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	Session:  Teaching Vocabulary

	Date:  
	Time:  2 hours
	Trainer(s):  

	Trainer preparation:
1. Review the session plan and PowerPoint presentation. 

2. Write session learning objectives on flipchart and hang on the wall. 

3. Prepare copies of handouts for each participant. If possible, assign Handout 1 as a pre-reading before the training session.
4. Refer to local textbooks to find examples of words participants will likely teach their students. Come up with examples of words (or set of words—antonyms or synonyms, collocational sets (groups of related words – e.g., dress, pants, shoes), as root and affix activities, etc.) to assign to small groups of participants. During the Practice 2 section, they will work together to plan ways they could introduce the words to students. 
5. Identify appropriate local lesson materials or stories that participants can analyze to find appropriate words for vocabulary study. Alternately, use the sample texts provided in Handout 2. However, the use of locally-relevant texts is strongly recommended.
Materials:
· Handouts
Handout 1: Teaching Vocabulary—A reading—Supplement
Handout 2: Sample texts: Where the Flowers Go; Elephants at Work; States of Matter 
Handout 3: Example practice activities from a single text
· Trainer Materials
Trainer Material 1: PowerPoint—Vocabulary: What do We Need to Know about Words? (refer to separate file)

Trainer Material 2: Solutions to Classroom Vocabulary Activities


	Session Learning Objective(s): 

1. Participants will list at least six aspects that we need to know about words and explain why each aspect is useful.
2. Participants in groups will demonstrate application of at least one strategy for teaching vocabulary and at least one conventional activity for practicing vocabulary

3. Participants will analyze a student text to determine

(a) which vocabulary items in the text to teach

(b) when to teach these items during the lesson

(c) techniques or activity types they would use to teach the words they selected.



	Phase / Time /
Materials
	Instructional Sequence

	Motivation 
15 minutes
Trainer Material 1:  PowerPoint—ED GL Vocabulary Slide 2-3
	Introducing New Words
In preparation for teaching new vocabulary to students, participants need to consider ways to introduce different kinds of words. 
Note:

Essential points for session:  

· Knowing some basic principles of vocabulary are necessary to know how best to present and practice different kinds of words.

· It’s rarely the case that we have a class dedicated to teaching vocabulary. Therefore we need to know many activities for introducing vocabulary but rarely need to produce vocabulary lesson plans. 

· Not all vocabulary techniques are appropriate for all words.  For example, a definition of “hot” is very difficult to define but easy to explain by providing its antonym.

· Not all vocabulary techniques are appropriate to all student needs and audiences.
1. [SLIDE 1-2]: Introduce the session topic and briefly share the session learning objectives. Quickly touch on the points on Slide 2. Basically all teachers need to know something about teaching vocabulary, and with Peace Corps teachers, it’s usually about teaching English.
2. [SLIDE 3]: Ask for volunteers and have them teach some or all of the words on the slide.

Post adaptation: 
Instead of the words on the slide, you may choose to use words from local English textbooks, OR assign volunteers 3-5 words of a local language to introduce/teach to the other participants. (If you don’t use the provided words, other words have to be of different types: for example on slide 1, wet is best introduced as an antonym or through realia (real life objects); extraterrestrial is best introduced by roots and affixes; red is best introduced by real examples; “women” is in part a spelling/pronunciation issue and informer can also be a roots and affixes issue).  
Participants do NOT have to use these methods to teach, but by choosing these different types of words we have a high probability that the volunteers will use different techniques to teach different words. 
3. When the volunteers are finished, debrief the activity by  eliciting the following information: 
· what is the difference between those words? 
·  how might a teacher introduce and/or teach these words in different ways?

· How would you teach these words to students of different ages or proficiencies?


	Information

25 minutes
Trainer Material 1:  PowerPoint—ED GL Vocabulary Slide 4

Flipchart, markers
Trainer Material 1:  PowerPoint—ED GL Vocabulary Slide 5-9


	What do We Need to Know About Words?
Participants will learn the different kinds of information that can contribute to word knowledge.  Knowing these elements of word knowledge gives teachers more meaningful ways to teach vocabulary.

1. [SLIDE 4]: Ask participants to work in pairs to discuss the three questions on the slide.  Give them about 5 minutes. 
2. Ask for a few pairs to share out.
3. Ask ALL participants for answers for the first question and put these on a mind map on a flipchart sheet like the one shown below. 
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4. Make sure that minimally, participants have provided the following characteristics. If they don’t, you should provide them.

· Meaning (which could include synonyms, antonyms, and definitions)

· Pronunciation

· Spelling

· Part of speech 
· Identifiable Roots and Affixes (morphological forms)
· Translation

Note:

This activity serves as an assessment for session learning objective 1. 

If they produce additional ideas about the different kinds of things people know about words, accept all contributions.
Note:

For your reference here are additional examples of the 12 ways to know words you can use in discussion

· Pronunciation (so students can produce it in a comprehensible form) 

· Spelling (variations across varieties of English)
· Part of speech (this important for keeping order in sentences, questions)

· Related forms of the word (apply, application, applicant)

· Morphology (forms within words, identifiable roots and affixes)
· Definitions

· Grammatical and semantic restrictions (e.g., depend “on”, not “of)
· Register and context (for students to use the word appropriately to the situation—an meaning of “thing” in informal contexts  (as in “one thing you should remember…”) should be replaced with “idea” “concept, “element”, “characteristic,” etc. in more formal contexts)

· Semantic field (synonyms or antonyms) 

· Collocation (words it is related to -for example dress and pants are in the collocational set of “clothes”)

· Denotation and any connotations—“garbage man” simply describes (quite accurately), a job, but the formal job title is often “sanitary engineer” because “garbage man” has a negative connotation.

· Translation Volunteers should avoid using pronunciation unless they are such they have the right meaning of various meanings and can pronounce the work in a comprehensible way.

5. [SLIDE 4]:  For question 2 on slide 4, explain (if a participant has not already) that the ways we TEACH words depends a lot on THE EASIEST WAY TO KNOW A WORD. For example, the definition of “hot” would not be very helpful to many English learners, but the antonym “cold” might be very helpful.  Similarly “telephone” could be taught focusing on roots and affixes because it also allows students to quickly understand television, telemetry, telegraph, telepathy, phonics, phonological, etc. 

