[bookmark: _Toc365013554][image: ]Session: Taking Charge of Your Classroom; Taking Charge of Your Teaching
Session Rationale  
Participants learn how to take charge of their classrooms by instituting practices that emphasize their teaching values while still respecting the classroom norms of their country.
[image: ] Time 95 minutes      [image: ] Audience Education trainees in PST–OR—Counterpart day w/host country teachers
Terminal Learning Objective	
Participants will demonstrate classroom routines, practices, and activities that result in engaging, focused, and well-ordered classes.
Session Learning Objectives 
When asked individually, participants will be able to explain what a “teacher performance gap” is, and why it is important for teachers to discover their performance gaps.
By the end of the session, participants will state at least one conventional practice in local classroom that might conflict with their own teaching values and beliefs and suggest an appropriate response to this gap.
Participants will work individually to develop at least five clear (that is, clear and understandable to another experienced teacher) teaching values and/or beliefs and be able to devise at least two classroom practices or routines that can embody each one.
Session Knowledge, Skills, and Attitudes (KSAs)
1. Apply reflective techniques to identify possible gaps between their teaching values and beliefs and teaching practices.(S) 
1. State their teaching values and beliefs with conviction. (S) 
1. Demonstrate how to map personal teaching values and beliefs to specific practices that embody them. (S)
1. Demonstrate strategies to balance personal values and beliefs about teaching with the cultural “school” expectations of students. (S)
1. Effective learning occurs in intentionally structured social environments. (A)
Prerequisites  	
Your First Lesson; Classroom Management: Tips 
Sector:		Education
Competency:		Facilitate improved teaching and learning skills and practices
Training Package:		Global Education Sector
Version:		January 2014
Trainer Expertise:		Education in any field of teaching and 2 years teaching experience
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[bookmark: _Toc365013556]Contributing Posts: PC/Panama, PC/Benin, PC/Moldova.

Session: Taking Charge of Your Classroom; Taking Charge of Your Teaching
Date:  [posts add date]
Time:  [posts add xx minutes]
Trainer(s):  [posts add names]
Trainer preparation:
Read session and prepare local examples and post adaptations to complement session plan.
Photocopy necessary handouts
(Optional): If presenting on Counterpart Day with host country teachers, consider translating the handouts into the local language
[bookmark: _Toc236737427] Materials:
Equipment
Projector
Flip charts and markers
Handouts
Handout 1: Taking Charge of Your Classroom and Your Teaching (3 pp.)
Handout 2: Brainstorm Classroom Practices to Support Your Teaching Values and Beliefs (if you do not have a projector only)
Trainer Materials
Trainer Material 1: PowerPoint Taking Charge of Your Class, Taking Charge of Yourself (refer to separate PowerPoint file)
Trainer Material 2: Rubric
[bookmark: _Toc359853530][bookmark: _Toc235768739][bookmark: _Toc236737428][bookmark: _Toc364750611][bookmark: _Toc365013557][bookmark: _Toc376180620] Motivation	[image: ] 15 min
[bookmark: _Toc376180621]Complaints and Action
[bookmark: _Toc365013558]Participants will see that there are typical teacher complaints and that often teachers feel powerless to address them. Teachers can live with the problem and complain, or they can make explicit plans to address those elements of their teaching that they CAN control and feel good about their teaching.

[image: ] Distribute Handout 1: Taking Charge of Your Classroom and Your Teaching (3 pp.) at the beginning of the session.  This handout is simply an outline of the slide show to which participants can add their own notes as the session goes along. 
[image: ] [SLIDE 2]:  Common Teacher Complaints - Ask participants the following question and accept up to three responses:
What do you think might be some other common local teacher complaints?

[image: ] [SLIDE 2]: Common Teacher Complaints - Show each of the suggested complaints that fly in.  Ask participants the following question:
Are these also complaints that they might hear from local teachers?
Why does session on Creating Classroom Culture begin with a litany of teacher complaints? 
Why does session on Creating Classroom Culture begin with a litany of teacher complaints?  
Explain that regardless of whether or not they agree, the complaints in the slides ARE common general teacher complaints.  You may receive a variety of responses. Validate them all.
[image: ] [SLIDE 3]: Many Teachers Feel They Have No Control - Explain that it is normal to complain to let off steam. Teaching is hard, but rather than giving up because of teaching situations they cannot control, teachers should take charge of those aspects of teaching that they can control.  

