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[bookmark: s1h1][bookmark: h1]Session 1 Handout 1: What Is a Change Agent?
Excerpted from the Peace Corps Roles of the Volunteer in Development Manual (No. T0005)
A change agent is someone who generates ideas, promotes new practices, models healthy behaviors, draws attention to opportunities, and encourages networks to help people move forward in reaching their goals. Change agents do not impose their ideas on others, but rather help people see possibilities they might otherwise miss. For Peace Corps Volunteers, the role of change agent is virtually inevitable. People in your community will observe you closely as you go about your work and play, and some of them will try things they see you doing just because they think you’re “cool.” You may be influencing people to think and act differently without realizing it! And that is perhaps the single most important reason to be conscious of your behavior not only when you are “on the job” but also when you are socializing and relaxing with others.
As community members get to know and respect you, they will expect you to help them. This may mean they want you to get them “stuff” (money or goods). The challenge is to help people understand their options and make informed decisions about their future without trying to force a particular change on them. It also means helping them learn how to make their own changes. In this sense, the roles of change agent, community facilitator, and project co-planner are intertwined and intermittent— you initiate the sparks of change and then step back and “guide by the side” as people plan and implement their desired activities.
Example: Paul, an NGO development Volunteer, notes that the organization where he is working has successfully planned and implemented a series of projects, but lacks a long-range vision and plan for the future. He meets with the NGO leaders and suggests that they hold a strategic planning session for assessing and building organizational capacity. He recommends an appreciative inquiry approach, explaining the process and the outcomes they can expect. The NGO leaders decide to go with Paul’s recommendation and ask him to facilitate the planning sessions. He accepts with the condition that one of the NGO leaders co-facilitate some of the activities with him. The sessions go well and nearly everyone in the group feels energized from the process and resulting plans. Afterwards, Paul senses that the group may need help in monitoring and getting other systems in place that will support the long-range goals they have set. He offers himself as a resource for technical assistance.  
	WHAT KNOWLEDGE IS REQUIRED?
	WHAT SKILLS ARE REQUIRED?

	· Community participation/mobilization theories
· Change models including appreciative inquiry 
· Diffusion of innovation
· Gender equity issues 
· Youth development best practices
· Networking




	· Selecting and using participatory activities with community/groups
· Gender analysis
· Inquiry skills
· Strategic planning skills
· Promotion skills
· Relationship building for networking and linking people together for action
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[bookmark: S1h2][bookmark: _Toc421710536][bookmark: HO2][bookmark: _Toc425843148]S1 Handout 2: What Is Extension?
Questions to Answer:
1) Define extension.
2) What is typically the source of ideas or information disseminated by extension workers?
3) What is the difference between “direct” introduction and “indirect” introduction of new ideas or information?
4) Why are farm visits an important part of an extension worker’s job?
5) Why is it important to continue to visit the farmer after new information or advice has been delivered?
6) Why is it important that the extension worker report back to the source of information (e.g., research facility) when providing assistance to a farmer?
7) What is pluralistic extension?

Extension, or “advisory” services as it is known in Europe, is a non-formal adult educational function  provided by institutions, typically public, private, donor-funded or voluntary, to disseminate information, training, and advice to a specific audience or beneficiary group. Extension services are most often associated with agriculture and rural development. In developing countries, the main beneficiaries of extension services are, typically, family farmers working 10 hectares of land or less (smallholder farmers). The intention of an extension service is to deliver new knowledge, skills, and attitudes (KSAs) to the farmers, in a manner that promotes adoption (i.e., behavior change) and builds their capacity to address similar or future problems, needs, or desires independently and sustainably (i.e., helping people to help themselves). 
In a traditional extension model, the role of developing or introducing new varieties of crops or animals, new cultivation or growing techniques, or finding solutions to specific problems that farmers may encounter such as disease or pests, is attributed to public academic institutions with a research mandate or public, private, or international (donor-funded) agricultural research facilities. Research results are disseminated from these institutions by an extension delivery service with specially trained personnel referred to as extension workers. An extension worker’s role is, basically to be a “development broker,” serving as a bridge between the source of the information, in this case the research facility, and the end-user of the information, the farmer. Extension workers can play many roles, the most important being that of a change agent or catalyst for change. At different times the extension worker can also be a trainer or teacher, a planner and organizer, and a facilitator or networker, connecting the farmer to other relevant services and providers. 
Extension workers typically employ two basic means of introducing new ideas, information, techniques, or practices to farmers. The first means is direct. This means may be used when an extension worker has new information that has been found, in similar circumstances, to be very effective in improving the local farmers’ activities. The local farmers, however, are not yet aware of this information or, it may appear, interested. In these cases, an extension agent communicates the message directly to the local farmers by gaining access to an available parcel of land in proximity to the farmers and conducting a method and/or result demonstration using the new technique or practice. Once the results of the demonstration are distinguishable from the results observed on nearby farms, the extension worker invites local farmers to visit and observe the improved results individually or as part of a larger event called a farmer field day. 
More often, an extension worker will introduce new information, techniques, or practices indirectly. Using this means, the extension work starts by identifying and working closely with a few local farmers, ideally those who have proven themselves open to trying new ideas, are well respected in the farming community, and are known as good teachers. By providing these farmers, often referred to as pilot, lead, master, or model farmers,  with direct advice, guidance, and training, as well as regularly scheduled visits, the farmers conduct the on-farm trials or demonstrations. The results of the trials are then shared with other local farmers through individual or group visits and trainings. Because these farmers are members of the same community, with similar life experiences, this type of extension intervention is typically more effective than the direct extension worker-conducted intervention.
When first meeting with a local farmer, the extension worker works to build rapport with the farmer, to gain her or his respect and trust. Making a visit to the farmer’s home and fields, the extension worker uses observation and tactful questioning to understand who the farmer is and how she or he thinks, works, and responds to new ideas, information, or advice. In order to provide helpful and appropriate advice, the extension worker tries to understand the farmer’s context; the farmer’s home environment; the farming activities the farmer is engaged in; the land and natural resources the farmer has to work with (natural capital); and the farmer’s social relationships and responsibilities, if any, within a larger community (i.e., social capital). 
Once advice or training has been provided by an extension worker to a farmer or farmer group, the extension worker will schedule regular follow-up visits in order to make further observations of how the new information, technique, or practice has been applied and with what result. By continuing to maintain contact and through regular visitation, the extension worker can assure timely feedback or further recommendations, including reinforcing what has been advised or learned; making corrections where information, techniques, or practices are incorrectly applied; or adding important information that may have been misinterpreted or overlooked. 
During the times together, the extension worker listens carefully to the farmer to learn of any specific challenges that the farmer may be dealing with that might impede adoption of a new idea, technique, or practice (i.e., barriers) or to identify any other relevant needs or interests the farmer may have for improving her or his work and results. These insights are levers for behavior change. They enable the extension worker to assist the farmer to make changes to improve their farming activities by providing targeted training and pertinent information. 
Finally, the extension worker closes the loop by reporting the results of her or his efforts and those of the client farmers back to the extension service and to the research institution. Promising practices are shared among fellow extension workers for dissemination, and observations are shared with research staff for analysis and, if needed, further study. Where challenges have been identified that are outside the scope of the extension service or research, the extension worker will often try to facilitate contact between the farmer and other more appropriate sources of technical expertise or complimentary assistance providers.
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The Evolution of Pluralistic Extension 
From the 1940s to the 1960s, the years of the “Green Revolution,” and into the early 1990s, the traditional model for agricultural extension was the norm for agricultural development in developing countries. From the 1990s, many, often heavily indebted, developing nations were forced to restructure and down-size heavily staffed public institutions, delay further hiring and, in general, decentralize provision of many basic services, including agricultural extension. The resulting gap in agricultural extension services was, in a number of countries, filled by the development of local nongovernmental organizations (NGOs), often with the financial and technical support of larger, national NGOs, international NGOs (iNGO), or international donor agencies. In some countries, private service providers developed greater capacities to provide technical assistance or other services directly to farmers. And, in some countries, governments began to open doors to internationally based private companies and financial institutions that were able to offer a broader spectrum of agriculture-related services, including technical, financial, economic development, and social support services. By the turn of the century, extension services in many developing countries were no longer limited to one agency providing one service, but now had multiple providers (i.e., pluralistic), both public and private, providing many different and complimentary services to the advantage of the same beneficiary group, smallholder farmers. 
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[bookmark: _Toc447717772][bookmark: s1h3]S1 Handout 3: Roles and Responsibilities of PCVS as Extension Workers

	When employing direct extension:
	When employing indirect extension:

	Be aware of evidence proving the positive value of the new technique or practice to be introduced. 

	Be sure that each and every farmer that is identified as lead, model, or master farmer will fully and correctly apply the techniques or practices to be demonstrated and be willing to share the same information with other interested farmers.

	Be competent in correctly applying the technique or practice and to resolve any problems. 

	Be persistent and regularly present as the lead farmer applies the technique or practice, to maximize the learning and possibility of success.

	Ensure that the technique or practice is both appropriate under local conditions and sustainable once adopted.
	Be a coach and cheerleader, providing guidance, timely feedback, and constant encouragement as the farmer learns by doing. 


	Ensure that the costs in time, effort, materials, equipment, finances, and any other inputs are within the means of and will be continuously accessible to the target farmers. 

	Provide the farmer with opportunities to understand cause-and-effect relationships and enough information to make carefully reasoned decisions, based on his/her observations and analysis. 

	Ensure that there will be no negative impacts for an individual farmer, her/his family, or the wider community (i.e., do no harm) socially, economically, or environmentally.
	Work closely with the farmer to develop good planning skills as well as critical thinking and problem-solving skills, which are critical to adaptability and keys to sustainability.





[bookmark: _Toc447717773]S1 Handout 4: The Theory of Diffusion of Innovations
Questions to Answer:
1) Define diffusion.
2) Define innovation.
3) What are the four elements that Rogers believed to influence the speed of adoption?
4) Briefly describe each of the five categories of adopters.
5) What are the five levels of the “innovation decision-making process”?
6) What are five things that can influence adoption of innovations?

In 1962, Dr. Everett Rogers first revealed his Theory of Diffusion of Innovations in a book that has now become the second most cited text in sociology.1 Dr. Rogers’ theory describes the adoption (i.e., behavior change) and movement of innovations through a society. In his book, Dr. Rogers provides the following definitions2:
Diffusion: This is the process by which an innovation is communicated through certain channels over time among the members of a social system.
Innovation: This is an idea, practice or object that is perceived as new by an individual or group. It doesn’t matter if the idea is really new, it could have already been around for years. If the idea seems new to the individual or group, it is an innovation. Once approximately 10-25% of the population has adopted an innovation, the adoption rate accelerates (this is from the research and theory developed by Everett Rogers in 1962, which will be presented below). 
From his research in the farmlands of Iowa, Dr. Rogers observed that there are four elements that influence the speed of diffusion of any innovation. These are:
1) The innovation itself (e.g., relative advantage, compatibility, complexity, trialability, observability). 
2) The communication channels, i.e., the means by which messages get from one individual to another.
3) The time required to pass through the innovation dissemination process and the rate of adoption.
4) The social system, including all the people or organizations that have joined in joint problem-solving to achieve a common goal or solution.

