[bookmark: _Toc365013554][image: ]Session 4: Environmental Education and the DBC Framework—Bridge to Activities
Session Rationale  
Environment sector Volunteers encourage people to adopt sustainable environmental behaviors that will improve the quality of their lives, their futures, and their environment. To be successful, they frequently need to identify the barriers that are preventing people from changing their behavior. This session follows the Applying the Behavior Change Model to Environmental Education Session and goes more in depth into the Design for Behavior Change Framework previously introduced. This session can also be delivered during the first IST after PST. This technical session replaces the Global Core Session “Behavior Change Activity Planning.” However, the trainer should review that session prior to delivering this session for his or her own reference. This session is the fourth of four sessions on this topic.
[image: ] Time 60 minutes (if time allows, this session can be combined with Sessions 2 and 3 in this training package and presented as a single session). 
[image: ] Audience Trainees at the end of PST, or Volunteers at IST 
Terminal Learning Objective	
After conducting a community/sector assessment, participants will develop behavior change strategies that address project goals and community needs. 
Session Learning Objectives 
After a participatory activity, participants will draw two conclusions from the activity: “Providing information is not enough to change behavior” and “behavior and actions are what matter.” 
After viewing and discussing information given in a PowerPoint, participants will use an image to explain the connections between determinants, bridges to activities, and activities. 
Continuing to work with the DBC Framework introduced in the practicum activity at the end of Session 1, participants will finish accurately elaborating all columns of the framework and present their work in the session on Community/Sector Assessment. 
Session Knowledge, Skills, and Attitudes (KSAs)
1. Understand the bridge to activities step of the DBC Framework. (K)
Able to match activities to determinants via the bridge to determinants. (S)
Appreciate the importance and need to use research to plan behavior change activities. (A)
Able to use the results of the mini-barrier analysis to identify activities that will address the determinants. (K, S, A)


Prerequisites  	
Global Core sessions on Peace Corps Approach to Development, Adult Learning Principles, PACA, Roles of the Volunteer in Development, Environment Sector Core, Sessions 1-3 of the Community Engagement Training Package 
Sector:		Environment
Competency:		Promote increased environmental education and awareness
Training Package:		Community Engagement in Environmental Issues
Version:		Feb-2014
Trainer Expertise:		Design for Behavior Change Process


[bookmark: _Toc364750610][bookmark: _Toc365013555][bookmark: _Toc380739676]Session Outline
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[bookmark: _Toc365013556]Contributing Posts: Peace Corps/Ecuador, Peace Corps/Paraguay


Session: EE and the Design for Behavior Change Framework—Bridge to Activities
Date:  [posts add date]
Time:  [posts add xx minutes]
Trainer(s):  [posts add names]
Trainer preparation:
Make copies of handouts for each participant. 
Print and review trainer material. 
Set up a computer, LCD projector, and screen for the PowerPoint presentation (Trainer Material 1) 
[bookmark: _Toc236737427][image: ] Materials:
Equipment
PowerPoint presentation and other materials for the presentation
LCD projector, laptop, projector screen
Flip chart paper and markers
Masking tape for attaching flip chart paper to walls

	Handouts
Handout 1: Guide for the Practicum Debrief during the Community/Sector Assessment Session
 
	Trainer Materials
· Trainer Material 1: Environmental Education and the DBC Framework PowerPoint (separate file)
· Trainer Material 2 : ‘Exercise’ Exercise Flip charts
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[bookmark: _Toc380739677][bookmark: _Toc365013576]Motivation	[image: ] 20 min
[bookmark: _Toc380739678]‘Exercise’ Exercise
[bookmark: _Toc378938260]This session begins by linking back to Session 3, which focused on determinants. This is a highly participative activity and will require enough space for the group to move between three positions. 
[bookmark: _Toc365013558] Note: The “Exercise” Exercise simulates the research required to determine who the “doers” and “non-doers” are and demonstrates the importance of understanding the sub-divisions in the priority group to correctly target the behavior change program. It demonstrates the usefulness of this kind of research by drawing unexpected conclusions based on the results of the participant’s responses. Also, it is a “kinesthetic activity,” forcing the participants to get up and move around, which helps them process the abstract information related to determinants presented in the last session. Make sure that the room is ready for this activity by putting the three sets of flip charts in different corners of the room and posting the Behavior Change Statement where the participants can see it at the beginning of this section.
Three SETS of flip charts are needed for this activity, as detailed in Trainer Material 2. Follow the directions on Trainer Material 2 for preparation and setup. Essentially, you need three sets of flip charts posted in three different areas around the room. You will ask participants to help you change the chart to the next page as you guide the activity.
1. [image: ] [SLIDE 2]: Explain that three different knowledge statements are posted on the walls. Ask someone to remove the first blank sheet from each of the three stacks of papers taped to the flip chart or wall. Have a participant read them out loud.
2. Ask the participants to stand near the statement that most closely shows their knowledge level. When participants have settled next to a statement, ask what they notice about the groups and how many people are in them. Ask them to note if there are any other differences or similarities: Demographic observations? By profession? Gender? Age? Nationality? Other? 
3. Tell participants that they have divided themselves into segments, or subgroups of their community, according to their stated knowledge level about an exercise. 
4. Tell participants that you will now see what happens when we look at their beliefs. 
5. Ask someone to remove the knowledge statement from each of the three stacks of papers to reveal the belief statement. Have a participant read them out loud. 
6. Ask the participants to stand near the statement that most approximates their belief levels. When participants have settled next to a statement, ask what they notice about the groups, including what differences and other observations.
7. Tell participants that you will now see what happens when we look at their behaviors. 
8. Ask a participant to remove the belief statements from each of the three stacks of papers to reveal the action statements. Ask participants to read the action statements and reposition themselves according to what they actually did (i.e., their behaviors). 
9. Ask participants what they notice about where people are standing and to think about why they are standing where they are. Participants should notice that people are at different stages, that everyone has varying levels of knowledge, attitudes, and practices. 