[image: ] [SLIDE 4]: Good News! - Explain the slide.
Classrooms are created and they are not like the ‘real’ world.
We all have an idea of what school is.
The world can be very unfriendly to learners.
Classrooms tend to be much friendlier places for students and we as teachers have an opportunity to create a culture for students in our classroom that respects their learning and needs.  
[image: ] Possible Script:  Something to remember as you start teaching is that classrooms are created—they are not like the ‘real’ world where you can safely make mistakes and work in groups, resubmit an assignment for a higher grade and simply learn concepts one by one. However, across the world, we all have an idea of what school is. This is great because the real world can be very unfriendly to learners. Outside of class, learners can be mocked or ignored for not understanding, learners have to try to engage in some interactions without any explanations. Rarely does anyone tell us the best way to learn and people tend not to give us feedback (unless it is negative feedback). So classrooms are much friendlier.  Also, in school we ask students to do things they would never think of doing in the real world, and the students do them because they understand classrooms are relatively safe places. So if we create a classroom culture, as long as it does not greatly violate students’ expectations of “school” there is no problem. So, yes, teachers must use some restraint.  You cannot violate the expectations that students have about classrooms.  For example, if a teacher were to ask students to take their shoes off they might agree to do that...tentatively, but to ask them to quack like ducks, the students would quickly lose respect for the teacher.  Classrooms can be artificial, but they have to respect student expectations as well.
Explain to participants that in this session, the group is going to take advantage of the artificiality to make plans to structure the culture of classrooms in ways that reflect their teaching values and beliefs (or those that they AND their counterpart agree on—so they’ll feel good about their teaching.
[bookmark: _Toc364750613][bookmark: _Toc365013566][bookmark: _Toc376180622]Information	[image: ] 25 min
[bookmark: _Toc376180623]Taking Charge
Participants will learn that there are two major steps in taking charge of their classrooms and their teaching, and be provided with tools to carry out these steps.

1. [image: ] [SLIDE 5]: Taking Charge! - Tell participants that they are going to learn the two steps in taking charge of their class.  The first is “Creating Your Classroom Culture.”  Later we will look at ways they can analyze their classroom culture.  To begin, look at Step 2: learning how to see and bridge teacher performance gaps.
1. [image: ] [SLIDE 6]: Performance Gap - Tell participants that a performance gap is very common in teaching. 
For example, a teacher may value the communicative approach, but conduct a very traditional class, or a teacher may want to think s/he has a learner-centered classroom, yet s/he spends most of her time lecturing, or a teacher may believe strongly in teaching to different learning styles, but consistently only use one or two learning styles in her/his classroom. 
Teaching is a complex processes and we lose track of what we are meant to do.  It is in part because traditional teaching is typically the easiest way to teach—better ways to teach take much more teacher effort. 
[image: ] [SLIDE 7]: For example, many teachers… - Tell participants that the slide represents some more examples of mismatches that can occur between what teachers believe in and think they are doing and what they are actually doing.  
Run through the examples quickly. Ask participants the following question:
Why do teachers (who want to be good teachers), slip into these bad habits? 
[image: ] Note:   Under “ACTUALLY (column 2), “texts at hand” means any text they have lying around that has ANY activity that is somewhat related to the lesson topic.
Explain to participants that the primary goal for the lesson is for them to start thinking about the performance gap and how they can minimize it.

[image: ] [SLIDE 8]:  The observed teacher quandary - Ask the following question which is on the slide.
If an experienced teacher walked into your classroom unannounced and could observe without being disruptive, what kind of teacher would she think she was seeing?
Note: Some things they might do and some activities they might engage in while teaching a lesson.  If some say, I don’t have any teaching experience, respond, “yes, but you’ve spent a lot of time in classrooms, from your experience, what kinds of things do teachers typically do in class?”   Ask three to four students to share one of their practices.  For each practice ask the group to brainstorm what teaching value or belief that practice might represent. 