In terms of adoption within any population, Dr. Rogers observed that individuals could typically be put into one of five groups, characterized by the time it takes the individuals to adopt a new innovation or behavior. The numbers of individuals in each of these groups forms a bell-shaped curve over time (blue line in chart below). These groups are the:
Innovators: These individuals are the first group to adopt an innovation and represent around 2.5% of the population. They are typically younger, they are “risk takers,” and they actively seek out new ideas. The innovators are highly curious and usually have adequate resources to absorb failure. They tend to have little or no influence in the decision making of the larger portion of the population, with respect to adopting an innovation. 
Early Adopters: These individuals are often the “opinion leaders” and represent about 13.5% of the population. They are, typically, older than the innovators, well-respected for their decision making, and often central in local communications networks. They tend to be adventurous but cautious and analytical in their adoption decisions. They have ample resources and low risk thresholds. The behaviors of this group can very easily influence the decisions of others in the population.
Early Majority: These individuals are highly connected to their peers, cautious, and take more time in making their decisions to adopt. They represent about 34% of a population and tend to seek confirmation of the performance of an innovation and assurance through the number of people initially adopting an innovation.
Late Majority: These individuals are much more skeptical of new ideas, are much more cautious, and have fewer resources to risk. They also make up around 34% of the population and will generally adopt an innovation out of economic necessity once they are assured of the results, as exhibited by the majority of the population who have already adopted the innovation.
Laggards: This segment of around 16% of the population come last to adopt (or not) an innovation. They are typically the poorest and least socially connected. Being hesitant, they may end up adopting an innovation without having gone through all of the intermediate steps. 
In terms of the rate of adoption or acceptance, Dr. Rogers showed that this could be represented with an ‘S’ curve (yellow line in chart below). Adoption of innovation starts out slowly, then accelerates once the innovators and early adopters have shown the advantage of adoption. The speed tails off, again, once the late majority have adopted, up until everyone in the “willing” population adopts.
Innovation of Adoption Cure3
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1 Singhal, A. 2005. In T.E. Backer Forum: The Life and Work of Everett Rogers – Some Personal Reflections. Journal of Health Communications 10:285-288.
2 Rogers, E.M. 1995. Diffusion of Innovations. New York. Free Press.
3 Based on Rogers, E.M. 1962. Diffusion of Innovations, accessed from WikiCommons April 11, 2016.

According to Dr. Rogers, in order to adopt an innovation, every individual passes through five levels in the “innovation decision-making process.” These are:
1) Knowledge – acknowledging that the innovation exists (also referred to as “Pre-contemplation”)
2) Persuasion – assuming a favorable attitude (also referred to as “Preparation”)
3) Decision – choosing to go forward and try it (also referred to as “Evaluation”)
4) Implementation – trying it (also referred to as “Actions”)
5) Confirmation – permanent or long-term adoption of the innovation (also referred to as “Maintenance”)

And, finally, Dr. Rogers noted that people see innovations in a number of ways that influence how soon they adopt them.
1) Relative Advantage is the degree to which an innovation is perceived as better than the idea or practice it supersedes. Relative advantage may be measured in terms of economics, social prestige, convenience, and/or satisfaction.
2) Compatibility is the degree to which an innovation is perceived as being consistent with the existing values, past experience, and needs of the potential adopters. An idea that is not compatible with the prevalent values and norms of the social system will not be adopted as rapidly as an innovation that is compatible. An example of an incompatible innovation is the encouragement of condom use for HIV prevention in nations that are predominantly Roman Catholic.
3) Complexity is the degree to which an innovation is perceived as difficult to understand and use. For example, some Agriculture Volunteers tried to teach a group of women gardeners to double-dig their garden beds. The women did not understand the theory as presented, found the work too time-consuming and laborious, and so they did not adopt the practice. 
4) Trialability is the degree to which an innovation can be experimented with on a limited basis. New ideas that can be tried on an “installment plan” will generally be adopted more quickly than innovations that are “all or nothing” (i.e., the “package” approach). For example, farmers will often try out a new crop variety by planting a small plot to see if it will work in the local environment.
5) Observability is the degree to which the results of an innovation are visible to others. The easier it is for people to see the results of an innovation, the more likely they are to adopt it. Such visibility stimulates peer discussion of a new idea. For example, one or two local farmers might adopt the innovation of using manure to enhance soil fertility in their maize field; other farmers notice the taller corn stalks with larger ears and the next season begin to experiment by adding manure to their soil, too.

Additional information explaining Dr. Rogers’ theory:
“Planning for Scale” by B. Simpson. 2015. MEAS Technical Note. Urbana-Champaign, Ill. University of Illinois.
YouTube Videos:
· “Diffusion of Innovation Theory: The Adoption Curve” by Rare, 3.33 min, at: https://youtu.be/9QnfWhtujPA
· “Diffusion of Innovation: The ‘S’ Curve” by Rare, 3.35 min, at: https://youtu.be/NiNoNYLBabA 
· “Learn This! Diffusion of Innovations” by SlideTalk.net, 3.15 min, at: https://youtu.be/P_Sh_MY0A44
· “Rogers’ Diffusion of Innovations” by TBATeams Channel, 5.59 min, at: https://youtu.be/Ef-OKBzHhmo
· “Diffusion of Innovation” by RONEDev98632, 3.57 min, at: https://youtu.be/ORcczcDNETU

[bookmark: s2h1]S2 Handout 1: Defining the Audience
Who should be targeted in food security-related agriculture projects; who should your clients be?
Relevant Food Security Facts and Projections
· World population projected to increase by an additional 2.3 billion people by 2050 to a total of around 9 billion people.
· Largest population increase over the next four decades expected to be in developing countries, with the fastest growth expected in sub-Saharan Africa.
· At present, nearly 800 million people are estimated to be undernourished, with 780 million of these people living in developing countries.
· Feeding a world population of over 9 billion people requires raising overall food production by around 70 percent. Food production in developing countries needs to almost double.
· Despite a global resolve to eliminate poverty, hunger, and undernutrition, food production and distribution costs continue to increase, making access to nutritious food increasingly difficult, particularly for the poorest populations. 
· The effects of climate change, which has been associated with less predictable and more severe weather events, including delayed seasonal rains, extended droughts, flooding, and increasing average daily temperatures, will further complicate food production and accessibility.
· Extensive exploitation of ecosystems over the past 50 years, largely to meet rapidly growing demands for food, fresh water, timber, fiber, and fuel, have resulted in substantial loss of arable land and a largely irreversible loss in biodiversity. Any substantial net gains in human well-being and economic development that has been achieved has been done at the cost of degradation of ecosystem services, and the worsening of poverty for some groups of people.
· Despite rapid urbanization over the past decade, nearly 75 percent of the world’s poor and food insecure continue to live in rural areas. A majority of this group are small-scale agricultural producers or smallholder farmers (FAO characterizes smallholder farmers as family farmers who farm plots of 2 hectares or less).
· An estimated 2.5 billion people living in poorer countries depend on the food and agriculture sector for their livelihoods; 1.5 billion of these people live in smallholder farming households.
· Encouraging growth in agricultural production would be three to six times more effective at fighting poverty than growth in other sectors.
· Rural women make up around 43 percent of the agricultural workforce but are considered “less productive” than men due to lack of access to resources (e.g., land, water, seeds, training, credit). Women working in the agriculture, forestry, and fisheries sectors receive only 7–9 percent of agricultural development assistance. If these women were provided the same level of support as men, it is believed that there would be a 2.5–4 percent increase in crop production, which could feed an additional 150 million people.

Sources 
FAO, IFAD, and WFP. 2015. The State of Food Insecurity in the World 2015.Meeting the 2015 international hunger targets: taking stock of uneven progress. Rome, FAO. http://www.fao.org/3/a-i4646e.pdf  
Wiggins S. and Keats, S. 2013. “Smallholder Agriculture’s Contribution to Better Nutrition.” Overseas Development Institute. http://www.odi.org/sites/odi.org.uk/files/odi-assets/publications-opinion-files/8376.pdf
FAO. 2014. Towards Stronger Family Farms: Voices in the International Year of Family Farming.” http://www.fao.org/3/a-i4171e.pdf 



About Smallholder Farmers
· Smallholder farmers rely on agriculture for at least 86 percent of their rural livelihood activity, typically managing less than 2 hectares of land.
· Smallholder farming typically has a family focus (another name used is “family farmers”), using mainly family labor and using at least a part of their farm produce for family consumption.
· Out of a global total of 570 million farms, an estimated 500 million are smallholder farms. 
· In Asia and sub-Saharan Africa, smallholder farmers utilize 80 percent of the available farmland and provide 80 percent of the food supply. 
· As the predominant mode of agricultural production, smallholder farms produce between 70 and 80 percent of the world’s food and are the largest source of employment worldwide.
· A large study of 286 projects focused on smallholder production on 37 million hectares in 57 developing countries found that when sustainable agriculture practices were adopted, average crop yields increased by 79 percent.
· Agro-biodiversity is key to smallholder farming systems which typically include both annual and perennial crops and retain and use many indigenous and climate-resilient varieties and breeds of crops and livestock.

How can smallholder agriculture contribute to improving food security and reducing undernutrition? 
· Increasing farm productivity (i.e., more crops per unit of land) will provide more food. 
· By increasing the food supply, the real cost of food will decrease and more people will have access to food; by producing more diverse foods, people will have access to more nutritious choices. 
· More production generates more income for farmers and laborers who work on the farms, and this increases their access to diverse foods. In addition, what they spend benefits the rest of the economy. 
· Smallholders who focus on production of cash crops for sale not only contribute to the general food supply but create and maintain jobs along the value chain. (Under some conditions, however, nutrition may be impaired by cash crops, for example, when the demands of these crops mean that women working in the fields have too little time to feed and care for infants). 
· Smallholder farmers are conserving resources, producing more diverse crops with little to no use of chemical fertilizers or pesticides, and modeling environmental sustainability, while producing safe and nutritious foods at accessible prices. 

