
	Session: Bed Net Distribution 1


	Sector(s):
	
	Health

	Competency:
	
	Advance household and community health

	Training Package:
	
	Malaria Prevention and Control

	Terminal Learning Objective:
	
	Advance household and community health

	
	
	

	
	
	

	Session Rationale:  
	
	This session is the first of three sessions that will enable Volunteers to support bed net distributions in their communities

	Target Audience:  
	
	Volunteers in IST

	Trainer Expertise:
	
	Trainer should have a good working knowledge of malaria prevention and bed net distribution generally

	Time:  
	
	150 minutes  

Facilitators or Training Managers may choose to schedule a break after Application 1 (50 minutes) or after Application 2 (105 minutes)  

	Prerequisites:  
	
	Medical Session: Causes and Prevention of Malaria

Introduction to Malaria Prevention: Parts 1 and 2 

Behavior Change Activity Planning



	Version:
	
	Apr-2012

	Contributing Posts:
	
	PC/Senegal



	Session:  Bed Net Distribution 1

	Date:  [Pick the date]
	Time:  X mins
	Trainer(s):       

	Trainer preparation:
1. Prior to this session, assign participants to read Handout 6: AMP Toolkit Chapter 3: Planning

2. Print out and cut up the role play prompts from Trainer Material 3.  

3. Post Adaptations: Adapt, edit or supplement wherever there are blue highlighted post adaptations indicated.
Materials:
· Equipment
1. PowerPoint projector and screen

2. flipchart paper
3. markers
· Handouts
Handout 1: I don’t want to use my net because…
Handout 2: AMP Toolkit Chapter 3: Planning (refer to separate PDF file)

Handout 3: Distribution Timeline (refer to separate PDF file)

Handout 4: Important Factors in Ensuring Accurate Counts 
Handout 5: Full set of bed net distribution images for each participant (refer to separate PDF file)

Handout 6: Bed net census forms
· Trainer Materials
Trainer Material 1: PowerPoint (refer to separate PowerPoint file)

Trainer Material 2: I don’t want to use my net because…  (Answers)
Trainer Material 3:  Role play prompts


	Session Learning Objective(s): 

1. Having identified false statements about malaria, insecticides and resistance, participants will roleplay a conversation with adversarial community members and accurately and effectively respond to challenges about insecticide safety and resistance, and the benefits of universal bed nets in comparison to targeted use.

2. Having read AMP Toolkit Chapter 3: Planning participants, working in small groups, will correctly sequence the steps of a bed nets distribution campaign.
3. Having identified Peace Corps’ niche in bed net distribution activities, participants will list at least eight concrete actions they can take to engage or prepare for engagement in bed net distribution efforts at their sites.  
4. Provided with a bed net census form, working in pairs, participants will identify five key concerns and potential solutions in relation to obtaining an accurate count.



	Phase / Time /
Materials
	Instructional Sequence

	Motivation 1
10 mins

Trainer Material 1:  PowerPoint Slide 2

Trainer Material 1:  PowerPoint Slide 3: 

Trainer Material 1:  PowerPoint Slide 4 - 6: 
	Why bed nets? Why now?

Participants are given a broad overview of the content of all three bed nets sessions and are introduced to the learning objectives for this session.  Participants are also introduced to the importance and effectiveness of bed nets and examples of successful Peace Corps engagement with bed net distributions.

1. Give an overview of the training sessions and their purpose. Say, “In the three Introduction to Bed Net Distribution sessions, you’re going to learn more about why bed nets are an important tool in malaria prevention, how they prevent malaria and how to effectively work with mass bed net distribution campaigns to make them more effective.”  
“Much of the focus will be on the logistics of bed net distribution.  We will also discuss behavior change communication, and how you can help your communities understand the importance of using their bed nets to keep themselves safe from malaria.”

2. [SLIDE 2]:  Refer to the learning objectives for this session and ask participants if they have any questions before proceeding. 

3. [SLIDE 3]:  Introduce bed nets as one of the key elements of Malaria Prevention and a strategic focus of Stomping Out Malaria in Africa. Mention the following: 
· LLINs are one of the four cornerstones of the WHO’s malaria prevention strategy

· Over the past ten years LLIN production has increased dramatically (from 30 million to 150 million between 2004-2009 alone)

· Ensuring Universal Coverage of bed nets (along with malaria education) in all Peace Corps work zones is one of the three goals of Stomping Out Malaria in Africa
4. Ask, “What do you know about bed nets and how effective they are?”  
Note: 

Make sure that the following key point is mentioned:  

· WHO calls LLINS, “The most effective malaria prevention strategy”

5. [SLIDE 4]:  Briefly describe evidence of the effectiveness of bed nets.  Say, “Various studies have shown that: 
·  Insecticide Treated Nets (ITNs) reduce child mortality from all causes by 17% on average compared with no nets.
· ITNs reduced clinical episodes of uncomplicated malaria caused by Plasmodium falciparum and P. vivax by 50% and reduce incidence of severe malaria by 45% 

· Use of ITNs increased mean birth weight by 55 g, reduced low birth weight by 23%, and reduced miscarriages/stillbirths by 33% in the first to fourth pregnancies.  Placental parasitaemia was reduced by 23% in all pregnancies 


6. [SLIDE 5]:  Briefly describe any country-specific studies that might be relevant here.    
Post adaptation:
Post should add country-specific data information here.   One good source of this data is at 

http://www.fightingmalaria.gov/countries/profiles/index.html
7. [SLIDE 6]:  Briefly describe successful malaria prevention activities both regionally and at post.

