[bookmark: _Toc365013554]Session: Practicum Classroom Management Skills Menus
Session Rationale: Participants will internalize classroom management skills through directed practice during practicum.
[image: ] Time 75 minutes (of which, 20 minutes is post-practicum debriefing)
[image: ] Audience Pre-practicum trainees in PST
Terminal Learning Objective
At the end of practicum, participants will evaluate the utility of four classroom management skills they selected and piloted to determine if they will continue to use them based on their classroom experiences and their assessment table notes.
Session Learning Objectives 
During the training session, participants will select four classroom management skills from a menu and be able to provide a rationale for each and suggest a limitation to the skill.
During practicum, participants will use each selected classroom management skill at least three times. 
Based on practicum experiences, participants will use the assessment tool to evaluate the classroom management skills they will continue to use. 
Session Knowledge, Skills, and Attitudes (KSAs)
1. Describe several recognized effective classroom routines and practices (K)
1. Demonstrate effective use of recognized classroom routines and practices in the classroom (S)
1. If a class is well run, students feel their time is not wasted and the teacher has their best interest at heart (A)
Prerequisites
Training Session: Classroom Management: Tips, Practices, and Routines
Training Session: Crossing Educational Cultures – Helping Volunteers Fit Into Their Roles
Training Session: Taking Charge of Your Classroom; Taking Charge of Your Teaching
Training Session: Students with Special Needs & Behavioral Interventions
Sector:		Education
Competency:		3: Classroom Management
Training Package:		Global Education Sector
Version:		July 2016
Trainer Expertise:		Minimum two years teaching experience
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[bookmark: _Toc364750610][bookmark: _Toc365013555]Session Outline
Motivation	[image: ] 15 min	4
What Do You Already Know About Classroom Management?	4
Information	[image: ] 20 min	5
The Classroom Management Skills Menu	5
Practice	[image: ] 20 min	7
Sharing Classroom Practice Choices	7
Application [To Be Carried Out Post-Practicum]	[image: ] 20 min	8
Sharing Lessons Learned	8
Assessment	9
Trainer Notes for Future Improvement	9
Resources	9
[image: ] Handout 1: Practicum Classroom Management Skills Menus	10
[image: ] Handout 2: Assessment Table for Selected Classroom Management Skills	14

[bookmark: _Toc365013556]Contributing Posts: PC/Armenia, PC/Madagascar, PC/Nicaragua

Session: Practicum Classroom Management Skills Menus
Date: [posts add date]
Time: [posts add xx minutes]
Trainer(s): [posts add names]
Trainer Preparation
Familiarize yourself with the training session and the handouts.
For Handout 2: Assessment Table for Selected Classroom Management Skills, remove the listed skills highlighted in yellow before printing the sheet. The skills listed are only examples. Remove them before printing for participants so that they can complete the blanks with the skills they want to pilot.
[bookmark: _Toc236737427][image: ]Materials
Equipment
[bookmark: _GoBack]None
Handouts
Handout 1: Practicum Classroom Management Skills Menus 
Handout 2: Assessment Table for Selected Classroom Management Skills


[bookmark: _Toc235768739][bookmark: _Toc236737428][bookmark: _Toc364750611][bookmark: _Toc365013557][bookmark: _Toc390954383][bookmark: _Toc465078372]Motivation	[image: ] 15 min
[bookmark: _Toc465078373][bookmark: _Toc364750612][bookmark: _Toc390954384]What Do You Already Know About Classroom Management?
Participants will activate their background knowledge and experience with classroom management strategies and techniques.
[bookmark: _Toc365013558]Activate background knowledge:
Ask participants to quietly reflect for a minute and then on a scale from one to ten, with one being very anxious to ten being very confident, ask how confident they feel about their classroom management skills. Call on individuals to share their self-rating and why. Note that for most novice teachers, their biggest anxiety regarding teaching concerns classroom management.
Ask participants about specific classroom management techniques or practices they already know.
Ask which of these skills they have already used and how they worked (list them on the board or a flip chart).
Tell participants that today they will be introduced to a menu of classroom management techniques and that they will choose four that they will try out as often as possible during the practicum.
[bookmark: _Toc364750613][bookmark: _Toc365013566][bookmark: _Toc390954385][bookmark: _Toc465078374]