Smallholder agricultural development can have a greater impact on food security and nutrition through three measures. 
1. Empower women farmers, both to allow them more control over income and household spending—which usually leads to more being spent on the feeding and care of young children, as well as to correct for unequal access to labor and inputs that means that women’s plots often achieve lower yields than men’s. 
2. Promote home gardens and small-scale livestock rearing for increased diversity of production and consumption. As a result, children’s nutrition often improves. The effects are even stronger when these programs are combined with education on diet, child care, and hygiene. 
3. Complement agricultural programs with education and communication, health services, water and sanitation. Smallholder agriculture cannot achieve better nutrition alone. 
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S2 Handout 2: Communicating With Farmers
In extension, effective communication is the key to successful dissemination, application, and adoption of new information intended for a targeted audience. Extension workers, therefore, must be skilled communicators, including using different means (i.e., channels) to communicate and transfer information or skills to their client farmers or the farming community, at large. The most common means of communication used by extension workers is direct, face-to-face communication. This often necessitates visiting the farmer at her/his home, and often, place of work on the farm (e.g., garden, field, fish pond, pasture, orchard, plantation, etc.). Depending on circumstances, the objective of the message to be communicated and the availability of resources and technologies, extension workers also employ other means to communicate with their client farmers including cell phones, using voice or text; radio, TV, or internet; or, through written media such as letters, newsletters, or publications. 

The role of extension is to promote and disseminate useful and relevant information (i.e., message) to the intended audience (i.e., receiver). The extension worker (i.e., sender) is responsible for communicating information that is typically generated from institutions conducting applied research or that is the result of other publically or privately conducted field research (i.e., the source). The expectation is that the audience will apply the information, which may require changes in previous behaviors and/or attitudes (i.e., effect). Once the newly applied information has shown results, the receiver is normally expected to share the results back with the source (i.e., feedback) for analysis of the results and further considerations, to close the communication loop. 

Communication With Feedback Loop
[image: ]
Failure to apply the new information or apply the information correctly may be attributed to many factors (i.e., noise). It is critically important, therefore, when disseminating any message that a response (i.e., feedback) is regularly solicited from the receiver (e.g., farmer) by the source of the message (e.g., extension worker). The feedback can then be used by the extension worker to provide further timely support and encouragement during the decision-making and application periods, as well as to inform future extension interventions with other farmers.



Some Practical Tips to Remember
Adapted from Peace Corps Animation Manual (No. M0055)
· Define clearly (for yourself) what message you are trying to relay before presenting to an audience. What do you want to achieve with your message? Messages should be designed with specific objectives in mind and should be designed and directed at a defined, target audience. Think ahead. Be prepared. If possible, test your materials first. 
· Keep your message simple, practical, brief, and relevant. 
· Know as much as possible about the target audience before designing your message, e.g., occupation, types of agricultural activities, income level, social status, level of education, literacy, agro-ecological zone their farming activities are located in, availability of resources; the audience’s needs, desires, or aspirations, etc. 
· You should empathize with the audience. Messages are best received when the sender is someone the receiver can relate to, respects, and trusts.
· Choose the right communication channel for the right audience. Different communication channels appeal to different senses. Use oral, visual, or active methods of communicating. That way, no one is left out or intimidated by your presentation. 
· Use appropriate language. If you do not speak the language of the village, use a translator, preferably someone you know and have worked with so that you are assured of accurate translation. Speak in simple terms. Avoid using technical language. Find the appropriate words to replace the technical terminology. Speak slowly and loud enough for everyone to hear. 
· Repetition is very important. Repeat or let someone else repeat the main points of your presentation. Summarize at regular intervals so that the group stays with you and understands the primary message. If possible, arrange subsequent visits to repeat and reinforce those main points.


[bookmark: s3h1][bookmark: _Toc425859615]S3 Handout 1: Gender-Based Farm Map
Excerpted from: Geilfus F. 2008. “80 Tools for Participatory Development; Appraisal, Planning, Follow-up and Evaluation.” San Jose, Costa Rica. IICA. 208p. (ISBN 13:978-92-9039-910-0) http://www.iica.int.
Exercise objective: To foster mutual learning on the different roles of gender in family farming, using the farm map as a guide. This issue is essential to developing better initiatives.
Time required: Approximately one hour, depending on the complexity of the issue and the commitment of the participants.
Materials: Farm map, colored markers.
Methodology: This exercise requires a farm map. Men, women, and children should participate; ideally, they should be involved in the initial development of the map.
Step 1: Explain to participants that, in order to complete the map, information must be provided as to who does what on the farm. The criteria may be as follows:
Gender: 	Distinguish men, women, and children from each other.
Responsibilities:	 “D” – Who decides? Ask: Who decides how a resource is used? (For example, the man may be in charge of deciding where wood is cut.)
	“R” – Who is responsible? Ask: Who is responsible for procuring goods? (For example, the wife may be responsible for making sure firewood is available.)
	“W” – Who does the work? (For example, women and children may be in charge of gathering firewood.)
Step 2: Study all of the aforementioned farm areas and production activities, in order to determine who makes decisions, who is responsible for each task, and who does the work. In the example mentioned above, which involves firewood, the area of the farm where firewood is gathered may be labeled with the following symbols:
D ♂	R ♀	T ♀
Step 3: Once the map has been finished, the different roles identified can be transcribed on separate sheets of paper. This can lead to lengthy discussions, it is important for the professional not to get involved.

[image: ]
[bookmark: h3][bookmark: s3h2][bookmark: _Toc425859616]S3 Handout 2: Systemic Farm Map
Excerpted from: Geilfus F. 2008. “80 Tools for Participatory Development; Appraisal, Planning, Follow-up and Evaluation.” San Jose, Costa Rica. IICA. 208p. (ISBN 13:978-92-9039-910-0) http://www.iica.int.

Exercise objective: Use the map to develop a model of the production unit, including its sub-components, flows, and exchanges. This will serve as the basis for a “system-oriented” analysis that can be understood by both farmers and professionals.
Time required: 2-3 hours, depending on the complexity of the issue.
Materials: Blackboard and chalk and/or paper or newsprint and markers.
Methodology:
Step 1: Gather the participants and explain the objective of the exercise. Select one of the farms as an example, with the approval of the group.
Step 2: The facilitator should begin the exercise him or herself, in order to make sure it is clearly understood. First, the participants must be asked to divide the farm into different components, based on the map: farmland, pastureland, house, storage areas, forest, etc. These components should then be put on the board, clearly separated from one another (a flowchart superimposed on the map itself would be too confusing). Universally understood symbols should be used.
Step 3: The facilitator should ask the farmer and his or her family to list (with the help of the group) everything that “comes out” of each component (production, by-products, waste), starting with one of the “crop” components. Labeled arrows should be used to show where each product comes from and where it goes (e.g., to the house for consumption, to the market for sale, etc.).
Step 4: The same procedure should be followed for everything that “goes in” to each component (inputs, labor, etc.). The source of each input should be identified.
Step 5: Repeat the process for each component (as long as the exercise does not become too complicated). As soon as the participants “get the hang” of the exercise, they should be left to work on their own, with as little interference as possible.
Step 6: If the participants agree, flows can be quantified.
Step 7: Transcribe the diagram(s), providing one copy for the community and one for the technical team. Discuss its possible uses (see “problem census”, feasibility of alternatives).
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[bookmark: h4][bookmark: s3h3][bookmark: _Toc425859617]S3 Handout 3: Farm Problem Census (based on Farm Map)
Excerpted from: Geilfus F. 2008. “80 Tools for Participatory Development; Appraisal, Planning, Follow-up and Evaluation.” San Jose, Costa Rica. IICA. 208p. (ISBN 13:978-92-9039-910-0) http://www.iica.int.	
Exercise objective: To work with famers and their families and/or the working group to inventory all problems involving the use of resources and the production system, using the map and/or the model as a guide. “Bottlenecks” are easy to identify using the model.
Time required: 1-2 hours, depending on the complexity of the issue and the number of participants.
Materials: Farm map and/or farm model diagram, blackboard and chalk or newsprint and markers, cards.
Methodology:
Step 1: Gather the participants and explain the need for – and desirability of – a precise inventory of the problems facing the community’s production system. Use the details in the map and the flows in the diagram to develop a comprehensive, thorough view of the situation.
Step 2: Using the diagram as a guide, ask the participants the following question regarding each flow: What are the main problems in this area? Write the problems down on individual cards or on the blackboard, at each level.
Step 3: Once the participants believe they have finished addressing an issue, select the cards that are to be kept (to avoid repetition). No card should be eliminated without the agreement of all the participants.
Step 4: Move on to the next stage of the diagram and repeat the exercise.
Step 5: Once the entire process has been completed, discuss the problems as a whole. Record them in the diagram.
Step 6: Ask the participants what they think of the exercise. Write the results down and turn them over to the group.

[image: ]

