
	Session: Using Education M&E Tools


	Sector(s):
	
	Education

	Competency:
	
	Facilitate improved teaching and learning skills and practices

	Training Package:
	
	Global Education Sector

	Terminal Learning Objective:
	
	Participants will demonstrate classroom assessment practices and monitoring and evaluation tools that conform to best practices of Science, Math, or ICT assessment, data collection on student learning, and instructional adaptation in light of assessment results.

	
	
	

	
	
	

	Session Rationale:  
	
	This session introduces participants to three standard curriculum M & E tools.

	Target Audience:  
	
	Education trainees in PST

	Trainer Expertise:
	
	Course work on assessment, two years teaching experience

	Time:  
	
	Estimated 3 hours
Note: 
This session can be done in two sessions by devoting one session to the introduction and the Teacher Practice tool and one session to the Student Achievement tool.


	Pre-requisites:  
	
	Assessment: Principles of Assessment; Assessment: Rubric Design

	Version:
 
	
	Jul-2012



	Session:  Using Education M&E Tools

	Date:  
	Time:  3 hours
	Trainer(s):  

	Trainer preparation:
1. Review the session plan and materials, including the M&E tools (Handout 2 and Handout 5)
2. Make copies of the handouts for each participant. 
3. Test Trainer Material 2 and Trainer Material 3 to make sure they will play before the session.  
Materials:
· Equipment
1. Flipchart
2. Markers

3. Computer

4. Projector

5. Screen

6. Speakers
· Handouts
Handout 1: Global Education Sector Indicators 
Handout 2: “Teacher Practice” Data Collection Sheets 
Handout 3: Assessing Students Achievement 
Handout 4: Designing a Rubric for Suggestion Roles (material for practice activity) 
Handout 5: Sample PRE-/POST Data Collection Sheet to Measure Student Achievement in a Course 
· Trainer Materials
Trainer Material 1: Assessment Rubric for Session
Trainer Material 2: Observe Teaching Video 1 (refer to separate file)  

Trainer Material 3: Observe Teaching Video 2 (refer to separate file) 
Note:  

Use Trainer Material 2 and 3 to practice the observation tool 



	Session Learning Objective(s): 

1. In small groups, participants will list at least three teacher behaviors that could indicate Volunteer impact on teacher practice and at least one way they could collect and report data on these behaviors. 
2. While watching a classroom sequence, participants will mark a data collection sheet indicating teacher behaviors related to two types of classroom practices (student-centered teaching; classroom management) and explain why their ratings might differ from those of their peers. 
3. Given a sample classroom activity, participants will design a 4-level rubric for assessing student achievement.
4.  In groups, participants will design rubrics and set benchmarks to measure student achievement of five given competencies. 



	Phase / 

Time / Materials
	Instructional Sequence

	Motivation

10 minutes

	Assessing Volunteer Impact
Before being introduced to specific monitoring and evaluation tools, participants need to recognize the reasons why assessing Volunteer impact is important. 
1. Engage in a large-group discussion in response to a series of questions. 

2. Ask: “What should we be seeking to assess in almost ALL our Monitoring and Evaluation?”  
Note:  
Answer: Volunteer Impact
3. Ask: “What kinds of impact do you think Volunteer typically have—

a) on a counterpart or peer teachers?

b) on students in their classes?

c) on building communication and relationships?

d) between the school and its community?”
4. Ask: “What if the benefit that the Volunteer brings is more in terms of student oral proficiency and confidence—will those skills likely show up on a paper and pencil test?”
5. Ask: “What kinds of assessments might be good measures of Volunteer impact?  Which would be appropriate to each of the three levels (teachers/student/community)”


	Information 1

30 minutes

Handout 1: Global Education Indicators
Flipchart, markers (optional)
	Global Education Indicators and Measuring Progress
In order to measure their impact as Peace Corps Volunteers, participants will need to be familiar with the indicators for their sector and with the concept of measuring progress. 
1. Distribute Handout 1: Global Indicators for Education to each participant. 

