While such needs assessment is “best practice,” few Volunteers will have the time to do all of this before they start teaching. Rather than skip the needs assessment process altogether, most Volunteers should engage in some form of informal needs assessment.
Informal Needs Assessment for Busy Teachers
Informal needs analysis, sometimes called a “needs assessment,” is about: 
· Observing classes 
· Real-world conversations
· Asking questions
Often Volunteers must use their imagination to provide lessons on the English students need. If there is little or no English use in a community, Volunteers can still imagine where English would most likely be used by their students. For example:
· Needing to communicate with a tourist, trader, or an NGO employee from another country where the only shared language the two NGO employees have is English
· Using the Internet 
· Convincing a U.S. Embassy consular officer to give them a visa 

Also, if Volunteers are teaching in a school with an established curriculum, or if Peace Corps provides themes to engage the community with (e.g., food security), the established English curriculum or the Peace Corps project can be good guides about what English to teach and what not to teach.
Through informal needs assessment teachers can determine a range of situations and reasons for which their students will likely need to use English. However, knowing how and when your students use English does not tell you what elements of English or cultural knowledge need to be taught to function in those situations. Teachers also have to analyze what language elements are employed to perform those interactions in English.
Task Assessment, or “Unpacking,” Explained
In the United States, when public school teachers analyze the language elements in a text or social situation, it is often called “unpacking,” which means “to analyze the elements of a practice.”
Think about a box that has been shipped to you. Especially if it contains a product you have to assemble, you will have to “unpack” the box to see and make sense of the elements inside (including the instructions) before you can assemble the product. Teachers “unpack” the language elements involved in a practice so that they can learn what knowledge and skills students need to carry out a particular interaction in English (see the examples below in “Samples of Unpacking Student Communication Needs”).
In addition to unpacking interactions to know what English students need to learn, Volunteers also have to learn about cultural beliefs, practices, and conventions. For example, in some countries you should never give things to people using your left hand, in some cultures a longer greeting is expected than in others, and you have to know whether or not bargaining is permitted in that culture. In this way, unpacking the context of your students’ communication brings your attention to both the explicit and implicit factors affecting their English use. Therefore, the teacher will not leave anything out that their students need to know in order to communicate in situations in which they need to use English.
SAMPLES OF UNPACKING STUDENT COMMUNICATION NEEDS (LANGUAGE TASK ASSESSMENT)
If a student communication need is to be able to greet new people in English and make friendly conversation, a Volunteer can think about how they greet different people in English for different purposes. They can discover the steps/phases in common greetings and then identify the English expressions that go with those steps/phases, and from there they can create classroom dialogues: 
“How are you?”  “How’s your family?”  “How’s work?”  “How are things going?” (less formal) ”How have you been?” (more formal) 
If Peace Corps Volunteers need to use a national language at a weekly market, they can imaginatively analyze market interactions to determine what functions and skills they will likely need to learn during PST. For example, market bargaining will likely involved managing the language of:
· Greetings
· Saying and hearing numbers
· Requests
· Expressions for getting information
· Bargaining, to include:
· Criticizing (to bring the price down)
· Comparing
· Minimizing
· Evaluating
· Thanking 
· Saying goodbye
· Maybe even small talk (making small talk shows respect and interest in others) 

Or if students are learning English to eventually write responses to a series of questions about a reading passage, students will need to learn the skills of:
· Forming well-structured paragraphs
· Summarizing
· Giving opinions
· Basic textual assessment skills, to include:
· Determining fact from opinion
· Making deductions and inferences
· Identifying key arguments
· Evaluating support

Obviously, mastering the language and skills needed for certain communication needs will take months not weeks. 

[bookmark: _Toc384798008][bookmark: tm3][image: ] Trainer Material 3: Session Materials to Develop (for Application)
Write each of the following on a sheet of copy paper to put on the wall. Where you see (subject), put in the subject area participants are training for (e.g., TEFL, Literacy, Math, Science, or Gender Equality)
	Who Uses (subject) In the Community?
	
	What are Student Perspectives on (subject)?

	
	
	

	What are Community Member Attitudes Toward (subject)?
	
	What Are School or Community (subject) Learning Resources?

	
	
	

	What Is National Policy on Teaching (subject)?
	