6. [SLIDE 4]: For question 3 on Slide 4, ask participants to decide what young learners should know about words and what older learners need to know about words and what everyone needs to know about words. 
Note:

1) Obviously, young learners may not be able to follow demonstrations of related forms of the same word. They typically have to be about 5th or 6th grade before they can begin to effectively use roots and prefixes.  
2) Also ask how learner’s needs matter.

3) Examples: An engineer may need to know the precise technical differences of related words, but someone who is just learning general English does not.  Also students with lower English proficiency, regardless of age, probably need to know many fewer nuances about words.

7. [SLIDES 5-9]: Go through the 12 characteristics we may need to know about words. Go through this quickly, many of these characteristics (like spelling) are obvious once pointed out. Insist to participants when you begin that if they are not clear on a context, you will explain, and periodically stop as you are going though the slides and ask if there are questions or if a participant can think of an example.
Note: 
This activity is an assessment of LO #1.



	Practice 1
10 minutes
Trainer Material 1:  PowerPoint—ED GL Vocabulary Slide 10

	Teaching Vocabulary

Participants will discover the strategies they have for explaining word meaning and for giving students practice using words. 
1. [SLIDE 10]:  Since students learn words to communicate, it is important to go beyond explaining a word’s meaning and feature, to PRACTICING.  Ask participants to brainstorm some ways they have been taught vocabulary.

Note:  

Support the participants until they mention most of the following:

· Context 

· Pictures

· Gestures 

· Synonyms/antonyms

· Explanation

· Exploring semantic fields, which can be constructing “mind-maps” or matching activities
Note: 
This activity is an assessment of LO #2.


	Information 2
20 minutes
Trainer Material 1:  PowerPoint—Vocabulary slides 11-22

Trainer Material 2: Solutions to classroom vocabulary Activities

	Strategies and Activities
Participants will learn strategies and activities for teaching vocabulary and providing practice. 

Note: 

1) SLIDES 11-14 are concerned with theories or approaches to teaching vocabulary.  

2) SLIDES 15-22 Show different types of vocabulary PRACTICE ACTIVITIES

1. [SLIDE 11]: Explain that “The Magic Number Seven, Plus or Minus Two” is a classic journal article from 1956 by George Miller
 that shows we typically have to encounter a concept (or word) about seven times to recall it from long term memory.  
“If we encounter the word in different ways or in different contexts, that helps storage and recall. But Miller’s research clearly makes the case that teachers must introduce new vocabulary to students several times, not simply once—ideally in different ways or in different contexts.”
2. [SLIDE 12]: Explain:  “Research suggests that our mental lexicon (a type of dictionary) is arranged according to the sounds of the words.  We store and access new words by their pronunciation. Being able to pronounce a word with confidence is therefore extremely important.  Teachers should always help students have a clear sense of how a word sounds and practice pronouncing to improve their odds of retaining it.”
3. [SLIDE 13]: Introduce cognates and false cognates. 
“A cognate is a word that has a similar meaning in two languages.  A false cognate is a word that exists in two languages but has a different meaning in each language.  In English and French, “different” is a cognate, but “sensible” is a false cognate. In English “sensible” means “reasonable” but in French it means “sensitive.” Cognates obviously make language learning much easier.  However, when the distance between two languages is relatively close, false cognates can be a common source of miscommunication.  If languages are more distant, there is less possibility of false cognate confusion.” 
To conclude this slide, ask participants if they can think of any examples of either true or false cognates in the language(s) they are currently learning or languages they have learned in the past.
4. [SLIDE 14]: Explain that “noticing” is when the teacher calls to students’ attention to vocabulary items that students may vaguely understand as part of their receptive/passive vocabulary, but may not yet use in their active vocabulary.  For example, a teacher might say at the end of a reading, “I just want to review some points in our reading today.  What does ‘rely on’ mean?  Can anyone use it in a sentence?  Good, good example.  Now, what about ‘valid,’ what does that mean?” 
“Vocabulary is often taught as an aspect of another type of lesson (reading, grammar, writing, etc.) because learning a list of words, even if they are of high interest to students, can become repetitious.  There are only so many matching activities we can complete and only so many times we can “use a word in a sentence.”  Therefore what you can do is (a) to introduce 3-5 terms before the lesson to prepare students for what they will do, (b) “notice” a few vocabulary items (that is, call them to students’ attention) while discussing the lesson, and (c) highlight 3-5 different items at the end of the lesson to remind students about them.”
5.  [SLIDES 15-22]: Talk through each of the slides, which provide example exercises of various types of common vocabulary activities.  
Note:

See Trainer Material 2 for activity answers or additional explanations.


	Practice 2
20 minutes
	Putting Learning Into Practice
Participants in groups will try their hands at finding effective and engaging ways to teach vocabulary using strategies more relevant to the vocabulary they are assigned to teach.

1. Give participants in groups a word (or sets of words—sets that might suggest teaching these sets as antonyms or synonyms, as collocational sets, as root and affix activities, etc), and ask them how they would introduce and practice this word/this set of words.
Post Adaptation: 
Use sample words from local textbooks 
2. Allow groups about ten minutes to work together to create an activity to introduce the words to students. 

Note:

This activity serves as an assessment for session learning objective 2. 

3. When groups have finished, have them demonstrate their activities to each other.



	Application

45 minutes

Three appropriate local readings/lessons or Handout 2: Sample Texts
Handout 3: Sample Practice Activities from a Single Text
	Teaching the Vocabulary of a Reading Lesson
Participants will analyze a short passage to determine which words are most important to highlight. They also suggest strategies for teaching those particular words.
Post Adaptation:
For the next activity, identify appropriate local lesson materials that participants can analyze to find appropriate words for vocabulary study. Alternately, use the three texts provided in Handout 2. This Application activity will be most valuable if it is based on lessons locally available. If you have participants work in groups, you would probably need three lessons and some groups could work independently on the same lesson if necessary. This decision will need to be made enough in advance to make sufficient copies of the texts for groups to analyze.  

1. Form groups of four or five participants. Distribute the locally-relevant stories you have decided that groups will work on, or distribute copies of Handout 2. 
Note:

The readings in Handout 2 are designed to be used as high primary grades level ESL texts (~ grades 4-6).
2.  Ask groups to determine what vocabulary items (items could be individual words or lexical phrases) that they would need to in some way teach to their students to help them understand this text and build their vocabularies.

3. When the groups have finished their word list, ask them to divide the list into 4 categories

a) 4-5 vocabulary items to pre—teach (or foreground) before doing the reading

b) vocabulary items to “notice” during reading

c) vocabulary items to address after the reading.

d) vocabulary items that they might ultimately choose not to address because it would take too much time to address every word that might be difficult for every student.