2. Give participants a few minutes to read over the Global Education Indicators listed on the handout.

3. Tell participants, “After looking over the Global Education Indicators,  work with a partner to answer the following questions:

· Which would you need more information about to assess them?

· How would you assess those you feel you understand?

· What might be difficult to assess and why?” 
Note:
You may choose to write these questions on a flipchart for participants’ reference. 

4. Come back together as a large group. If time allows, ask for a few pairs to share their responses to the questions. 

5. Introduce the concept of progress. Explain:  “Progress is positive change.  Progress is usually determined by comparing a behavior or result at the beginning of a specified period (the baseline) to the same behavior or result a specific time afterward.  When are trying to establish Volunteer impact we want to think in terms of progress for two reasons:
· If people we are working show no progress because they are already doing well, what is the point of the Volunteer’s presence?

· Peace Corps needs to report to Congress in terms of the progress that Volunteers make.” 

6. Progress is often expressed in terms of “more” or “better.” To assess progress, we usually have to collect data at least twice in order to have a better baseline to which the final outcome may be compared. 



	Practice 1
10-15 minutes

	Assessment of Teacher Progress
Having been introduced to the idea of “progress”, participants need to consider how it applies in the Education sector and how they will collect data to demonstrate progress.  
1. Ask Volunteers to discuss in groups the following questions and then report some of their responses:

· What kinds of positive behaviors or practices could we observe in counterpart teachers to try to learn about Volunteer impact on teachers?

· How would we collect data? When would we collect data? How would we report the data? 

Note:
You may choose to write these questions on a flipchart for participants’ reference. 

2. After participants have shared their ideas to these questions in whole group,  add or review the following observations: 

· Observation is perhaps the most dependable assessment.  It can also be discrete. You can observe and write down your observations when you are alone.

· Interview is another technique. For example, “What teaching techniques have you used more or used more effectively this term?” or “How has your approach to planning changed this term?”  or “What are you doing differently in terms of classroom management this semester?”
Note: 
This activity is an assessment of LO #1.


	Information 2
15 minutes
Handout 2: Teacher Practice Data collection Sheet
	Data Collection Sheets
In order to collect data as Peace Corps Volunteers, participants need to see examples of data collection tools and ask questions about their use. 
1. Distribute Handout 2: Teacher Practice Data Collection Sheets to each participant.

2. Talk through the guidance and recommendations and have participants look over the actual data collection sheets.

3. Elicit participants’ comments on the data collection sheet and try to answer any questions that they have. 


	Practice 2
25 minutes
Handout 2: Teacher Practice Data collection Sheet (IN-class data collection)

Teaching Videos: 

ObsrvTchng4M&E 1

ObsrvTchng4M&E 2
	Data Collection Practice
In preparation for collecting data, participants need practice using data collection tools in a supportive environment. 
Post Adaptation:
Posts are encouraged to use teaching videos from their teaching context, ideally of Volunteers teaching.  Since the activity concerns observing and noting teacher practices, and not critiquing teacher practices there is less concern for disrespecting the teacher who was recorded.  The class video recorded should not be a writing class or a very teacher centered classroom, otherwise there will be little activity to observe.
Note:  

About the videos: the videos are found in a separate folder in the TP ED GL Using M&E Tools_S_2012-07 folder.

ObsrvTchng4M&E 1 is a 10 minute video of a teacher giving a lesson on food vocabulary and healthy food choices. The students are high intermediate/advanced English proficiency ESL students.

ObsrvTchng4M&E 2 is a 4 minute video of a teaching giving instructions on how to do an exercise on the formation of the past tense.  The students are in a university level class, and are intermediate ESL proficiency.
1. So that participants can gain experience marking a data collection sheet, have them watch at least one of the classroom sequences, and if you have enough time, two classroom sequences. 