	Who Might Be Potential Allies for Supporting Learning (subject)?

	
	
	

	
What Are Teacher Perspectives and Attitudes on (subject)?
	
	What General School Learning Activities Exist, Have Existed, or Are Especially Interesting to the Community or Students?



See next page for strips of questions that seek more detailed information under all eight of the categories displayed above. 

NOTE: There are 8 general categories and 40 sub-questions. So, if you have 5 groups, each will get 8 sub-questions. If you have 4 groups, each with get 10 sub-questions. 


Strip Questions to Associate with Broader Questions 
(You’ll need to insert your participants’ subject area into the strips, in places noted with parentheses.)

	What do people use (      ) for?
	Do students want to learn (  )? Why?
	Do attitudes to (     ) differ by gender or age?

	
	
	

	Would they like to learn and use 
(    ) more?
	Are there outside materials that can be adapted for teaching (e.g., do-it-yourself lab materials)?
	How committed, participatory, and attentive are students in (   ) class?


	 
	
	

	How do students tend to characterize their teachers?
	Whom do they use (subject) with?
	Do teachers have other jobs outside of school?

	
	
	

	Teacher preparation resources (like a resource library for (     ) teachers).
	Do (     ) teachers have a relatively good command of 
(       )?
	To what extent is (   ) used?

	
	
	

	What extracurricular activities are students, parents, or community members interested in? 
	Are there existing extracurricular activities for the school in general?
	What is (    )’s status in comparison to other school subjects in the country?

	
	
	

	Are there education or youth-oriented nongovernmental organizations with common goals?
	Are some groups strongly opposed to learning (   )? Why? 
	Are there community experts who could speak to the class?

	
	
	

	Where and how did people who use 
(   ) learn to use it? 
	How do teachers commonly discipline students? 
	At what levels is (    ) taught in your country? 

	
	
	

	Would community leaders encourage parental or community involvement?
	Does the national (      ) curriculum have some specifically identified foci?
	Is there a PTA or similar school support organization? 

	
	
	

	How many hours of (     ) instruction are required weekly?
	What informal learning practices happen at home? Can you connect them to ways to learn (     )?
	Are some groups more predisposed to learning or using (    )?

	
	
	

	To what extent does the national government actively support the teaching of (   )?
	Are there gender or age differences in who uses (     ) or how they use it? 
	What are students’ ideas of the characteristics of good and bad students?

	
	
	

	How do teachers grade assignments?
	Previous (     )  clubs, camps, or other extracurricular activities? 
	Is teaching (      ) considered low or high status? 

	
	
	

	Are any texts and handouts related to (   ) available?
	Fellow teachers as allies?
	In what ways are parents engaged in (     ) or school in general?
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From Appendix I of Peace Corps’ MRE Toolkit

The results achieved by Volunteer activities can be measured using a variety of data collection methods. Data collection methods are the basis for the design of any data collection tool, whether developed by PC/Washington, post staff, or Volunteers. Every method has advantages and challenges to consider. Some are more suited to gathering rich qualitative data and others are more suited to collective quantitative data that may be generalized. The selection of a method (or combination of methods) should be driven by the research question, the complexity of the data to be collected, the frequency of data collection, the availability of time and resources for data collection and assessment, and the burden on those for whom the data is being collected. 
Below is a description of methods Volunteers are most likely to use during their service—either for their community assessment/baseline data collection or when measuring the results of their activities for reporting on Standard Sector Indicators (SI) and post-developed indicators (PDI). They are organized by the following categories: 1) participatory techniques, 2) secondary data collection, 3) observation techniques, 4) surveys and interviews, and 5) diaries and checklists. 
	PARTICIPATORY TECHNIQUES

	



Method
	Description
	Advantages
	Challenges
	Other Information

	Community Meeting/
Forum


Best suited for gathering qualitative data.

	The community meeting/forum is a gathering of individuals from the community to discuss or address an issue or concern. 