Information	[image: ] 20 min
[bookmark: _Toc465078375]The Classroom Management Skills Menu
Participants will become familiar with the content of the Classroom Management Skills Menu and how it is used.
1. Paraphrase in your own words the following: Classroom management skills are difficult to describe, teach, and even demonstrate. Think how difficult it would be to learn to play a musical instrument if your teacher only described, explained, and demonstrated—but never allowed you to play the instrument. Classroom management is similar, until you actually try to do it; you will probably not learn how to do it (or how and when a particular practice is valuable) until you have had more classroom experience.
Distribute Handout 1: Practicum Classroom Management Skills Menu.
[bookmark: _Toc365013570]Give participants 10 minutes to look it over. 
Explain that the menu consists of 13 common classroom management skills that typically can be used in any classroom with most students.
Give them the following explanation for the four “menus” of classroom management skills:
· “Don’t waste time” skills optimize order and learning, while reassuring students that the teacher knows what s/he is doing.
· “Classroom delivery and providing practice” techniques are important because otherwise typically teachers talk too much and students practice too little (so they retain little).
· “Engaging students” ensures that all students will participate in class (and therefore learn).
· “Managing behavior” is about helping students stay on task, acting cooperatively and productively. 
[image: ] Note: With only 13 skills, many participants will be engaging in the same skills, but that’s okay—it means a more informed discussion and more of a shared experience. 
[bookmark: _Toc364750615][bookmark: _Toc365013575][bookmark: _Toc390954387]Paraphrase the following, “If you think about what these four categories have in common, it is that they move the classroom from a focus on the teacher and teacher comfort to a focus on students and student comfort. The class becomes about the students. Most people have classroom management problems because they have a teacher-centered focus. When you move the focus of the class to what the students need to do to be successful, they will have a stronger sense of purpose and will participate more positively. Explain the process:
Participants will look through the listed skills and pick out one skill from Menu A, one skill from Menu B, and so on. They will prepare to use these skills in their practicum classes and look for every opportunity possible to try them out and experiment with them to the point that they feel comfortable using them. This repeated practice is to help participants internalize the way to carry out the skills so they can use them automatically. In this way, they will have a minimum of four skills they can use very well by the end of practicum — and take into their own classroom after swearing in.
Distribute Handout 2: Assessment Table for Selected Classroom Management Skills and have participants look it over. Tell them to mark the first row with a tally each time they see someone else use one of the four skills they have chosen, and to mark in the second row each time participants themselves use the skill.
[image: ] Note: Every participant must try to use each skill at least three times by the end of their practicum. 
Tell them that they will complete rows three through five as an assessment of each skill at the end of practicum. This assessment table will be turned in to the PST trainer at the end of PST (more for review than for evaluation-it should be an easy “meets standards” —but it must be submitted). 


[bookmark: _Toc465078376]Practice	[image: ] 20 min
[bookmark: _Toc465078377][bookmark: _Toc390954388]Sharing Classroom Practice Choices
Students leverage each other’s knowledge about the nature and use of their classroom management skills to have a deeper understanding of the skills menu and how they can apply it.
1. Put participants in pairs or small groups (depending on the number of participants).
Ask each group member to explain how one their tasks works (if group members have the same task, this only needs to be done one or twice—let the group decide how much repetition is too much), and why they chose it.
Then the group brainstorms a) the situations to use it in; b) how to do it, (including what to say); and c) what some possible limitations or problems might be with this skill. If group members have the same skill, this discussion only needs to happen one time.
When most groups have completed the activity, ask members of a couple of groups to share what they discovered. 
[bookmark: _Toc364750617][bookmark: _Toc365013584][bookmark: _Toc390954389][bookmark: _Toc465078378]

Application [To Be Carried Out Post-Practicum]	[image: ] 20 min
[bookmark: _Toc465078379][bookmark: _Toc364750618][bookmark: _Toc390954390]Sharing Lessons Learned
Participants share their individual successes and challenges to maximize their learning and share effective classroom management practices.
1. If there is an opportunity to have a debrief at the end of the practicum, have a 15 or 20 minute discussion about using the classroom management skills in the practicum, adaptations they made to them, and skills they intend to continue to use. 
Trainers can take this opportunity to remind/encourage participants to also try out the classroom management skills that they didn’t choose before. It couldn’t hurt! 
[bookmark: _Toc365013588]If there is no opportunity for this debrief, simply request that Handout 2: Assessment Table for Selected Classroom Management Skills is turned in an appropriate number of days after the end of the practicum. 