Post adaptation:  

Posts need to insert information in #6 above that guides the facilitator in terms of the important information to present.   We strongly suggest a bulleted list of key points.  Posts should adapt Slide 6 to include country-specific activities.


	Information 1

15 mins

Trainer Material 1:  PowerPoint Slide 7: 

Trainer Material 1:  PowerPoint Slide 8: 
Trainer Material 1:  PowerPoint Slide 9
Trainer Material 1:  PowerPoint Slide 10:

Trainer Material 1:  PowerPoint Slides 11-12

Trainer Material 1:  PowerPoint Slides 13-14

Trainer Material 1:  PowerPoint Slides 15-16

	Review basics of mosquito lifecycle, the community effect, and insecticide safety.

Participants review the basics of the mosquito lifecycle and examine safety issues around the use of insecticides.

1. [SLIDE 7]:  Say, “Look at the four true/false questions on the screen.  Don’t answer them just yet.  Think for 30 seconds and be ready to tell me the correct answer”.  
1) Malaria is transmitted by anopheles, culex, and aedes mosquitoes (a) true or (b) false?
2) The malaria-transmitting mosquitoes take blood meals between 4 and 8 pm. (a) true or (b) false?

Post adaptation:  

Edit the answer to question 2 above to ensure that is true at post.  

3) After taking a blood meal many malaria-transmitting mosquitoes rest on the upper third of interior walls in order to digest (a) true or (b) false?

4) Mosquitoes take blood meals in order to provide energy for egg laying.  (a) true or (b) false?

Note:  

Answers for the questions above:  1)b  (Only anopheles) 2)b (between dusk and 1:00 and 2:00 am) 3)a TRUE  d)a TRUE

Elicit answers, calling on participants at random.  If there is uncertainty, briefly clarify and tell them you’ll ask them again at the end of the session.  Make a note to yourself to do so.

Note: 

Frequent recall of new information is necessary to ensure long-term retention.  Asking participants to recall new information at frequent intervals is an important instructional strategy.  

2. [SLIDE 8]:  Elicit or describe what attracts mosquitoes to human targets.  

Note: 

Elicit or mention the following key points:  

· CO2, and body odors (especially from the feet)

· Some people produce more of the chemicals that attract mosquitoes.

· Pregnant women produce more attractive chemicals

· The odors tend to waft up through the eaves of houses – which is why mosquitoes arrive at the top rather than the side of bed nets.

3.  [SLIDE 9]:  Describe differences in mosquito behavior among different species of mosquito from the genus anopheles

Note: 

Elicit or mention the following key points:  

· Exophagic (feeds outdoors) versus endophagic (feeds indoors)

· Exophilic (likes to rest outdoors) versus endophilic (likes to rest indoors)

· Anthrophilic (likes to feed on people) versus zoophilic (feeds on animals)

· Different breeding grounds (different levels of preference for clean water over dirty, etc.

Post adaptation: 

Briefly comment on the specific mosquito species you have in your country. Information available at http://www.map.ox.ac.uk/explore/countries 

4. [SLIDE 10]:  Ask, “What is the community effect?”  Elicit participants’ definitions and clarify if necessary.  

Note:  

Over 80% coverage with nets creates a ‘community effect’ which decreases the population of mosquitoes (the vector population). At 80% coverage and beyond there is a significant decline in the number of cases and a significant increase in per net prevention at a community scale.  
Ask, “How does the community effect influence our strategic thinking with regards to bed net distribution?”    Elicit participants’ suggestions and clarify if necessary.    
Note: 

Make sure the following key points are mentioned:  

· Lower levels of coverage lead to deflection.  In other words, the malaria rate stays the same because the mosquitoes are forced to feed on others in the community. 

· Using malaria prevention strategies that create a ‘community effect’ reduces demand on the health system and frees health system resources to deal with other health concerns.  

· People often undervalue goods with significant externalities.  In other words, when the benefit of a behavior or purchase falls largely to others, people tend not to value the behavior or purchase highly.  Studies have shown this to be true of bed nets even though the benefit is great for the community as a whole if everyone uses them.

· WHO recommends free or heavily subsidized distribution of bed nets.
5. [SLIDES 11-12]:  Tell participants that the following insecticides are used in bed nets:  

· Deltamethrin synergists (Piperonyl Butoxide)
· Alpha-cypermethrin

· Permethrin

Describe to participants how these insecticides kill mosquitoes, including ‘kill time’.  Briefly describe how holes in bed nets affect their effectiveness.