10. [image: ] [SLIDE 3]: Ask participants: “What have we learned from this exercise?” Help to draw out the following themes: 
What people do doesn’t always reflect what they know or believe. That’s obvious to all of us when we think about our own actions, but sometimes when we’re planning activities, we forget this basic tenet.
Just giving people information is generally not enough—even convincing them of a new belief may not move people to take a beneficial action. 
Competition is obvious to commercial marketers—Pepsi knows it’s up against Coke. It’s helpful for us in community development to identify the competing behaviors that are making appeals to our audience. 
Marketers look for targets of opportunity, that is: where can I get the biggest bang for the buck (i.e., yielding the greatest impact from my investment)? Consider that we may be more successful at moving the “sometimes exercise” people to the goal than getting the “almost never exercise” people all the way there.
11. [image: ] [SLIDE 4]: Review the two major points from this activity: “Providing information is not enough to change behavior” and “behavior and actions are what matter.” Verify that the group concurs on these two points. 
12. This activity points us toward the value of doing qualitative research. After Session 3, the participants were given a practicum activity to perform, which will be debriefed during the session on Community/Sector Assessment. Take a few moments to connect the “Exercise” Exercise with their practicum. Ask “How is this exercise similar to what you are doing in your Mini-Barrier Analysis?” 
13. Check in with the participants concerning how the activity is going. Ask if they are able to do it, if their LCF is working with them, and if they are having any challenges. Explore what the challenges are and how they can be resolved. If any serious issues surface, the facilitator may want to take the conversation offline and discuss it with the group after this session. 
[bookmark: _Toc364750617][bookmark: _Toc365013584][bookmark: _Toc380739679]Information 	[image: ] 30 min
[bookmark: _Toc380739680]Bridges to Activities and Planning Activities
Focusing on the last two columns on the DBC Framework “Bridges to Activities” and “Activities,” this section explains how these columns relate to the others. 
1. [bookmark: _Toc365013585][image: ] [SLIDE 5]: Bridges to activities (which used to be called key factors): Bridges to activities are based on the responses given by the priority group during formative research and are more specific descriptions of a change one should make to address the issue revealed by the research. 
[image: ]Note: Bridges to activities are sometimes confused with objectives. They are similar, but they are not SMART (specific, measureable, achievable, realistic, time bound). 
15. [bookmark: _Toc359853534][bookmark: _Toc235768743][bookmark: _Toc236737436][bookmark: _Toc364750619][image: ] [SLIDES 6-7]: A bridge to an activity usually begins with a directional verb (e.g., increase, decrease, improve, reinforce) and often proposes to change the perception of the priority group. This is because the reasons people give for their behaviors are often rooted in their perceptions, not objective facts. Bridges to activities are always about the priority group, so it is not necessary to mention the priority group in the wording. There is always at least one bridge to an activity written for each determinant found to be important to the chosen behavior (e.g., “increase the perception that community residents are witnessing a decreasing fuelwood supply”). 
16. [image: ] [SLIDES 8-9]: These slides use the “Bridge Model” from the Life Skills Manual to explain the bridge to activities—showing how this column of the DBC Framework really does serve as a bridge linking the activities to the barriers and obstacles. The analogy, the “Bridge to Activities,” is represented by the gray bridge supports extending from the water. They provide the logical justification linking the reasons people behave with the activities used to change behaviors. Ask: “What does the crocodile represent?” Answer: barriers or obstacles. 
17. [image: ] [SLIDE 10]: A completed sample framework with the Bridge to Activities spelled out for each determinant. 
18. [image: ] [SLIDE 11]: The final column is the “Activities,” and we will now arrive at the end of the process. Remind participants that this makes the process effective. In many program designs, the development worker starts with the activities and then tries to come up with the rationale for them afterwards. This is what we are trying to avoid. 