Note:

· Remember, “noticing” means to highlight (the word) as you are working on the text, but not to really stop to explain in detail or study the word.
· This activity serves as an assessment for session learning objective 3. 
4. Ask each group to share out one word on their a, b, and c. lists, focusing on (1) why that word is on that particular list, and  how they (as teachers) might teach, introduce, practice that word with students. 
5. Refer back to Handout 1 (pre-session homework) and tell participants that the handout goes into much more depth on all the items we covered in this session. It can be a good reference when they want to refresh what they know about teaching vocabulary when they get to site. 

6. Distribute Handout 3. The reading, “In the Shadow of Man” by Jane Goodall and the sample vocabulary items that accompany are provided as a supplement to show the kinds of activities participants could develop to give students practice in each of the “different ways to know a word.” 

6. Review learning objectives for this session.

7. Questions for debrief:

· What do they feel they can do now in terms of teaching vocabulary that they couldn’t do before?  

· Were there elements of the session that they are not yet really ready to use?

· What aspects of the session would they need to have more practice with to use comfortably?
Note: 
This activity is an assessment of LO #3.
 

	Assessment
	LO 1: Assessed in Information1.

LO 2: Assessed in Practice.

LO 3: Assessed in Application. 

	Trainer Notes for Future Improvement
	Date & Trainer Name:  [What went well?  What would you do differently?  Did you need more/less time for certain activities?]


	Handout 1:  Teaching Vocabulary


While one of the most obvious aspects of learning a language is learning its words, one of the most frustrating aspects of trying to learn a language is forgetting a word you thought you had learned or discovering you don’t know a word that you suddenly need. Learning vocabulary in a classroom or loading vocabulary in your short-term memory for a test is relatively easy.  Retaining vocabulary and recalling it later is much more difficult. 

Many years but few hours: In EFL settings, secondary students may have studied English for three, five, or seven years, but only at the rate of two or three classroom hours per week with little or no English in the outside environment. Therefore, students may not be able to produce or respond to English beyond the basic questions: “How are you?”  “What’s your name?”  Students may have encountered many words in English classes over the years, but likely have not re-encountered, practiced, or used them enough to be able to access them.

Native speaking English teachers must always remember how hard it is to remember English words.  As native English speakers, basic vocabulary may seem so simple that we can’t imagine our learners not being able to use it—especially secondary or university students, who after years of English studies struggle to assemble simple sentences.  We must put ourselves in our students’ shoes.  We may have to teach less, but teach more thoroughly.  Few learners ever complain about having more time to practice, and review “old” vocabulary.  Classes that seem to be going painfully slow for the native English speaking teacher may be going faster than students would prefer.

If the teacher is the only person in the class using lesson vocabulary, the teacher will be the only one who can use the vocabulary.  Teachers love to talk, and are uncomfortable with silence.  However, each teacher must devise systems to ensure that every student in the classroom uses the language of the lesson in at least every other class if not every class.   This may mean using a seating chart to make sure you call on every student an equal number of times.  This may mean going to group work often so that students have opportunities to practice.  Students must speak, write, listen, or read the vocabulary if they are to ever have any hope of retaining and using it.

Provide opportunities to use new vocabulary with feedback.  If we are not sure that a word or expression is appropriate in a specific context, even in our native languages, we tend not to use it.  When students are practicing language in group work, teachers must circulate and give feedback--providing positive reinforcement when students use a new word or expression appropriately.

Language Distance is a complicating factor in learning vocabulary.  English is a language that is relatively similar to French and German.  All three languages use the same alphabet. These languages represent different national cultures, but speakers of these languages often share broad, underlying cultural commonalities.  Languages such as Chinese, Thai, Uzbek, Yoruba, and Xhosa are much different than English and therefore much more distant. Several have a different writing system than English which complicates learning all the more.
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Another aspect of language distance is what Koreans refer to as the “chicken/kitchen” problem. When learning English words, sounds that seem quite similar to the learner  (like “chicken” and “kitchen”) can mean very different things and small changes in sound that do not seem very important in one language can be signal much difference in another.  For English speaking learners of Korean, it seems they have their own version of the “chicken/kitchen problem where like the syllables “chon, jon, cheon, jeon, chun, jun” appear in an incredible number of words and the sounds and spelling of the syllables often don’t seem all that different or easy to hear or remember.

“The Magic Number Seven, Plus or Minus Two” is a classic journal article from 1956 by George Miller (in Psychological Review 63 (2): 343–355) that shows we typically have to encounter a concept (or word) about seven times to recall it from long term memory.  If we encounter the word in different ways or in different contexts that helps storage and recall, but Miller’s research clearly makes the case that teachers must introduce new vocabulary to students several times, not simply once.
Good vocabulary instruction requires routines of practice and use.  One encounter with a word is usually not enough.  We often can’t drill all the vocabulary in a lesson at once because it would take too long. We must teach and practice a few words a time—and review of those few words.  For example, (a) preview some key content vocabulary items prior to a class lesson so that when students encounter the words later they will be familiar with them; (b) during the class recall these words, and others that students need to learn;  (c) at the end of a lesson, review some other words from the lesson; (d) then at the beginning of the next class, conduct another review, along with previewing some vocabulary from the new lesson.  In later lessons (e) “notice”  for students (that is, to call students attention to the word) when previously presented vocabulary reappears. On a regular basis (for example, weekly), do short, low-stake vocabulary quizzes. 

Avoid introducing new words in isolation.  Since use is a key to vocabulary retention and recall, knowing the words that tend to occur around the main word (which are called “collocations”) is a key to success.  We need to know the grammatical connections of words: “to pertain to,” and “the/a reason for”; idiomatic expressions (“it is hard for me” and not † “it makes me hard”), and simple (but arbitrary) conventions: “a raving lunatic” not a “shouting lunatic.” We call these combinations of words “lexical phrases” or “chunks.”  In some ways they are as important to providing structure to our speaking as grammar.  Think about classroom discussions that use lexical phrases like “I think that.....,”  “I’m not sure I agree...,”   “Isn’t it true that....?”  And “Another thing is....” These “chunks” are almost like “sentence frames” that learners can hang their contributions on to form complete thoughts.  When introducing new vocabulary make sure that students know--

(a) The context in which the word is used

(b) Its common grammatical connections in the sentence

(c) Expressions or phrases where the word commonly occurs. 