Note: 

I would recommend Video 2 and Video 5.  Show both the classroom recording and Diane Larsen-Freemans debriefing afterward. 

2. Participants should watch the video and mark tallies on the “IN-Class Data Collection Sheet. Be sure to let them know that it is acceptable if they want to mark more than one practice for one behavior that they observe. Tell them it is normal to have some doubt about when one behavior stops and another begins. Assure them that this is normal and as long as they evaluate the teacher behaviors as mindfully as they can, their result will be acceptable. Assessment is rarely perfect, but if we are systematic and mindful, we will have a more valid assessment
Note: 

If you have the participants watch two videos, they can record their tallies for the first video in the Pre- column and the second video in the Post- column. 
3. After they have watched each video, allow participants to share their difficulties and compare notes.  EXPECT much diversity in scoring.  Tell them that that is normal.  They will improve with practice and since each of them will be doing their own pre- post- observations, as long as they are consistent they can likely provide valid assessments of teacher progress, even if they don’t score in the same way as the Volunteer in the next village.
Note: 
This activity is an assessment of LO #2.


	Information 3
10 minutes

Handout 3: Assessing Student Achievement
	Assessment of Student Achievement
Participants need an introduction to strategies for assessing student achievement, and opportunities to ask questions about their future roles as Peace Corps Volunteers responsible for assessing student achievement. 
1. Explain that there are three important considerations to keep in mind when assessing students: 

· Ideally, our assessment should be focused on what students ACHIEVE (that is, how much they progress), in the classes where the volunteer is working.  
· Second, our assessment should not cause learners to devalue how they learned, but rather make them see the value of learning in the way that they did. BACKWASH is positive or negative effect that assessment has on the learning that preceded it.  
· Third, assessment should be as AUTHENTIC as possible. Assessment should be as much like the actual performance in the real world as possible. 

2. Distribute Handout 3:  Assessing Student Achievement. Give participants about 10 minutes to read it.  
3. Solicit any questions or comments in whole group and respond using your own experience and judgment.  
4. The ask participants to look again at the three examples of rubrics (item #3 on Handout 3) and ask someone to describe the common pattern between them. 

Note:  

Answer:  Level 0: behavior is not produced; Level 1, behavior is produced but not adequately, Level 2, behavior is produced adequately but not well; Level 3 behavior is produced very well or perfectly). 


	Practice 3
15 minutes

Handout 4: Designing a Rubric for Suggestion Role Plays
	Designing Rubrics
Participants need opportunities to practice designing and using rubrics, in preparation for assessing student achievement in their roles as Peace Corps Volunteers. 
1. Distribute Handout 4: Designing a Rubric for Suggestion Role Plays. 
2. Divide the participants into pairs.  
3. Have one participant read the directions aloud.  Ask for any questions.  
4. Tell participants to read the role plays and try to imagine what the people would say in the conversation.  Then ask the pairs to complete the rubric.

Note:  

1) Appropriate Answers for Rubric Levels 0,1,and 2 will vary but all need to have 

a) criteria for both the person making suggestions and the person receiving suggestions.  

b) Level 0 should describe inability to perform the role play.  Level 1 should describe an inadequate performance, and Level 3 should describe an excellent, superior performance.

c) the language of the other levels should be simple to the model language provided for Level 
2) This activity is an assessment of LO #3.


	Application

25 minutes


	Measuring and Reporting Achievement of Competencies
Participants put together what they’ve learned about monitoring and evaluation in the Education Sector in order to design rubrics and set benchmarks for given competencies. 
1. Distribute the Student Achievement Pre- Post- Data Collection Sheet.  Give participants a couple of minutes to read it over.  

Note:  
Make sure participants understand how change (Δ “Delta”) is calculated, for individual students, for each student overall and for the entire class.

2. Have them read silently through the notes on the second page.  Ask for questions and respond to any that come up.  Recall to participants, that they not only have to collect pre-/post performance data, but they have to do it in a way that will allow them to make statements about OVERALL progress of individual students be able to make statements about the entire class.