[bookmark: _Toc359853534][bookmark: _Toc235768743][bookmark: _Toc236737436][bookmark: _Toc364750619][bookmark: _Toc365013593][bookmark: _Toc390954391][bookmark: _Toc465078380]Assessment
Learning Objective 1 will be assessed through the Practice Activity.
Learning Objective 2 will be assessed through trainer observation and participant report-outs during practicum and through the Assessment Table. 
Learning Objective 3 will be assessed in part during the debriefing (if it occurs) and through the Assessment Table (whether the debriefing is conducted or not).
[bookmark: _Toc359853535][bookmark: _Toc235768744][bookmark: _Toc236737437][bookmark: _Toc364750620][bookmark: _Toc365013594][bookmark: _Toc390954392][bookmark: _Toc465078381]Trainer Notes for Future Improvement
Date and Trainer Name: [What went well? What would you do differently? Did you need more/less time for certain activities?]
[bookmark: _Toc390954393][bookmark: _Toc465078382]Resources
[bookmark: _Toc359853536][bookmark: _Toc235768745][bookmark: _Toc236737438][bookmark: _Toc364750621][bookmark: _Toc365013595][bookmark: _Toc365029644]Lemov, D. (2010) Teach Like a Champion: 49 Techniques that Put Students on the Path to College (Bassey-Joss) 
A text full of specific classroom routines that can improve your control of the classroom and engage all students more effectively.

Rutherford, P. (2009) 2nd Ed. Why Didn’t I Learn This in College: Teaching and Learning in the 21st Century. Alexandria, VA: Just Ask Publications and Professional Development. 
The one general teaching (not just English teaching) book in the TEFL Project Technical Library. Provides numerous “look-in-the-book-use-it-in-class-tomorrow” activities and routines to improve teaching and learning. 


[bookmark: _Toc465078383][bookmark: H1]Handout 1: Practicum Classroom Management Skills Menus
Four Key Skill Sets
· Menu A: Don’t Waste Time
· Menu B: Classroom Delivery and Providing Practice
· Menu C: Engaging Students
· Menu D: Managing Behavior

A. Don’t Waste Time
1. Make Crisp Starts: Teachers are often hesitant to start class. Maybe some students are not there yet, maybe some are engaged in a conversation you hesitate to break up, or maybe you’re not quite sure they are ready to start. Don’t do this. Decide upon the time you are going to start class every day and start at that time. (“Okay, it’s 9:05, let’s begin!”).
2. Use Attention Getters: You want silence and complete attention. If you’re talking over anyone, they are hearing nothing you say so you’ll only need to repeat later. Attention getters can include saying, “Eyes on me” or “Give me five, four, three, two, one...”; using a distinctive noise (bells are good, they are distinctive but pleasant sounding); or teaching students that when you silently raise your hand and stop talking everyone else is to do the same thing. 
3. Insist on 100%: If not every student is doing what you’ve asked her/him to do, that is not enough. If some are not doing it, there will be others that see them and think it’s not really necessary to do what you (the teacher) say. You will begin to have problems. Also those who are not following your instructions are not fully engaged. Be patient. Wait until all are on board.
4. Always do Comprehension Checks: Comprehension checks make sure students know what they are supposed to do before they do an activity. If you don’t do a comprehension check, you can be sure some will not have understood or weren’t listening. The easiest way to do a comprehension activity is to “cold-call” a student (that is, call on a student who has not volunteered to explain the instructions) and ask her/him what students are supposed to do. At first, they will have difficulty with this, so repeat instructions or ask other students to help, and then be sure that the original student repeats the instructions back to you until everyone has paid attention. In time with a routine of cold calls, your students will know that every time you give instructions a) you ask for a comprehension check; b) you will call on anybody; and c) you’ll insist that they get the information right, so they will be paying close attention. By the way, those students in the back of the room are often there because they are not the most engaged. They are likely targets to ask to provide comprehension checks.
5. Use Countdowns: Say, for example, “Okay, now work with your partner...5, 4, 3, 2, 1, Go!” Countdowns help keep the pace of class crisp and limit time wasted in transitioning from one activity to another, and ultimately students will appreciate that you are in control and not wasting their time.


