
	Session: Large Classes


	Sector(s):
	
	Education

	Competency:
	
	Facilitate improved teaching and learning skills and practices

	Training Package:
	
	Global Education Sector

	Terminal Learning Objective:
	
	Participants will demonstrate classroom routines, practices, and activities that result in engaging, focused, and well-ordered classes.

	
	
	

	
	
	

	Session Rationale: 
	
	To provide ways to structure large classes so that all students are as actively engaged as they would be in a smaller class.


	Target Audience:  
	
	Education trainees in PST

	Trainer Expertise:
	
	Experience in teaching large classes, a knowledge of accepted large class practices


	Time:  
	
	Estimated 90 minutes

	Prerequisites:
Version:
	
	Lesson Planning, Your First Class, and Classroom Management: Tips,  and Special Needs

Jul-2012



	Session:  Teaching Large Classes

	Date:  
	Time:  90 mins
	Trainer(s):  

	Facilitator preparation:

1. Consider your group size and adapt your session plan accordingly, see tips for groups with over 30 participants in the Introduction to Global Core.  
2. Review Trainer Material 2 for the essential points so that you feel comfortable with the session content and are prepared for debriefing and drawing appropriate conclusions from group discussions.

3. Prepare Trainer Material 3: Sample flipcharts and have them ready for posting when needed. 
4. Prepare Trainer Material 4: select readings and make copies for appropriate group size in jigsaw activity
5. Prepare Handouts; if possible copy Handout 1 and 2 as two sided for use together. 

6. Prepare a flipchart version of Handout 3 so that Volunteers have an alternative if they cannot make lots of photocopies. 

7. Prepare a file folder for each group that contains one copy of Handout 5 and 6. 
Materials:

· Equipment

1. Flipchart or LCD projector and laptop
2. If flipchart, then markers
· Handouts
Handout 1:  Participant Do Now Activity
Handout 2:  Basics of Large Classes
Handout 3:  Student Do Now for First Large Class
Handout 4:  Team Member Roles
Handout 5:  Team Leader’s Report
Handout 6:  Team Seating Chart
Handout 7:  Self Assessment and Peer Assessment  
· Trainer materials

Trainer Material 1: Power Point presentation (see separate PowerPoint file)
Trainer Material 2: Essential Points for Session
Trainer Material 3: Sample flipcharts
Trainer Material 4: Jigsaw readings


	Session Learning Objective(s): 

1. Participants will list and explain four key strategies for successful large classes.
2. Participants will engage in a jigsaw activity with self and peer assessment activities and afterwards be able to state two or more benefits to using a jigsaw approach and identify two or more benefits and two or more challenges to using self- and peer- assessment activities. 
3. Participants will engage in  sample classroom routines, practices, and activities that lead to effective, well-ordered large classrooms and after be able list at least three benefits and two concerns they have with implementing these routines and activities in their own classrooms. 



	Phase / Time /
Trainer
	Instructional Sequence

	Motivation
10 minutes
Handout 1:  Participants Do Now Activity
Handout 2:  Basics of Large Classes
Trainer Material 1: SLIDES 1-2

Handout 3:  Do Now for First Large Class

	Do Now Activity

Participants will experience a routine they can implement to support large classes.

1. As soon as participants enter (or simply settle), tell them that “In this session Large Classes not only will you learn how to better manage large classes but you are going to experience and participate in some activities that can be very useful for large classes. So keep your eyes open as to how I facilitate this session because I will use techniques that I expect you to use in your own large classrooms.”  
2. [SLIDE 2]: Distribute Handout 1 with Handout 2 copied on the backside.  Get participants’ attention and tell them that they are not to read the back of the handout until they have completed the front of the document.
3. Explain to participants that “A Do Now activity is a ROUTINE to manage the beginning of a class.  Teachers are often busy with administrative tasks when the class begins and students often do not come in at the same moment, so it is a time when the classroom can be very unfocused. Unfocused classrooms are never good but in large classes the more unfocused time there is the more likely it is for the teacher to lose control of the class.” 
Continue by saying that “Once students learn that when they come into the class they are to get the day’s Do Now activity from the teacher (or maybe they find it already on their desks or on the board up front) and then get to work on it, the students will quiet down, they will focus themselves on the activities of the class and if the Do Now activity is related to the lesson content, it will also activate background knowledge.”
4. Say “Let’s see what it feels like. Please complete the Do Now activity individually. Do not read the backside.  After you finish you can read it and then adapt your answers if you’d like. I’ll give you five minutes and then we’ll talk through the answers.“ 

5. After five minutes, talk through the answers. 
Note: 
Answers A-D:
The answer to question A is found in paragraph 2 of the explanation on side two.  The answer to question B is in paragraph 3. The answers to questions C and D are in paragraph a (and the specific answer to question 4 is “student practice”).   