	· Community members participate together to draw attention to communitywide needs
· Can include a large number of people
· Provides an opportunity to hear from individuals who may not normally be involved in Volunteer activities 
· Can gather specific information for planning activities and projects
· Can create buy-in for future endeavors that may impact participants
· Sets the stage for longer-term coalition/community building 
· Provides opportunities for immediate feedback and clarification of issues
	· Relatively superficial level of information
· Can be dominated by a few people
· Participants may not be comfortable speaking in a group

	· Useful method for community entry assessment process
· Needs to be well-organized to be effective
· Decide ahead of time the purpose of the meeting; establish ground rules; determine who will speak and develop format for the meeting. 
· Should take into account accessibility or constraints of the participants (child care needs, language/ interpretation needs, gender dynamics, scheduling)

	Community Resource Mapping

Best suited for gathering quantitative data.

	Community Resource Mapping locates different spheres of activity over a landscape like a Volunteer’s community. It can also identify gender-specific use and access to resources. One can review existing maps and add new information or create new maps entirely using a variety of resources, surfaces, and materials. 
	· Increases understanding of the community
· Involves stakeholders
· Generates discussion about distribution and use of natural resources, social, health, individual or civic assets, wealth, land use, demographics
· Verifies secondary information
· Helps to identify perceived changes
	· May be time-consuming
· May identify structural challenges beyond the scope of a Volunteer’s activities or projects
· A good mix of participants is needed to develop useful maps 
	· Useful method for community entry assessment process
· More appropriate for small villages or neighborhoods (less than 200 households) where there is a clear link between residence and community resources 
· Review PACA Training Manual for more details about doing a community mapping exercise. 

	

SECONDARY DATA COLLECTION

	Method
	Description
	Advantages
	Challenges
	Other Information

	Documentation Review

Can gather both quantitative and qualitative data.
	Existing sources of information and statistical data are used to learn what other organizations, government offices, or universities have gathered through assessments, programmatic data, and evaluation or other studies. Examples of useful secondary data sources for Volunteers to consult includes but is not limited to: 
· Files/records (schools, health centers, organizations)
· Computer databases
· Local, regional, or national government reports
· Reports or prior evaluations by NGOs
· Census data and household survey data (i.e., Demographic Health Surveys)
· Statistics from local or regional offices
· Organizational documents (budgets, organizational charts, policies and procedures, maps, monitoring reports)
· Newspapers and television reports
	· Ensures comprehensive and historical information
· Doesn’t interrupt activities because the information already exists
· Can be more cost-effective and faster than collecting original data
	· Information may be incomplete
· May be difficult to acquire the data
· Need to be clear about what is wanted
· Not a flexible means of data collection: restricted to what exists, which may not be an exact match for what is needed
· Need to verify the validity and reliability of the data

	· Can be a good starting point when beginning the community assessment process  
· Generally used with other sources of data collection to create a fuller picture
· Be cautious when reviewing existing data—be aware of the quality of the data and the data collection process (Is it valid, reliable, and accurate? Are there gaps in the data? What were the response rates?)

	OBSERVATION TECHNIQUES

	Method
	Description
	Advantages
	Challenges
	Other Information

	Structured & Unstructured Observation

Can gather both quantitative and qualitative data.
	This method gathers information by having the observer look, listen, and note what is going on in a particular setting. The observer takes notes and later analyzes them, along with other observations to look for trends and to succinctly present what he/she observed and why. Can be useful for understanding ongoing behaviors and when other methods of data collection are unrealistic or inappropriate for the situation. Examples of the kinds of changes Volunteers might observe during their service are:
· Land use changes
· Health and sanitation practices in the home and wider community
· Use and quality of new techniques (teaching/peer education, customer service, farming/gardening, health education, tourism promotion)
· Conditions in the community (housing, public spaces, roads, markets)
· Use of services (health centers, schools, markets, banks)
· Behaviors of counterparts and participants in Volunteers’ activities (e.g., women’s groups, youth clubs, environmental clubs, farmer clubs)
	· Possibility to view operations and outputs of activities and projects as they are actually occurring
· Collects data on actual behaviors and perceptions (as opposed to self-reported changes) 
· Can be used to measure observable changes over time that are not easily quantifiable (e.g., observing whether young girls become more confident in the classroom or club setting)
· Can adapt to events as they occur
· Findings can be compared to those of attitudinal surveys to check validity and reliability of the data 

	· Can be intrusive and influence behavior of participants
· Can be difficult to interpret
· Can be complex to categorize observations, especially those that are not easily quantifiable
· Takes time
· May raise ethical concerns
	· Unstructured observation does not have a pre-conceived idea about what will be observed, nor how it will be observed—this can be good in the early stages of a Volunteers’ time at site 
· Structured observation determines what will be observed and how—this can be good for measuring SIs that are focused on measuring observable changes in behaviors and practices
· Most of the agency-developed observation tools rely on recording sheets and checklists with yes/no options, tallies, and rating scales

	SURVEYS & INTERVIEWS

	Method
	Description
	Advantages
	Challenges
	Other Information

	Written Questionnaire/ Survey 

Best suited for gathering quantitative data.