B. Classroom Delivery and Providing Practice
1. Front to Back: Practice is vital to learning a language. You can’t internalize it and use it automatically without a lot of practice. This means that pair and group work must be primary activities in language classrooms. However a) many Peace Corps classrooms rooms are so overcrowded that is difficult to have students move into different groups and b), many teachers and students may not be used to group work, so if you use engaging, colorful ways to get students into groups you may push both your counterpart and your students outside their comfort zone (which can result in students becoming noisy and your counterpart feeling threatened). Start by creating a routine where students in the front row turn to the students in the next row to interact (and so on) until you’ve paired everyone right to the back of the room. (If you have uneven numbers, you may need to have pairs become triads or foursomes, or groups of five, but that’s okay.) Make sure you always do a comprehension check before moving into groups. Typically pairs are good for practice and foursomes are good for discussion, but foursomes can be used for some types of practice. Front to back is not disruptive, it does not require students to try to move in a crowded classroom, and it’s quick to do.
2. Break Instruction into Digestible Chunks: Students learning a second language can easily be overwhelmed with the amount of information in even a well-designed lesson. We can help them by thinking through lessons in advance and breaking them down into steps or digestible parts. Imagine you’re having students work in groups or individually on a dialogue, a reading, a worksheet, or a process writing assignment. Instead of just setting them to work on the whole task, break up that task into smaller parts and use those parts to highlight useful information to students, answer any questions they might have, and make sure they are on-track. For a dialogue, after doing listening comprehension, break it into chunks or two or four turns. Have students work in pairs, and have both students rehearse both parts. Then bring the class back together. Have a couple of pairs read the chunk. Comment on pronunciation issues and then ask students if they have any questions. If they do, great; if they don’t, the teacher can point out interesting vocabulary, structural features, etc. Then move on to the next chunk of dialogue.
For a reading, stop students after they’ve had enough time to read the first paragraph and ask what they think it is about. Then give them more time read and review. Ask other questions about content or structure for other paragraphs.
For a worksheet, give students enough time to do two problems (or three for fast students), then check to see if they are all on the right track. Then give them time to do four problems before bringing them back to talk about them.
For process writing, give students time to do brainstorming, then have some students share the process. Ask how they decided to organize their brainstorming. Call them back after they’ve worked on actually writing their assignment to find out what kinds of trouble they’re having, and so on. This approach keeps students engaged, allows the teacher to better support learning, and makes sure that everyone in the class is going to have a good assignment because the directions and process were clear.