Answers under E: True/False questions 

First, tell trainees that one problem in large classes is that teachers cannot always hear individual student answers and that a solution is to ask simple questions that students can respond to with simple gestures.  For example, students can point upward for “Yes” and point downward for “No” in answer to a teacher’s question.  For multiple choice, students can point up for answer 1 (or A), down for answer 2 (or B), right for answer 3 (or C) and point left for answer 4 (or D).  For THIS activity where participants need to indicate either “S” for student or “T” for teacher, they can make an “S” sign by folding their left arm, bent at the elbow in front of them with the wrist bent at a 90 ◦ angle.  Holding one hand up and putting the other hand on top of it in parallel can make a “T”.

Note:  

The answers are:
1) 1 (classroom management is mostly a problem for) “T”eachers

2) (can’t hear or see well) is mostly a problem for “S”tudents

3) (not enough practice time) is mostly a problem for “S”tudents

4) (correcting assignments takes time) is a “T”eacher problem

5) (monitoring student performance) is a “T”eacher problem

6) (boring classes) are mostly a “S”tudent problem

7) (not enough space for different groupings) is a “T”eacher problem

8) (difficult to ask questions or get personal attention) is a “S”tudent problem.

6. In conclusion, distribute Handout 3.  Although the participants’ activity has been a “trainer” Do Now activity, Handout 3 is one they can use with their students in a first large class. Since Volunteers often have limited copying opportunities you may choose to mock this up in advance as a flipchart poster that they would use in class after class.


	Information

15-20 minutes
Trainer Material 1 SLIDES 3-7  


	Four Large Class Strategies
Participants will describe a way to implement each of the four strategies for managing large classes.
1. [SLIDE 3]: Begin by reviewing the session objectives. Then, show SLIDE 4 and very briefly highlight the agenda items by saying “We’ve just completed the Do Now—see it is in blue and crossed off--next we will talk about strategies for large classes—that’s why it’s green lighted (literally, the text is green), and afterward we will practice some together and finally we’ll do a jigsaw activity to apply our learning. We will conclude with a little debrief on how to use these in your classrooms.”
2. Tell participants that “There are five important ways to better manage large classes: extensive group work, regular routines, student responsibility, and self and peer assessment. It is important to understand and remember them.” 
3. [SLIDE 5]: Present the five strategies. Use the talking points below as your guide. 

Post Adaptation: If your group is highly experienced in teaching or you feel they learn better by discussion (and you can manage the time effectively) you could simply show SLIDE 3 and hold a whole group discussion and ask them why these four are so important for large classes. It would not be advisable to do this in small groups as you want to ensure they cover the talking points mentioned here. 
Note: 
Here are some points you should address in explaining these 4 strategies.

· Use GROUPS extensively.  Students need to practice to learn language and groups allow students to practice language as much as in a smaller class.  Even in math/science or primary literacy classes, students need time to “do” science or math and of course building reading and writing skills requires extensive practice.  Groups should be consistently structured with fixed routines, simple and clear directions, and group member responsibility to themselves and each other.

· Use consistent and explicit ROUTINES. If students know that they will do a Do Now activity at the beginning of each class, they will soon be able to sit down and start to work without any talk.  Having routines means we don’t have to think about “what are we doing?”  You just follow the habits you’ve developed.

· Develop STUDENT RESPONSIBILITY.  If student team leaders are proud of their leader role, they will make sure their team performs well.  If teams are evaluated on work completed together, again it will be an incentive for them to be more responsible.  Finally, using strategies where students have to teach each other (like jigsaw activities which we will discuss and practice later) will build a sense of responsibility.  This all means that students, as well as the teacher, have a significant role to play in classroom management.


· To improve classroom management, MODEL AND VALIDATE GOOD BEHAVIORS.  By making abundantly clear to students what good behaviors are, by praising students who practice good behaviors, by asking students to describe or model good behaviors by countering a student’s behavioral disruption by asking what the corresponding good behavior would be you create a class focused on good behaviors. 
 
· Use SELF and PEER ASSESSMENT:  First, self and peer assessment have to be carefully designed to make sure that students can easily do the evaluation required.  Students should never be allowed to criticize or evaluate other students, so peer and self assessments are usually simply “yes/no” type checklists (for example, “Is the first letter in every sentence a capital? Yes/No.  Does the writing have a beginning, middle, and an end?  Yes/No.   The main idea is __________).  
· Peer and Self Assessment reminds students of the steps and elements that are important to produce to engage in the task well.  Peer and Self Assessment also means that assignments that the teacher ultimately grades have already been reviewed by two processes, so the product that the teacher receives is usually better—and can be graded more easily.