Note: 

Elicit or mention the following key points:  

· All pyrethroids are nerve toxins

· They kill mosquitoes in about seven to nine minutes

· Insecticide is incorporated into or coated on the net
· Small holes don’t significantly decrease the effectiveness of a net.  It takes time for mosquitoes to find holes and they are often killed by the insecticide before it can do so.   
6. Ask participants, “How do you feel about advocating insecticide use?”  Briefly elicit a very few brief responses including key reservations if participants have any.
Note:

This should take no longer than two minutes.  We acknowledge that many participants will be opposed to insecticide use, but the goal is to acknowledge these concerns rather than to discuss them at any length.  You may need to say “I hear your concerns and we can discuss them in Session X or after this session or I think the following information will be useful to you” or other similar strategy.  
7. [SLIDES 13-14]:  Describe to participants the personal and environmental safety of the insecticides used in bed nets, emphasizing the testing and safety assurance program WHOPES.  
Note: 

Elicit or mention the following key points:  

· All LLINs and IRS chemicals are certified by WHOPES in a stringent certification process

· All chemicals uses are safe receiving a Moderate toxicity rating from the WHO

· Environmental impact is minimal because the chemicals bind with the soil and degrade relatively rapidly rather than leach into groundwater

Ask, “If the choice for you and your family was between insecticide impregnated bed nets or the risks of malaria, which would you choose?  Why?” 

8. Say, “Can anyone please define insecticide resistance?”  Briefly elicit a definition and clarify that there are degrees of resistance.  

9. [SLIDES 15-16] Briefly explain that although mosquitoes may develop resistance to the insecticides used in bed nets, this does NOT mean that bed nets are ineffective

Note: 

Elicit or mention the following key points:  

· Resistance is not an on or off concept – there are degrees of resistance

· KDT50 is a standard measure of the effectiveness of an insecticide and changes in KDT50 measure degrees of resistance

· A net is still a physical barrier

· New chemicals are currently being tested for use in nets

· Don’t believe the hype

Note:

The focus here should be on explaining to volunteers why the alarmist literature they may see online about mosquito resistance does NOT mean that bed nets are ineffective



	Practice 1
10 mins

Handout 1: I don’t want to use my bed net because…

Trainer Material 2:  I don’t want to use my bed net because…

(Answers) 
	Identifying, correcting and planning a response to false statements
Participants will identify and correct false statements about malaria, insecticides and resistance and plan appropriate responses to community members who make these statements.

1. [SLIDE 17] Hold Handout 1 so everyone can see it and refer to Slide 17.  Say, “You’re going to have three minutes to look at the following statements from members of your community.  Identify and correct the statements that are false.”  Distribute Handout 1 and ask participants to start.  Remind them of the time limit.  After three minutes, call on participants at random for the answers.  Briefly discuss any that they get wrong.  

Post Adaptation:  

Review Trainer Material 2 and ensure the responses are culturally appropriate to the post and the malaria situation in the country.
2. Tell participants that you would like them to imagine that they are talking to a community member who makes these statements.  Ask them to work in pairs to think of an appropriate response to each statement.  

Note:

If time is limited, ask half the group to work on even numbered statements and the other half to work on odd-numbered statements.  When they roleplay responses in the next stage, make sure they work with a different partner so that they hear the responses that the other pairs thought of.


	Application 1

15 mins

Trainer Material 3: Roleplay Prompts


	Roleplay: Persuading community members to use bed nets appropriately.  
Participants will roleplay a conversation with adversarial community members and accurately and effectively respond to challenges about insecticide safety and resistance, and the benefits of universal bed nets in comparison to targeted use.

1. Ask participants to imagine they are going to have a conversation with a community member who doesn’t want to use bed nets.  Tell participants who will be the community member and who will be the Volunteer.  Give them the roleplay prompts from Trainer Material 1.
2. Tell them to take one minute to look at the roleplay prompt and ask them to think about what they might say.  Encourage them to use local language if their partners speak the same language.  Say, “Remember the Behavior Change session from PST?  Use what you know about behavior change PER factors to help you plan what to say”. 
Note:

Behavior change PER factors are Preparing, Enabling and Reinforcing.  
Post Adaptation: 
If your post has more than one local language, try to group participants so that they speak the same local language.  

3. Tell participants they will have five minutes and then they will switch roles.  Ask them to start the roleplay.  As they do, listen and take notes on each participant’s performance in terms of the following: 
· accuracy of technical information
· appropriate strategies for persuading community members
4. After four minutes, tell them they have only one more minute.  After five minutes, stop them, even if the roleplay is not finished and ask them to switch roles.  Repeat #3 above.

5. At the end of the roleplay, praise their efforts, and ask them if they feel prepared to have these kinds of conversations with community members.  Briefly respond to any comments or concerns they might have.  
6. Correct any inaccuracies of technical information that you overheard and comment both encouragingly and critically about the appropriacy of strategies for persuading community members.

Note:  

This activity assesses session learning objective 1.  