[image: ] [SLIDE 9]: Mapping Teacher Values and Beliefs to Practices - Explain to participants that the slide represents how the process of explicitly bringing teacher values and beliefs into the classroom involves (a) determining one’s teaching values and beliefs and then (b) brainstorming some effective practices that manifest those values and beliefs in a class. 
Mention that the slide shows some values and beliefs and in the other column are SOME practices that can manifest them.

[image: ] [SLIDE 10]: Why do you think that teachers often become the very type of teacher they did not want to be? - Ask, Why is it that teachers would engage in practices that don’t fit what they believe about teaching? Solicit a few suggestions, perhaps write them on a flip chart, and then go to the suggested reasons on Slide 10 (which fly in on the click).  Note when participants have made a suggestion similar to those on the power point slide.  Mention that the next slide discusses how teachers can close these performance gaps.  

[image: ] [SLIDE 11]: How do we close the performance gap? - Tell participants about the first bullet, and explain that in the session the group has already done some practice brainstorming classroom participants that manifest teaching values and beliefs.  

[image: ] [SLIDE 11]: How do we close the performance gap? - The second bullet, Participatory Analysis is the PA of “PACA.”  If participants have not had a session on PACA yet, tell them not to worry and explain that the idea is that either through observation or talking to counterpart teachers (or both!) they should have a good idea of what typical local classroom practices are, the values/beliefs that motivate those practices. Then they should have a strategy for how they can deal with local practices (e.g., corporal punishment), values (it is important to respect age and wisdom), and beliefs (teachers should always be respected for their age and wisdom), especially those they disagree with. 

[image: ] [SLIDE 12]: Closing Performance Gaps - Participants are now going to look at how they can use typical aspects of classroom culture to first, look for performance gaps (and ways to close them) and to find out when there might be performance gaps between what Volunteers value and believe and what their students and counterpart teachers might value and believe.

[bookmark: _Toc376180624]Elements of Classroom Culture

[image: ] Note: As you work through slides 13-16, ask individual participants to volunteer one or two of examples of possible answers to each of the questions on each slide. Concrete examples assure that participants are able to associate concrete behaviors with these somewhat abstract principles. Avoid getting drawn off into discussions.  What we want here is specific examples that respond to the questions.

[image: ] [SLIDE 13]:  Examine Values and Beliefs
[image: ] [SLIDE 14]:  Practices, Routines, and Behaviors 
[image: ] [SLIDE 15]:  Learner Training (Socialization)
[image: ] [SLIDE 16]:  Classroom Roles

[image: ] Note:   
There are no right answers for slides 13-16.  If the participants can’t answer some questions and the facilitator cannot provide support, simply say, That’s okay.  These are sample questions; we don’t have to have an answer for every question.
This activity is an assessment of Learning Objective #1.
[bookmark: _Toc364750615][bookmark: _Toc365013575][bookmark: _Toc376180625]Practice	[image: ] 15 min
[bookmark: _Toc376180626]Identifying Personal Performance Gaps
[bookmark: _Toc365013576]Participants will reflect on possible personal performance gaps and ways to bridge them.

1. [image: ] [SLIDE 17]: Practice 1 - Tell participants that they will have 15 minutes total to work with a partner.  
Each should reflect on one possible gap between their teaching values and beliefs and what they may actually be doing in the classroom. 
Think about possible differences between values and beliefs they chose and those of their local school culture. 
[bookmark: _GoBack]Share the “gap” with a partner for five minutes.  Together brainstorm ways to help bridge each other’s gap.
[image: ] Note: This practice focuses primarily on moving from the participant’s (or the participant’s and her/his counterpart’s) value/belief to actual practice.  Secondarily the practice ask participants to consider possible tensions with local school culture (and if they have questions about the local school culture, the trainer should be prepared to answer), and how they might accommodate them.  The next activity puts a PRIMARY focus on tensions and conflicts between participant values and beliefs and those of the school community and asks participants to brainstorm satisfactory compromises
[bookmark: _Toc364750617][bookmark: _Toc365013584][bookmark: _Toc376180627]Practice 2	[image: ] 15 min
[bookmark: _Toc376180628]Finding the Middle Ground with Teaching Values and Beliefs
[bookmark: _Toc365013585]Participants will analyze common school situations that might conflict with their personal values to find the best possible compromised for everyone. 