[bookmark: h5][bookmark: s3h4][bookmark: _Toc425859618]S3 Handout 4: Problem Tree: Cause and Effect Diagram
Excerpted from: Geilfus F. 2008. “80 Tools for Participatory Development; Appraisal, Planning, Follow-up and Evaluation.” San Jose, Costa Rica. IICA. 208p. (ISBN 13:978-92-9039-910-0) http://www.iica.int.
Exercise objective: To carry out a more detailed problem census in order to clarify the analysis. This exercise should help the community and technical team to better understand the issues and distinguish between causes and effects. Although it is a relatively complex exercise, the causes of the main problems can be identified. This exercise should not be used if the group does not seem to be flexible and interested in the discussion.
Time required: 1-3 hours, depending on the complexity of the issue and the number of participants (ideally following the previous exercise).
Materials: Cards, newsprint, and markers, or blackboard and chalk.
Methodology:
Step 1: Review the problems identified and list each one on a separate card.
Step 2: Explain to the participant that they are going to try to identify the problems and their causes. Give a simple example. Ask them to identify a problem they consider very important. Place the card in the middle of the blackboard or paper.
Step 3: Ask the participants to review the other cards to see if other problems might be causing the one that was placed in the middle. Put the “cause” cards under the middle card, in the “causes” line; brainstorm to see if they can identify other causes. Discuss each step.
Step 4: Repeat the exercise to identify other problems that might be a “consequence” of problems already on the board.
Step 5: Review all the cards that have not been put up, to see if there might not be a relationship between them and some of the cards already placed on the board.
Step 6: At the end, there should be one or more problem “trees”. It is very important to be able to determine if there is a “central” problem on the tree or trees that leads to most of the other problems.
Step 7: Ask the participants what they think of the exercise. Write down the result and give the paper of a copy of the results to the group.
NOTE: Distinguishing between problems and causes is important in order to correctly define objectives (see, for example, the objectives matrix).
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[bookmark: h6][bookmark: s5h5][bookmark: _Toc425859619]S3 Handout 5: Problem Priority Matrix
Excerpted from: Geilfus F. 2008. “80 Tools for Participatory Development; Appraisal, Planning, Follow-up and Evaluation.” San Jose, Costa Rica. IICA. 208p. (ISBN 13:978-92-9039-910-0) http://www.iica.int.
Exercise objective: To develop a diagram showing the main problems facing the community. Before prioritizing the problems, it is a good idea to do the preceding exercise, which enables them to distinguish between problems and causes.
Time required: 1 hour.
Materials: Newsprint and markers, or blackboard and chalk.
Methodology:
Step 1: Explain to the participants what the plan is now, to determine as a group what problems have been identified and which are the most important to the community or group.
Step 2: Prepare a dual-entry matrix with the same number of rows and columns as the number of problems identified.
Step 3: Start with the cell that includes problem number 1 (first column) and problem number 2 (second row). Ask the participants, “Which problem seems more important, number 1 or number 2?” or “Which problem needs to be solved most urgently, number 1 or number 2?” Once there is a consensus, record the most important problem in the cell.
Step 4: Repeat the exercise comparing all the problems two by two. At the end, half the matrix will have been filled (since only half is necessary).
Step 5: Count how many times each problem appears in the matrix so that they can be organized in order of frequency. The problem that appears most often will be the most important one. This comparison by pairs is less subjective than any other prioritization method.
Step 6: Ask the participants what they think about the exercise. Write down the result and give the sheet of newsprint or a copy of the results to the group.
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[bookmark: h7][bookmark: s3h6][bookmark: _Toc425859620]S3 Handout 6: Farm Planning Map
Excerpted from: Geilfus F. 2008. “80 Tools for Participatory Development; Appraisal, Planning, Follow-up and Evaluation.” San Jose, Costa Rica. IICA. 208p. (ISBN 13:978-92-9039-910-0) http://www.iica.int.
Exercise objective: To produce a map representing the final objective envisioned by families for planning their farm. This map is a “vision” of how they would like to see their farm within, for example, five years. It is not a plan drawn up by the technical team. It is a basic document for visualizing their plans for changes in the management of resources on a specific farm.
Time required: 2-3 hours, depending on the complexity of the issue.
Materials: Map of the farm, preferably including gender aspects.
Methodology:
Step 1: The exercise should be carried out by every member of the family group who is involved in the use of resources. The promoters and/or extension workers should facilitate the process and stress the importance of its being a group effort (a working group could help draft maps of the participants’ farms). Explain to them that they should describe how they would like to see their farm within a given period of time (five years would be a good time frame), and that this map will serve as a point of reference for technical assistance and for planning changes.
Step 2: Ask the participants to draw up a new map of how their farm might look when the most desirable changes are made. Use symbols that are clear to everyone.
Step 3: The map should be kept by the farmers. The technical team should make copies to take back with them. The diagram can be improved year after year so that it can be used as the basis for the yearly plans of the farmers and of the institution, as well as to establish their working goals.
Step 4: The farmers should meet regularly to exchange ideas about their maps. They can also agree on follow-up procedures (see the farm plan).
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[bookmark: h8][bookmark: s3h7][bookmark: _Toc425859621]S3 Handout 7: Farm Plan
Excerpted from: Geilfus F. 2008. “80 Tools for Participatory Development; Appraisal, Planning, Follow-up and Evaluation.” San Jose, Costa Rica. IICA. 208p. (ISBN 13:978-92-9039-910-0) http://www.iica.int.
Exercise objective: To specify in a plan the options available for developing the farm and the steps necessary to accomplish it. The plan should be agreed on by the farmers with the help of promoters or extension workers. It should not entail total transformation of the farm according to an “ideal” scheme, but rather a compromise on actions that are feasible over the short term and the medium term, so as to work towards the vision laid down on the farm planning map. Planning the farm should not be a complex process like a project; however, as a minimum the logical steps of diagnosis – problem assessment – selection of options – design of the plan should be followed.
Time required: This varies greatly, depending on the complexity of the issue.
Materials: Newsprint, markers, cards; farm planning map, results of the assessment relating to the farm, to crops, etc.
Methodology:
Step 1: The exercise should be carried out by every member of the family group who is involved in the use of resources. The promoters and/or extension workers should facilitate the process and stress the importance of its being a group effort (a working group could help draw up plans for all the participants’ farms).
Step 2: Review the inputs needed to draw up the plan, such as map of the current status of the farm and planning map, inventory, priority list and problem assessment, development options (see cards relating to this). Prepare a matrix showing all the main problems encountered.
Step 3: Organize the possible solutions for each problem (use cards). Decide which solutions can be applied over the short term (within 1-3 years), and which would be long-term goals. The options should be organized in a logical fashion (in a simplified form of a two-tier logical framework, showing objectives and short-term activities to achieve them).
Step 4: List the resources needed to carry out each activity and organize them according to available resources and unavailable (limited) resources; these should include needs for technical assistance, training, materials, etc. (see different cards for action plans).
Step 5: For each activity, prepare a separate annual plan of action including activities, responsibilities, and timelines.
Step 6: The farm plan should be kept by the farmers. It should be put up on the wall along with the maps and reviewed and updated on a regular basis, so it can be used as a point of reference for work on the farm. Individual plans can easily be consolidated so they can be monitored all together as well.
Step 7: The farm planning effort should be supported with frequent exchanges among farmers in the same group and among different groups (meetings, visits, field days).
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[bookmark: h9][bookmark: s3h8][bookmark: _Toc425859622]S3 Handout 8: Transect Walk and Plot Diagram
Excerpted from: Geilfus F. 2008. “80 Tools for Participatory Development; Appraisal, Planning, Follow-up and Evaluation.” San Jose, Costa Rica. IICA. 208p. (ISBN 13:978-92-9039-910-0) http://www.iica.int.
Exercise objective: To identify in the field, and portray in a diagram, the various aspects of farm plot management: plot use, crops and varieties thereof, cultural practices, problems, and developmental potential. This diagram can serve as a starting point for a discussion of alternatives.
Time required: This may vary, depending on the distances covered and the complexity of each plot. The entire exercise can be completed in a couple of hours. The ensuing discussion should not last longer than one hour.
Materials: A farm map, a pad for note-taking during the tour, newsprint, and markers for the final diagram.
Methodology:
The methodology is similar to that employed for the community transect walk and diagramming exercise. In this case, the “micro” aspects of a farm plot are emphasized. The idea is to describe farm characteristics and changes by touring each plot. Management issues such as variations in cropping patterns, changes in varieties, pests, etc. should not be documented in detail. The exercise follows the participatory farm mapping approach.
Step 1: The exercise should be conducted with family members – and others, if necessary (e.g., focus group). Discuss the best route for the tour; it does not have to be a straight line, but it should be as diverse as possible in terms of terrain, land use, etc. The technical team may find a checklist or interview guide to be very useful (see “semi-structured dialogue”).
Step 2: Begin the tour, following the agreed itinerary. Write down the main features and changes encountered. Since changes can be difficult to detect in an individual plot, input should be requested from the participants. Write down all observations and comments.
Step 3: (This step can be carried out during or after the tour, depending on the complexity of the plot.) Portray the information obtained from the participants on a large sheet of newsprint, as a plot diagram that includes all of the sections identified and their respective names.
Step 4: Following a discussion with the group or with each participant, add essential information to the diagram regarding the use and state of resources in each section of the farm plot: What does each section contain (soil characteristics, use – whatever is relevant)?
· Why have [management or other] changes taken place?
· Who works in and benefits from each section?
Specific problems associated with these issues can be listed.
Step 5: Ask the participants what they think of the exercise. Write the results down and turn them over to the group.
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[bookmark: h10][bookmark: s3h9][bookmark: _Toc425859623]S3 Handout 9: Seasonal Crop Calendar
Excerpted from: Geilfus F. 2008. “80 Tools for Participatory Development; Appraisal, Planning, Follow-up and Evaluation.” San Jose, Costa Rica. IICA. 208p. (ISBN 13:978-92-9039-910-0) http://www.iica.int.
Exercise objective: To illustrate the community’s production calendar. These diagrams are a particularly effective way of illustrating the relationship that exists between various activities and seasonal changes. They can be used to design initiatives and plan appropriate measures. Parameters may include rainfall, crop calendars, calendars of related activities, labor availability and demand, pests and diseases, visits by extension workers, and social events, among others.
Time required: 2 hours.
Materials: Blackboard and chalk, or newsprint and colored markers.
Methodology:
Step 1: Organize a meeting with the entire community or with interested members. Explain the purpose of the seasonal calendar, and discuss the parameters to be included; these will vary depending on the approach and the group involved. Limit the discussion to four or five parameters.
Step 2: Draw a time scale on the blackboard or newsprint. Use the calendar employed by the community (January may not necessarily be its starting point). Let the participants decide who is going to draw.
Step 3: Use lines or boxes to describe the seasonal variations of each parameter. The starting point does not have to be the beginning of the year. Crop descriptions, for example, can begin at the month when most planting takes place. If necessary, a longer time period may be employed. Proceed in this manner until the year is completed. Repeat for each parameter.
Step 4: Discuss the results, identifying the best/worst times of year to carry out an initiative.
Step 5: Explain how the calendar will be used. Provide the participants with a copy.
Step 6: The calendar developed by one group can be consolidated with and checked against the results of the other groups.
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[bookmark: h11][bookmark: s3h10][bookmark: _Toc425859624]S3 Handout 10: Use of Time
Excerpted from: Geilfus F. 2008. “80 Tools for Participatory Development; Appraisal, Planning, Follow-up and Evaluation.” San Jose, Costa Rica. IICA. 208p. (ISBN 13:978-92-9039-910-0) http://www.iica.int.
Exercise objective: To foster mutual learning among men and women regarding the true contribution of the latter to the family farm. This exercise is the simplest, most effective way of dispelling myths regarding the “limited” role of women.
Time required: 1-2 hours.
Materials: Blackboard or newsprint; markers.
Methodology:
This exercise can be conducted in a number of different ways: with women only, with men and women together, or with men and women split into separate groups, in order to compare notes at the end.
Step 1: Gather the participants and explain the objective of the exercise.
Step 2: Create a timeline (the exercise is easier if a day is used as the basis for the scale). Ask each woman (or a sampling of the group) what time she gets up in the morning; then ask her to list everything she does during the day – and at what time – until she does to bed.
Step 3: Once each woman’s use of time has been analyzed, a simple mathematical operation can be performed: how many hours each day does each woman work? How many different activities does she perform over the course of a day?
Step 4: This exercise can lead to the interesting discussion between men and women. If they have been working separately, show the results of the women’s group to the men, and ask for feedback. If the men have created their own diagram to illustrate the time use of women, comparing the two versions will inevitably lead to much discussion. The facilitator must never express an opinion; the participants should be allowed to draw their own conclusions.
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[bookmark: h13][bookmark: h12][bookmark: s3h11][bookmark: _Toc425859625]S3 Handout 11: Group Tasks and Action Planning for Farm Visits	
Discuss exactly what your team will do during your visit to a local farm to apply the assessment and/or analysis tools you have been provided. Discuss each item below and, using the Action Plan template provided, note each task (Activity), what resources are required, who is responsible for completing the task, and by when the task is to be completed. Make sure that you are totally prepared to begin using your tool(s) when you arrive at the farm.
1. What tool(s) will you use? [This information should be shared in advance with the training team.]
2. Which participants will play the various roles prior to and during the field work? All participants must have at least one specific role to play:
a. Who will be responsible for putting together and monitoring the Action Plan?
b. Who will be responsible for ensuring that all materials are acquired and brought to the farm?
c. Who will introduce the group and explain to the family why you are there?
d. Who will introduce each step/activity that is done to use the tool with the men or with the women and take the lead in facilitating the activity? [This will require two different people.]
e. How will the other participants on the team assist with each step/activity?
f. Which participants will be observing interpersonal behaviors between the family members?
g. Who will facilitate a meeting, presentation of results, and discussions between the men’s and women’s groups after each tool is used?
h. Who will interpret? How will the interpretation be done, simultaneously or sequentially?
[If the interpreter is not part of the initial training, who will be responsible for briefing him or her about each of the tools before they are used?]
i. Who will thank the family formally, including presentation of a gift, if appropriate?
j. Who will videotape and take photographs, if appropriate?
3. Once roles are determined, discuss in detail how you will conduct each step of using each tool. Who will say and do what? How will the others assist? 
4. Determine which supplies are needed for each tool. Decide who is responsible for making anything that must be prepared in advance and for collecting and taking all of the supplies. 
5. Practice your roles before you leave for your farm visit.
[bookmark: _Toc425863955][bookmark: HO1]
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[bookmark: s4h1][bookmark: _Toc390954394]
S4 Handout 1: How to Plan, Organize, and Conduct a Farmer Field School
WHAT IS A FARMER FIELD SCHOOL?[footnoteRef:1] [1:  Adapted from: Biljmakers, Hein (Editor). Refresh Your Memory. Dept. of Agriculture, MOAC, Bangkok, Thailand. 2005, in Farmer Trainers Guide: Farmer Field School Approaches Regenerative and Conservation Agriculture, 2011, Nampula, Mozambique. Kevin Kamp, CARE USA, Editor.
] 