	These are mailed, faxed, or dropped-off at a residence and returned via mail. They may also be distributed to respondents, who complete them on-site (at a health center, school, etc.) or complete and return the survey via mail. Surveys can also be computer-based; they are sent out and completed electronically. 
	· Questions and format can be created carefully ahead of time, taking into account language and literacy level of respondents
· Not sensitive to interviewer bias 
· Less intrusive methodology: can be completed anonymously, where respondents are most comfortable on their own timeline
· Can be used for gathering data on more sensitive topics
· Can be administered to many people and generates a lot of data
· Especially good for collecting quantitative data 
· Can generalize findings to larger population
· Sample questionnaires exist
· Can be framed as random sample surveys
	· Might not get careful feedback and follow up is not possible
· Only works for respondents who can read, understand, and write the survey language
· Cannot control for who responds to the survey
· Wording choices can bias participant’s responses
· May be challenging to get survey back for assessment
· Impersonal
· May require assistance with sampling
· Doesn’t get full story
	· Useful method for community entry assessment process and collecting baseline data
· Surveys are only as good as the questions: the wording/language, format, ease of understanding, and the flow from one topic to the next. Become familiar with how to write good survey questions. 
· Survey must be well designed to stand alone since no one is there to guide and prompt respondents
· Doing a pilot of the survey is advisable to ensure that it captures the data it intends to capture

	Face-to-Face Questionnaire or Survey


Best suited for gathering qualitative data.
	These surveys involve an oral interview using a written questionnaire between an interviewer and interviewee. 
	· Useful with low literate audiences
· Good for complex questionnaires that require prompting  or guiding respondents 
· Can collect lots of data, especially qualitative data
· Allows for follow-up questions

	· Coordinating and administering surveys can be time-consuming
· Cannot be completed anonymously
· More sensitive to bias by interviewer (e.g., answering what interviewer “wants to hear”)
· Interviewers need to be trained and oriented well to the survey questions and format
· May require assistance with sampling
· Doesn’t get full story
· Good supervision needed when interviewers run into issues that require immediate attention
	· It is important that the interviewer is trained well in the survey and how to survey respondents.      
· Surveys are only as good as the questions: the wording/language, format, ease of understanding, and the flow from one topic to the next. Become familiar with how to write good survey questions. 

	Key Informant Interview

Best suited for gathering qualitative data.

	Key informants are community members who are knowledgeable about the community being assessed. Informants are asked to identify community needs and concerns through a face-to-face survey or interview. 
	· Allows for flexibility in responses
· Allows for sharing history/trend information
· Information comes directly from knowledgeable people in the community
· Allows for exploration of unexpected information or digging deeper on issues that seem to be of concern to the wider community
· Can be easily combined with other data gathering techniques  
· Can ask questions that people are uncomfortable answering in a group
	· Not efficient for reaching a large number of people 
· Must select the right informant(s)
· Can be difficult in terms of coordination, time spent, and the rapport-building process involved 
· Informant(s) may have biased view(s)
· May be susceptible to interviewer bias
· Can be hard to analyze and compare
· Cannot be generalized to entire community
· Not appropriate if you need quantitative data
	· The strength in this approach is gathering rich qualitative data. 
· Can be a good starting point when beginning the community assessment process  
· With this method, the interviewer only meets with one person at a time and relationship building is important.

	Group Interview

Best suited for gathering quantitative data.