4. {SLIDE 6]:  Groups are good! Bullet two makes the point that even if the class is crowded and the benches are bolted to the floor that students can still work in pairs and quads simply by having the students in the row to the front face those in back.
 
For the “group work routine steps”—it’s important to do ALL these steps in a large class to be absolutely certain the students understand before they start to do group work, because if they don’t you’ll need to call them back and explain again which will waste much time.

5. [SLIDE 7]:  Make sure that discussion has covered the point of large classes being the exception of trying to use English as much as possible in class. If not, bring it up:  While normally we strongly encourage teachers to use English (or another medium of instruction language such as Portuguese or French) as the procedural language of the class (that is the language that guides and explains the content practice), with large classes, especially in the beginning, it is acceptable to use a local language in order to:

· explain to students why we are introducing some untraditional routines and practice

· explain why it is important for them to take responsibility

· make sure they understand the steps in all the routines.

However, teachers do need to tell students that once routines become habit little by little the teacher will use more and more English (or other dominant language) in the classroom—and keep that promise!
Note:
This activity is an assessment of LO #1. 


	Practice

25 minutes
Trainer Material 1 SLIDES 8-12 

Handout 4
File folder with one copy of handout 5 and 6 for each group


	Class Agenda, Classroom Rules and Structured Team Activities
Participants will engage in various large class interactions and discuss their application.
1. Transition by telling participants, “Now we are going to experience three routines that are effective in large classes.  You will learn how these routines are structured and we can reflect on the ways that they support group work, consistent rules and practices, student responsibility, or self and peer assessment.” 

2. [SLIDE 8]: Say “The first is to always use a written class agenda. This makes it clear to students what will be happening in class as well as creates ownership for the students as they follow along and can see what they are responsible for doing and learning. As you notice, I’ve been referring to our agenda each step of the way. Here are the guidelines for using an agenda.” 
Note: 
A reminder that you already showed them the Class Agenda in Slide 4, only now more Agenda items are completed and more are “on deck” (in green).
3. Show [SLIDE 9].
· BEFORE Activity: The teacher should briefly review the written agenda at the start of every class.  

· DURING Activity: Then as each agenda item is completed, return to the agenda, make a connection to earlier or later agenda items and note when that particular item is completed.  

· AFTER Activity:  stop five minutes before the end of class to revisit the agenda and use it as a guide to quickly review what was covered during the lesson. 
4. [SLIDE 10] Briefly elicit from the whole group a half dozen good classroom behaviors, so that they have their own specific examples. If any are contrary to classroom practices of the host country, discuss this briefly and propose other rules.

 Note:
 A behavior contact is a written contract that the students draft at the beginning of the year and sign as a pledge.  A behavior contract might begin, “I, (name) promise that when in class I will (an follow with a list of good behaviors) with a line to sign the student’s name at the bottom.
5. [SLIDE 11]: Say “The next strategy is to have classroom rules. Let’s imagine that I’m the teacher and you are my students. As our example here, let’s not debate the details too much, just play along a little bit; I want us to focus on the process because in your classroom you would dedicate much more time to this process. It is often argued that classroom rules are followed best when the students work with the teacher to make the rules. Certainly, if students agree to a certain rule and then violate it, the teacher has strong grounds for insisting on compliance.  However, in a large class, this kind of discussion may be difficult.  Therefore instead of asking students to generate rules, a teacher could simply provide a list of rules and ask for input. 
Ok, students, this is a list of our classroom rules; since this is the beginning of our year together, I’d like to ask you a few questions: Do you generally agree with them?  Do you understand them? Can you imagine some examples of violating them?  Should any of the rules be dropped or modified? Are there other rules that you feel should be added?”  Participants should provide a few answers, but do not focus on the actual rules, the point is to do a quick version of the process so that they have experienced it.

6. Cover the following points either in discussion from the participants or by sharing them with them as a wrap up: “Clear, explicit rules are very important in large classes where teachers have more difficulty catching things when they go off track.   Classroom rules should be reviewed in both the first and the second class and then every couple of weeks afterward.  There are 10 rules provided here.  A rule of thumb might be to not present more than 5 rules at a time, but we decided to give you all 10 rules here because the first five are necessary to getting started in a class with a Do Now activity routine and the second five are more general rules that are particularly necessary in large classes.”
7. [SLIDE 12] This slides on Building Student Responsibility is self-explanatory
8. [SLIDE 13]: “Next, let’s look at structured team activities and interactions. Examples we will consider today include appointing students to roles on their team and the duties of those roles.  Today in terms of time, we will only ask the participants to select a team leader for their team.  It is valuable if every member of a team has a role. This builds student responsibility because everyone has an important job and students will usually want to do that job well.  
9. Distribute Handout 4 for a list of common group roles.  Ask participants to take a moment to look at the list and ask if they have any questions. Ask if they can think of other team roles that might be possible.
10. Tell participants that “Today we are going to ask each group to select their own group leaders.  Some teachers object to this practice, worried that students will choose their best friend, not the person best qualified to lead.  This is a concern.  However, for many reasons, it is a good idea to change group leaders every few weeks, and during the first class the teacher may not yet know who is a good leader or who is not.  One routine a teacher could practice would be to select a new group leader every three to four weeks, with the teacher making the selection one time and the team members making the selection the next time, and so on.”