	Information 2

10 mins

Handout 2: AMP Toolkit Chapter 3: Planning

Flipchart paper


	Activate Content of Reading Assignment

Because reading alone is not sufficient for learning a highly technical topic, participants will activate the knowledge they learned from the pre-reading in order to recall and apply key elements. 

1. Tell participants that they are going to do a task that calls on the information from the reading assignment Handout 2: AMP Toolkit Chapter 3 and that you want them to take a few minutes to recall the key steps in bed net distribution.
2. Say, “Work with a partner or a small group and list all the steps of the planning process that you can remember.  I’ll give you five minutes.”
Note:

As participants do this, listen to their conversations in order to get a sense of how accurate they are.    Be aware of any participants who are not contributing to the conversation or reading instead of talking with a partner.  This may indicate that they did not do the assigned reading and therefore might need more support.  

3. Tell them to stop after five minutes and get them to call out the steps as you write them on a flipchart.  Avoid putting them in chronological order.  This is something that they will do later in the Practice stage.  

Note:

Elicit or list as many of the following steps or concepts as possible.  Add any major steps that are omitted.   

· Macroplanning
· Quantification of beneficiaries, HR needs, materials

· Planning for the logistics chain – warehousing, transportation agents, forms and processes (waybills)
· Microplanning
· Beneficiary Identification

· Local transportation logistics
· Training Materials Development
· Training of Trainers (Regional)

· District Level Training

· Health Facility level training

· Training Microplanning facilitators
· Procurement

· Shipping Logistics
· Customs Clearance

· Warehousing (National, Regional, at Distribution Points)

· Transportation

· Develop Communication Messaging

· Pre-Test Campaign Messages
· National Communication Campaign
· Briefing of Journalists

· Mass Media Outreach

· National Level Social Mobilization

· IEC
· Social Mobilization for HH Registration

· Social Mobilization for Distribution

· Official Campaign Launch
· Distribution

· Hang Checks

· Budgeting (Macro and Micro)

· Household Registration

· Data Aggregation

If participants start going in chronological order, either steer them away from this by asking a question to elicit other, non-sequential stages, or simply write the steps on the flipchart at random.
Note: This activity assesses session learning objective 2.  



	Practice 2

20 mins
Handout 3: Distribution Timeline
PowerPoint Slides  19-24
	Bed Net Distribution Logistics &  Methodology
Participants will deepen their understanding of the planning steps by thinking about the logical sequence.  

1. Show participants the distribution timeline handout and say, “You have five minutes to try and complete this timeline with the planning steps in the correct order.  This task will be much easier if you work down each of the threads one by one rather than try to do all four at once.  This is an opportunity for you to deepen your recall of these steps and to think through the logical sequence.  Please do it on your own, but don’t worry if you’re not sure.  We’ll work together as a group later to confirm the sequence.  Any questions before you start about what I want you to do?”
Note:

These are the steps that should be on the flipchart.  
2. Pass out Handout 3: Distribution Timeline and respond briefly to any questions about what you want them to do.  Avoid any questions about the steps or anything that is not related to the activity.  Ask participants to start.  Remind them that they have only five minutes.  

Note: 

It is useful for each of the participants to do this task individually before working as a group.  By looking over their shoulders, you as the facilitator will be able to assess their ability and confidence with this task.  In so doing, s/he will be better prepared to address any weaknesses at a later point.  
3. After five minutes stop them and put them into small groups of three or four.  Say, “Now work together to compare and complete your timelines.  You have five minutes”.
Note:

The objective of this activity is to encourage participants to think more deeply about the interdependencies of the distribution cycle and complex action planning.  It should also provide a visual representation of the entire bed net distribution process. Allow approximately 10 minutes for this activity.
4. [SLIDES 19-24]  Ask the small groups to stop work.  Ask participants to compare their sequence with the sequence you show them on the slide and to correct any inaccuracies.  Discuss any major concerns before moving on.  

Note:

The timeline on the slide is considerably more complicated than that which the participants prepared in their groups.  The objective of this activity is to ensure that their timeline is accurate, but also to ensure that participants are exposed to the considerable complexities of a bed net distribution campaign and how much planning is involved over a long period of time.  You will want to recognize participants’ anxiety about the details and assure them that they don’t need to understand this in any detail at this point, but they do need to clearly understand that bed net distribution is a very complex affair.  



	Application 2
25 minutes

Flipchart 

markers—three different colors


	Identifying Peace Corps’ Niche

Participants will combine their knowledge of the entire bed net distribution process with their knowledge of their host communities and partners to identify concrete actions they will take on return to site to enable them to engage in bed net distribution activities.

1. With the completed timeline visible, tell participants that they are going to vote on what they think will be the most challenging steps in the process.  Each participant gets three votes.  Say “Now that we’ve looked at the entire process of bed net distribution, we’re going to focus on those areas that are the most challenging.  Take a look at all the steps in the timeline that we’ve drawn up.  We’re going to vote on which you think are the ‘most challenging’.  Each of you will get three votes, so on your own take a minute to choose which three you think will be the most challenging.”  Wait one minute while participants do this then ask, “Who voted for step #1? Who voted for step #2?, etc..”
Note:  
The voting process for all three (i.e., steps 1 – 4 in Application 2 )should take no more than ten minutes.

