[bookmark: _Toc365013554][bookmark: _GoBack][image: ]Session: Culturally Responsive Teaching

Session Rationale  
Students Culturally Responsive Teaching due to race, ethnicity, gender, or socio-economic status need different teaching approaches to be brought to success in the classroom  
[image: ] Time 90 minutes      [image: ] Audience Volunteers in working with communities where some 
Students may be challenge due to issues of race, ethnicity, or religion; or in countries where there have been severe societal disruptions due to war or natural disasters. 
Terminal Learning Objective	
Participants will demonstrate classroom routines, practices, and activities that result in engaging, focused, and well-ordered classes.
Session Learning Objectives 
Participants will identify at least five classroom challenges that are difficult to resolve.
Participants will suggest culturally-responsive, feasible responses to at least one of the challenging situations they previously identified. 
In small groups, participants will analyze critical classroom incidents where cultural responsiveness is required, and will (1) reasonably identify probable outcomes of teacher interventions, (2) make reasonable hypotheses about sources of student’s misbehavior in the critical incident, and (3) suggest reasonable alternative interventions.  
Session Knowledge, Skills, and Attitudes (KSAs)
1. Analyze critical incidents to make hypotheses regarding student behavior, likely responses specific teacher interventions and alternative interventions possible (S). 
1. For students, establishing classroom safety, security, and respect may be more important than providing learning (A). 
1. With marginalized students, teacher must set clear rules, insist on their high expectations for students, and demonstrate a caring attitude (A).
Prerequisites  	
Your First Lesson, Classroom Management: Tips, Creating Classroom Culture, Special Needs, Building Good School Relations, Student Centered Classes, Teaching Multi-Proficiency Level Classes – Differentiated Instruction
Sector:		Education
Competency:		Facilitate improved teaching and learning skills and practices
Training Package:		Global Education Sector
Version:		May-2014
Trainer Expertise:		Two years of teaching experience, ideally with some experience 
		In culturally responsive teaching
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Session: Culturally Responsive Teaching
Date:  [posts add date]
Time:  [posts add xx minutes]
Trainer(s):  [posts add names]
Trainer preparation:
1. Review the session plan.
2. Review the PowerPoint presentation (Trainer Material 1). For many of the slides, the trainer can let the slide show “speak” for itself, offering one or two personal comments per slide to make sure that participants are engaged.  The supplemental explanation for each slide is available only if the trainer has questions about what a bullet or slide means. Trainers are not obligated to read all the explanations before presenting the slideshow; only refer to these if there are questions about a particular point. 
3. Read slide 24 of the PowerPoint presentation (Trainer Material 1). If there are other behavioral challenges that Education Volunteers commonly experience in your host country context, replace the examples on slide 24 with examples that are more locally relevant. 
4. Print a copy of Trainer Material 2 (Critical Incidents), and cut apart the five Critical Incidents to be distributed to small groups. 
5. Write the session learning objectives on a sheet of flipchart paper and post them on the wall.
[bookmark: _Toc236737427] Materials:
Equipment
LCD Projector
Flipchart
Markers
Handouts
Handout 1: Critically Responsive Teaching - Critical Incidents
Handout 2: Critically Responsive Teaching – Critical Incidents Reports
Trainer Materials
Trainer Material 1: Critically Responsive Teaching (refer to separate PowerPoint  file)
Trainer Material 2: Critically Responsive Teaching Critical Incidents Answers
[bookmark: _Toc359853530][bookmark: _Toc235768739][bookmark: _Toc236737428][bookmark: _Toc364750611][bookmark: _Toc365013557][bookmark: _Toc390085079] Motivation	[image: ] 20 min
[bookmark: _Toc390085080]Critically Responsive Teaching: challenges and expectations
This introduction serves to validate the frustrations and challenges Volunteers face in working with culturally-challenged  students and provides an approach to make such students more successful through readjusting traditional expectations. The approach is based on extensive, robust research related to marginalized communities in the US and has proven to be highly successful for teachers working with marginalized students. 
 Note: This is a special training session designed for Volunteers working with marginalized communities. It is designed to recognize Volunteer challenges that come with teaching in these environments, to show Volunteers due respect for their efforts, and to give them strategies to deal with difficult teaching environments.