11. Tell participants that they need to be in teams of _X_ (specify a number that makes sense based on your training group size) participants. Tell them that if they want to change seats to be in a different group, they have two minutes to do it now s-i-l-e-n-t-l-y. When everyone is set, tell participants (in the role of students) that they get to choose their own Team Leader for the first three weeks of class.  Tell them that at the end of the 3rd week, the teacher will choose a new leader and at the end of the 6th week the students will choose a new leader.
12.  [SLIDE 14]: Quickly review the Team Leader duties on Slide 14 or the lower portion of Handout 3. 
13. [SLIDE 15]: Provides an example of a seating chart. Each team picks a name for their team.  The name can be a shape (the stars), a food (esp. fruits or vegetables), or an animal. Teams should think of a name that is easy for a member to draw because they will have to draw the name on their version of the Seating Chart.

Note: You could mention that another activity that could be at this point in a team process in a real class is to give students a square of cardboard or stiff paper on which they write their names with a marker and some string so that they can make a “lanyard,” to wear around their necks that the students bring to every class (or leave in an assigned place at the end of class) until the teacher learns their names. Provide some examples of what would be appropriate in your country and what current Volunteers have been using with success. 
14.  [SLIDE 16] Review the Class Agenda and what has been completed.

	Application

35 minutes
Trainer Material 1: SLIDES 17-22
Trainer Material 4: Jigsaw Activities (five different handouts). 

Handout 7:  Self Observation and Peer Observation

	Jigsaw Activity with Self and Peer Evaluation Activities

Participants in groups will successfully teach other group members about issues in large classes based on the jigsaw reading each received. Debrief will include identifying which ones they feel they can use or want to know more about. 
1. [SLIDE 17]Explain that “Typical jigsaw activities are reading activities that turn into speaking activities. Each team member is given a reading and then has to explain the reading to her/his group. This allows the group to cover a larger amount of reading than the members might be able to do individually and in interacting with the readings they become aware of how different text genres are structured.  
Note:  The trainer does not have to explain jigsaw activities in depth because “how to do jigsaw activities” is one of the jigsaw readings.

2. Put participants in groups of 4 to 5 depending on how large the overall training group is.  There are five jigsaw readings:

· Assessment

· Routines

· Space and Materials

· Differentiation in Large Classes

· Sample Routines

Note:  

1) If you have smaller groups, the last two readings are less important.

2) You need to provide a different reading for each group member. Group members will take turns teaching their reading to members of their group.

3. Give participants five minutes to read their reading.  When they have finished, ask them to quietly rehearse how to deliver the gist or general idea of their reading to their teammates. Clarify that if they simply read the text they will not accomplish the task, they must read and be ready to summarize. Give them about 7 minutes for this.  

4. [SLIDE 18]  The criteria for SELF ASSESSMENT are on this slide.  If you do not have a project, put the criteria on a flip chart cheet.    Ask that each participant individually evaluate her/himself according to the checklist and to make any adaptations to the presentation s/he feels necessary.  

5. [SLIDE 19] Make sure all participants have a blank piece of paper that they can write on.  Tell participants that each team member to take a turn presenting her/his short summary to the other team member.  After each presentation is completed, each group member will individually note her/his peer evaluation of the presentation, and briefly report them to the presenter.  If one member doesn’t believe that one of the peer evaluation items was achieved, they should not criticize, but state the concern as a question: “Did you ask us a question?” 

6. [SLIDE 20]: To conclude, ask the Team Leader to find the Team Leader’s Report, Handout 5.  Tell participants that they need to complete it as a group.  This is NOT the team leader reporting on the other team members!  The discussion will help the team members understand what is expected in terms of class participation and behavior, will force them to interact to negotiate answers, will help develop student responsibility, and will be a routine that concludes each class.

7. When the Team Leader’s report is completed, ask that s/he return it to the Team Folder along with the Seating Chart.  The Team Leader should give the folder to the teacher on the way out the door. Explain to the participants that between this class and the next, the teacher will tape the Seating Chart made by the students on the outside of their Team Folder. 
8. [SLIDE 21]: Return to the final agenda and review what they have just done. “As a final step, let’s take a few moments to discuss what you have learned today. We used groups, routines, self and peer assessment and asked you to be responsible as the learner. We practiced using an agenda, class rules, team roles and a jigsaw activity.” 
9. [SLIDE 22]: “So, tell me what you liked and think you can use? What would you like to know more about? How will you apply what we practiced today in your classrooms?”
Post Adaptation: 
Depending on when you deliver this session, you may have different or additional debrief questions specific to how to integrate these strategies in current or upcoming activities. 
Note: 
Jigsaw activity is assessment of LO #2.  Debrief is assessment of LO #3. 