Teaching Vocabulary in relation to students’ age or need

· If students are learning English in a EFL setting; that is, in a setting where English is primarily a class subject and not an actual medium of communication, it makes the most sense to focus on the language and words that are used for having polite interactions with strangers, because if students ever use English communicatively, it will likely be to interact with strangers in cooperative ways.

· If students are in schools where English is a language of instruction, the focus needs to be on academic English, and the instruction in academic English needs to be as extensive as possible.  While it is relatively easy to learn to engage in polite, face-to-face interactions in another language (because so much of these interactions are conventional), learning the precise, nuanced vocabulary and structures of academic language can require years.  

· If students have a high school leaving exam or a college entrance exam to pass we have an obligation to provide them not only with the structures but also the vocabulary that they will likely encounter in these exams. 

· Elementary school students: For both cognitive and affective reasons, vocabulary instruction should focus on (1) language for interacting with other students and the teacher in the classroom and (2) concrete words that can be either shown (through images) or demonstrated.  The vocabulary should be age-appropriate and of high interest (animals, colors, objects of daily life, and objects in the classroom).   Because of younger students’ shorter attention spans, content should be introduced through a variety of short activities that are regularly recycled as learning routines.  Games, songs, and stories that repeat simple language structures are all effective young student learning routines.

· In secondary school settings, the primary focus remains on “English to interact politely with strangers” because if students ever need to communicate in English, they will be speaking to people they don’t know well. If it is expected that they will have courses taught in English when they get to college, then academic English cannot be neglected in secondary school. This is a crisis in some countries: the gap between the English competence that students have leaving high school and the English competence they need for courses in college is so great that entering students can flounder. Universities must give remedial courses.

Secondary school students, unlike elementary level students, can benefit from more decontextualized language learning methods and can learn, retain, and practice vocabulary in homework. However, since using words to solve real world problems is the best way to retain them, look to creating classroom tasks where students can use the language that they have learned to solve tasks.  For example, after learning the vocabulary of ratios and percentages, have students work in groups to describe the characteristics of their class: “45% of our class is female and half of them said reading was one of their hobbies.” 

Vocabulary is often taught as an aspect of another type of lesson (reading, grammar, writing, etc.) because learning a list of words, even if they are of high interest to students, can become repetitious.  There are only so many matching activities we can complete and only so many times we can “use a word in a sentence.”  We have to use vocabulary to be able to retain and recall it, so when preparing lessons on other language skills, decide (a) which vocabulary to teach,  (b) when to introduce them,  (c) how many words to introduce, and  (d) the best way to introduce them.

What vocabulary should we teach? 

Types of Vocabulary

1. One type of vocabulary to highlight is called “technical, content, or academic vocabulary.”  These are terms that students must know to understand the content and concepts of a lesson; for example “photosynthesis” in a botany lesson.  

2. A second type of vocabulary is high frequency words which are sometimes called “sub-technical vocabulary” or in U.S. K-12 classes, “toolbox words.”  These are words that indicate relationships between technical vocabulary items and include such words as “available,’ “justify,” and “impose.”  See Coxhead’s Academic Word List: http://www.uefap.com/vocab/select/awl.htm
3. A third category for instructional consideration is useful lexical phrases or chunks: under these circumstances, as we have seen, I’m sorry for……
Avoid introducing too many vocabulary items at once.   Five items are probably sufficient.  Otherwise you risk spending your entire lesson on vocabulary study.  What you can do is (a) to introduce some terms before the lesson to prepare students for what they will do (b) “notice” some vocabulary items (that is, call them to students’ attention) while discussing the lesson and (c) highlight five different items at the end of the lesson to remind students about them.

Help students develop vocabulary awareness. An easy pre-lesson activity which can be a regular class routine (a “do now” activity because the students “do it now” at the beginning of class when they first come in) is to provide students with content words from that day’s lesson and have them rate the words on the following scale:

1. I’ve never seen this word before.

2. I’ve seen this word but I don’t know what it means.

3. I’ve seen this word before and I think I know what it means (synonym or definition).

4. I know this word and I know what it means (synonym or definition).

5. I know this word and I can use it in a sentence.

Ways to practice vocabulary items.  “Listen and repeat” is important because we know that confidently pronouncing a word indicates that it will be stored well.   Other simple activities include matching (words to definitions, synonyms to antonyms),  fill in the blank, pictures representing the vocabulary item, “make up a sentence using _______,” and crossword puzzles. Total Physical Response (TPR) is an excellent way to introduce actions (that is, verbs).  Games like “Simon Says” and n “Jeopardy” are adaptable to vocabulary learning.  Asking students to invent dialogues or skits where they use as many vocabulary words as possible allows students to be creative and allows them to use the words in realistic contexts (be sure to give feedback to students!).  

Terms and Concepts in Vocabulary Instruction

1. Passive or Receptive Vocabulary vs. Active Vocabulary: Passive/Receptive Vocabulary consists of words that learners recognize when they hear or read them, but don’t use actively in their communication.  If vocabulary items are ones that students need to use, say, or talk about language with, we will want to provide more opportunities to practice and use the language.  If, however, we are considering the vocabulary that describes the legal inner workings of the national government, maybe a passive knowledge is sufficient. 

2. High or Low Frequency Vocabulary: We need to spend more time on high frequency language that students will encounter often.

3. Low and High Information Vocabulary.  An example of low information vocabulary is the word “chair.”  “Chair” is general and it can mean many things.  A word like “settee” or “chaise lounge” is high information as the term specifies a limited set of possible examples.  

Low information words are good to know because we can still communicate in another language even if our communication is somewhat general and vague.  However, high information vocabulary becomes increasingly important in academic or professional settings, so as learners advance in English proficiency, high information words become more important. 

4. Cognates and False Cognates: a cognate is a word that has a similar meaning in two languages.  A false cognate is a word that exists in two languages but has a different meaning in each language.  In English and French, “different” is a cognate, but “sensible” is a false cognate. In English “sensible” means “reasonable” but in French it means “sensitive.”

Cognates obviously make language learning much easier.  However when the language distance between two languages is relatively close, false cognates can be a common source of miscommunication.  If languages are more distant, there is less possibility of false cognate confusion. 