A Farmer Field School (FFS) is a training activity organized for farmers, taking place in the field. It is season long so that it covers all the different developmental stages of the crop and their related management practices. The FFS training process is learner‐centered, participatory, and relying on an experiential learning approach.
The basic elements of an FFS include:
· A group of 20 to 30 farmers.

· The FFS is field‐based and lasts for at least one cropping season (from seeding to harvest).

· The FFS participants have regular (weekly) meetings during the cropping season. For crops which take up to a year or more to harvest, meetings might occur less frequently during times of the year when few changes are occurring in the field.

· In the FFS, participants conduct a study comparing new or improved techniques, practices, and/or varieties with techniques, practices, and/or varieties commonly used by local farmers. They have an experimental plot (EP) to apply the new or improved techniques, practices, and/or varieties and a Farmers’ Practice (FP) plot.

· The FFS can include other field studies, based on local field problems.

· The FFS includes special topics that deal with specific issues selected by the participants.

· Each meeting includes at least an Agro‐Ecosystem Analysis (AESA) activity conducted in the field ending with a discussion of crop management decisions.

· FFS educational methods are experiential, participatory, learner-centered, and based on nonformal education.

· The FFS group is guided by at least one facilitator offering experiential learning opportunities, rather than delivering top‐down instruction or lectures.

· In addition to agricultural practices-related topics, FFS includes team- and leadership-building activities to ensure that participants will continue to learn together after the FFS is completed.



STEPS IN CONDUCTING A FARMER FIELD SCHOOL (THE CLASSICAL APPROACH2) 
There are different ways that a Farmer Field School (FFS) might be organized, depending on the type of agricultural activities to be investigated. Basically, however, there are eight key steps to be taken in planning, organizing, and conducting a Farmer Field School. These are:
1. Organize/conduct ground-working activities. 
2. Train FFS Facilitators.* 
3. Establishment and implementation of FFS. 
4. Evaluating participatory technology development (PTD) activities.
5. Field days. 
6. Graduation.
7. Farmer-run FFS. 
8. Follow-up by facilitators. 
*Note: This step will not be necessary if the Peace Corps Volunteer and her/his counterpart are planning to assume the roles of facilitators for the FFS.

1. Organize/conduct ground-working activities.
Ground-working is a collective term for all activities carried out in an area with a view of preparing/paving the way for introduction of FFS activities. Normally, these activities should begin a season before or at least a month prior to a planned FFS. The steps of ground-working are:
A. Identify the focus agricultural enterprises/activities (e.g., gardening; field crops; agroforestry; small animals; integrated pest management; integrated soil management).
B. Identify the priority problems to be addressed within the specified enterprise (e.g., insect or disease problems; soil infertility; limited crop genetic resources; limited water availability).
C. Identify solutions to the identified problems (e.g., use of improved cultural practices as well as specific physical and biological control measures like trap crops and companion planting; use of compost and other organic soil amendments; introduction of new varieties or crops; increased soil organic matter, use of mulch, micro-irrigation techniques).
D. Establish farming practices that are appropriate, sustainable and that utilize materials, resources, equipment, etc., that are accessible to local farmers.
E. Brief the local Extension Officer. The purpose of this meeting should be to:
· Provide information about the program.
· Garner local support for the program.
· Make available the assistance of any participating FFS staff. 
F. Brief the local government office. 
· Provide information about the program.
· Garner their support.
· Inform them of who is going to be involved in the program. 
G. Meet with local leaders and leaders of any local farmer’s organization to inform them of the program. 
H. Meet with and discuss the program with local farmers individually and/or through farmer group meetings.
· Request between 25 and 30 farmers to volunteer to be participants of the FFS.
· Encourage participation of an equal number of women and men farmers, if possible.
I. Identify FFS participants. It is suggested that each farmer/participant should:
· Be an active, practicing farmer.
· Be a respected member of their community.
· Live/farm in the same locality (area) as other participants.
· Represent different families/groups/organizations within a community. 
· Have a common interest with the other participants. 
· Be willing to participate voluntarily (no expectation of payment).
· Be willing to learn for their own development.
· Be willing and ready to cooperate and work as part of a group. 
· Be willing to follow the norms set by the group. 
· Be willing to share experiences with other farmers. 
J. Identify field school sites. Suggested criteria for appropriate FFS sites include:
· Easy access to all participants, staff, and visitors. 
· Suitable for the particular farming activities to be conducted. 
· Located within or next to the host community. 
· An acceptable site to all the participating farmers.
· Centrally located between the farmers. 
· A suitable meeting place in close proximity (if possible, with capacity for use of computers/internet for data processing and/or research). 
· Considered by all participants and local leaders as a secure location.   

2. Training of FFS facilitators. 
A. The FFS organizers are responsible for identifying and preparing specific training content for the FFS facilitators (e.g., crop/livestock production and protection technologies). 
B. The FFS organizers develop and provide field guides to FFS facilitators on how to effectively deliver content using nonformal education methods (NFE).
C. The FFS organizers train FFS facilitators in a learner-centered and experiential manner similar to how facilitators will be expected to work with FFS participants. Facilitators are trained on:
· Adult pedagogy and nonformal education methods with emphasis on the what, when, and how to use NFE in FFS.
· Group dynamics and personal skills building (e.g., problem solving, critical thinking, leadership).
· Agro-ecosystems analysis (AESA).
· Basic agricultural research techniques/methods (e.g., scientific method, basic research design).
· Participatory technology development (PTD) with emphasis on the approaches and guidelines on conducting PTD. 
· Identification, development, and delivery of special topics related to problems relevant to local farmers to be addressed at every stage of training. 

3. Establishment and implementation of FFS. 
With the guidance of FFS facilitators, participants work in small groups of four to five to: 
A. Carry out experiments and field trials related to the selected enterprise/activities. 
B. Implement PTD activities to test and validate new or improved techniques and/or practices. 
C. Conduct AESA to make observations and collect relevant data. 
D. Process and present the data to the large group for discussion and considerations. 
E. Make appropriate enterprise/activity management decisions based on findings.
F. Work on improving group dynamics, as well as problem solving, critical thinking, and leadership. 
G. Be presented with and discuss special topics. 


FFS CURRICULUM OF ACTIVITIES 
FFS should be based on a solid, field-tested curriculum, which covers the entire crop/livestock production cycle. Field guides, field activities, and a collection of group dynamic and personal skill-building exercises provide the basis for the field school curriculum. These materials are defined, developed, and used according to their relevance and appropriateness to the participating farmers. 
FFS training is experiential and discovery based. Most of the training time is spent in the field and the training activities are designed to have participants learn by doing. Exchange of information and generation of knowledge is facilitated through sharing observations, brainstorming, and active discussions. 
Important elements of an FFS curriculum include:
A. Agro-Ecosystems Analysis (AESA)
AESA is the cornerstone of the FFS methodology. AESA requires participants to observe the interactions between a crop/livestock and other biotic and abiotic factors co-existing in the field. Working in small groups of four or five, participants make regular observations of the crop (weekly) or livestock (daily) and record these on an AESA form (see example below). AESA observations include: 
· Growth stage of the crop/livestock 
· Pests and beneficial insect numbers 
· Weeds and disease levels 
· Weather conditions 
· Soil condition 
· Overall plant/animal health 

Upon completing their observations, participants then discuss their findings in their small group and then with the large group and make management decisions based on group consensus.

Example of an AESA form: 
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B. 	Participatory technology development (PTD)
An important aspect of FFS is helping and encouraging participants in conducting their own experiments, to test out new or improved techniques and practices in the local agro-ecological context, and to make appropriate management decisions. With PTD, there are no standard technical recommendations or packages of technology offered to participants. Participant groups collectively decide which techniques, methods, or aspects of crop/livestock management are important to them for study and, after an analysis of results, adopt the most promising actions based on their own findings.* In this way, participants become active learners and independent decision-makers through the process of learning by doing. 