Note:

They will need to have to specify a minimum standard of success:  25 out of 30 students improved by at least one scoring level of rubrics of 4 levels, or 18 out of 30 scored 50% better on the post test than they scored on the pre test. 

3. ACTIVITY:  Have the participants work in table groups. Their task is the following:

For the five competencies listed on the data collection sheet, 

a) write and say letters of the alphabet

b) Give basic personal information
c) Use basic courteous expressions

d) Understand and respond to teacher directions

e) Talk about the school environment
The group is to imagine 

1) what is taught for each competency (for example, what are some examples of “basic personal information” and how would they typically be taught?)

2) how they would assess student achievement of the competency (pen and paper test, interview,  role play,  etc.), and then 

3) design a simple four level rubric to assess each competency.

4) design a benchmark for reportable achievement (e.g., progress on rubric level on a 4 level rubric, show 25% progress, etc.)

4. You can do the first competency (write and say letters of the alphabet) together as a class: 

Note:

Guidance to Trainer for developing a schema to assess student achievement in saying and writing letters of the alphabet. 

For example you need to have a way to assess both saying the name of a letter when they see it and to correctly write the letter when they hear its name, so the rubric has to include two behaviors—meaning you might want assess “saying” and “writing” separately and then averaging the results.

Then you need a 4 level rubric. Since saying and writing are very concrete here, you could easily develop a rubric of 

(0) cannot say or write any letters,  

(1)can say and write some  letters but not many and many produced are produced poorly

(2) can say and write most letters adequately

(3) can say and write all letters with little or no difficulty.  

Now if you have a four level rubric and consider that going from 0 to 4 would be a complete (100%) improvement, an improvement of one rubric level would be a 25% increase, two rubric levels a 50% rubric, etc).

Then set your benchmark reporting rate (25%? 50 %?), and simply tally how many students showed at least that required improvement. 
Note: 
This activity is an assessment of LO #4.
 

	Assessment

10 minutes (for debriefing activity)


	Debriefing

1. Review Learning Objectives for Session.

LO #1 is assessed in Practice 1

LO #2 is assessed in Practice 2

LO #3 is assessed in Practice 3

LO#4 is assessed in the Application

Note: 

See Trainer Material 1 for a rubric to assess the Application activity. 

2. Debriefing—Questions/Prompts:

· Do you feel capable of assessing teacher progress and student achievement using these two data collections?

· What did you feel made sense and can you can recall and do well?

· What was confusing and could cause you problems when you actually try to collect data and report?

· Could you explain the use of these two reporting tools to other Volunteers?


	Trainer Notes for Future Improvement
	Date & Trainer Name:  [What went well?  What would you do differently?  Did you need more/less time for certain activities?]


	Handout 1: Global Indicators for Education


(A) Teachers

General Teaching Practices

Number of teachers, out of the total number of teachers with whom the Volunteer worked, that are observed using at least one new student-centered classroom technique. 

Classroom Management

Number of teachers, out of the total number of teachers with whom the Volunteer worked, who introduced new structures or routines to manage classroom interactions more effectively

Assessment

Number of teachers, out of the total number of teachers with whom the Volunteer worked, who increased their use of classroom-based assessments to monitor student progress more appropriately.

Promoting gender equitable practices

Number of teachers, out of the total number of teachers with whom the Volunteer worked, who were observed using gender-respectful classroom techniques.

Content-based instruction

Number of teachers out of the total number of teachers with whom the Volunteer worked, who were observed using Content Based Instruction techniques. 

Resource Development

Number of teachers out of the total number of teachers with whom the Volunteer worked that were able to increase access to or create additional learning resources.

Teacher Communities of Practice

Number of teachers out of the total number of teachers with whom the Volunteer worked that engaged in teacher communities of practice. 