Students in these settings may be disruptive, hostile, disengaged, or listless.  Attendance may be sporadic.  PTSD (Post Traumatic Shock Disorder) may be a real possibility in some cases.
One fundamental assumption of the Standardized Education curricula is that all the teaching skills and knowledge in the world will matter little if classrooms are not first communities of mutual respect and trust.  This session takes this notion to its fullest extent—content learning almost becomes a secondary role. More important is that the students feel safe and respected and that their teacher is someone they can count on.
The term “Marginalized Students” responds to students in the contexts described above, but can also apply to:
Areas where there is ethnic friction or
Areas where an ethnic, racial, or sexual minority is marginalized.
[image: ] [SLIDE 1]: Introduce the session topic and ask participants what comes to mind when they hear the terms “marginalized students” and “culturally responsive teaching.”  Write a few of their ideas on a flipchart.
[image: ] [SLIDE 2]: Explain that, in this session, when we talk about Culturally Responsive Teaching we are talking about responding to students who may be coming from conflict, post-conflict, or post-disaster environments. We are also talking about students in areas where there is ethnic friction, or where an ethnic, racial, or sexual minority is marginalized.
 Post adaptation:  Adapt this explanation with specifics from your post. If there are certain groups of students typically marginalized in the education settings where Trainees will serve, you might share a little information about the history and context here. 
[image: ] [SLIDE 3]: Ask participants to share examples in response to each of the three prompts on the slides. Allow time for 5-8 participants to respond. Acknowledge participants’ frustrations or disappointment, but do not encourage discussion of these challenges now. For the first discussion prompt, “Please share some tough situations in school settings that you’ve encountered” record participant responses on a flipchart page. They will refer back to these situations later in the session. 
 Note: To “get someone down” means to make them depressed. 
[image: ] [SLIDE 4]: Empathize with Volunteer challenges and honor the work they do—and acknowledge that their efforts are exceptional. 
 Note: “Being there” is slightly metaphorical, meaning that someone can count on you, that the person can depend on your support in almost any circumstance.
[image: ] [SLIDE 5]: Talk through the first two points on the slide. 
“Our stereotype of ‘school’ assumes normalcy.” That is, somehow the outside world and its concerns can be left at the classroom door. 
“It assumes homogeneous classes of students.” That is, all the students are roughly the same level, have similar backgrounds and similar home lives.
Click the slide again so that bullets 3-7 fly in one at a time.  Allow time for Volunteers to read each sentence. Mention that when life is precarious, engaging in formal learning is almost impossible. In addition, those in the worst conditions have to work the hardest to be able to be able to get ahead in their country, and to have any hope of accessing the global economy.
[image: ] [SLIDE 6]: Explain that marginalized students may have so many challenges that perhaps teachers need to worry less about student behaving nicely, doing their work, and learning and worry more about making them want to return to school by being someone who cares for them and creates a safe environment for them.
 Notes: 
Here, “marginalized communities” includes immigrants, minority communities, and high poverty communities.  
“To keep someone in the game” means to support them so they continue participating.  It also means making them feel trusted, valued and safe.
[image: ] [SLIDE 7]:  Allow time for participants to read through the slide, and comment on the ideas presented.
 Notes:
“At risk students” is another expression for “marginalized students.” 
The idea behind “change your expectations and mindsets” is that because the conditions and contexts of the students are so “non-normal”, you have to take “non-normal” approaches to connect with them. 
Keeping promises is extremely important because the disruptions “outside the classroom” often mean that students have suffered many broken promises and disappointments. Sometimes, they cannot trust. Without trust and respect, there can be no learning. 
The sentence (“do that during your time in Peace Corps…”), is intentionally dramatic, but we want the Volunteers to know and feel that they are doing a major, important job that has lasting consequences.
[image: ] [SLIDE 8]: Explain that there are no easy fixes for large classes or mixed ability classes.  However, if teachers want to address the problem, they have to make a commitment to do the difficult work that will help (some of) these students succeed. Then, click on the slide so the additional points fly in. 