19. [image: ] [SLIDES 12-14]: Coming back to the Life Skills Bridge analogy, see the priority group on the left side of the bank. They are looking toward the other side of the river, where they see the positive behavior they should adopt. In the water there is a crocodile—this represents the barriers and obstacles, which you now understand better, thanks to having identified the determinants. Knowing what reasons are determining their behavior (e.g., they don’t want to get into the water with a crocodile—probably fear of negative consequences), you know what to do to help them—build a bridge. And there you see the gray supports representing the “Bridge to Activities.” Click to [image: ] Slide 13: Now introduce the specific activities that enable them to make the journey across the river and the activities will be tailored to their stage on the change continuum—is it awareness or preparation? Click to [image: ] Slide 14: Or is it action and maintenance? The activities will depend on what point they start the journey from.  
20. [image: ] [SLIDE 15]: Activities are a series of tasks that program implementers plan, organize, and/or conduct, usually with the priority group or influencing groups to address bridges to activities. Activity descriptions start with an action verb. For example, “organize the youth club to paint a mural at the school that illustrates local birds” or “conduct a workshop at a local farm demonstrating soil conservation techniques.”
21. [image: ] [SLIDE 16]: This final view of the completed DBC Framework shows the activities. Ask: “How do the activities connect to the Bridge to Activities?” Go through the activities one by one and ask them to explain the connection—preferably going all the way back to the determinants as well. This is an example, but the more detailed the activity statements, the better. They should contain information such as the means or medium of communication and can also include a timeline. The “Activity” section of the framework can easily become an action plan by adding the timing and assigning responsibility for different activities. 
22. Ask “What are your questions about Bridges to Activities? What are your questions about Planning Activities?” Answer questions, being careful to re-route the questions back to the other participants if possible. The more they answer their own questions, the more confidence they will have about the process. 
23. [image: ] [SLIDE 17]: Ask if the participants remember seeing this diagram showing all the training activities related to Designing for Behavior Change. Point out that they are still at the beginning, but they have completed the first two boxes (where the stars are). Now click the mouse and a star will appear on the box for the sessions just completed. The next step (click again and the mini-barrier analysis box will wobble) is to apply the ideas discussed today by continuing to work on the simulated barrier analysis. 
[bookmark: _Toc380739681]Practice and Application 	[image: ] 10 min
[bookmark: _Toc380739682]Continue Practicum: Conducting a Mini-Barrier Analysis in the Training Community
[bookmark: _Toc378938265]Participants will gather with other members of the group with whom they are working on the mini-barrier analysis and apply the information from today’s session to their work. 
1. The groups refer to the DBC Frameworks they started for the practicum activity following the first session in this series. 
25. Based on the information they have gathered during the mini-barrier analysis, which determinants appear to be the most important?  
26. Discuss the determinants and write a “bridge to activities” for each one, noting what strategy the team could use to affect the determinant. The facilitator should monitor the groups and review their work, giving them suggestions and guidance. 
27. Once they have at least two or three “bridge to activities,” have them discuss and suggest activities which would be effective in changing the determinant as described by the bridges. 
Congratulate the groups on their work and encourage them to continue so they can present their final practicum framework during the “Community/Sector Assessment” Session. Distribute Handout 1: Guide for the Practicum Debrief during the Community/Sector Assessment Session. Have the participants read over the handout and ask what questions they have about the presentations. 
[bookmark: _Toc365013593][bookmark: _Toc380739683]Assessment
Learning Objective 1 is assessed during the discussion after the “Exercise” Exercise activity. 
Learning Objective 2 is assessed during the discussion at the end of the Information session. 
Learning Objective 3 is assessed during presentations given in the Community/Sector Assessment. 
[bookmark: _Toc359853535][bookmark: _Toc235768744][bookmark: _Toc236737437][bookmark: _Toc364750620][bookmark: _Toc365013594][bookmark: _Toc380739684]Trainer Notes for Future Improvement	
Date & Trainer Name: [What went well? What would you do differently? Did you need more/less time for certain activities?]