(B) Students

Course, Club, Camp Achievement/ Mastery of Content

Number of boys and girls out of the total number of boys and girls with whom the Volunteer worked who demonstrated improved achievement in the content of the class, club, or camp.

. 

 
Critical Thinking

Number of boys and girls, out of the total number of boys and girls whom the Volunteer and/or co-teachers taught, who demonstrated at least one new or improved critical thinking skill.


Confidence, Motivation, and Participation

Number of boys and girls, out of the total number of boys and girls whom the Volunteer and/or co-teachers taught, who demonstrated increased confidence, motivation, or participation in a class, club, or camp. 

(C) Community

· School/Community Engagement

Number of community members, out of the total number of community members with whom the Volunteer or her/his counterpart(s) worked with who participate more in activities that strengthen community-school relationships. 

	Handout 2: “Teacher Practice” Data Collection Sheets


Guidance and Recommendations

Example Indicators
1. An indicator that can be assessed through in-class per- and post- observations

(a) Number of teachers, out of the total number of teachers (b)  with whom the Volunteer worked, that (c) were observed using 30% more or new student-centered teaching techniques (d)  as determined by comparing pre- and post- Volunteer classroom observations (e) during the assessment period. 
2.  An indicator that can be assessed through outside class pre- and post- informal interviews or  
 observation
(a) Number of teachers out of the total number of teachers (b) with whom the volunteer worked who (c1) were able to increase access to materials in at least one concrete way or (c2) create at least two additional learning resources during the assessment period, (d) as determined by Volunteer through informal interviews or day to day observation that compared teacher practices in the first half of the assessment period to the second half of the (e) assessment period. 

Comments and suggestions on the elements of these indicators
(a) Ultimately, the number of teachers impacted by the Volunteer out of those s/he worked with is a measure of change (hopefully progress).  In most cases, not every counterpart teacher will be influence by her/his Volunteer in the same ways to the same degree.
(b) Volunteers can only impact those they are in contact with.
(c) Some classroom behaviors/activities/events may result in tallies for more than one practice (teaching is a complex activity). (
(d) Standards setting (what is the minimum amount of progress we will consider?).  Setting the amount/degree of progress is often an exercise in “guesstimation” to begin.  We don’t want to set the bar so low that we make the question of volunteer impact meaningless, nor so high that it is unlikely to be achieved.   As a rule of thumb less than 20% improvement may not impress anyone and more than 50% may be unlikely to be achieved.   Note how in Indicator 2 it is possible to have an indicator be met in more than one way.

(e) Specify the means of assessment: different types of data have to be captured in different ways.   For example “student practice time” can be observed and measured in every class, but creating a new material resource will typically occur more infrequently.
(f)  As the expert says, good objectives and indicators are “time-focused.”  In educational setting, it is reasonable to set assessment periods to correspond with grading periods, or perhaps the academic year.

IN CLASS TEACHER PRACTICE DATA COLLECTION TOOL

Counterpart Teacher Name ______________________________


Class Name (and number) ____________________________   Class Term/Semester ________________
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PRACTICE
	“PRE-“  OBSERVATION(S)  

(make tally)

Date(s): 
	“POST-“  OBSERVATION(S)  

(make tally)

Date(s):
	Amount of Progress

	Student Centered Teaching


	Engaged in practices that build respect , trust and confidence
	
	
	

	
	Adapted teaching for different students


	
	
	

	
	Used interactive activities that engage multiple senses
	
	
	

	
	Recycled learning and/or activated background knowledge
	
	
	

	
	Amount of group work  (tally “1” for  each 5 min. increment)
	
	
	

	
	Amount of student talk (tally “1” for  each 5 min. increment)
	
	
	

	
	Showed  relevance of activities to student academic or real world needs
	
	
	

	
	Allowed student expression, responsibility, or choice
	
	
	

	
	TOTALS


	
	
	

	Classroom Management
	Gave clear, well-structured delivery,  (appropriate, gestures, pausing, pacing)
	