 Notes:
Bullets 2-8 fly in on the click.  Teachers everywhere, in the U.S. and in Peace Corps countries,  are always asking for help with classroom management and mixed ability classrooms (even if not all have to teach large classes).  
Bullets 4-8 fly-in line by line.  This is a joke. Obviously the sentence is not magic. This is done to humorously indicate that there are no easy solutions.
[image: ] [SLIDE 9]: Explain that there is no easy solution or “magic bullet”. But in the end, if teachers don’t want to be miserable, they have to step up and take charge of the situation.  
Briefly introduce the learning objectives for the session, posted on flipchart paper. 
 Note: LOs are introduced here because after the lengthy motivation, the session now turns to techniques for culturally responsive teaching 
[bookmark: _Toc364750613][bookmark: _Toc365013566][bookmark: _Toc390085081]Information	[image: ] 20 min
[bookmark: _Toc390085082]Ways of Being There
Introduce participants to techniques developed in the U.S. for reaching out to marginalized students. 
1. [image: ] [SLIDE 10]: Explain to Volunteers that you will be introducing them to some ways they can be there for marginalized students. The techniques were developed in the United States, but can typically be adapted and applied to situations they may encounter as Peace Corps Volunteers. 
[image: ] [SLIDE 11]: Refer back to the list of challenging situations that participants listed in the previous section. Use one of the situations as an example. Have Volunteers consider the situation as they consider the questions on the slide. These questions are designed to build Volunteer understanding and empathy towards marginalized students. Talk through the example together. Click through the slide so that the questions fly in one at a time during the discussion. 
 Notes:
For “Analyze the problem”: Teachers work hard to prepare lessons and are there to help, so if students are not behaving well, it can be easy for teachers to come to view the students as if they are against the teacher.  There might be many other reasons to account for problems—bullying, hunger, sickness, trying to avoid humiliation from other students. In U.S. English, we talk about confrontational situations as being binary, “us/them” situations. Since there is only the teacher on one side of the relationship here, we encouraging not getting into a “me/them” mentality.
For “Imagine other interpretations of the problem”: There may be many reasons why students act out—and while it gets directed at the teacher, it may not represent an attack or criticism of the teacher.
For “How might students be perceiving the problem”: This may take an effort of imagination (especially for to those new to post), but trying to think how you would react to conditions in your student’s lives, and how you as a student would react to the present classroom situation, will help you find (a) ways to respect sometimes difficult students, and (b) ways to respond to the problem behavior.
[image: ] [SLIDE 11]: Working in pairs or small groups, have Volunteers talk through another situation from their list, using the same questions on the slide. 
 Note: You will recall that we encouraged you not to discuss the situations participants shared at that time. NOW is the time to discuss them. 
[image: ] [SLIDE 11]: Wrap up the activity by explaining the sentence at the bottom of the slide (“Many problems don’t have ‘fixes’…”). Explain:
“Culturally responsive teaching often assumes that the problems that marginalized students have in the classroom are usually social and emotional problems that are deeper and broader than any one action can respond to.  Don’t think of these kinds of problems as ones you can fix (solve), but as ones that you may be able to moderate enough so you all can continue to participate on that day and at that time.  Every time you manage to move through a tough moment, makes it just a little bit easier and quicker to move through the next tough moment.”
[image: ] [SLIDE 12]: The big idea of this slide is that there are three successful culturally responsive  approaches U.S. teachers have used with marginalized students in marginalized communities. 
 Note: Slides 13-15 explain each approach in more detail.
Explain that the idea of “culturally responsive teaching” (see Brown, 2004[footnoteRef:1]) is teaching the responds to the cultural situation in which the school (and the students) exist.  The point is that if your school is in a war zone, the way to respond to that “culture” is going to be very different than typically ways of running a classroom.  [1:  Dave F. Brown, “Urban Teachers’ Professed Classroom Management Strategies: Reflections of Culturally Responsive Teaching,” Urban Education, Vol. 1, No. 3 (2004): 266-289.] 