5. “Noticing” is the teacher act of calling to students’ attention to vocabulary items that students may not have paid attention to and may not yet in their active vocabularies.  If a teacher scaffolds a lesson well, there may be some words in the lesson that the students didn’t understand; but thanks to the teacher’s support, they had been able to participate in the lesson anyway.  Teachers need to develop a sense for identifying these words and calling them to the students’ attention:  “I just want to review some points in our reading today.  What does ‘rely on’ mean?  Can anyone use it in a sentence?  Good, good example.  Now what about ‘valid,’ what does that mean?” 
12 Aspects of Words We May Need to Know

Many people think that providing a definition demonstrates that someone knows a word.  However we know words in many ways and sometimes definitions (and the formal language of definitions) are not so helpful.  For example, a definition of “hot” could be difficult to provide on the spot, but providing the antonym “cold” would be natural and easy. 

We Know a Word When We Know--
1. Its pronunciation:  /Pһo-tһey-Doz/
             --to include its syllable and stress information:  (IIII-ta-ly)
Research suggests that our mental lexicon (a type of dictionary) is arranged according to the sounds of the words.  We store and access new words by their pronunciation. Being able to pronounce a word with confidence is therefore extremely important.  

2. Its spelling
3. Its part of speech (noun, verb, article, etc.)

4. Its  morphologically variant forms (apply, application, applicant, applied)

5. Its roots and affixes (trans = across; port = carry; tion = noun)

Affixes (prefixes and suffixes) can be:

· Inflectional: provide grammatical meaning; e.g., “ly” is usually an adverb.

· Derivational: provide meaning; e.g., ‘trans”=“across”

Learning roots and affixes is helpful for all students.  If there is considerable language distance between English and the students’ language, there will be fewer cognates. Roots and affixes can be a way for students with an “English distant language” to analyze, categorize and relate new words.

6. Its various definitions, including specialized technical meanings of general words such as “scaffold” which in educational contexts is a teaching technique, not a metal or wooden framework; similarly, “to boot” usually means “to kick,” but has the technical meaning of “turn on” for computers. 
7. Its grammatical and semantic restrictions (e.g, depend “on,” not “of”, prepositions must be followed by gerunds (by hiking), not infinitives (by hike), and cars can’t “murder”—and probably animals can’t murder, but human beings certainly can.

8. Its register and context: 

a. Register: level of formality– “to pee” is informal, “to urinate” is formal

b. Context: children say “to pee;” but when you’re out with the guys or girls at the bar you might well say “to piss.”

9. Its semantic field (that is, its synonyms and antonyms):  hot is like warm or burning but not like cold.  A thesaurus is organized by semantic fields.
10. Its collocations (words associated with it: hat collocates with shirt, shoes, pants, socks, etc., that is these words often occur together although they have no similarity of meaning because they are articles of clothing.   In another sense of collocation, “calculated” collates with “risk” in that “calculated risk” is a common cliché.  Similarly “make” and “mistake” collocate “make a mistake” but “do” and “mistake” do not (we don’t say, “do a mistake.”  In the same way,  “tell the truth” collocates, but “say the truth” does not. ) 

11. Its connotation (negative or positive—e.g., “stereotype” has a negative connotation for many).  Denotation is the opposite of connotation. Denotation is like the dictionary meaning of a word. Connotation is how a word makes people feel.
12.  Its translation in other languages that the learner knows.
	Handout 2: Sample Texts


Text 1: Where the Flowers Go
Once upon a time there was a god who lived in a beautiful heaven.  There were people, plants, animals, flowers, and many good things that lived on earth.

Earth was a good place and there was much to see, much to eat, and many things to do.

However, the flowers, admired for their beauty, were not happy.  They wanted more beauty.

The flowers said, “Earth is beautiful, especially because of us beautiful flowers, but can you imagine how beautiful heaven must be?  We who are beautiful should live in beauty!”

And so one night when all was sleeping, the flowers silently climbed up to heaven.

When the god saw the flowers and all their beauty, he was very happy.  When the flowers saw all the beauty of heaven they were very happy.  They said, “We have finally found our home.”

But on earth no one was happy.  The people missed the beauty of the flowers and they were said.   The bees with no nectar from the flowers to eat began to lose weight and die. The animals that hid in the flowers to sleep safely at night felt afraid.  Things were very bad.

So finally some wise men agreed to go up to heaven and talk to the god.  When the god heard the men he was sad.  He did not want the men to be sad.  He did not want the bees to die.   He did no want the animals to be afraid at night.  But the flowers were so beautiful that he did not want to live without them either.

The god thought.  Finally he said to the men, “You may gather all the flowers here you can carry and take them to earth.  Plant them and they will all grow and make new flowers.   However, every summer under the hot sun, the flowers will wither and die.  At that time they will come up to heaven and share with me their beauty when the sun shines hot and I will have great joy.  However when the hot summer time is finished and the rains come again, the flowers will then again return to men, to the bees and to the animals and share their beauty with them for a time too.”

And so it was that seasons began and to this day the flowers share all their incredible beauty both on earth and on heaven. 

______________________________
Note: This story is adapted from a myth of the Australian Aborigines.
Text 2: Hard Times for Hard Working Elephants

Elephants are still a part of the timber industry in a number of countries in Southeast Asia.  Myanmar has about five thousand working elephants.  Elephants are also still used in the rough terrain of northwest India.  The traditional role of the working elephant is in danger though.

Elephants are useful for clearing land and logging in remote areas.  But what happens when the land is cleared and the trees cut down?

The working elephants and their mahouts lose their jobs.  In Thailand, most of the rain forest has been destroyed and to save remaining forest areas, the government has banned all logging.

In 2000, the mahouts rode to Thailand’s capital, Bangkok, on their elephants and began protesting.  As a result, the government has taken steps to find work for the elephants. 

In order to protect the small areas of forest that remain, the elephants have been recruited for patrols.  Despite Thailand’s logging ban, illegal logging still occurs.  Elephants and mahouts on patrol in the forested areas help prevent illegal logging and gives them work to do.  
Text 3: States of Matter 
What do bricks, air and water all have in common?  They have matter.  That means they take up space.  There are three states of matter—solids, liquids, and gases.  To know what state of matter something belongs to, we have to think about its properties.  The properties we want to use are shape, mass, and volume.   Mass is how much matter something has, and volume is how much space that matter fills.

Solids, like a piece of wood, are easy to identify.  They have a definite shape, mass and volume.  Computers, balls, bricks are all solids.

Liquids do not have a definite shape, but they do have mass and volume.  Liquids can change shape by flowing.  Pour water into a glass and it fills the bottom of the glass perfectly.  The  same amount of liquid can look different if it is moved from one container (say a tall narrow container) to another (a low, wide container). 