	Assessment


	LO1: assessed at conclusion of the discussion activities that concludes Information. 
LO2: assessed at conclusion of Application activity. 
LO3: assessed as part of the debriefing that follows the Application activity. 


	Trainer Notes for Future Improvement

	Date & Trainer Name:  [What went well?  What would you do differently?  Did you need more/less time for certain activities?]


	Handout 1: Participant Do Now Activity


Try to answer the questions below BEFORE reading the text on the back of this page.  If after reading you want to change answers of fill in answers you didn’t have before, you can.

A. How large is a large class?  How do you know?

B. What is the biggest teacher frustration with large classes?

C. What’s the primary way to make it easier to manage large classes?

D. If a language teacher lectures because a class is large, what important element of language learning is missing?  

E. Large classes are difficult for both students and teachers. For the ideas below, put a S if this is a problem for students and put a T if it is a problem for teachers.

Example:  Large Classes require more preparation than smaller classes __T__.

1) Classes are difficult to manage _______

2) Can’t hear or see the front of the room well _____

3) Not enough practice time  _______

4) Correcting assignments takes a long time ____

5) Monitoring student performance is difficult _____


6) Class is boring ____

7) Not enough space to do different kinds of groupings _____

8) Difficult to ask questions and get personal attention _____

	Handout 2: Basics of Large Classes


CHALLENGES

1. Teachers don’t like large classes.  But if you have a large class, you have a large class.  You can struggle and be unhappy, or you can tell yourself, “I have a large class so I have to teach it differently to make it effective.”

2. When does a class become large?  It depends on the class.  Writing classes become “large” quickly, because of the need to give written feedback.  A speaking /listening class can seem large, and the same size reading class can seem “small.”   Young students make a class larger than older students because of shorter attention spans.  If your classroom is very small and desks don’t move, a few students can become a large class.  Diverse classes become “large” sooner than homogeneous classes.  Most teachers find that classes become large with about 30 students. 

3. For teachers, classroom management is the number one issue.  When you talk to one group, another group is goofing off.   Learning everyone’s name is hard.  It’s difficult to get students to pay attention.  Cheating can become  a problem when you can’t be everywhere.  There’s more chance that what makes one student happy will make another student unhappy in a large class.  Everything takes more time.  Space and a sufficient number of materials become classroom management problems.  Teachers can’t monitor groups if there’s no space to walk around the room.  As for materials, if you have 100 students, do you have the resources to regularly make 100 copies? 

4. Assessment is probably the number two problem.  Assignments and giving written feedback take much more time.  Grading can be more complicated.  With oral activities, it may be hard to know who is succeeding in a large class because it may be hard to know what mistakes are being made.
5. Finally, differentiation is a problem.  How do you keep good students occupied if they finish quickly?  What about the struggling student who can’t keep up?  You can’t spend extra time with the student.  How can the student be allowed to participate according to her/his abilities? 
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SOLUTIONS TO PROBLEMS
a. Classroom management problems can be solved with clear, consistent rules.  Establish routines: what students do at the beginning of every class; how students move in and out of groups.   Using groups allows students to be self-managing and allows more time for practice.  Groups are a key element of successful large classes.  When desks can’t be moved, having the front students turn back and the back students turn forward can make pairs and quads.
b. Another remedy is building student responsibility.  Since teachers do not have enough eyes to monitor every group of students, it is important to create routines where students monitor themselves and where students monitor (and support) each other.  Assigning regular team leaders who liaise with the teacher, and assigning other team members ongoing roles in carrying out learning activities helps make everyone more accountable.
c. To reduce behavioral disruptions, emphasize, model, elicit, and praise positive behaviors.  Too often, students  don’t know what good behavior is, or how important it is.  Focusing on good behavior reduces resentment that comes with focusing on problem behavior.

d. As for differentiation, having on-hand additional activities for the quicker students can keep them engaged.  Also better students can be encouraged to “teach” slower students.  Once you have an idea of student capacities, in group-work you can assign roles appropriate to student characteristics. 

e. For assessment issues, whenever possible build in self-assessment and peer assessment activities.  Peer and self assessment is not about students grading each other. It provides checklists to reinforce and implement practices that the teacher wants students to adopt. This way, when assignments arrive on the teacher’s desk, they have at least been reviewed twice and may have fewer errors to correct. 
	Handout 3:  Student Do Now for First Large Class


(a) Write your name here : ___________________________________________________

(b) Find a partner. Write your partner’s name here _________________________________

Fill in the blanks below.
(c) About yourself
My name is ________________________

I like _______________________________

I don’t like _________________________

Fill in the blanks for below
About your partner
This is ______________________


He/She is (name)

He/She likes ______________________

He/She doesn’t like __________________

If you finish before the teacher is ready, practice saying the sentences

you wrote about you and your partner.