 Note: The lines in this slide fly-in the same way as slide 11: click and the green line appears, and then a moment later the corresponding red line flies in automatically.
Introduce each of the three characteristics:
When a teacher says “I won’t let you slide”, it shows that s/he cares about the students.
When the teacher says, “All of you can be high achieving…I’ll make you work”, s/he shows that s/he believes in the students and because of that she will be firm and push them to work.
Note that other quotes came from teachers, this one comes from students.  Here we see students amazed that a teacher is interested in them (that s/he values them). Note what a difference this makes in attitude, and imagine how other teachers must react to cause this kind of reaction from students. 
Explain that implementing these three characteristics is not always easy, but research has demonstrated that they work.
[image: ] [SLIDE 13]: Introduce the importance of having a caring attitude in supporting students, and talk through the points on the slide.
 Notes:
“Willful respect” is when teachers makes a promise to themselves that no matter how the students behave they will continue to see them as people who are worthy of respect despite any behavior that seems disrespectful. This approach can be useful because if the teachers can suppress expressing indignity when they feel  they  have been disrespected by students, it creates a way to get beyond the incident and once beyond it, relationships often begin to smooth out (even if a teacher has to “willfully respect” often in the beginning.)
The phrase “The academic stuff…can’t happen unless the students feel safe, valued, and respected” is the essence of making Culturally Responsive Teachingsuccessful.
If participants have already had the session on “multi proficiency level classes-differentiated instruction,” they may remember that session discussed curricular, interactional, and instructional interventions.  Instructional interventions (you change how you teach to respond to the immediate situation or the needs of a particular student) take the least preparation.  If you know your students well, you can use instructional interventions more regularly and more spontaneously.
Visiting and learning about your students’ families show that family that you care for their child.  We cannot promise you will always be warmly received by every family, but that you showed up can make a considerable difference.
[image: ] [SLIDE 14]:  Introduce some of the differences in cultural behaviors and values that participants might face as they work to support students. Especially, issues related to direct and indirect communication.
 Notes:
Many Americans, especially those who have recently graduated from college, may feel uncomfortable (1) being direct and (2) acting like they are people in a superior position. While indirect orders may feel more “polite” when addressing students that Volunteers are there to help, many cultures see adults as authority figures and young people as “minding” older people. To use conciliatory language with the children may only confuse them.    
“Being clear” needs to be emphasized. We really do people a favor when we say, “I want you to do this, in this way, with this person, and I want you to finish by…..” Especially when students don’t speak English well, this clear, direct approach will be much more easily understood than, “If you don’t mind, I would like you to…..okay? And when you do it, maybe you could do it this way if you want to, and work with someone, I’ll let you pick a partner. Is that okay?....”
 Post adaptation: Elaborate briefly on issues of direct/indirect communication as they relate to your cultural context Trainer may wish to consult with LCC on this and possibly co-facilitate with LCC.
[image: ] [SLIDE 15]: Discuss clear expectations and appropriate behavior. Especially note that sometimes what Peace Corps Volunteers think of as maybe “being mean” is actually appreciated because students see the teacher is being strict so that they can succeed.
 Note: One of the most common problems beginning teachers is they are trying too hard to be nice because they really want students to like them.  However, being “nice” easily sends false signals and tolerating unacceptable behavior for fear of not being liked can quickly cause a classroom to go out of control.  Once a teacher loses control of a classroom it is VERY difficult to get it back.  
[image: ] [SLIDE 16]: Introduce the importance of active listening and attentive communication in working with students. 
 Notes:
On being careful about teachers making corrections: One way to keep balance can be for the teacher to ask her/himself “How would I feel if someone said this to me?”  “How would I give this kind of criticism to another volunteer?”
On “Don’t be afraid to admit mistakes”:  Yes, admit a mistake and move on—show that you are finished worrying about it.  This helps students see that you are strong enough to be honest and helps them believe it is okay if they make mistakes too.  Obviously teachers should never dramatize when they make mistakes. Admit a mistake yes, but then move on.
[image: ] [SLIDE 17]: Explain that you are going to introduce some classroom management techniques that can help teachers as they work with students. 
[image: ] [SLIDE 18]: Discuss how to deal with physical or loud verbal confrontation, either between students or between a student and the teacher.
[image: ] [SLIDE 19]: Explain that teachers everywhere want more tools to deal with Large Classes and with Mixed Ability Classes. The next few slides give general, recognized techniques for responding to these two types of classes. 
[image: ] [SLIDE 20]: Talk through the points on the slide related to dealing with large classes.
 Notes:
“When eye contact fails…” For large classes, regular structures that are implemented explicitly allow everyone to relax because they know what is going to happen.  This careful structure is less important in small classes where if there is confusion, it can be worked out with a student without other students getting bored, off task, or irritated.  
“Student, know thyself!”  Self and peer assessment allow students to take responsibility for their learning (and we often work harder and remember longer when we take responsibility for learning). Self and peer assessment also reinforce good behavior, because going over a checklist to see if you have completed all your task reminds students of what they are supposed to do and remember.  Finally, because assignments have been revised in light of self and peer review, when the assignment gets to the teacher for a final revision/grade, the teacher receives a better product.
[image: ] [SLIDE 21]: Explain that giving students responsibility is one more way to show “trust and respect.”
 Notes: 
“Ask them to kindly monitor each other...”  This can help to build a sense of community.
“Make it an honor…to be a group leader.”  When students compete to be group leader rather than avoiding participant it may indicate that  your class is successful.
Giving choice helps students feel like they are in control.
[image: ] [SLIDE 22]: Now transition to the techniques for mixed ability classes. 
[image: ] [SLIDE 23]: Talk through the points on the slide related to dealing with mixed ability classes. Emphasize that the better you know students, the less formal differentiation instruction you’ll need.
 Notes:
In multi-proficiency level classes/differentiated instruction, on-going projects are called “anchor projects.” 
This activity is an assessment of LO #1. 
[bookmark: _Toc364750615][bookmark: _Toc365013575][bookmark: _Toc390085083]Practice	[image: ] 20 min
[bookmark: _Toc390085084]What Would You Do?
Participants consider how to respond to various situations in dealing with students, using the techniques that have been introduced.
 Note: See Trainer Preparation #4, above. If you have particular behavior/participation issues in your country, please substitute them on slide 24.  You can also begin by allowing participants to add a few other problems that they have experienced or know of.
1. [image: ] [SLIDE 24]: Ask participants to work in pairs or small groups. Refer to the situations listed on the slide, and ask pairs/groups to discuss what they would do in each situation. 
 Note: You can carry out this activity in a variety of ways you can have different pairs respond to one of the bullets and then share out, you can have groups respond to one or two bullets, then all share out. 
Allow pairs or groups about ten minutes of work time. Ask them to record their ideas, and encourage them to think back to the strategies that have already been introduced. 
Come back together as a large group, and have pairs and small groups share some of the strategies they suggested for each situation. Record ideas on a flipchart. Be sure to collect different responses to the same situation, because often there is more than one right way to handle these kinds of problems.
 Note: This activity is an assessment of LO #2. 
[bookmark: _Toc364750617][bookmark: _Toc365013584][bookmark: _Toc390085085]Application	[image: ] 30 min
[bookmark: _Toc390085086]Critical Incidents
Participants will apply the strategies and approaches they learned in the session to develop culturally responsive techniques to critical incidents involving students. 
1.  [image: ] [SLIDE 25]: Ask participants to get into five small groups. Provide the instructions for the Application activity, as shown on the slide.
Distribute one of the five critical incidents to each group (Trainer Material 2).  Have the groups read and discuss their critical incident and answer the three questions that accompany it.
After all groups have finished have at least one group share its responses to the critical incident assigned to it. Refer to the suggested responses (Trainer Material 2) and add points to the discussion as needed. 