	
	

	
	Used recognized practices and routines that support learning  (e.g., comprehension checks, think- pair- share,, wait  time)
	
	
	

	
	Beginning and end of session were well-paced, structured, and delivered
	
	
	

	
	Gave appropriate feedback and error correction 
	
	
	

	
	Used appropriate  accommodations and behavioral interventions 
	
	
	

	
	Used practices to manage large classes or adapted to limited resources
	
	
	

	
	Times when not all students were engaged
	
	
	

	
	Incidents of shouting or corporal punishment
	
	
	

	
	TOTALS


	
	
	

	G E
	GENDER EQUITABLE PRACTICEs

Used gender respectful classroom practices
	
	
	


OUTSIDE-CLASS TEACHER PRACTICE DATA COLLECTION TOOL

Counterpart Teacher Name ______________________________


Class Name (and number) ____________________________   Class Term/Semester ________________
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PRACTICE
	PRE-  INSTANCES
(tally of occurrences for 1st half of assessment period)
	POST-  INSTANCES
(tally of occurrences for 2nd half of assessment period)
	Amount of Progress

	Assessment
	Carried out performance based assessments
	
	
	

	
	Designed a rubric for an assessment


	
	
	

	
	Designed a checklist for student self-assessment or peer assessment
	
	
	

	
	Made decisions on an assessment as to validity, reliability, feasibility or backwash
	
	
	

	
	TOTALS


	
	
	

	CONTENT BASED INSTRUCTION


	Explicit practice or reinforcement of the language that explains the content
	
	
	

	
	Explicit instruction and practice on concepts that students are expected to already know (but don’t)
	
	
	

	
	TOTALS


	
	
	

	R D
	RESOURCE DEVELOPMENT

Developed new teaching resources or materials
	
	
	

	Teacher Communities of Practice
	Talked shop about teaching
	
	
	

	
	Reflected on experience to change teaching
	
	
	

	
	Occasions of co-planning and co-teaching
	
	
	

	
	Informal teacher professional development (monthly get-togethers)
	
	
	

	
	Formal teacher development (workshops, conferences, staff mtgs)
	
	
	

	
	Presenting at conferences
	
	
	

	
	Reading professional articles
	
	
	

	
	Participating in subject-related extracurricular activities
	
	
	

	
	Mutual peer observation or action research 
	
	
	

	
	Activity in teacher associations
	
	
	

	
	TOTALS


	
	
	


	Handout 3: Assessing Student Achievement


1. What can Volunteers easily assess in a pre-/ post- test format? 
They can easily assess instructional units that they have recently finished teaching. 

They will have a clear idea how to structure the assessment, because the structure will be similar to the structures they used to teach the skill. (But just a little different, so as not to be identical)

Some Examples:

(a) If they learned how to make questions and negatives in the simple present tense by transforming affirmative sentences into negative sentences, yes/no questions, Wh questions or tag ending questions, they will be assessed by a similar sheet of simple present transformations, based on affirmative sentence—but with slightly different content.

(b) If they did a dictation on topic X and then studied that topic in more depth, they can be assessed through a similarly structured dictation on a closely related topic.

(c) If they had a writing assignment on the topic, “My best friend,” to practice descriptive writing and cause and effect clauses (e.g., my best friend is XXX because....”).  They can be assessed through a descriptive essay using cause and effective clauses by being given an assessment titled, “My favorite family member is...” 

(d) If they learned expressions for leave taking (“Sorry, I’ve got to go now”) and saying goodbye through a series of dialogues to end conversations, students can be assessed using a slightly different dialogues with new characters taking leave and saying goodbye in a related setting. 

2. How can we make authentic, achievements tests with positive backwash easily pre- and post- assessments?
With little effort, if the first lesson of the instructional unit is structured to give students an opportunity to try to perform a simple version of the activity/activities in the class syllabus that they will be assessed on at the end of the instructional unit.