	Handout 4:  Team Member Roles


Team member roles other than leader (as needed)
1. Monitor:  ensure everyone pays attention and speaks English. (if relevant)
2. Secretary: takes notes. 

3. Reporter: reports results of group work to class.

4. Self or Peer Checklist Monitor: Keeps track of checklists and makes sure team members answer all questions.
5. Directions Interpreter: answers any questions about directions and makes sure that directions are followed. 
6. Time Keeper: keeps track of time.
7. Task Manager:  gets needed materials and cleans up, if needed.
Team Leader duties:

· Pick up folders in morning and give materials to group. 

· Mark attendance.
· Pick up or return materials to teacher as necessary.
· Answer teacher’s questions about the group.

· Return all materials to teacher at the end of the class.

· Maintain group discipline. 
	Handout 5: Team Leader’s Report


NOTE: ALL team members participate in completing this report

Team Name: ________________________________  Team Leader Name: __________________________

Class:  ______________________________________  Date: _______________________________

(1) How many students arrived on time? __________

(2) How many students worked and talked quietly without disturbing others?  ________

(3) How many students started their Do Now work right away? ___________

(4) How many students listened closely to the teacher?  ______________

(5) Was the Do Now activity easy, average or hard for most of the group?  _____________

(6) Was the Jigsaw activity easy, average, or difficult for the group? ____________________


(7) How many students got positive peer reviews?   ___________


(8) At the end of the class, how many students listened to instructions at the end of the 


class, prepared to leave quietly, and left quietly?  __________
	Handout 6: Team Seating Chart


Use a blank sheet of paper to make a team seating chart.  Your teacher will show you how to draw your classroom.
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	Handout 7: Self Assessment and Peer Assessment


Self Assessment and Peer Assessment Guides can be:
· written on the board for students to refer to
· provided on a handout to each group and the Self and Peer Checklist Monitor can make sure that all team members do both assessments
SELF CHECKLIST
Circle each step you have completed: 

1. I will state the main idea of the reading/presentation. 

2. I have provided my opinion of the reading.

3. When I share my reading, I am giving the main ideas, not just reading the words.
4. I have one question to ask my group members.

PEER CHECKLIST 

1. The presenter was loud enough and easy to understand.  Y/N

2. The presentation was about _______________________________

3. I remember at least one idea the presenter said.  Y/N

4. The presenter asked us a question.  Y/N

5. One of us could answer the question. Y/N
	Trainer Material 2: Essential Points for Session 


· First, challenging situations such as large classes, mixed abilities classes, limited resource classes, and high needs classes ARE special.  To really make these kinds of classes as effective as a “normal” class, the teacher needs to make a commitment to a specific PLAN to deal with extra challenge.  Sometimes trainers want to modify this session by adding in other information on classroom management techniques or strategies that are good ones—but NOT for the special class of large classes.  Especially for novice teachers (like most trainees), “everyday” classroom management techniques, even if good, may not work in a large class.  If you must split this session with another training session  mix it with (a) multi-proficiency level instruction/differentiated learning,  or limited resources.   If you mix special large class techniques with more general classroom management techniques, participants will not know where one leaves off and the other begins.

The Five Essential Points of this Session

· To learn languages, practice is essential.  In large classes, teachers have to create ways for students to practice without continuous, direct teacher monitoring—this means (1) structured groups.  NOTE: students rarely learn errors from each other!

· To do in large classes what you do in small classes, structures must be much more explicit and consistent. If the (2) routines are the same every day, students need less specific guidance and can operate more independently. NOTE: Teachers may need to use local language in class more to make sure students are clear on all rules and instructions.

· Increasing (3) student responsibility for learning makes for better learning and more class discipline. 