2. Underline the three steps that get the most votes for “most challenging”.  

3. Repeat the process, but, this time, ask participants to vote on which steps afford the “greatest opportunity” for PCVs to make a difference.  Underline in a different color the three steps that get the most votes for “greatest opportunity”.
4. Repeat the process a third time and underline in a third color the three steps in which participants believe that PCVs have had the “most success at post”.  If there is a difference between what participants believe is the greatest opportunity for PCVs to make a difference (#3 above) and what they have actually had most success at,  ask participants why they think this is the case and briefly discuss this, clarifying the reasons why particular kinds of interventions are more effective than others. 

Post adaptation: 
Facilitators should identify in advance the main ways in which Volunteers can contribute to bed net distribution at post and note them here.

5. Tell participants that they will now focus on what they can do to support bed net distribution efforts at their site.  Tell them, “If they are aware of existing bed net distribution efforts, what concrete steps can you take to support them?  If you are not aware of existing bed net distribution efforts, what do you need to find out?  Take about five minutes and make a list of ten concrete actions that you will do to engage in bed net distribution efforts in your region or at your site”.  Elicit a few examples then ask them to work in pairs to list possible actions.  Tell them that their lists don’t have to be the same, but it’s OK if they are.
Note: 

For example, a participant might suggest that s/he will ask his/her counterpart about the history of net distribution in the region.  For example, a participant might suggest that s/he will plan to do a census in his/her village because s/he suspects that the region is underserved.  For example, a participant might suggest that s/he will go to the local health office in the nearby town to find out who the person in charge of bed net distribution is. 
Note: 

This activity assesses session learning objective 3.  

6. After ten minutes, tell participants that you want them to take five minutes to share their ideas with the group.  Encourage them to borrow each others’ ideas.  Elicit their suggestions and comment briefly.

Note: 

Try to avoid getting into any major discussions at this point.  The purpose of this activity is that participants can go back to site with a list of concrete actions that they can do in relation to bed net distribution.  



	Motivation 3

5 mins
	Problems of counting and definitions

Participants will reflect on the culture of their sites and identify ways in which this might affect household registration

1. Say, “We’re going to take a look at bed net census taking and issues that might affect household registration.  Has anyone here asked their host family to count the number of infants they have? Has anyone asked about the number of people living with the family?  How would you go about counting sleepers?   

Note:

The objective is to get participants to discuss how counting and getting consistent definitions can be difficult in the local context, and to engage their familiarity with their host communities.  

Post adaptation:
Post should list here issues that might be relevant at post or in particular regions and facilitators should be sure to mention them, including the cultural issues surrounding the counting.
2. Ask participants how they would explain the following concepts to people from their village in local language, “household”, “sleeping area”.  Ask, “Is there a word in local language which captures the idea of sleeping area including both beds and mats on the floor where someone might sleep?”  In eliciting their replies, comment on how local languages don’t always have a clear term for these concepts.  

Post Adaptation:  

When possible, identify the local vocabulary items and encourage participants to write these down.  When it is not possible to identify the local language vocabulary items, tell participants that these are important terms and encourage them to ask local community members to find out what words they would use.  



	Information 3
15 mins
Handout 4: Important Factors in Ensuring Accurate Counts   

	Household Registration

Participants will learn about specific challenges in household registration and techniques for addressing them.

1. Say, “We have to be smart about how we ask for counts of sleepers and sleeping places or we risk getting inaccurate counts.” Briefly elicit problems that can result from poor registration: 

Note:

Ensure that the following are mentioned.  

· Numbers on coupon do not match numbers on census sheet, 

· Insufficient nets for the need, 

· Angry clients

· Crowd control issues (the longer people are waiting for you to settle discrepancies, the more agitated they become). 

Note:

To avoid confusion you should briefly define the related terms:
Census: Is the act of gathering data about the population

Registration: Is the act of writing down that information

2. Tell participants that you are going to tell them about important factors in accurately performing a household bed net census.  Show participants Handout 4: Ensuring accuracy of bed net registration.  Tell them that you would like them to add notes on each topic.  Give them the handout.  Tell them to take 30 seconds to look over the categories in which you would like them to take notes.  

Note: 
As you give the following lecture, make sure that participants have enough time to take notes.    

3. Say, “Asking people with a lower education level to count the total number of people in a household often leads to miscounts.  It is much better to ask for the names of the people in the household and do the addition yourself.  Gather as many household members as possible when you ask these questions and keep note on a scratch pad.  Even if one person forgets to name someone, collectively they will answer correctly.” 
4. Say, “Many people have experienced data collection only for tax purposes, or as part of other government programs.  People’s understanding of what is meant by ‘household’ may be different.  For example, children are often not counted for tax purposes, so when you ask how many people are in a household, the respondent may only name adults.
5. Say, “For most household registration, the basic unit is the household.  But this can have very different meanings in local languages, anything from “the group of people who eat together” which may include people who do not live in the compound, to “people who live here always” which would exclude boarders and functionaries.
“For the purposes of registration, ‘household’ should be clearly defined as ALL the people living in a single compound or house, whether they are from the same family or not.”
“It’s important to explicitly cover edge cases. For example, a teacher renting a hut within the fenced-in compound of the family, but who takes meals elsewhere, is considered part of the household for purposes of registration. Two brothers who live next to each other and who each have their own families would be considered two households if they had separate compounds – even if the older brother is culturally considered the head of household for both.”