Gases do not have a definite shape or volume.  Like water, gases will take the shape of a container they are put in.  However, if they are not in a container, they will expand indefinitely (and disappear).  Many gases, like air, cannot be seen. However they do have mass and this is why if you put air in a balloon it will expand.

To remember the three states of matter, think about water.  When it is frozen, it is a solid. However if the temperature rises above freezing, water becomes a liquid.  Then if you heat water to the boiling point, it becomes a gas.   
	Handout 3:  Example practice activities from a single text


The opening two paragraphs of Goodall’s “In the Shadow of Man” have been unpacked in terms of vocabulary study.  Obviously, no teacher would engage in all of these activities.  The activities provided here simply model the kinds of vocabulary instruction you can develop.  Obviously a sane teacher would never teach all 11 ways of knowing words in a single lesson.  This handout is meant only to illustrate how the 11 ways of know words COULD be taught—it’s a reference document!

In the Shadow of Man 





Jane van Lawick-Goodall 

The amazing success of humans as a species is the result of the evolutionary development of our brains which has led, among other things, to tool-using, tool-making, the ability to solve problems by logical reasoning, thoughtful cooperation, and language. One of the most striking ways in which chimpanzees biologically resemble humans lies in the structure of their brains. The chimpanzee, with the capacity for primitive reasoning, exhibits a type of intelligence more like that of humans than does any other mammal living today. The brain of the modern chimpanzee is probably not too dissimilar to the brain that so many millions of years ago directed the behavior of the first ape man. 

For a long time, the fact that prehistoric people made tools was considered to be one of the major criteria distinguishing them from other creatures. As I pointed out earlier, I have watched chimpanzees modify grass stems in order to use them to probe for termites. It is true that the chimpanzee does not fashion tools to "a regular and set pattern" -but then, prehistoric people, before their development of stone tools, undoubtedly poked around with sticks and straws, at which stage it seems unlikely that they made tools to a set pattern either. 

Adapted from “In the Shadow of Man” by Jane van Lawick-Goodall (Boston: Houghton Mifflin Company, 1971).

1. PRONUNCIATION AND SPELLING

                                           ___ 
      





             ____

Evolutionary          ev-vo-LU-shun-nar-y


chimpanzee      tchim  PAN   zee

                                    •    •             •       •    •




       •                  •

revolutionary

                                         ____






 ____

Behavior                  be   HAV  your



creature            CREE   tyour

                                     •                   •





                    •

(behaviour =British)





 nature
                                                                                                           culture
                                          __






    ___

Exhibit                      egz  ZI   bit



cooperative    Ko OP per a tiv

                                      •              •





 •            •   •   •

  example

  exaggerated

[SPELLING:  success]

2. COLLOCATION ACTIVITY

Work in groups to find as many words in this passage as you can that relate to EVOLUTION.  For example, evolution is a study in the field of biology, so “biology” is related to evolution.

Possible answers:  species, living today, creature, brain (structure), primitive, intelligence, mammal, modern, millions of years ago, ape man, tool stage, prehistoric, development

SYNONYMS:  Match the word in column A with its synonym in column B:

COLUMN A




COLUMN B

Amazing




Guide

Probe





Surprising

Reasoning




Demonstrate

Direct





Poke

Exhibit





Thinking
3. ANTONYMS

Find a word in the text that means the OPPOSITE of each of the following words

Similar 
______________________________

Failure
≠           ______________________________

Minor

_______________________________

Unlikely
_______________________________

Modern
 _______________________________
4. ROOTS AND AFFIXES

Evolutionary:     e = out;   vol =turn or develop;  tion = state of;   ary  = adjective

Educate = to lead OUT   reVOLVe = to turn around    delegaTION =state of representing   stationARY  = adj form of “state”

Primitive:  PRIM = first:  primary, primer,  primeval (before development),  

Biology:  BIO = life;  logy = study of,   biography,   symbiotic,  antibiotic








(same)           (against)

Prehistoric:  PRE = before:  prepare, previous, prenatal,   precede

Species:    SPEC = unique:   special,  specific,   specify

5. PARTS OF SPEECH AND DIFFERENT MORPHOLOGICAL FORMS

Complete the table below with the correct form.  If you see an * in a box it means that form does not exist.  After you finish, practice pronouncing the different forms with your teacher.

	ADJECTIVE
	NOUN
	VERB
	ADV

	
	
	develop
	

	
	
	*
	biologically

	
	behavior
	
	

	human
	
	*
	

	
	
	exhibit
	*


6.  SAME WORD, DIFFERENT MEANINGS

TO LIE “One of the most striking ways in which chimpanzees biologically resemble humans lies in the structure of their brains. 

A characteristic or feature (for example “the difference”) lies _______ means “the difference IS....”

OTHER MEANINGS OF “TO LIE”   

(1) To put one’s self in a position of horizontal rest:  “I was lying on the table when the doctor walked in.”

(2) To say something not true:   “He told a lie.”

(B) TO DISTINGUISH (noun = distinction)

“One of the major criteria for distinguishing them from other creatures.”

To mark or notice an aspect of something that makes it unique or different: “One of her distinguishing characteristics was that she had one blue eye and one yellow one.”

ANOTHER MEANING OF “DISTINGUISH”

To be renowned, cultured, elegant:  “He was a distinguished gentleman.”

(C) STRIKING: “One of the most striking ways that chimpanzees resemble humans is....”

notable, remarkable, obvious:   She had a striking beauty.  Everyone admired her.” 

ANOTHER MEANING OF “STRIKING”

To hit: “Please stop striking me about the head and shoulders.  It hurts.”

7. GRAMMATICAL RELATIONSHIPS

Make sentences using the following expressions.  Pay attention to the preposition.

Result of

Type of

Kind of

Capacity for

Reason for

A need for


Irregular Plurals (because they come from Latin)

1 criterion,           2 criteria




1 datum   2 data

1 phenomenon    2 phenomenon



1 curriculum   2 curricula

8. DEFINITIONS

A Criterion is one level of measurement or evaluation: “The produce doesn’t meet our criterion (notice only one!). 

A “regular and set pattern” is a predictable form:  Major Winton has a regular and set pattern to his morning routine.

A Termite is an ant-like creature that often eats wood and may make large dirt mounds or hills where they live.   

Complete the sentence below with these three words.  One word can be used twice.