· To improve classroom management, (4) emphasize explicitly and continually positive behaviors.  By making abundantly clear to students what good behaviors are, by praising students who practice good behaviors, by asking students to describe or model good behaviors by countering a student’s behavioral disruption by asking what the corresponding good behavior would be you create a class focused on good behaviors.  Too often, discipline problems come up in a class (of any size) simply because the teacher has not make behavior expectations clear and evident. In large classes building habits of good behaviors creates a culture that tend to reduce behavioral disruptions 

In large classes, (5) self and peer assessment is very important. They signal/repeat teacher expectations and lead to a better product when the teacher finally receives student work. NOTE: students don’t grade each other-they use checklists to ensure specific elements were completed 

Write these on board or flipchart prior to session starting. They are included as slides in Trainer Material 1, but you may choose to refer to them on flipcharts in order to demonstrate use of resources that are similar to what participants will have in their own classrooms. 
Flipchart 1:

	Trainer Material 3: Sample Flipcharts 


[image: image3.jpg]TEAM NAME:  STARS

TEAM LEADER: Sara Blue

Draw a picture of the desks your group members sit at. For example—

TEAM PICTURE (please draw

Blackboard> L

Teacher’s
Desk

STARS
Ana John Sara Peter
Water Red Blue Tree
Tom Mike Lisa
Window Butter House Lemon





Flipchart 2:

	Trainer Material 4: Jigsaw Readings 


Jigsaw Reading #1: Assessment
A. Have students assume more of the assessment role.  Self-assessments allow students to catch mistakes before they present or turn in an assessment.  Peer assessments give a second pair of eyes on an assignment and make students self-assess more carefully because they know they will be reviewed.  Group assessments/Leader assessments use group dynamics to encourage full participation.  All these student assessments must be designed as checklists, because students need to have explicit, careful direction on what they can assess.
B. Focus more on informal, low-stakes assessments (called “dipsticking):  for example, as you are teaching ask a yes/no question and have students point up for “yes” and point down for “no” so you can quickly see—on the fly—which students understand and which don’t).  Such assessments are called “dipsticking,” because like checking the oil in your car before driving off, dipsticking assessments provide a quick check of how things are going on before moving on to more or other instruction.  
C. In rotation, sample a few groups deeply while other groups are sampled more broadly: for example if you are doing five unit assessments during a term, divide your class into five groups. Groups 1-4 do the assignment but you review each students assignment very quickly to give it a “0” (the student didn’t do the assignment), a  check (√) (the student generally did what s/he was supposed to) or a check plus (√+) (meaning the student clearly did an outstanding, exceptional job).  The fifth group you give extensive feedback on, so they can learn deeply once.

Then the next unit assessment, Groups 1, 2, 3, and 5 are assessed broadly (0, √, √+) and Group 4 receives deep feedback.  
Then the following unit assessment Groups 1, 2, 4, and 5 are assessed broadly (0, √, √+) and Group 3 receives deep feedback, and so on.  
Jigsaw Reading #2: Routines

When a class is large, you have to overbuild your classroom management structures.  You can do almost everything in large classes that you do in smaller ones, but you have to do it more ROUTINELY. 
A. Having a well-designed seating chart that you can mark is essential.  Provide enough space on seating charts to note (1) when someone participates (so you’re not always calling on the same three students),  (2) to note when someone causes a problem so you can  determine who are regular problem students and who maybe just had a bad day.  

B. By the way, large classes will usually be noisier.  Teachers need to learn to tolerate more “side bar talk” between students.  Sidebar talk is when one student is explaining the lesson to another. Very often they are not goofing off, but trying to help each other understand and succeed.
C.  Some Simple Routines (choose no more than two to share, okay?)

1. Review the key points of your lesson at the end of every class and spend 5-10 minutes at the next class review they key points of what was learned before.

2. Start every class in the same way (for example with a song—only introduce a new song every few weeks) and end the class in the same way (for example a competition where the first group to clean up and sit quietly gets to leave first, followed by the next group to get ready, etc.).

3. If you have different types of study (for example, vocabulary activities, a dialogue, a grammar activity, writing practice, weekly quiz) always do each type on the same day of the week or in the same order in each class.
4. Regularly give small prizes (it could even be a student’s or a team’s name on the board) for the group who finishes first, the group with the best answers, cleanest work area, etc.

5. Use the same language for basic instructions and develop gestures where possible (to get student attention, “eyes on me” with hands pointing to chest; to end an activity, “stop” with an upright arm, palm up:  “Pass your papers forward” with a rolling motion of your arms).

Jigsaw Reading #3: Space & Materials
If large class teachers have access to more space, or more flexibility in how they can arrange space, classroom management becomes easier.  For example many U.S. public school classrooms have activity centers where one group of students can do a writing activity, another group can do an experiment, another can do a reading activity, and another can respond do discussion questions—and then switch to another center at the teacher’s signal.

A. For example, if teachers can send a couple of groups outside the classroom (but specify a location for them to go to, a time to return, and a firm punishment if anyone complains that they are noisy or disruptive), the classroom will become quieter and it will be much easier for the teacher to move around and monitor the remaining students.  

B. If teachers don’t have extra space or flexibility, students in the first row can always turn back and practice with students in the second row, and so on.  Students can do pair work with the student beside them or the student in back of them so they can work with a variety of partners.  If teachers need to call on students in the back of the room, teachers can of course just gesture with their arm but they could also throw a Kush ball (a very soft, squishy ball) or (carefully) using a laser point.  