“Clarity of communication is key.  It is important that the teacher understands that he is counted in the household and can expect his nets to be in that batch, or lot. It’s important that the older brother understand that he need not count for his younger brother who will get his own lot of nets.

Post Adaptation:
Posts should be sure to clarify the host country and regional definitions of household and edit the text above to reflect the local definition.  
6. Say, “Think of the biggest house that you know either here or at home.  Pause for 15 seconds so that participants can think of a house.  Close your eyes for a minute and try and count the number of sleeping space.  Give participants a minute to count and then ask, “How sure are you of your count?”  Elicit that participants are probably not very sure.  

7. Tell them, “It is much better, when possible, to ask the household member who is answering questions to accompany you on a walk through the compound and be shown each space where someone sleeps so that you can visually confirm the number of sleeping spaces.  
8. Introduce the idea of sleeping spaces instead of beds.  Say, “How many of you have household members in your host family that sleep on the floor?  There often isn’t a word in local language for ‘sleeping space’, but we need to communicate that idea or we run the risk that respondents will neglect sleeping spaces that are not beds, resulting in a lack of nets for those who need them the most – those who sleep on floors are general economically disadvantaged relative to the rest of the family unit.”
“When you go room to room to visually confirm sleeping spaces, in each room it is important that you explicitly ask, “Is there anyone who regularly sleeps on a mat or directly on the floor in this room?”

9. Point out the common phenomenon of omitting children and the importance of asking names.  Say, “Most bed net distributions require you to gather data about the number of people living in a household.  In many cultures, talking about young children is taboo.   So children, especially infants are typically undercounted in household registrations.”
“As noted above, you can increase the accuracy of counting by asking for names instead of numbers. When asking, specifically ask about children: ‘Are there any children living here?’ It also helps to ask women of child-bearing age whether they have any children that live in the household.”

10. Introduce criteria for reusing nets.  Say, “Every national campaign will have different criteria for what constitutes a reusable net.  Those criteria may be number and size of holes.  It may be age of the net, or type (replacing all non-LLINs even if they’re in good shape).  Generally national campaigns do not want to replace nets that are in working condition. 
Post adaptation: 

Briefly state the specific criteria used in your country and edit the text above to reflect that.  


	Practice 3:

10 mins
Trainer Material 1:  PowerPoint Slides 25-37
Handout 5: Bed Net Distribution Visual Aids
	Census Taking Practice

Using visual aids, participants will identify households and count the number of sleeping spaces.  

1. Tell participants you’re going to show them a series of pictures and that you want them to write down some numbers, either of households or of sleeping spaces. 

2. [SLIDE 25] Ask participants to look at the picture of the birds-eye view of a village and ask them to quietly count and write down the number of households in the picture.  

3. Elicit the number of households they identified and discuss briefly.  

Note:

Use this opportunity to assess whether participants have internalized the concepts of household definition, sleeping spaces, etc. covered in Information 3. Review any concepts that are unclear.
4. [SLIDE 26] Refer to the slide with the commonly forgotten households highlighted.
5. [SLIDES 27-32] Show the participants each of the three household sleeping space images and ask them to count and write down the number of sleeping spaces in each.  After they have written down the number of sleeping spaces in each, show them the slide with the sleeping spaces identified and discuss briefly.   

6. [SLIDES 33-27] Show the participants the Counting Family Members images one by one and describe the challenges of counting of household members as well as potential solutions.  Stress the importance of asking probing questions so as to ensure that no-one is overlooked.  

Note:  

Thanks to Steven Sullivan of PC/Senegal for these images.  

7. Give participants their own set of the images and tell them that these will be useful when they train Community Health Workers.  Pass out Handout 5.



	Application 3
10 mins
Handout 6:  Census Forms

5 mins 

5 mins
	Counting in the Community

Participants will prepare to do a bed net count at their home or with their community

1. Tell participants that they are going to prepare to do a bed net count at their home or with their community.  Say, “Tonight, you’re going to take this census form and do a census / registration at your home (or the home of your neighbors). Distribute Handout 4 (Bed net census forms).  
2. Say, “We talked about some of the challenges of doing household registration earlier.  Let’s recap.  What are some of the challenges that you think you might encounter?” Briefly elicit some of the challenges: 

Note:  
Elicit or mention the following:

· Difficulty with terms such as sleeping space, household, etc.

· Difficulty with counting children

· Difficulty with counting those who live with the family but are not considered fully part of the family.  
· Difficulties relating to culture, language or gender.
Post Adaptation:  
Add any points above that are specific to post.  