The activity of the first lesson can be the pre-test and the post- test can be the end of unit assessment.  
3. How can we create easy to score pre- and post- test performances?  Use simple rubrics. 
    Some examples follow:

Level 0:  Student could not make yes/no questions in the Simple Present from 
                 affirmative sentences

Level 1:  Student could sometimes make yes/no questions in the Simple Present
                 from affirmative sentences.

Level 2:  Student could often make yes/no questions in the Simple Present tense
                 from affirmative sentences.
Level 3:  Student could always make yes/no questions in the Simple Present tense 
                 from affirmative sentences.

Level 0:  Student could not use basic courteous examples

Level 1:  Student could use basic courteous examples but not adequately

Level 2:  Student could use basic courteous examples adequately

Level 3:  Student could use basic courteous expressions well.

Level 0:  Student could not write the letters of the alphabet

Level 1:  Student could write some letters of the alphabet but fewer than half

Level 2:  Student could write most but not all letters of the alphabet or wrote them poorly

Level 3:  Student could write all letters of the alphabet

4. How can we easily set up pre- and post- assessments? 

Start at the end.  Look to the behavior that the Volunteer is expected to produce at the end and structure initial classes to make sure that students get to try produce that behavior/ knowledge on their own at the beginning. 

5. Which Volunteers are best positioned to carry out pre- and post-student achievement 
assessments?

Second or third year Volunteers who are more comfortable teaching and who know the curricula they are working with may be better placed to do pre- and post- assessments.  First year Volunteers can concentrate more on lower levels of Volunteer impact:  did the students like what they did?  Can students say what they learned?

	Handout 4: Designing a Rubric for Suggestion Role Plays


PRACTICE:  Finish the Rubric for Pre- Post- Test Suggestion Role Plays:

In a class where one of the topics is making suggestions in English, it is decided that the pre-/post- assessment will be based on how well pairs of students make suggestions in a role play.  The role plays below represent the kinds of situations in which students will learn to make suggestions. Please take a couple of minutes to imagine what two people would say to each other in these situations to make or respond to suggestions appropriately, then work in pairs to complete the scoring evaluation rubric for the role plays that is partially finished below (level 3 is done for you, now you need to complete Levels 0, 1, and 2 following the same pattern.  

· A friend complains he or she is always tired and has trouble staying awake in class. 

· A student asks a Peace Corps English teacher the best ways to learn English.

· A foreigner new in town asks you about some good restaurants in your town

· A Peace Corps Volunteer says her/his (neighbors/host family) often want to visit late at night or early in the morning.  She/he wants ideas about polite ways to ask them to visit in the afternoon or early evening.

· You’re having difficulty deciding on a gift for a friend for a special day.  Ask another friend for suggestions.

Scoring/Rubric Levels:

0 =

1=  

2=   
The partner asking for advice uses generally correct grammar, pronunciation and 

            word choice

Understandably states the problem and the suggestions sought 

Follows up at least once with a polite request for other suggestions

Thanks his/her partner

The partner giving advice responds with generally correct grammar, pronunciation 
 
and word choice

Understandably provides at least two different suggestions, using at least one 
correct suggestion form

appropriately responds to any additional requests for suggestions

Responds appropriately to partner’s statement of thanks

3 =
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Handout 5: Sample PRE-/POST Data Collection Sheet to Measure Student Achievement in a Course
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(Sample)
Competencies

Student
	Write and say letters of alphabet
	Give basic personal information
	Use basic  courteous expressions
	Understand and respond to teacher directions
	Talk about school environment
	AVERAGE Δ / CLASS

	
	Pre
	Post
	Δ
	Pre
	Post
	Δ
	Pre
	Post
	Δ
	Pre
	Post
	Δ
	Pre
	Post
	Δ
	

	Taibatou

Osseni
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Francis
Vernyuy
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Daniel

Okubit
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Muhammed
Touray
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Mary 
Noorah
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Average Δ / Student
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	


Δ (Delta) = “change”

Number of students whose achievement improved by (pre determined amount/percentage) _____

For example, “26 students out of 30 improved by at least one level on the scoring rubric,” or “26 out of 30 students improved their score on the assessment instrument by 50% or more”).