1. [image: ] [SLIDES 18-20]:  Balancing Teacher Values and Beliefs with School or Student Expectations - Read each of the five situations on Slide 19. Entertain any questions or comments participants have in regard to understanding the situations in preparation for the following practice activity. If there is a conventional response to these kinds of situations in the countries where the participants are working, provide it before doing the activity.  HOWEVER, we are NOT looking for answers yet. This is whole group discussion to context the activity that will follow. 

1. [image: ] [SLIDE 20]: Practice 2 - Assign a situation (from Slide 19) to each table group. If you have more than five groups it’s okay for different groups to work on the same situation.  Have each group discuss its situation and answer the questions posed on Slide 19. If the trainer has shared what the conventional practice is in the host country for a group’s situation, ask participants to try to propose a rationale for the practice and the benefits and disadvantages that the practice might have. Also if they prefer a different alternative, what arguments might they make to counterpart teachers or administrators to allow them to try the alternative?
[image: ] Note:   You may want to write the text for SLIDE 20 on a flipchart sheet in advance so that groups can see both their situation and what they are supposed to discuss at the same time.
[image: ] Post Adaptation: You can provide potential conflict situations that are more relevant to your specific country here.
1. When each group has finished, have them share out loud by the number of their situation, so that if you have more than one group that considered situation one, the second or third group only adds NEW ideas to those already presented by the previous groups. 
[image: ] Note:   This activity is an assessment of Learning Objective #2.
[bookmark: _Toc376180629]Application	[image: ] 25 min
[bookmark: _Toc376180630]Mapping Personal Values and Practices to Ensure Success
By listing their teaching values and beliefs and practices for implementing them, participants are on the way to developing individual philosophies of teaching—AND practices that will make that philosophy real and observable.

1. [image: ]  Distribute Handout 2: Brainstorm Classroom Practices to Support Your Teaching Values and Beliefs which participants will complete in this activity. 
1. [image: ] [SLIDES 21-22]: APPLICATION: Putting Teaching Values and Beliefs into Practice - Tell participants to work individually to brainstorm at least five teaching values or beliefs that they want to inform their practice.  For each one, try to develop two classroom practices that could implement that belief or value using the format below.
	Teaching Value or Belief
	Classroom Practice 

	(example):  
Students learn and retain longer when the lesson connects to their personal experience. 
	Start lessons by helping students discover what they already know about the lesson, then ask them to think about what else they would like to know about it.


[image: ] Note:   
This activity is an assessment of Learning Objective #3.
K-W-L is a way to make classroom content relevant to students.  Before you begin a lesson you ask, “What do you KNOW about this subject?” and discuss their answers. Then you ask “what do you WANT to know about the subject” (and take down their ideas).  Then after the lesson as a review/debriefing you ask, “What did you LEARN about the lesson?”  Note that this was one of the strategies presented in the Classroom Management Tips training session.

1. (OPTIONAL) Group Work for Closing Activity (additional 30 minutes)