3. Show participants Handout 4: Bed Net Census Form and tell them that, before the next session, you want them to complete the form with information about a neighbor’s family or perhaps their own host family.  Ask them to work in pairs and discuss the questions and how they will ensure that they get accurate information for each question.

Note:  
If possible put participants into pairs with someone who speaks the same local language.   Consider asking participants to do the census in pairs where it is practical and appropriate. 

4. Stop participants and ask if they have any major concerns about doing the census.  Try to address any concerns briefly.  Stress that the purpose of this exercise is to try doing a census and that you will debrief at the next session.
Note:  

This activity assessed session learning objective 4.

5. Homework Assignment
Clarify homework in preparation for Bed Net Distribution 2.  Tell participants that they will do two tasks. 

· Reading task.  Tell participants that the purpose of this task is to give them familiarity with a protocol for training Community Health Workers in Census Taking as well as to prepare them for Bed Net Distribution 2, when they will plan the delivery of one of the sessions in the protocol.  Give them Handout 6 (Reading Task) and Handout 8 (Protocol).  Tell them that they will discuss the answers to these questions in Bed Net Distribution 2.  

· Mapping task.  Tell participants that in Bed Net Distribution 2 they will consider bed net distribution logistics and, in order to do so, they will refer to a map of their village and surrounding area.  Give them Handout 7 (Mapping task).  
Invite questions and clarify any concerns.  
Review and Synthesis

Participants will review the major topics and look ahead to the next session

6. [SLIDE 38] Ask participants to work with a partner and answer the questions on the slide: 

· What did you learn today?

· What do you want to know more about?

· What do you not understand well? 

Give them four minutes then ask a few people in the group to briefly tell you one of their answers.  

Note:  
The purpose of this activity is primarily to allow participants to briefly review and synthesize the session as well as for the facilitator to get a sense of what might need to be reviewed or clarified in subsequent sessions.  There isn’t time here to address any major concerns in any detail.  However, the facilitator should make a note of them and plan to address them in subsequent sessions.  
Post Adaptation: 
If participants have had training in behavior change theories, or the Global Core session Behavior Change Activity Planning, you should adapt the reflection questions to make tie-ins to that information. Ask how what they have learned today relates to Preparing, Enabling and Reinforcing factors and how knowing the Stages of Change will help them as they work with community members. 



	Assessment


	Participants will be assessed through checks for learning throughout the session.  Progress towards the Session Learning objectives will be checked as follows:  
Practice 1: Participants will identify and correct factual errors in relation to bed net effectiveness and use.  

LO1: Session Learning Objective 1 will be assessed through the roleplay activity in Application 1.  

LO2: Session Learning Objective 2 will be assessed in practice 1 when participants will correctly sequence the steps of a bed nets distribution campaign.
LO3: Session Learning Objective 3 will be assessed in Application 2 when participants will identify at least eight concrete actions they will take to engage in bed net distribution activities.

LO4: Session Learning Objective 4 will be assessed in Application 3 when participants will identify key concerns and potential solutions in relation to obtaining an accurate household census count.



	Trainer Notes for Future Improvement
	Date & Trainer Name:  [What went well?  What would you do differently?  Did you need more/less time for certain activities?]


Resources:  

The Alliance for Malaria Prevention Bed Net Distribution Campaign Toolkit version 2.0 is cited in this session and is available at: http://www.allianceformalariaprevention.com/resources-view.php?categoryID=29   The complete Toolkit includes chapters that cover the communication campaign, M&E, and Reporting, etc. There are also example forms from waybills to registration forms to budget templates available for download.
For more information on the Peace Corps Stomping Out Malaria in Africa initiative see: www.stompoutmalaria.org 

For information on the President’s Malaria Initiative see: www.pmi.gov 

General Information about Malaria is available at Impact Malaria: www.impact-malaria.com
For information on the species of malaria and anopheles mosquito country by country, see the Malaria Atlas Project at: www.map.ox.ac.uk
	Handout 1: I don’t want to use my net because…


Some of the following statements are incorrect.  Identify those that are factually incorrect.  Later you will consider culturally appropriate responses to community members who believed these assertions.  
1. You can’t breathe underneath a bed net.

2. Bed nets are bad for your health.

3. Mosquitoes are more attracted to pregnant women.

4. The government said only kids under five need a bed net so I don’t need one.

5. I’ve gotten malaria every year, malaria isn’t dangerous, so I don’t need a bed net.

6. My government purchases cheap nets which don’t work.

7. I get bitten by mosquitoes all day, so it’s useless to use a bed net at night.

8. If God didn’t want us to get malaria he wouldn’t have created mosquitoes.
9. I heard there was resistance here, so nets are useless.