*Use of the Scientific Method: As part of the FFS curriculum, participants are introduced to the scientific 
method by:
· Defining a question (e.g., will the addition of Ipil-Ipil leaves as a green manure soil amendment increase cowpea production?)
· Gathering preliminary information (e.g., what is already known about using Ipil-Ipil as a green manure soil amendment?).
· Formulating an explanatory hypothesis (e.g., because it is known to add nitrogen to the soil upon decomposition, adding 10kg Ipil-Ipil green manure to a plot of 100m2 will result in higher cowpea production than the same size plot with no Ipil-Ipil green manure when all other variables are kept the same).
· Testing their hypothesis by performing an experiment in a manner that can be easily replicated by other farmers, including:
· Establishing specific plots as controls and plots for testing the identified variables (e.g., ipil-ipil as a green manure soil amendment).
· Replicating plots in order to minimize variability due to differing soil conditions.
· Making observations and collecting data. 
· Analyzing the data and noting changes over time.
· Interpreting the data and drawing conclusions.

C. Group Dynamics and Skills Building
During the course of the FFS training, a variety of team-building exercises and games are organized and conducted to enhance group dynamics, as well as to teach participants important skills like communication, problem solving, critical thinking, and leadership. The principal emphasis of many of these activities is to create an environment in which participants feel free to experience, reflect and make changes in themselves and, then, feel empowered to share their experience with others. These activities also help avoid conflicts between participants by allowing each participant to reflexively learn how their behavior can affect other people and how other people’s behavior can affect her/him. In particular, games and exercises are used to: 
· Energize, rejuvenate, or relax the group.
· Stimulate conversation and discussion, particularly between new participants. 
· Merge participant expectations with group realities. 
· Establish a productive learning environment, exposing participants to new and different perspectives and encouraging participation and learning.
· Introduce, illustrate, or complete a session and to help internalize learning.
· Introduce and promote development of new skills. 
· Build group cohesion and encourage teamwork. 

D. FFS Field Guide. 
The importance of a field guide is to: 
· Help organizers and participants carry out the activities smoothly within the allotted times.
· Put each activity within the context of the overall FFS. 
· Ensure that participants understand the objective of each activity. 
· Ensure that everyone, facilitators and participants, knows their role and responsibilities. 
· Prepare facilitators with relevant knowledge about each topic to be covered. 
· Ensure that all necessary information, materials, and other resources are available. 

     Example of a FFS Field Guide 
     Detailing a Typical Daily Farmer Field School Schedule 
	Time
	Activity
	Objectives
	Materials
	Responsible persons

	8.00 – 8.05am
	National Hymn
	To commit the day’s activity to local and national development
	Song sheet
	Host team

	8.05 –8.10am
	Roll call; Brief day’s activity and recap previous day’s activity
	To know who’s present; To remind of day’s activity and review previous activity
	Register; Previous day’s AESA sheets
	Host team

	8.10 – 9.00am
	Field monitoring; AESA
	To check the progress of enterprise by observing and collecting data
	Books, pens, ruler, pencils, and weighing balance
	All

	9.00 – 10.00am
	Processing of AESA and presentation
	To synthesize/analyze data and present it to the larger group for collective decisions on what management action to take.
	Flip charts, books, felt pens, crayons, ruler, and masking tape
	Facilitator; host team

	10.00 – 10.30am
	Group dynamics 
	To energize the group; To enhance participation 
	None
	Facilitator; host team

	10.30 – 11.30am
	Special topic
	To provide input on a relevant topic to broaden participant knowledge/skills.
	Books, pens, pencils
	Facilitator

	11.30 – 11.40am
	Review of the day’s activities
	To evaluate participant achievements 
	AESA materials 
	Facilitator

	11.40 – 11.50am
	Planning for next session
	To prepare adequately 
	Flip charts, felt pens 
	Host team

	11.50 – 11.55am
	Roll call; announcements
	To note late-comers and absentees
	Register
	Host team

	11.55 – 12.00noon
	National Hymn
	To express love of country and patriotism
	Song sheet
	Host team



4. Evaluating PTD activities. 
With the guidance of facilitators, participant groups: 
1. Analyze the data collected from the field.
2. Interpret the results.	
3. Conduct an economic analysis based on local costs.
4. Prepare a group presentation of what they did in their specific PTD, their results, and their conclusions.

5. Field days. 
A. During the period of the FFS, field days are organized where the rest of the farming community is invited to share what the whole group has learned in the FFS. 
B. Typically, one or two field days are organized at different times during the season. 
C. Participants themselves facilitate the various presentations and field activities during this day. 

6. Graduation.
A. This is a day of celebration marking the end of the season-long FFS. The participants, facilitators, and coordinating organization (if any) usually organize this event. 
B. Participants are awarded certificates of participation. 

7. Farmer-run FFS. 
A. After graduation, FFS participants now have the knowledge and confidence and are encouraged to organize and run their own FFS with participants drawn from their home communities. 

8. Follow-up by FFS facilitators. 
A. The core FFS facilitators should follow up on schools organized by the graduated participants, preferably on a monthly basis, to observe and provide feedback and guidance, as needed. 

[image: ]
2 Much of the text in this handout was adapted from: Khisa, G. 2004. Farmers Field School Methodology, Training of Trainers Manual, 1st Ed. FAO. Kenya. http://www.share4dev.info/kb/documents/3000.pdf

Image above from: IIRR and ACT. 2005. Conservation Agriculture: A Manual for Farmers and Extension Workers in Africa. International Institute of Rural Reconstruction, Nairobi; African Conservation Tillage Network, Harare. ISBN 9966-9705-9-2. http://www.fao.org/ag/ca/AfricaTrainingManualCD/Table%20of%20Contents.pdf

EXAMPLE OF A FARMER FIELD SCHOOL “HOW TO” 
Prepared by Jessica Luna, RPCV Mali
1. Working with a counterpart, identify up to 10 men and 10 women farmers to participate in the FFS. Criteria for selection of participants may include: 
a) representatives of various families or quarters, or organizations
b) individuals who enjoy farming (they are “really into it”) 
c) people who are somewhat educated/literate
d) people who are curious and have a record of experimenting with new things
e) people who are well respected in the community
f) people who are outgoing and communicate well with others
2. The first meeting
a) Define the goal of the group using a consensus process, for example: “to seek out new information, test it, and if it works, apply it and share it with others.”
b) Determine what crop/varieties are to be tested (for example, cowpeas, corn, or millet).
c) Elect officers to manage the group: President, Vice President, Treasurer, Recorder, etc.
d) Determine what day and time the group will meet for the duration of the FFS.
e) Have the larger group separate into four smaller groups, of mixed men and women, with at least one literate person per group. Let each group choose a name.
3. Identify themes to study (i.e., participatory technology development)
a) Use a PACA tool like the Problem Tree to identify the top three or four problems that farmers are experiencing with the various crops targeted.
b) Make lists of techniques and/or practices that could be tried to alleviate these problems.
c) Determine which techniques and/or practices will be tested.
4. Obtain equipment (obviously this will change somewhat depending on what is being tested): 
a) Journals and pencils
b) Large board with stand
c) Flip chart paper
d) Tape or pushpins to attach paper to board 
e) Markers (multicolored) 
f) Metal signs (one for each test plot)
g) Paint and brushes 
h) Rulers 
i) Tape measure
j) Scales
k) Improved seeds (from local Agriculture extension worker, local seed seller, etc.)
l) Appropriate agricultural inputs (e.g., compost, manure)
5. Introduce the group to the scientific method
6. Set up fields/plots
a) Draw the field to scale on graph paper noting any buildings, trees, rocks, hard pan, water, etc.
b) Determine how large each test plot will be (they can be different sizes as long as all the plots in the same trial are the same size)
c) Include four larger plots (20m x 20m): two to be farmed using “traditional” methods that will not change year to year, and two to be farmed using “improved” methods that will be updated each year with the best practices identified from field trials conducted the year before.
d) Map out where each of the plots will be located.
e) Demonstrate how to measure area of a plot.
f) Go to the field with sticks and stake the corners of each plot.
7. Planting
a) Prepare all plots similarly, tilling or not.
b) Provide all plots in the same trial (i.e., replicates) the same treatments; e.g., same number of seeds per hole, same distance between holes, same hole depth; same amount of fertilizer or other soil amendments, mulch, water.
8. Facilitate weekly meetings
a) Meetings usually start once all the plants have grown their first true leaves. During the meetings:
· Each group visits one of the large test plots and, using the AESA form, records observations of insects, weather, plant height, number of leaves, branches, flowers, pods, etc.
· The two groups that visited the “improved” fields get together and the two groups that visited the “traditional” fields get together. They average their results.
· The “improved” and “traditional” groups report on their results and observations to the whole group using a flip chart paper taped to a wall.
· The presentations include a drawing of observations for non-literate participants. The drawing accurately records the items observed and measured and, if possible, is done in multiple colors.
· At the end of the presentations, participants note observations (e.g., field has weeds), causes of these observations (e.g., group hasn’t weeded) and actions to be taken (e.g., everyone will weed on Monday morning).
· Participants also make observations of all of the smaller test fields.
9. Field day
a) A day is planned for a field day when the field plots show observable results.
b) Local people are invited to come and visit, including dignitaries and anyone who has helped (Agriculture extension worker, input suppliers, etc.)
c) Radio is used, if available, to invite neighboring villages.
d) FFS participants are provided T-shirts and/or hats, if possible, to be identifiable.
e) If possible, refreshments are provided.
f) Some of the posters from previous small group presentations are displayed to illustrate the work that the groups have been doing and the learning that is taking place.
10. At the end of the season 
· Measure the output of all the fields including crops harvested as animal fodder as well as for human food.
· Let the participants determine what they want to do with the crops produced.
· Review with participants what was learned during the FFS. 
· Determine what the “improved” field will be like next year (draw from the best results observed in the small experimental plots!)
· Have the group start thinking about what new techniques they would like to try next year.
· Celebrate the success!