[bookmark: H1][image: ] Handout 1: Guide for the Practicum Debrief during the Community/Sector Assessment Session 
Each group will have 5 minutes to present the following information about its Practicum Activity. Each group should come prepared to hand in a clean, completed DBC Framework and the results of the Mini-Barrier Analysis.
Present your DBC Framework, providing the information in this series: To promote THIS BEHAVIOR among THIS GROUP, we researched THESE REASONS for the behavior, and addressed THESE PRIORITY BENEFITS AND PRIORITY BARRIERS, by implementing THESE ACTIVITIES. (Of course, you did not actually implement the activities.) 

1. Explain how you prioritized the determinants based on the results of the mini-barrier analysis. 
2. Mention any difficulties you overcame, and explain how, during the practicum activity.
3. Mention skills you feel you still need to practice or review to be confident enough to do this at your own site.
4. Each group will present how using the DBC process will enable you to be more effective at changing environmental behaviors. 
During the presentation, you will be assessed based on the following rubric: 
	Group Name: 

	Group Members: 

	Is the behavior clearly defined?
	Y
	N

	Is the target group defined according to the six criteria? 
	Y
	N

	Is there an influencing group? 
	Y
	N

	Are the determinants from the list provided? 
	Y
	N

	Were the determinants prioritized based on a barrier analysis? 
	Y
	N

	Do the Bridges to Activities (priority benefits and priority barriers) match up to the determinants and activities?
	Y
	N

	Will the activities selected change the determinants? 
	Y
	N

	Did the group successfully conduct a mini-barrier analysis?
	Y
	N

	Did the group mention the difficulties they overcame and explain how?
	Y
	N

	List difficulties and solutions: 

	What skills do they still need to practice or review?
	Y
	N

	List skills they still need to practice: 

	Did they present at least one example of how using the DBC process will enable them to be more effective at changing environmental behaviors?
	Y
	N

	List examples: 


[bookmark: _Toc380739685]
[bookmark: _Toc374618421][bookmark: TM2][image: ] Trainer Material 2: ‘Exercise’ Exercise Flip Charts
Three SETS of flip charts are needed for this activity. Hang each complete set in a different area of the room. Each set has three pages as follows and Page 1 should be on top of Page 2, which is on top of Page 3 for all sets. A blank sheet should be taped on top of Page 1 so all pages are hidden. You will conduct three rounds of discussion, showing one page at a time. To start, you will reveal the first page of all three sets; ask participants to move to the statement that most closely fits them and then briefly discuss what they notice. Then, you will reveal Page 2 of all three sets. Ask them to move, briefly discuss their position and what they notice. Then reveal the third page of all three sets and discuss the activity according to the instructions in the session plan. You should use flip chart stands or tape the posters to the wall in such a way that it is easy to remove each page one at a time. On the following page you will see an example of how each round will look as participants move to the poster of their choice. 
Set 1:	Page 1			     	     Page 2			         Page 3
 (
Last week, I exercised 4-6 times for 30 minutes at a time.
) (
 
I believe that getting exercise is very important. I think that everyone should exercise regularly, at least four times a week.
) (
I know that getting exercise is very important. I have read multiple studies that prove it. I’ve heard many advertisements promoting good health through exercise.
)





 (
I exercised at least twice last week.
) (
I believe exercise is somewhat important; most people should exercise 1-2 times a week.
) (
I have heard only that exercising can reduce your chance of heart disease.
)Set 2: 	Page 1			                    Page 2			         Page 3
	



Set 3: 	Page 1			                    Page 2			         Page 3
 (
 I know that many people are in shape because they exercise, but I’m not sure how they do it.
) (
I think that we get enough exercise with the routine activities of the day.
) (
I did not do any exercise last week.
)




Sample Diagram: how participants might distribute themselves in Rounds 1, 2 and 3. 
Round 1: Knowledge   Most participants typically group around Set 1, demonstrating high knowledge.
Set 1: 				     Set 2: 				Set 3:
Page 1			     	     Page 1			      	Page 1
 (
I know that many people are in shape because they exercise, but I’m not sure how they do it.
) (
I have heard only that exercising can reduce your chance of heart disease.
) (
I know that getting exercise is very important. I have read multiple studies that prove it. I’ve heard many advertisements promoting good health through exercise.
)





Round 2: Beliefs   Some participants typically now move toward Set 2 or 3, depending on their personal beliefs. 
Page 2			                  Page 2			      	Page 2
 (
I believe that getting exercise is very important. I think that everyone should exercise regularly, at least four times a week
. 
) (
I think that we get enough exercise with the routine activities of the day
. 
) (
I believe exercise is somewhat important; most people should exercise 1-2 times a week.
)	




Round 3: Actions   Distribution is usually more equal as most people are not as active as they believe they should be. 
Page 3			                 Page 3			      	Page 3
 (
Last week, I exercised 4-6 times for 30 minutes at a time.
) (
I exercised at least twice last week.
) (
I did not do any exercise last week.
)
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