C. One thing that is important to try to preserve in large classes is a few lanes that allow the teacher to move around the room and monitor as many groups as possible—to the point where group work might even occur in smaller spaces to ensure that the teacher can get to almost every student in the classroom.

D. As to materials, using the group and group folder technique, teachers can make one copy and all group members can copy it (teachers might want to distribute materials in advance so students can then make copies outside of class).  Similarly teachers could make one copy of several posters and then provide materials so that groups could make copies of the original poster.  That way, teachers could have the same poster in the different parts of their large room.  

E. Finally, if teachers have a computer lab they can access, is to prepare computer-based activities related to class and have part of the group learn the content in the computer lab.

Jigsaw Reading #4: Feedback & Error Correction
In large classes feedback can be a big problem.  Here are three strategies for reducing workload:

A. Design the assignment to get a better end product—that is, the assignment the teacher has to give written feedback on will be quicker to respond to if the teacher--

Provides clear written criteria for writing assignments (this, this, and this must be included),

Provides a model of the assignment (if you’re worried about plagiarism, provide two models)

Builds self and peer assessment into every writing assignment (to avoid misunderstandings have a clear evaluation checklist for every self and peer assessment).

This way the final product is much more likely to be well structured, have fewer errors, and be easier to respond to.

B. Rather than giving feedback on the entire assignment, give feedback on only part of it, with the idea that you have shown the “representative” issues and errors.  Another strategy for easily identifiable errors (such as a dropped present tense third person singular “s” in an English class), is simply underline or circle, and not take the time to write in the correct form. 
C. Look for opportunities to correct individual errors as group errors.  For example, if students are speaking in groups and you are circulating in listening in to different, groups, if you hear errors, don’t correct it there, simply note it down.  Then when the group work is completed say “as I was walking around listening I heard some common mistakes.  Let me share them with you.”  In this way, no discussion is interrupted, in this way no student is singled out for error correction, and after all, if one student make a mistake, it is likely that many others might make the same mistake. 
Jigsaw Reading #5: Differentiated Instruction in Large Classes
A. Get to know students.  Student-centered teaching says the better we know students the better we will tend to adapt to their needs.  To begin ask students to complete a series of sentences about their likes or dislikes, especially how they like to learn and participate in class.  Having students create posters about themselves which they can share with other students through a gallery walk will provide teachers with information on the student (what the student tells you about her/himself) and on the student’s abilities in the subject (for example, for a poster, has the student provided text or a drawing only?). 

B. Groups support differentiation in a variety of ways.  First, students who need help can at times find it from group partners.  Second, all group members should have a meaningful role in activities.   Some roles require more or different skills than others.  Bright students who are hard-to-engage can be given more complex roles, and weaker students can take on less demanding roles.  Finally, if students in large classes are regularly working in groups, this means that the teacher can give quality time to one or two groups every class.  
C. Another easy-to-implement routine is different problems for different students.  A routine can be to assign students an exercise handout or a set of problems from a book and tell them that they do not have to do all the problems but that they have to do at least 5 (or 3 or 10) and they can do any 5 that they choose.  This allows student choice (which is always good) and often times textbook problems tend to be graded (with easier items coming in the beginning and the more difficulty ones coming at the end) so teachers can also nudge different students to the problems that fit them best.  Also if students finish early and do more than 5problems they get extra (but not great) credit for additional problems done.
D. For any activity, develop three versions of the activity, and then ask students to decide for themselves if they want to do the easy version, the medium version or the hard version. NOTE: if you’re using dialogues it’s relatively easy to add vocabulary and idioms to make a harder version, or simplify some of these elements to make an “easy version. If you’re teaching primary literacy, you can provide different levels of readings and have students choose.   For science, one assignment might be to answer questions on information in the lesson text, another might be to carry out a simple experiment related to the lesson and report the result.  A third might be to respond to questions about application or implications of the content being studied. 
Class Agenda:  


1. “Do Now” Activity


2. Basic Large Class Concepts Talk 


3. Engage in Common Large Class Routines:


–Written Class Agenda


–Classroom Rules Discussion


–Team Organization


•Team Name


•Team Seating Chart


•Team Leader selected


4. Jigsaw Activity


–With Self and Peer Assessment


5. Team Leader Group Evaluation & Debriefing (team organization)











Class Rules (could be in the local language)


Come to class on time.


Team leaders get their folder from my desk and�distribute papers to your group


Sit in your seat and begin your “Do Now” activity.  


When finished with your “Do Now activity, help others finish.  


Raise your hand to speak or answer a question. 


Start practice as quickly as possible.


Speak English as much as you can.


Speak quietly when practicing


Stay on task and help others to do the same.


When finished, turn to the front and be quiet.
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