C. Engaging Students
1. Cold Call (mentioned above): You can mix it up. Sometimes you can call on students who volunteer. However you want establish as a routine the fact that at any minute you might call on someone who wasn’t volunteering. This is called “cold calling.” This is a great technique because it enforces attention from all students. Also in many school cultures, the idea of a student volunteering an answer smacks of pride or a death wish, so you may find few volunteers. In such contexts, cold calling is often expected by students.
2. Wait Time: Silently count off time (one thousand one, one thousand two...) to give students time to prepare their answers. I recommend an eight count generally. It’s important to combine wait time with cold calls because the idea of a cold call suggests the student likely wasn’t 100% ready to answer. Wait time can be done in two ways: you can ask a question and count off the time to yourself and then cold call a student, or you can cold call a student and then count off the wait time. Obviously if you call the student first, other students will be less attentive, but for shy or struggling students, calling their names first provides some advanced warning. Never go around the circle or down each row, one after another calling on students in succession. When you do that, students who have figured out the pattern will know they are not in danger of being called on right away, so they are likely not to pay attention.
3. No Opt Out: When most teachers ask a student a question and s/he responds, “I don’t know,” those teachers usually just move on and call on another student. That means at best, the first student has got out of doing the work and at worse, if the non-answer was a little passive-aggressive rebellion, that student has just disrespected the teacher in front of his/her peers. With No Opt Out, if a student says “I don’t know,” the teacher asks another student for the answer (or how one would determine the answer, or where one might find the answer, etc.) and if that student’s answer is correct, the teacher then returns to the first student and asks her/him the question again. If the student still doesn’t answer, the teacher asks another student and then goes back to the first student so that the student begins to realize that s/he’s going to have to provide the answer to a) get off the hook and b) not look completely stupid in front of his peers. No Opt Out helps support Insist on 100% (participation) mentioned above.
D. Managing Behavior
1. Focus on the Behavior You Want: Don’t talk about the behavior that’s already happened: “Juan, stop bothering Alicia,” but talk about the behavior you want: “Juan, I need you to sit up straight and look at me.” Focusing on the positive behavior sought a) limits the amount of arguing or discussion (e.g., “But Alicia was making fun of me”), b) is less embarrassing to the student, and c) reinforces the desired behavior for all. 
2. No Warnings: If you warn a student: “if you do that one more time, I’ll...,” you are telling the student that what s/he has already done doesn’t matter and in fact s/he might even get away with it another time (and may be slightly tempted to try). It’s not that inappropriate behavior doesn’t need to be addressed, but that it needs to be addressed when it first happens (or is first noticed). The behavior can be addressed with a positive behavior (like no warnings above) or a consequence: “because you were bothering Alicia, I want to meet you in this room at the end of the day (no later than 16h30) to talk about how we can help you do better in class.” 
3. Develop Classroom Presence: In Teach Like a Champion, Doug Lemov talks about “Voice,” which we call “Classroom Presence,” and notes that it has five elements. These five elements are easy to implement and will immediately give even the most novice teacher much more control, and more respect. 
The five elements are: 
· Economy of language: Fewer words are stronger than more. “More” opens up more to interpretation and leads to student distraction.
· Don’t talk over students: You need 100% attention; if you have to talk over anyone, they are not listening. If students don’t feel your words are so important that they need to stop talking and listen, you have a control problem.
· Don’t engage: This is similar to the idea of focus on the primary behavior not the secondary behavior in the Students with Special Needs/Behavioral Interventions training session. If Kwame is putting his foot on the chair of the girl in front of him and the teacher says, “Kwame, get your foot off her chair,” Kwame may respond, “Well she was making fun of me.” Rather than engage with Kwame (e.g., the teacher may ask, “Sara, were you making fun of him?” or “I don’t care what she did, get your foot off that chair”), you should stick with the behavior or you desire. “Kwame, please put your foot on the floor, under your desk, now please.” 
· Stand Up—Stand Still: When you need a student’s attention, turn with your shoulders square to face the student. Make direct eye contact. Stand up straight or lean-in (this shows you aren’t afraid). If the student is some distance from you, take some steps toward her/him. That will give your presence more immediacy. When you need to give directions and want them to be followed, don’t multi-task. Stop what you are doing, get all students’ attention, and then give your directions. 
· Quiet Power: When you sense you’re losing control, a natural tendency is to talk louder and faster. However, that is often the worst thing to do because you are more likely to sound nervous and on the edge of control. Instead, when you need to gain classroom control, speak more quietly and slowly. Just as you can get students ‘ attention by pausing for a long time at an unexpected moment, speaking slowly and quietly will make students more cautious and they will strain to hear you. 

[bookmark: _Toc465078384][bookmark: H2]Handout 2: Assessment Table for Selected Classroom Management Skills	
	
	SKILL A
	SKILL B
	SKILL C
	SKILL D

	SKILL SELECTED
	*Insist on 100%
	*Break into Digestible Chunks
	*Wait Time
	*Develop Classroom Presence

	
TIMES OBSERVED?


	
	
	
	

	
TIMES
USED?


	
	
	
	

	
EFFECTIVE? 
(on 1-5 Scale)


	
	
	
	

	
KEEP IN REPERTOIRE?
(Y/N)

	
	
	
	

	
MODIFY?
STATE HOW† 

	
	
	
	


NAME _________________________________________ 
DATE COMPLETED_______________________________
*The highlighted skills are examples and should be replaced with the participant’s chosen skills. 
†List here modifications or adaptations you would make to the skill: 

image7.png




image9.png




image10.png




image6.png




image8.png
3 Peace Corps