	For more information, see Jessica’s YouTube video: https://www.youtube.com/watch?v=N3lQ7jGYkVA 
[image: ]
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[image: ]
Excerpted from: SUSTAINET EA 2010. Technical Manual for Farmers and Field Extension Service Providers: Farmer
Field School Approach. Sustainable Agriculture Information Initiative, Nairobi. ISBN 978-9966-1533-4-0


[bookmark: s5h1]S5 Handout 1: Examples of Proverbs
· The vulture does not descend without reason. (A dire effect doesn’t come about without a cause.) 
· For the sake of tomorrow’s food, we wash the marmite today. (If we are careless today, we may suffer the consequences tomorrow.) 
· Hunger is felt by a slave and hunger is felt by a king. 
· As long as you have lice in your clothes, your nails will remain bloody. (If the cause of something is not removed, the effects will not be removed.) 
· If you don't want the branch of a tree in your eye, you'd better watch out from a distance. 
(Encourages people to look to the future and to act with foresight so that calamity will not suddenly overcome them.) 
· The cripple never gets killed in a war of which he has been forewarned. (Recommends the virtues of foresight.) 
· Learning to sing Arabic songs is a tough job. (Used before difficult undertakings.) 
· The child’s hand cannot reach the shelf, the elder’s hand cannot enter the gourd. (Encourages cooperation between young and old.) 
· In time, twenty years hence becomes tomorrow. (Time passes quickly. Warns against procrastination.) 
· A woman keeps looking for ingredients for her stew until she finds them. (Recommends industry and perseverance.) 
· A visitor usually brings a sharp cutter. (Sometimes a visitor can have better judgement in helping to resolve a problem.) 
· No elephant finds its trunk too heavy. (Take responsibility for what you know you must do.) 
· Seeing is different from being told. (Experience is the best teacher.)
· When spider webs unite, they can tie up a lion. (Working together, anything is possible.) 
· What the child says, he has heard at home. 
· Wisdom does not come overnight. 
· By learning you will teach; by teaching you will learn. 
· Plans are the dreams of the wise. 
· He who listens, understands. 
· Teachers can open the door, but you must enter yourself. 
· The rain does not befriend anybody, it falls on anyone it meets outside. 
· Start early before the floods come. 
· When the spoon takes a holiday, the spider makes his web in the stew pot. 
· Thunder is not yet rain. 
· An anthill is softened by continual thudding of the feet. (Success comes through persistent efforts.)
· The horse of one’s enemy does not seem tall. (People tend to underestimate forces that threaten them.) 


[bookmark: s5h2][bookmark: _Toc364750622][bookmark: _Toc365013596][bookmark: _Toc365029645][bookmark: _Toc425863956]S5 Handout 2: On-Farm Demonstrations
On-farm demonstrations are effective means of reducing the risks that farmers perceive. They are designed to take new innovations out of the “unreal” scientific realm of the research station and place them firmly within the bounds of a farmer’s everyday experience. They are used first to display the results of adopting a new practice and then to give the farmer an opportunity to practice new methods. Both types of demonstrations serve to make clear to a farmer exactly what is entailed in opting for a new farming innovation.

On the surface, a result demo might seem fairly straightforward, but there are actually a number of factors that can serve to reduce its effectiveness. First, the demonstration must produce results that are visible and significant enough to convince farmers to try the new practice themselves. If the practice is, for instance, not fully tested beforehand under local conditions, the demonstration runs a high risk of failure.

Second, the innovation has to satisfy the farmer’s own criteria in terms of the other risks associated with it. That is, it must promise an immediate return, fall within the farmer’s financial means, and suit prevailing cultural patterns, to name just three.

Third, the demonstration should not be run by an extension worker. Farmers will be more impressed by results obtained by their peers than by supposed agricultural experts. 

Fourth, the farmer on whose land a result demonstration is conducted cannot be extremely wealthy or progressive; nor should the plots receive an undue amount of attention and care. The idea of the demonstration is to show a group of farmers what results can be obtained by a normal farmer under normal conditions. Hence, the choice of demonstration farmer needs to be made with care, the site should be typical of surrounding lands, and the crop itself must be managed at a realistic level. Any other arrangement will undermine the demonstration’s effectiveness.

In setting up a result demo with a cooperating farmer, it is important to establish who is responsible for the labor involved in maintaining plots and who will provide necessary inputs. In order to make the demo credible, the farmer must do most of the actual work. Inputs are a stickier problem. Ideally, the demonstration farmer will provide his or her own inputs. Realistically, there may be some instances where the extension service might need to donate inputs as a courtesy for a farmer’s cooperation. Two questions need to be considered: Will a gift of inputs have a negative effect on the agent-farmer relationship? How will other farmers perceive such a gift? Whatever the choice, arrangements must be made explicit at the outset.

The next set of practical considerations in setting up a demonstration focus on the plot: its location, its layout, and its size. A conspicuous or readily noticeable site is crucial in attracting maximum attention. Locations near roads, or footpaths, or on the immediate outskirts of a village are ideal. Visibility is the key factor in plot layout. When viewing from the most prominent vantage point, from a road, for example, the traditional and improved plots should be side by side rather than front and back. Signs can be erected to attract further attention and provide explanations of the demonstration. (Note that signs need to meet the visual literacy levels of a majority of the farmers observing the demonstration.)

The size of the plot may be influenced by several factors: the labor constraints of the demo farmer and the amount of land he or she has available; the size of the group who will eventually observe the formal presentation of results; the type of crop; and the overall impression the demonstration is intended to create. In general, the plot should be large enough to be impressive without being too large to take in both parts of the demonstration with a single glance. Rough estimates suggest that 100–200 square meters would be enough for an effective demo of field crops, with less area required for demonstrations with vegetables.

Throughout the planting and maintenance operations connected with the demo, the farmer needs to be thoroughly familiarized with the why, when, and how of what is going on. In particular, the extension worker should check that needed inputs are prepared and applied on time. The entire process needs to be documented accurately so that results can be adequately explained when the demonstration is completed. Rainfall figures for the duration of the demonstration crop’s growing cycle, for example, are of crucial significance.

If the demonstration farmer has been adequately trained during the course of the growing season, he or she can play a central role in the use of the demo as a promotional tool by providing testimony to a particular method’s effectiveness. There may be opportunities early in the demonstration garden’s growth cycle to show preliminary results to neighbors. Pointing out differences in plant size and color at various stages serve to heighten interest in a demo as it progresses toward completion.

The main presentation of results should, however, be conducted at harvest time. The farmer should be prepared to help the extension worker through four steps: an explanation of the new practice focusing on amount of labor required, materials needed, and changes from traditional methods; a conservative estimate of costs and returns; a question and answer period; and an offer of follow-up visits to other farmers interested in adopting the new practice themselves.

This follow-up often takes the form of a second type of demonstration, the method demonstration, which allows farmers to learn by doing. The extension worker physically demonstrates a practice—how to determine a goat’s age, for instance, by checking its teeth—and asks the farmer to try the same practice. The extension worker watches and corrects the farmer until he or she can do the practice properly, and then moves on to the next step of the demonstration.

Only one topic is covered at a time in a method demo. Checking a goat’s teeth is one aspect of the topic: “Determining what livestock to buy at an auction.” Goat buying and goat breeding are different topics. Each method demo is timed to coincide with the operations that farmers are involved with in their individual farming cycles. Planting demonstrations are conducted a week or two before most farmers begin planting; and weeding demonstrations are conducted just before the optimum time in a plant’s growth cycle to do a complete weeding operation. In this way, a series of method demonstrations serve to span an entire growing season and keep the extension worker in close contact with his or her clients.

Being successful in conducting a method demo requires close attention to detail. The site and time of demonstration should be selected on the basis of audience comfort. Shade, heat, and sight lines are three important considerations. Materials for the demonstration should be locally available and arranged conveniently for use in the demonstration. The best way to make sure that nothing will be forgotten is to prepare a written plan. This may include the step-by-step sequence of the demo itself, as well as lists of materials needed and major points to be covered. Once the plan is written, the extension worker needs to rehearse the presentation in its entirety. Only by actually walking through a demonstration can the agent be sure that nothing has been left out.

When actually conducting the presentation, it is important to encourage as much farmer participation as possible. Points at which farmers can be directly involved should be indicated in the written plan. Other means of accommodating farmer learning styles are to continue to relate new material being presented to a farmer’s previous experience and to carefully choose vocabulary with which the farmer is already familiar. Some technical terms may prove very difficult to translate without considerable thought beforehand. A good way to check to make sure that the audience is following a presentation is to pose questions to farmers at regular intervals. The demonstrator can also repeat steps where necessary. Finally, it is important for either the extension worker or one of the farmers to summarize the main points of a presentation at its conclusion.

Following are useful guidelines for planning and conducting an effective result demonstration:
· Choose an appropriate (minimal risk) innovation.
· Choose a cooperative farmer whose management techniques will be imitated by his or her peers.
· Agree with the farmer on who is responsible for labor and inputs.
· Choose a conspicuous location.
· Lay out the demo plots for maximum visibility. (Use signs to attract attention.)
· Choose a suitable size for the demonstration plots.
· Work closely with the cooperating farmer on managing the demonstration.
· Keep accurate records (including rainfall) of factors that might influence the outcome of a demonstration to accurately interpret results.
· Show preliminary results of the demonstration to other farmers periodically to help build interest in the demonstration’s outcome.
· Time the final presentation of results to coincide with the harvest.

In the final presentation, include the following steps:
· An explanation of the new practice(s)
· A conservative estimate of costs and returns
· An opportunity for the audience to raise questions about the demo
· An offer of follow-up visits to farmers interested in adopting the new practice themselves

Following are useful guidelines for planning and conducting an effective method demonstration:
· Plan to demonstrate only one topic at a time.
· Time demonstrations to correspond with farming operations being carried out in the field.
· Sequence method demos to span the entire farming cycle.
· Consider ways to make audience members comfortable as they view the demonstration.
· Prepare a written plan for the demonstration, including:
· A step-by-step sequence of what will happen in the demonstration
· A list of materials needed
· A summary of major points covered in the demo
· Incorporate participation of farmers into the demonstration whenever possible.
· Choose analogies and vocabulary that will help the farmer tie the new information to things he or she has already experienced.
· Check periodically throughout a demonstration to make sure audience members are following the presentation by posing questions to them.
· Repeat steps where necessary.
· Make sure major points of the demonstration are summarized.
· Arrange for follow-up visits to farmers interested in trying the new method.

Excerpted from Agricultural Extension Manual (Peace Corps Publication No. M0018), pgs. 99-106 
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	Section of plan
	Content

	Demonstration Title
	

	Why is this demonstration important to your audience?

	

	Materials needed for this
demonstration

	

	Visual aids and handouts
	

	Step-by-step activities
	

	Summary of points made during the demonstrations

	

	Plans for follow-up
	


Section of Plan Content


Checklist for Demonstrations

	Demonstration Topic:

	PCV Organizer:
	Farmer Presenter:

	Location:
	Date:

	Question
	Yes/No

	The subject:
	

	Is the farmer ready to use the improved practice to be demonstrated?
	

	Does he/she need the skill or practice?
	

	Can he/she afford it?
	

	Have you selected a title that appeals to him or her?
	

	Have you planned to teach only one thing at a time?
	

	Have you collected all available information on the subject?
	

	Have you decided which language or vernacular you will use?
	

	Are you certain the practice or skill to be taught is not too difficult for him or her to learn?
	

	Plans made for the period before the meeting:
	

	Have you arranged the time and date for your meeting?
	

	Have you arranged for the demonstration site?
	

	Will each farmer who attends your demonstration be able to see your actions?
	

	Have you assembled all of the materials you will need?
	

	Are you planning your demonstrations to relate to the farmers’ experiences?
	