______________________________________________  have a 
_____________________________________________ to their 

mating season.  The _______________________________ is the temperature inside the 

_______________________  mound.

9. REGISTER

FORMAL


INFORMAL

To Probe


To Poke

To Fashion


To Make

Prehistoric man

Ape man

To Lie in


To Be

Register Exercise:

They  (informal)  ________________  a chair from bark and branches.

He (formal)  _________________  the opening with his finger.

Their shared characteristic (formal) ____________________________ their sense of humor.

_______________________ is a negative term and not formal.

10. CONNOTATION

Goodall wrote this article to show that chimpanzee did make tools and in this sense they had one characteristic that had been attributed to humans only.     Many people did not want to accept that chimpanzees could make tools as well.  They did not want to be compared to apes.

Goodall emphasizes the similarities of chimpanzees and prehistoric humans by (a) comparing chimpanzee brains to brains of an “ape man” and later when discussing prehistoric people, instead of having them “probe” for termites they merely “poke around with sticks and straws.”  Both “ape man” and “poke around” are more derogatory terms suggesting that early humans not superior, that early people were “about the same” as the chimpanzees that Goodall respects and admires so much. 

11. LEXICAL PHRASES

1. One of the most striking/interesting/important ways that/in which.... (to note an important similarity or difference):  “One of the most interesting features of this report is the conclusions it makes about management difficulties.”

2. ....which among other things...... (to introduce a more important aspect or idea among others:   “I lost my wallet, which among other things meant that I couldn’t show my driver’s license when the policeman stopped me. “

3. As I pointed out earlier (reminding of an earlier observation) : “As Dr. Marks pointed out earlier,  human intelligence has evolved over time.” 

4. For a long time/For so many years/ For hundreds of years/ For a week ( expresses duration)

5. The fact that_______   suggests a consequence or outcome:  “The fact that she was crying made me think that she was sad.”

Now, work in your group to come up with at least one sentences using each lexical phrase. 

Trainer Note for Activity 2, Collocation: Possible answers include:  species, living today, creature, brain (structure), primitive, intelligence, mammal, modern, millions of years ago, ape man, tool stage, prehistoric, development.

	Trainer Material 2:  Solutions to Classroom Vocabulary Activities
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[image: image1.emf]Different Forms of the Same Word

ADJECTIVE NOUN VERB ADV

develop

* biologically

behavior

human *

exhibit *

Complete the table below with the correct form.  If you 

see an * in a box it means that form does not exist.  

After you finish, practice pronouncing the different 

forms with your teacher.


Developmental   Development   ____________   Developmentally

Biological    Biology    *   __________________

Behavioral  _________   Behave     Behaviorally

__________   human   *    humanly

Exhibited   exhibit   ________    *
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[image: image2.emf]Parts of Speech (2 activities)

1. Label the Parts of Speech of each word in the sentence below:

• Volcanoes that erupt regularly are known as active 

volcanoes.

2. Match the words below with their parts of speech: 

• Nation Adjective

• Carefully Preposition

• Listen Verb

• Advice Adverb

• At Noun


1.  Noun relative pronoun verb  adverb auxiliary verb verb (past participle) adjective noun

2. Nation—Noun

Carefully-- Adverb    Listen—Verb   Advice—Noun  At—Preposition
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[image: image3.emf]Roots and Affixes

ROOTS AND AFFIXES

•

Evolutionary:

e = out;   vol =turn or develop; tion = state of;   

ary = adjective.  revolve, involve

•

Primitive:

PRIM = first:  primary, primer, 

•

Biology:

BIO = life;  logy = study of,   biography, antibiotic

•

Prehistoric:

PRE = before:  prepare, previous, prenatal,  

•

Species:

SPEC = unique:   special, specific,   specify

Match the prefixes with the words to make opposites: 

Prefixes

dis, il, ir, im, in, mis un

Verbs

appear, believe, do pack, 

qualify, understand

Adjectives

comfortable, correct, 

honest, legal, patient

responsible


The upper part is an example of how you would teach roots and affixes: show the meanings of each and how those roots and affixes appear in other words

The answers to the activity below are:  disappear, disbelieve undo unpack disqualify misunderstand, uncomfortable, incorrect, dishonest, illegal impatient, and irresponsible.
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[image: image4.emf]Teach Synonyms and Antonyms

• Similarities and opposites form conceptual 

frameworks to organize word knowledge.

SYNONYMS:  

Match the word 

in column A with its synonym 

in column B:

COLUMN A COLUMN B

Amazing Guide

Probe Surprising

Reasoning Demonstrate

Direct Poke

Exhibit Thinking

ANTONYMS

:  Find the word that is

the OPPOSITE of each word.

Similar ≠ ___________________

Failure ≠ ___________________

Minor ≠   ___________________

Unlikely ≠ __________________

Modern ≠___________________


MATCHING: amazing-surprising, probe-poke, reasoning-thinking, direct-guide, exhibit-demonstrate

ANTONYMS:  similar-different, failure-success, minor-major, unlikely-likely, modern-old fashioned/out of date, obsolete
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[image: image5.emf]Teach Multiple Meanings of Words

• Many words have more than one meaning. The 

appropriate meaning often depends on specific 

contexts where the word appears.

• If you were teaching high beginner students how to 

carry out an experiment in Science, and a student 

said, “Teacher, what’s “STEP?” which meanings 

below would you teach (& how would you teach 

them?)

stair STEP

take a STEP

STEP in a process

foot STEP

STEP Mother

just a STEP away

STEP up production


Obviously you would teach “STEP” in a process and you would give an example like, “First you…., Next you…Then you…”  I would also teach “take a step” (and simply “to step”) so that students would know that literal meaning as well. I would not teach any of the other meanings to this level of students. Esp. in the middle of a lesson on a different topic. 
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[image: image6.emf]Teach Collocations

• Complete the Noun Stars with “example words.”

vegetables

pastime

family

ADJECTIVES NOUNS

mathematical poet

major journal

entire misunderstanding

private breakthrough

prize winning exercises


For the noun stairs students would come up with words that are examples of each of the categories in the middle of the stars.

For the exercise, the answers are:  mathematical exercises, major breakthrough entire misunderstanding, private journal (as in a diary), and prize winning poet.  Private misunderstanding, prize-winning journal and mathematical breakthrough are also possible.
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[image: image7.emf]Some Other Common Ways to 

Practice Vocabulary

• Listen and repeat 

(work so students can  pronounce intelligibly)

• Fill in the blank

• TPR 

• Games

• Use the word (correctly) in a sentence

• Matching 

(synonyms, antonyms, or words to definitions)


Fill in the blank:  in sentences, perhaps in a dialogue written out so that the students can practice guessing which of the new words they’ve learned fit which context.