 Make groups of four. Select one group member to act as a facilitator. Each group member will write one of her/his teaching values or beliefs from the previous exercise on a folded piece of paper.  The papers will be placed in a pile. The facilitator will then write the value/belief from each folded paper on a flip chart, one after the other.
 Then one by one, a group member reads the practices that s/he thinks support the value or belief s/he wrote on the paper.  Other group members look at the list of beliefs and values and try to correctly guess the value associated with the supporting practices the group member read off.   Sometimes this may be difficult, in part because there can be considerable overlap among practices that support values and beliefs. However if the practices don’t obviously reveal the value/belief, maybe the practice need to be refined.  Finding practices that fit the value/belief then becomes a group activity (before moving onto the next group member who shares her/his practices, for which the other group members now try to guess the corresponding value or belief).
When completed, each participant’s belief/value--practices list may be reworked and recopied for inclusion in a portfolio.
Debriefing (five minutes):  Have each group share with the other groups a teaching value or belief from their group that they liked and its corresponding classroom practices or routines that implement it.
[bookmark: _Toc359853534][bookmark: _Toc235768743][bookmark: _Toc236737436][bookmark: _Toc364750619][bookmark: _Toc365013593][bookmark: _Toc376180631]Assessment
Learning Objective 1 is assessed in the Information.
Learning Objective 2 is assessed in Practice 2.  
Learning Objective 3 is assessed in Application activity (see rubric for assessing this activity—Trainer Material 2).
[bookmark: _Toc359853535][bookmark: _Toc235768744][bookmark: _Toc236737437][bookmark: _Toc364750620][bookmark: _Toc365013594][bookmark: _Toc376180632] Trainer Notes for Future Improvement	
Date & Trainer Name: [What went well? What would you do differently? Did you need more/less time for certain activities?]


[bookmark: _Toc376180633]Resources
[Related KLU materials or other books, articles, websites that provide additional information for the trainers or learners.]
[bookmark: _Toc359853536][bookmark: _Toc235768745][bookmark: _Toc236737438][bookmark: _Toc364750621][bookmark: _Toc365013595][bookmark: _Toc365029644][bookmark: _Toc376180634][bookmark: h1]  Handout 1: Taking Charge of Your Classroom & Your Teaching	
Common Teacher Complaints
· I have to teach the book.  I don’t like the book.
· I have to teach to the test.  The test is very traditional.
· The students aren’t serious.  They don’t appreciate me.

Many Teachers Feel They Have No Control
· But you  (or you and your counterpart) CAN control much of what takes place in the classroom
· And when you decide the main elements of teaching you truly value, you can structure the culture of your class emphasize those values.
Good News: classrooms are perceived as artificial constructs by everyone!
For example (unlike the real world), in classrooms students can--
· Make mistakes
· Learn in a supportive atmosphere
· Get an explanation of it before we try it
· Receive learning support
· Get (kind, helpful) feedback
Therefore you have leeway in structuring your class
TAKING CHARGE
STEP 1:  Create your classroom culture
STEP 2:  Learn to see and bridge your performance GAP
Performance Gap
The gap between the teacher’s beliefs and values about teaching and what the teacher is actually doing in the classroom.
For example, many teachers...
	WHO WANT TO...
	ACTUALLY....

	· be student centered
· address learning styles
· use mistakes to learn
· manage through respect and trust
· provide meaningful practice
	· are teacher centered
· do “chalk & talk”
· punish mistakes
· manage through discipline & threats
· assign vaguely related exercises pulled from texts at hand


	


[The Observed Teacher Quandary]
If an experienced teacher walked into your classroom unannounced and could observe without being disruptive, what kind of teacher would she think she was seeing?
What values and beliefs would she assume that you had?  Would her assumptions match yours?
Mapping Teaching Values & Beliefs to Practices   
	VALUES/BELIEFS
	PRACTICE

	· Student centeredness


· Manage class well


· Support learning

	· Get to know students; design ways for different students to participate 

· Be well-organized and consistent; emphasize and praise good behavior over punishing bad 

· Teach less; provide more practice, review at the end of the class, the next class and at the end of the week. Test as you taught.


Why do you think that teachers often become the very kind of teacher that they did not want to be?
Suggestions:
· Teaching is more complex that they thought.
· Alone in a classroom, they seek to protect themselves
· Preparation takes time and they run out of ideas
· Seeking to demonstrate their knowledge (& worth), they deliver too much information and too little practice
· Student respect and trust can be hard to earn and learning is often more difficult than teachers had imagined.
How do we close the performance gaps?
1. Reflect on teaching values and beliefs to determine how their teaching values and beliefs will play out in making classroom decisions
2. Through participatory analysis or simply talking with counterpart teachers, make a list of common classroom practices and routines. Then reflect on (a) what motivates them and (b) to what extent they match or conflict with your teaching values and beliefs, and how you will resolve any  expectations gaps.