 Notes:  
The teacher responses in C and E would normally be regarded as appropriate, whereas the others would not usually be regarded as appropriate.
all responses in regards to outcome, reasons for behavior, and alternatives are at best speculative. What is important is that teachers (or participants in this activity, develop reasonable, mindful response that try to find ways to respect students and respond to their underlying needs
[image: ] [SLIDE 26]: Review the key points of the session.  
 Note: All bullets fly in on a click.
[image: ] [SLIDE 27]: Discuss the debriefing questions on the slide. 
[image: ] [SLIDE 28]: Close the session by acknowledging the hard, committed work of the participants.
[image: ] [SLIDE 29]: Bibliography—to show respect for those who guided the content of the session. 
 Note:  This activity is an assessment of LO #3. 
[bookmark: _Toc359853534][bookmark: _Toc235768743][bookmark: _Toc236737436][bookmark: _Toc364750619][bookmark: _Toc365013593][bookmark: _Toc390085087] Assessment
Learning Objective 1 is assessed in the Information section as a class discussion.
Learning Objective 2 is assessed in the Practice section with a group activity.
Learning Objective 3 is assessed in the Application section as a small group activity.
[bookmark: _Toc359853535][bookmark: _Toc235768744][bookmark: _Toc236737437][bookmark: _Toc364750620][bookmark: _Toc365013594][bookmark: _Toc390085088] Trainer Notes for Future Improvement	
Date & Trainer Name: [What went well? What would you do differently? Did you need more/less time for certain activities?]