On Games—make the participants do the work: have them come up with two games to practice vocabulary

TPR is very good for verbs and actions. 


















Language Distance - a Personal Anecdote


As a learner of French, I never had to learn the French word “important.”  I simply had to pronounce it slightly differently.  When learning Korean, it was six months before I had enough of a base to learn the Korean word for “important.” And on top of that, the word for “important” in Korean is not an adjective but a verb. To this day, I’m not entirely confident using this word for a simple concept like “important.”








Translation








meaning





Grammar 


forms





WORD





spelling





pronunciation





Morphological forms








�George A. Miller. “The Magical Number Seven, Plus or Minus Two: Some Limits on our Capacity for Processing Information.” Psychological Review (1956), Vol. 63, No. 2: 81-97.   
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Parts of Speech (2 activities)

1. Label the Parts of Speech of each word in the sentence below:


Volcanoes that erupt regularly are known as active 

volcanoes.



2. Match the words below with their parts of speech: 


Nation			Adjective

Carefully			Preposition

Listen			Verb

Advice			Adverb

At				 Noun
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Parts of Speech (2 activities)






Teach Synonyms and Antonyms

Similarities and opposites form conceptual frameworks to organize word knowledge.



SYNONYMS:  Match the word 
in column A with its synonym 
in column B:

 

COLUMN A	COLUMN B

 

Amazing		Guide

 

Probe		Surprising

 

Reasoning	Demonstrate

 

Direct		Poke

 

Exhibit		Thinking





  ANTONYMS:  Find the word that is
  the OPPOSITE of each word.

 

   Similar ≠ ___________________

 

 

   Failure ≠ ___________________


 

   Minor ≠   ___________________

 

 

   Unlikely ≠ __________________


 

   Modern ≠___________________
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Teach Synonyms and Antonyms

e






Teach Collocations

Complete the Noun Stars with “example words.”



vegetables



  pastime



  family

		ADJECTIVES		NOUNS

		mathematical		poet

		major		journal

		entire		misunderstanding

		private		breakthrough

		prize winning		exercises
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‘Teach Collocations






Some Other Common Ways to Practice Vocabulary

Listen and repeat 
(work so students can  pronounce intelligibly)


Fill in the blank


TPR 



Games


Use the word (correctly) in a sentence



Matching 
(synonyms, antonyms, or words to definitions)
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Teach Multiple Meanings of Words

Many words have more than one meaning. The appropriate meaning often depends on specific contexts where the word appears.





If you were teaching high beginner students how to carry out an experiment in Science, and a student said, “Teacher, what’s “STEP?” which meanings below would you teach (& how would you teach them?)



    stair STEP

    take a STEP

    STEP in a process
foot STEP
STEP Mother
just a STEP away
STEP up production
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Teach Multiple Meanings of Words






Roots and Affixes

ROOTS AND AFFIXES 

Evolutionary:     e = out;   vol =turn or develop; tion = state of;   ary  = adjective.  revolve, involve

Primitive:  PRIM = first:  primary, primer, 

Biology:  BIO = life;  logy = study of,   biography, antibiotic

Prehistoric:  PRE = before:  prepare, previous, prenatal,  

Species:    SPEC = unique:   special, specific,   specify




Match the prefixes with the words to make opposites: 




		Prefixes		dis, il, ir, im, in, mis un		

		Verbs		appear, believe, do pack, qualify, understand		

		Adjectives		comfortable, correct, honest, legal, patient
responsible		
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Roots and Affixes.






Different Forms of the Same Word

		ADJECTIVE		NOUN		VERB		ADV

						develop		

						*		biologically

				behavior				

		human				*		

						exhibit		*



Complete the table below with the correct form.  If you see an * in a box it means that form does not exist.  After you finish, practice pronouncing the different forms with your teacher.





Parts of Speech (2 activities)

1. Label the Parts of Speech of each word in the sentence below:


Volcanoes that erupt regularly are known as active 

volcanoes.



2. Match the words below with their parts of speech: 


Nation			Adjective

Carefully			Preposition

Listen			Verb

Advice			Adverb

At				 Noun





Roots and Affixes

ROOTS AND AFFIXES 

Evolutionary:     e = out;   vol =turn or develop; tion = state of;   ary  = adjective.  revolve, involve

Primitive:  PRIM = first:  primary, primer, 

Biology:  BIO = life;  logy = study of,   biography, antibiotic

Prehistoric:  PRE = before:  prepare, previous, prenatal,  

Species:    SPEC = unique:   special, specific,   specify




Match the prefixes with the words to make opposites: 




		Prefixes		dis, il, ir, im, in, mis un		

		Verbs		appear, believe, do pack, qualify, understand		

		Adjectives		comfortable, correct, honest, legal, patient
responsible		







Teach Synonyms and Antonyms

Similarities and opposites form conceptual frameworks to organize word knowledge.



SYNONYMS:  Match the word 
in column A with its synonym 
in column B:

 

COLUMN A	COLUMN B

 

Amazing		Guide

 

Probe		Surprising

 

Reasoning	Demonstrate

 

Direct		Poke

 

Exhibit		Thinking





  ANTONYMS:  Find the word that is
  the OPPOSITE of each word.

 

   Similar ≠ ___________________

 

 

   Failure ≠ ___________________


 

   Minor ≠   ___________________

 

 

   Unlikely ≠ __________________


 

   Modern ≠___________________
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Teach Multiple Meanings of Words

Many words have more than one meaning. The appropriate meaning often depends on specific contexts where the word appears.





If you were teaching high beginner students how to carry out an experiment in Science, and a student said, “Teacher, what’s “STEP?” which meanings below would you teach (& how would you teach them?)



    stair STEP

    take a STEP

    STEP in a process
foot STEP
STEP Mother
just a STEP away
STEP up production
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Teach Collocations

Complete the Noun Stars with “example words.”



vegetables



  pastime



  family

		ADJECTIVES		NOUNS

		mathematical		poet

		major		journal

		entire		misunderstanding

		private		breakthrough

		prize winning		exercises







Some Other Common Ways to Practice Vocabulary

Listen and repeat 
(work so students can  pronounce intelligibly)


Fill in the blank


TPR 



Games


Use the word (correctly) in a sentence



Matching 
(synonyms, antonyms, or words to definitions)
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Different Forms ofthe Same Word