	Used to gather information relatively quickly from a number of people brought together by a facilitator. An interviewer usually asks a series of yes/no questions to each member in the group and records responses.
	· A quick way to gather information from a large number of people
· Can survey a large number in a short time; straightforward and efficient 
· Can be facilitated by extensionists in the community working to gather information from the population of interest
· Respondents answer yes/no questions about behavior, beliefs, knowledge, and future plans  
· Can capture self-reported changes as the result of an activity/project 
	· Individuals may be influenced by other responses from group members or by facilitator
· Limited to yes/no questions
· Does not provide rich, qualitative information

	

	Focus Group Discussion

Best suited for gathering qualitative data.

	A focus group discussion consists of a small number (8-12) of relatively similar individuals who provide information during a directed and moderated interactive group discussion to uncover issues and themes (not just to collect “interesting information”). For instance, a Volunteer/counterpart can conduct a focus group discussion with a small group of community members who use their organization’s services to understand what they like and what could be improved).

	· Quickly get common impressions
· Can be efficient way to get much range and depth of information in a short time (less time-consuming than individual in-depth interviews)
· Is flexible—questions and process can be modified during the discussion
· Allows for follow-up questions
· Can convey key information about activities and programs
	· May have costs involved in planning and delivering
· Requires establishing trust so respondents feel comfortable 
· Cannot be used for topics that require confidentiality or anonymity
· Can be difficult or time-consuming to analyze responses
· Need good moderator who is trained in FGD methodology
· Difficult to schedule
· Cannot be generalized to broader population
	

	Semi-Structured Interview

Best suited for gathering qualitative data.

	This is a qualitative data collection method in which the interviewer prepares a set of questions, called an “interview guide,” before conducting interviews. The interview guide is designed to answer particular research questions. This method is usually used for exploratory studies (an issue which already has not been investigated), to get valuable in-depth data on the issue being inquired. 
	· A rich source of data to explore an issue
· Allows interviewer to ask follow-up questions

	· Produces a huge amount of qualitative data, which is hard to analyze
· The findings cannot be generalized
· Some interviewees may be giving information that is socially desirable, and in reality, the data is misleading for the researcher
	· Building rapport beforehand is important. 
· The purpose of the interview should be explained and confidentiality and anonymity of the information ensured
· Interview should be recorded only with permission of the interviewee   
· In most of cases, this is a face-to-face interview method; however, it can also be conducted by telephone 
· Usually, questions are asked in order, but the interviewer can change the order depending on the situation and mood of the interviewee. 

	
DIARIES & CHECKLISTS

	Method
	Description
	Advantages
	Challenges
	Other Information

	Diary or Journal

Best suited for gathering qualitative data.

	It captures people’s experiences in real-time as opposed to asking them to recall data in a questionnaire at a later date. Useful for measuring self-reported change and learning more about people’s everyday lives. Can be particularly useful for Volunteers’ activities that allow them to work with the same individuals or groups of people over time (youth clubs, women’s groups, etc.).
	· Can be empowering for the person involved 
· Can capture the intangible changes that people perceive in their lives
· Can collect sensitive data
· Can collect in-depth and detailed data 
· Makes a great supplementary source of data
	· Participants must be able to write
· May be hard to access diaries/journals
· Can be hard to read handwriting
· Can be time-consuming and requires self-discipline
· Data may be incomplete, inaccurate, and subjective
	· For this method, it is important to facilitate the person doing it. Volunteers should recruit people in person; provide some kind of incentive; promise that the information will be kept confidential; demonstrate how to do it; provide materials for journaling (booklet with instructions, pen, calendar); and make sure that expectations around data collection are reasonable (how much to write, time period, etc.) 

	Checklist

Best suited for gathering quantitative data.

	This is useful when specific behaviors and practices are outlined for participants to achieve. Such behaviors and practices are arranged in categories. In the Peace Corps context, checklists can be used for self-reporting progress (participants complete them on their own) or Volunteers can work with counterparts to assess progress over time, with the checklist presenting the standard to achieve. Checklists are more quantitative in nature than diaries or journals. 
	· Can be motivating for those who like to see what they need to achieve spelled out clearly
· Can be used over time to measure the uptake of practices and behaviors 
· Can be a great monitoring tool that sparks discussion between Volunteer and host organization for what needs to be approved, and how to improve in certain areas
	· Can be distracting for those who prefer to do  things one step at a time
· Can be time-consuming and requires commitment
· Responses can sometimes be subjective
· If used as a self-reporting tool, requires participants who are able to write
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