[bookmark: _Toc359853536][bookmark: _Toc235768745][bookmark: _Toc236737438][bookmark: _Toc364750621][bookmark: _Toc365013595][bookmark: _Toc365029644][bookmark: _Toc390085089][bookmark: h1] Handout 1: Culturally Responsive Teaching– Critical Incidents	
Below are five critical incidents of extreme behavior. Read and discuss the critical incident assigned to your group and answer the three questions that accompany it. Afterwards you will share your responses with the other groups. 
Critical Incident A. In a secondary school math class, a teacher has several boys who occasionally act out (and who occasionally talk each other into acting out).  These boys are not stellar students and the teacher has her/his ups and downs with them, but generally order is maintained, lessons are presented, and the class does about as expected on tests.  One day, two of the boys turn on each other, loudly cursing each other and threatening violence to one another. Fearing the boys will fight, the teacher rushes between the students putting up her/his arms, ordering them to stop.

· What could be some possible outcomes of the teacher’s actions?

· What could be some explanations for the student’s behavior?

· Can you apply anything you learned today to this situation?


Critical Incident B. In elementary primary school setting, a girl is given to extremely dramatic behavior, at times running about and bothering other children trying to work, at other times completely withdrawn and hiding under a chair in the corner, at times even lying on the floor and screaming at the top of her lungs.  She is bright enough and when she is in a mood to do school work, she can do very well.  One day during one of her periods of agitation, she begins running around the back of the room, tearing down other students’ work that has been put on the all.  The teacher in utter frustration, grabs her around the waist, forces her onto the chair of her desk and tells her with strong emotion, you will sit there and not move out of that chair until I tell you to!  Do you hear me?   

· What could be some outcomes of the teacher’s actions?

· What could be some explanations for the student’s behavior?

· Are there other ways to respond to this situation?



Critical Incident C.  beginning about age 11,, the student had a history of violence.  He had brought knives to school, often fought with other students, would steal school supplies from other students, and had often been suspended. However, the student was quite smart. In fact he was smart enough that he would often sneak around and tease or bully other students—usually students who had their own difficulties controlling their behavior.   After several days of trying to use more traditional classroom discipline measures on the student, the teacher came to the student saying, “In this class, you act like you’re in a stormy ocean and you have a hard time swimming.  So I’m going to help you out.  I’m going to put you in your own boat”. She then drew a picture of a boat and put it on the front of the student’s desk. Then she moved the student’s desk putting it right beside hers.  From that day on, the student and the teacher were in “the boat.”  

· What could be some outcomes of the teacher’s actions?

· What could be some explanations for the student’s behavior?

· Are there other ways to respond to this situation?