Obviously if you want to make statement about overall average improvement of a student (or the class as a whole) you need to have the same kind of assessment measure (a rubric, a score, or yes/no) for every competency assessed.

This assessment approach with a focus on generic improvement allows Volunteer to report across classes and grade levels: 
“152 out of 235 students improved by at least 50% across the 6 classes the Volunteer was assigned to.”
Notes:

Typically such a pre-post test would be conducted at the beginning and end of every grading period.  If possible, it would be more valid to base the pre/post test comparison on two classes at the beginning of the assessment period and two near the end, because some practices do not occur in every lesson.  Also the “pre” observation does not have to occur in the very first class, nor the “post” observation in the very last class.  Observations can be carried out with the first few weeks and the last few weeks of class.  

It is preferable for the Volunteer to do her/his pre-/post- assessment independently from formal grading (to avoid the politics involved in grading) and it is better if assessment focuses on performance of a task as opposed to paper and pencil type tests. However, different schools and national curricula may require certain types of assessment or not permit Volunteers to develop their own assessment tools.  In such cases the Volunteer may find it necessary to rely on the course final exam and give a similar or not quite identical version of it to students at the beginning of the class.

Ideally one would want to pre/post assess every element of the curriculum.  However that might not be feasible (it could mean a great deal of assessment of individual student performance). 

· One alternative might be to determine a feasible number of competencies to assess (for example, five), and simply choose to make those five be the only competencies you report on for the pre-/post assessment.  This is not as comprehensive an assessment as assessing all competencies, but your goal is to make claims about student improvement and you can at least make that claim for the competencies you choose to assess.  


· Another alternative could be to group different competencies (for example, competencies related to polite interaction, or competences related to academic language proficiency into a larger category) and then design a performance assessment (for example, a role play) designed so that the students will have to produce several of the competencies they studied (for example a role play related to either some type of polite interaction or some type of academic discussion).
	Trainer Material 1: Assessment Rubric


Exceeds Expectations:  

(a) The group will accurately identify the important types of teaching activities that would support learning the  competency in question

(b)  Of those activities the group will then choose the key teaching activities to be used to assess the competency.

(c) Participants will devise reasonable and intuitively-accessible descriptions for four levels of performance.  Level 0 will tend to use language such as “never, fails, does not” Level 1 will tend to use language such as “rarely” or perhaps “occasionally.”  Level 3 will tend to use terms like “regularly” always,” or “almost always.”

(d) with the rubric and its criteria set, the group will set a reasonable benchmark of achievement to report on that will capture the essence of controlling the competency.

Meets Expectations:  

(a) The group will identify several of teaching activities that would support learning the  competency in question

(b)  Of those activities the group will then choose some of the more important ones to assess the competency.

(c) Participants will devise reasonable descriptions for four levels of performance.  Level 0 will tend to use language such as “never, fails, does not” Level 1 will tend to use language such as “rarely” or perhaps “occasionally.”  Level 3 will tend to use terms like “regularly” always,” or “almost always.”

(d) with the rubric and its criteria set, the group will set a reasonable benchmark of achievement to report on that competency.

Does Not Meet Expectations

(a) The group may fail to identify some activities key to learning the competency, or identify few of the necessary activities, or may suggest activities which are not relevant to teaching of the competency in question.

(b)  Of the activities the group has decided on, the group may fail to perceive those activities that will most help assess the competency.

(c) Participants will fail to devise reasonable descriptions for four levels of performance for the rubric or may have more or less than three levels of performance.  

(d) With the rubric and its criteria set, the group may fail to set any benchmark of achievement to report on or set one that is unrealistic or extremely difficult to measure or calculate.
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