10. Insecticides are more dangerous than malaria.

	Handout 4: Important Factors in Ensuring Accurate Counts


	1. Ask for names rather than numbers, it’s both easier for innumerate populations and there are taboos against counting children in some places:
	

	2. Be aware that community members’ understanding of what is meant by ‘household’ may differ.  

	

	3. Be alert to the fact that children are easily omitted. 


	

	4. Be alert to those who live with the family but might not be considered family members.  


	

	5. Be alert to those who live in the same compound but are not considered to be members of the same family.  


	

	6. Be aware of the need for clear communication and for creating clear expectations.  


	

	7. Walk around the compound to see sleeping spaces for yourself.  


	

	8. In every room or area, ask if there is anyone who sleeps there.  


	

	9. Find ways to count children.  
	

	10. Find out local criteria for reusable nets. 
	


	Handout 6: Bed Net Census Forms


Village Name:

Community Health Worker:

Date:

	Name of Head of Household
	Voucher
Number
	People in the HH
	Sleeping Spaces

	
	
	Children and Infants
<5
	Adults
>5
	Total People in the HH
	Sleeping Space with an Existing Bed Net
	Sleeping Space in need of a Bed Net
	Total Sleeping Spaces

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	


Note:
1) 
Sleeping Space may be a bed, mat, hammock or any place else that is habitually used for sleeping


2) 
Existing bed net only refers to existing bed nets in “Good Condition”.  (See national guidelines for net replacement).

	Trainer Material 2: I don’t want to use my net because… (Answers)


Some of the following statements are incorrect.  Identify those that are factually incorrect.  Later you will consider culturally appropriate responses to community members who believed these assertions.  
1. You can’t breathe underneath a bed net.  (False.  Modern nets are much looser weave than old ones)
2. Bed nets are bad for your health.  (False)
3. Mosquitoes are more attracted to pregnant women. (True)
4. The government said only kids under five need a bed net so I don’t need one.  (False)
5. I’ve gotten malaria every year, malaria isn’t dangerous, so I don’t need a bed net.  (False)
6. My government purchases cheap nets which don’t work.  (False)
7. I get bitten by mosquitoes all day, so it’s useless to use a bed net at night.  (False).
8. If God didn’t want us to get malaria he wouldn’t have created mosquitoes.  (False) 
9. I heard there was resistance here, so nets are useless.  (False)
10. Insecticides are more dangerous than malaria.  (False).
	Trainer Material 3: Role Play Prompts


Participants should be split into pairs and given either Role Play 1 or Role Play 2. One member of the pair can play the community health worker, and the other can chose to play either Amadou or Kadiatou. If there is an odd number in the group, create a group of three and use all three characters.
Post Adaptation: 
Change the names to locally appropriate names and ensure an appropriate gender mix.  .
Role Play 1

Amadou Diallo (community member)

You are 55 years old and a head of household – father to Kadidiatou Diallo. You are deeply religious and have gotten malaria annually since you were a child. It is clearly God’s will that has preserved you from malaria.

You are suspicious of bed nets because a few years ago a cat died two days after you got a bed net. You think the poison in bed nets is strong. A few days ago a CHW came to your home in preparation for the upcoming bed net distribution campaign and you told him you were not interested in participating.

Another CHW, Dabé Toure is coming into your compound to discuss the upcoming bed net campaign and attempt to change your mind. You greet him and voice your reservations.

Kadidiatou Diallo (community member)

You are the daughter of Amadou Diallo and 18 years old. You think that bed nets are only for kids because all the messages you’ve seen on TV have been about kids using their nets. Also, none of your age-mates use their nets and you don’t want to be a laughed at.  

A few days ago a CHW came to your home in preparation for the upcoming bed net distribution and your father told him your family would not participate. Another CHW, Dabé Toure is coming into your home to talk to you and try to convince you to change your minds. Your father greets him and the two of you listen and respond to his questions.

Dabé Toure (community health worker)

You are a newly trained CHW. At only 25, it is sometimes hard for you to be taken seriously, and you worry about appearing credible, especially to your elders. After one of your colleagues visited the house of the Diallos, he came back and said they didn’t want to participate in the upcoming bed net distribution. 

You have been tasked with visiting them and finding out why they didn’t want to participate and encouraging them to use their bed nets. 

Role Play 2

Moqtar Mansaly (NGO worker)

At 45 years old you have been working at NGOs in the health field for 20 years. Your primary work is in social marketing and you believe strongly that people need to pay for goods in order to value them.

You are at a public meeting where the upcoming bed net campaign will be discussed and you want to voice your displeasure that giving away bed nets freely will be unsustainable and work against existing programs for subsidized nets.

Hamady Sene (Net seller)

You are a seller in the market, and over the last couple of years have worked hard to develop a supply chain for bed nets, getting bed nets from a private sector importer in the capital and making them available in the local market. When you heard that the government was doing a universal coverage bed net campaign and giving them away freely, you’re afraid that it will affect your livelihood.

You have come to this public meeting to complain and ask for compensation.

Sidya Souare (Campaign Manager)

You work for the ministry of health, and have come to this regional center to do a micro-planning for the upcoming bed net distribution. You are holding a public meeting to bring together all the stakeholders. This is your first meeting with them. In other regions where you have gone through this process, there has been resistance to the idea of giving out the nets from net sellers and NGOs that were active in the prior subsidized net program, so you expect that you will have to talk about those issues today.
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