Critical Incident D.  In a secondary school, a female student would sometimes show up in class.  She might appear late or leave early, or even exit in the middle of the day to return in the later afternoon.   When in class, she slept more often than not, rarely spoke, and did not participate in class in any way or do any work.  One day after looking for a long while at a test that the teacher had put on her desk , she tossed her pencil listlessly on the floor, put her head on her desks and watched the teacher with disinterest.   The teacher looked back at her and said in a quiet voice, but one which the entire room could hear, “you’re lazy, lazy, lazy.  You’re good for nothing.  You could do something with your life. You could work hard so your parents don’t lose their school fees, but you don’t care.  You should be ashamed.”

· What could be some outcomes of the teacher’s actions?

· What could be some explanations for the student’s behavior?

· Are there other ways to respond to this situation?



Critical Incident E.   In primary school, a boy often got into altercations with other students. One day he dropped his eraser on the floor.  It bounced.   Another student picked it up with the intention of giving it back to the boy, and the boy exploded, accusing the other child of stealing his eraser.  The teacher said the boy’s name loudly and firmly and told him to leave the room and not return until he had counted to 50—in English.  The boy started to argue but the teacher pointed to the door and said in a firm, calm voice, “No.  Go.  Now.”         

· What could be some consequence of the teacher’s actions?

· What could be some explanations for the student’s behavior?

· Are there other ways to respond to this situation? 






[bookmark: _Toc390085090][bookmark: h2][image: ] Handout 2: Culturally Responsive Teaching– Critical Incidents Report
[image: ]


[bookmark: _Toc359853537][bookmark: _Toc235768746][bookmark: _Toc236737440][bookmark: _Toc364750622][bookmark: _Toc365013596][bookmark: _Toc365029645][bookmark: _Toc390085091][bookmark: tm2]  Trainer Material 2: Culturally Responsive Teaching– Critical Incident Answers	
[image: ]
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Name. Date:

Gritical Incident (e.g., Critical Incident

Possible Outcomes:

Explanations for Students’ Behavior:

Other Ways to Respond (than thosein the ritical Incident):

Your contribution to the group:

What did you learn from this session you will try to apply in your teaching?




image12.png
Gritical IncidentA: The fight

Possible Outcomes: Might stop fighting, but more likly the teacher could get physically involved in the
altercation. A guaranteed lose/lose situation.

Explanation for Students’ Behavior: Might simply be angry with each other for 2 variety of reasons, one might
have bulied the other, one might humiliated or disrespected the other.

Other Ways to Respond:

+ send one student out of the room.

+ Move other students safely away and then while keeping a respectful distance from the boys,
order them in a firm, calm voice to stop. Tell them both you will discuss this with each,
individually, later.

Gritical IncidentB: The drama queen

Possible Outcomes: child might sitin the chair and behave;_might come to fear the teacher; might get out of
the chair and continue being disruptive.

Explanation for Students’ Behavior: some sort of attention defict, PTSD, autism, abuse at home

Other Ways to Respond: send out of room until she calms; have her sit by teacher or at anisolated desk
where she can be easily monitored.

Gritical IncidentC: Student Overboard
Possible Outcomes:  child's behavior may improve, child is at least easier to manage next to teacher
Explanation for Students’ Behavior: abusive or neglectful home life, bullying, need for attention

Other Ways to Respond: design routines to keep other students safe; make a point to give child engaging
classroom assignments




image13.png
Gritical IncidentD: Sleeping Beauty

Possible Outcomes: girl doesn't return, no change in girls behavior

Explanation for Students’ Behavior: iliness, sexual abuse, hunger, abuse athome, drugs

Other Ways to Respond: talk to girl privately about problems, when gil falls asleep, kindly wake her and ask
her to leave when she has slept—insisting she can return when sheis ready to pay attention and learn

Gritical IncidentE: That's the Way the Eraser Bounces
Possible Outcomes: boy does what he is told; boy leaves but wanders off, boy refuses to leave

Explanation for Students’ Behavior: problems at home, attention deficit or psychological problems, bullying,
extreme poverty at home.

Other Ways to Respond: Send out of the room with a note to hold him for 15 minutes or put desk next to
teacher.
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