CLOSING PERFORMANCE GAPS--HOW TO LOOK FOR THEM—Analyze Typical Aspects of Classroom Culture
Examine Values and Beliefs
· Why are your teaching values and beliefs?
· What are some typical expectations your students or counterparts might bring to class?
· How could you bridge the gap between yours and theirs?
Consider Practices, Routines, & Behaviors
· What rules are conventional in your country? What rules do you want YOUR classroom have?  
· What behaviors are associated with good (and bad) students? Do they match your ideas?  
· What kinds of clothing, haircuts, and school equipment do you expect?  
· How will you show you are competent and organized AND kind and flexible? What behavioral habits do you have that might be misunderstood in your host school culture?
Look to Learner Training (Socialization) for Ideas
· How do students catch on to the behaviors and conventions that successful learners engage in?
· How much of it is explicit and official?
· How much of it comes from hints and tips as student implicitly “learn the ropes?”
· How much of it might come from simple observation?
· How can you learn the ropes of your school culture? 
Examine Expectations about Classroom Roles
· What relationships do you want between you and your students?  How much power?  How close?
· What will your students and counterparts expect of teacher/student relationship?
· How should students see interactions with each other?
· What’s polite behavior toward whom?

Balancing Teacher Values and Beliefs with School or Student Expectations.
What follows are some sample everyday conflicts that Peace Corps TEFL teachers can encounter in West African classrooms:
1. When a student is late, can s/he enter? If not, where does s/he go--stand at the window, go to the office, leave school for the day? 
2. When a student answers a question should they stand up, raise their hand?  What if the norm is to stand up and the Volunteer does not require them to stand because the Volunteer feels uncomfortable, does this reduce the Volunteer’s credibility? 
3. If a student looks at his neighbor's paper during an exam, is that cheating? If they do cheat, do you give them a zero or only half marks? 
4. If a student misses a test can s/he take it at a later date? What if you have no way to know if s/he was sick or if s/he skipped class? 
5. If a student needs to go out to the bathroom, will you let her/him?  Will you have a “going to the bathroom routine and policy?”  If so, what will it be?



[bookmark: _Toc359853537][bookmark: _Toc235768746][bookmark: _Toc236737440][bookmark: _Toc364750622][bookmark: _Toc365013596][bookmark: _Toc365029645][bookmark: _Toc376180635][bookmark: h2]  Handout 2: Brainstorm Classroom Practices to Support your Teaching Values and Beliefs	
	Teaching Value or Belief
	Classroom Practice That Responds

	EXAMPLE: Students learn and retain longer when the lesson connects to their personal experience. 
	EXAMPLE:  Start lessons by helping students discover what they already know about the lessons, and then ask them to think about what else they would like to know about it.

	



	

	



	

	



	

	



	

	


	


[bookmark: _Toc376180636][bookmark: tm2][image: ] Trainer Material 2:  Taking Charge of Your Teaching—Your Classroom Rubric

Exceeds Expectations:  Five clear reasonable values or beliefs will be provided. For each two classroom practices or routines will be provided that , from the point of view of an experienced teacher, would respond well to the value or belief, provides reasonable detail to be able to implement the practices and which shows indications of having considered the expectations of other stakeholders.

Meets Expectations:  Five reasonably clear values or beliefs are provided.  Two classroom practices or routines that would effectively address that value are provided, although they may be rather general in scope and not address any details of implementation.  Practice or routines may occasionally mention consideration of other stakeholders’ points of view.

Approaches Expectations:  Fewer than five values or beliefs are provided, some of them may be vague and have poor rationales.  Two practices or routines may not be provided for each value or belief, or those practices noted may not provide any justification of how they might address the value or belief.  In all likelihood, consideration or other’s points of view will not be provided.

Does Not Meet Expectations: Assignment not completed.
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