	Have you practiced your demonstration until you can do it to perfection?
	

	Have you developed your demonstration using a standard plan?
	

	Did you write down each step?
	

	Have you listed all of the key points?
	

	Are your instructions written in a simple, understandable manner?
	

	Were signs and/or posters used to direct the farmers to your demonstration?
	

	Plans made for the period during the meeting (plan before, and check results after):
	

	Did you present your demonstration with enthusiasm?
	

	Did you act yourself?
	

	Did you talk to your audience?
	

	Was your demonstration explained to the farmers, step by step?
	

	Are you certain you were understood?
	

	Did you allow time for questions from the audience?
	

	Did you repeat steps when necessary?
	

	Did you assist slower participants when they fell behind?
	

	Were faster participants used to assist you?
	

	Were the important steps summarized at the conclusion of your demonstrations?
	

	Were final questions encouraged?
	

	Was reference material handed out at the conclusion of your demonstration?
	

	Were the farmers told where to get additional advice?
	

	Was there a list made of attending farmers?
	

	Was your meeting held without conflicts with other meetings?
	

	Were photographs taken of activities at the meeting?
	

	Were records kept of the meeting for future use?
	

	Were credit and recognition given to local farmers who contributed to your demo?
	

	Plans made for the period following the meeting:
	

	When the farmers left the meeting, did they know what to do on their own farm?
	

	Were plans made for the next meeting?
	

	Were they told what material, if any, would be needed for the next meeting?
	

	Were they told to be thinking of the problems involved for the subject of the next meeting?
	

	Was any publicity given to your meeting by the press or through the use of a news release or radio message?
	

	Plans made for follow-up:
	

	Have the farmers changed over to use of the new practice that you demonstrated?
	

	Will you provide additional assistance if requested?
	

	Have the farmers called on you for further assistance in using your new practice?
	

	Organizer & Presenter Reflection and Event Evaluation
	

	Notes on participant feedback- what did they like, and what would they change? 

	

	Comments or other observations on the demonstration and presentation: 

	

	Lessons learned: 

	


[bookmark: _Toc426016766]

[bookmark: s6h1]S6 Handout 1: Planning Field Days
Field days are special events. A series of demonstration skits, speeches, and other activities focused on a central theme are strung out over the course of a day to promote new practices and bring recognition to successful farmers and agricultural workers in a particular area. The prevailing mood is festive and the atmosphere is not unlike that of a county fair. The point of such a day is to call attention to new and exciting developments in agriculture.

This is done by inviting special guests, cooking a big meal, preparing a day’s worth of interesting presentations to watch and take part in, and bringing in perhaps some musicians for everyone’s enjoyment. It is not expected that farmers leave a field day having learned a great deal of specific information. The meal and the other special features tend to work against that possibility. It is hoped instead that farmers leave with new interests and new concepts of what is possible after seeing what their neighbors have been able to accomplish in their work.

Field days can be used in several different contexts. On a purely local level, a field day can be staged through the collective efforts of a group of agricultural workers and a handful of farmers for other people in town. In this case, it serves as a glorified results demonstration. Its chief function is to generate interest within the community, but it can also work to raise the status of agricultural workers and innovative farmers in the area.

A second use of a field day moves beyond a single village to neighboring villages. Invitations are sent to a group of farmers in an area that the extension worker feels would be well-suited for an expansion of his or her extension efforts. In this case, the secondary benefit goes to the entire host community, which is viewed by its neighbors as being industrious and in possession of special levels of agricultural expertise.

The third situation appropriate for a field day involves the Ministry of Agriculture and other government officials and celebrities from out of town. The intent in staging a field day for these people can be twofold. First, it is a chance for the agricultural workers in town to gain much-needed recognition from their superiors. Second, it may be an opportunity for a town to lobby officials for additional services. In the latter case, a serious commitment to agriculture is demonstrated during the course of the day, and a well-articulated request for special attention brings the day to a close.

In all three of these cases, it is in the best interests of field day planners to create favorable impressions for their guests. Audience comfort and enjoyment and effective presentations are of the utmost importance. The initial consideration is the selection of an appropriate and timely theme to suit the target audience, e.g., improvements in management practices for traditional (locally and perennially grown) crops. The next concern is to come up with a list and sequence of demonstrations, booths, activities, and other events and features devoted to the theme. This is followed by logistics, e.g., routing of guests through the course of the day, meals and refreshments, entertainment, and cleanup. A decision has to be made, for instance, to route guests through demonstrations in a single large group, in several smaller groups, or individually. This will depend on the expected turnout and how many people are involved in organizing the day. For all of the different tasks, responsibilities need to be clearly designated.

Highly orchestrated events such as these are especially prone to unforeseen problems.
Contingency plans should be made for late arrivals, rain, or slow moving groups. In general, field days tend to move more slowly than they are meant to. That being the case, it is often useful to choose someone to monitor the overall progress of the day. This person can then be responsible for setting any contingency plans in motion, when necessary.

The work involved in hosting a field day can be divided into stages. There are initial meetings when decisions are made concerning field day topics, guests, and the division of responsibilities among planners. These are followed by a period of early preparation during which presentations are rehearsed, invitations are sent out, and meetings are held about routing of guests. Last-minute preparations will include cooking, assembling materials for demonstrations, and clearing brush from paths where guests will walk. Finally, when the field day itself is held: someone greets the guests, demonstrations are given, a big meal is eaten, and someone thanks the guests for coming and sends them home while a clean-up crew goes to work. Follow-up contacts are then initiated and continued over the course of the next few weeks or months.

In everything that happens, the thrust of the day is enjoyment and excitement. To keep the appropriate tempo, then, individual presentations should not exceed 30 minutes and the entire sequence of activities before the day-ending feast should be completed in less than four hours. Note that sufficient time is necessary at both the beginning and end of the day for guests to travel to and from their homes. This often means that special accommodations—water, shade, chairs—will be necessary to deal with extremes in weather patterns.

Sample Field Day Schedule
Time Event
	Time
	Event

	9:00 
	Guests arrive from nearby villages

	10:00
	Welcome by master of ceremonies

	10:30
	Guided tours of demonstrations –  Guests escorted in three groups around the village to observe the first of three sets of demonstrations:
1. Threshing and milling of grains
2. Drying of grains, vegetables, and fruits
3. Storage of grains, vegetables, and fruits

	11:15
	All three groups meet for refreshments under the large cotton tree

	11:45
	Groups observe their second set of demonstrations

	12:30
	Groups observe their third set of demonstrations

	1:30
	A meal served under the large cotton tree

	2:30
	Closing remarks by the master of ceremonies





Following is a sample list of responsibilities to be covered by field day planners:
· Mail invitations
· Clear paths and standing/sitting area around demonstration sites
· Set up and move benches and chairs
· Act as master or mistress of ceremonies
· Act as guides
· Act as demonstrators
· Serve refreshments and water 
· Troubleshoot
· Provide entertainment
· Prepare meals
· Clean
· Follow up with participants

Following are considerations in preparing a route for guests:
· Clear obstacles such as roots, stumps, and rocks and cut back overhanging branches
· Cut the trail wide enough for two people to walk side by side
· Clear an area around each demonstration larger than that which would fit the expected tour groups comfortably
· Avoid trails that double back on each other in an “S” pattern to ensure that demonstrations do not compete with each other for farmers’ attention
· Avoid steep and tiring trails
· Build sturdy bridges over streams or marshy areas
· Avoid areas that do not drain well

Excerpted from Agricultural Extension Manual, Peace Corps Publication No. M0018
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S6 Handout 2: Post-Specific Policies and Procedures Regarding PCV-Led Training Events

This handout needs to be post-specific. Some of the topics it could address are: 

What is the local PC policy on per diems for PCV-led workshops, and any issues or challenges related to this policy?
· How to resource a PCV-led training event, i.e., available sources of materials, funding, etc.
· Local resources available to provide technical or other support for workshops
· Administrative procedures PCVs need to be aware of regarding paying for materials and supplies, collecting receipts, and getting reimbursements
[bookmark: s6h3][bookmark: _Toc426016768]
S6 Handout 3: Training Event Planning Worksheet

	Event Title:
	

	Introduction/background/ need for training

	





	Local knowledge or current practices related to the topic
	








	Description of Participants 
· Ages
· #M/F
· Time constraints
· Language
	

	Objectives and outcomes 

	








	Dates and time

	

	Logistics: Who does what

	







	Daily schedule
	See table below

	Budget
	See table below





Daily Schedule
	Event Title
	

	Dates
	
	Location
	
	Organizer
	

	Day/Time
	Monday
	Tuesday
	Wednesday
	Thursday
	Friday

	AM
	
	
	
	
	

	AM
	
	
	
	
	

	AM
	
	
	
	
	

	Lunch
	
	
	
	
	

	PM
	
	
	
	
	

	PM
	
	
	
	
	

	PM
	
	
	
	
	





Event Planning Budget (Post should delete or modify this budget according to local policies)

	Title of Event
	
	Location
	
	Dates
	

	# PCV participants
	
	# of counterparts
	
	# days
	

	Item
	Unit
	Cost
	Quantity
	Total

	Hotel Rooms
	
	
	
	

	Conference Room
	
	
	
	

	Meals 
	
	
	
	

	· Breaks
	
	
	
	

	· Breakfast
	
	
	
	

	· Lunch 
	
	
	
	

	· Dinner
	
	
	
	

	Supplies
	
	
	
	

	· Notebooks
	
	
	
	

	· Pens
	
	
	
	

	· Flip charts
	
	
	
	

	· Markers
	
	
	
	

	Equipment
	
	
	
	

	Transportation
	
	
	
	

	Per Diems
	
	
	
	

	Other Items
	
	
	
	

	Total Cost
	
	
	
	(Sum of above) 
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Sounds great, but
how do I make
enough compost
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Farmer Field School: A Peace Corps Experience

by Jessie Luna

5 years ago - 2,012 views

Avideo for incoming Peace Corps Volunteers or other extension agents working in
rural agricultural development. Explains a bit

-y
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Name of farmer field school:
AESA No.

Date:
Week No.

Group No.

Plot No.

Problem addressed:

General information Measurement Treatment

Variety: Length of leaves: Treatment schedule:
Date planted: Width of leaves:

Age of crop: No. of leaves:

Spacing: No. of diseased leaves:

Fertilizer: No. of dead leaves: Management practices:
Weather: Length of plant:

Time of observation: No. of pods:

Plant population

Germination %

Insect pests Plant drawing Natural enemies
Pests seen: Natural enemies seen:

Observations
Soil moisture:
Diseases:
Insect pests:
Plant health:
Deficiency:
Weeds:
Predators:

Recommendations

What management practices should be applied?
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