
	Session: Developing Student-Friendly Schools


	Sector:
	
	Education

	Competency:
	
	Facilitate gender empowerment and education

	Training Package:
	
	Student-Friendly Schools

	Terminal Learning Objective:
	
	Given the cultural and social context, participants will analyze gender-based violence (GBV) and clearly define their roles as facilitators to engage community members and/or colleagues in dialogue about gender roles.

	
	
	

	
	
	

	Session Rationale: 
	
	This is the fourth session of a training program designed to develop local educators’ knowledge, skills, and commitment to address gender-based violence in schools. Participants identify local assets contributing to student-friendly schools and strategize to engage community leaders in addressing the challenges.

	Target Audience: 
	
	Education Volunteers and their counterparts engaged in gender issues.

	Trainer Expertise:
	
	Strong co-facilitators (ideally host country educator and RPCV or PCVL) with teacher trainer, gender, and cross-cultural expertise, preferably in the region.

	Time: 
	
	2 hours, plus 30-minute break 

	Prerequisites: 
	
	Schedule this session after Volunteers and their counterparts have engaged in the session The Role of the Educator. The Volunteers and counterparts attending this program have demonstrated a commitment to addressing gender-based violence in schools.

	Version:
	
	Feb-2013

	
	
	

	Session: Developing Student-Friendly Schools

	Date: 
	Time: 
	Trainer(s): 

	Trainer preparation:

1. Consider the group size and identify training space that can be adapted for pair work, group work, and role-plays. See tips for groups with over 30 participants in the Introduction to Global Core.
2. Analyze the session plan and handouts, particularly the planning tools. 
3. Review the handouts from the earlier sessions of the Student-Friendly Schools (SFS) program. These include definitions, scenarios, the Code of Conduct, and other relevant resource materials. 

4. Become familiar with national and local initiatives to address GBV. Explore opportunities to address SFS through school-based faculty events, pre-service education, or in-service teacher training. 
5. Seek examples of local resources or “champions” for children’s rights.
6. Determine resources (in-service trainers, speakers) or other support that may be available to participants following this two-day SFS program. If resources are available, from ministries or non-governmental organizations, set up a display with background information or add details to Handout 28.
7. Prepare Trainer Material 8: Flip Charts with special instructions as follows:
· Post a flip chart with the title “Norms/Rules to Discuss Gender-Based Violence” in a prominent location. 
· Post numbered signs (1-4) in corners (or different areas) where groups will gather for discussions.
· Prepare a flip chart that looks like Handout 24 to visually reinforce the concept when you use the handout.
· Prepare a flip chart with “Challenges” on the left, “Suggestions” on the right, and a line down the middle. 
Materials:

· Equipment

1. Participant binders, manuals, or folders for handouts.

2. Participant notebooks
3. Pens

4. Flip charts
5. Markers
6. Tape
7. Computer, projector screen, and cables (optional) 
· Handouts
Handout 23: Developing Student-Friendly Schools 

Handout 24: SFS Community Mapping
Handout 25: Guidance for Engaging Community Leaders
Handout 26: SFS Strengths and Challenges
Handout 27: SFS Action Planning
Handout 28: Contacts and Resources
· Trainer materials

Trainer Material 8: Flip Charts


	Session Learning Objectives: 
1. From the perspectives of students, participants develop class rules/guidelines that will contribute to safe, respectful learning environments.

2. Representing four community leaders, participants identify what works to address GBV and propose solutions to three challenges. 
3. In sub-regional groups, participants develop plans for addressing GBV with two community leaders. 


	Knowledge, Skills, and Attitudes (KSAs):
· Identify school and community stakeholders related to gender-based violence. (K)
· Develop appropriate outreach and mobilization strategies to engage key stakeholders. (K-S-A)
· List resources for outreach on GBV. (K)



	Phase / Time /
Materials
	Instructional Sequence

	Motivation

15 minutes

Handout 23: Developing Student-Friendly Schools
Trainer Material 8: Flip Chart 1—Community Mapping
Trainer Material 8: Flip Chart 2: An ounce of prevention
Trainer Material 8: Flip Chart 3—Norms/Ground Rules
Trainer Material 8: Flip Chart 4—Rules/Guidelines

	Leadership in the Classroom

Participants prepare to address GBV in their schools. In roles as “students,” they practice developing class rules/guidelines that will contribute to safe, respectful schools. 

1. Welcome the participants to the fourth session of the Student-Friendly Schools (SFS) program. Recall that the goal of the SFS program is to increase educator knowledge, skills, and commitment so that, as agents of change, they are able to prevent and respond appropriately to gender-based violence in schools. 
2. Refer to Handout 23: Developing Student-Friendly Schools and introduce the session objectives. Say, “In this session, we strategize together to develop networks of leaders with the capacities and commitment to address GBV.” 
3. Have participants and their counterparts sit together with colleagues living in the same subregions. Refer to Trainer Material 8: Flip Chart 1 and recognize that it is very difficult for individuals to address complex gender-based issues by themselves. Ultimately, educators strive to work in partnership with a network of leaders, including student leaders and professional colleagues. 

4. Emphasize the benefits of preventive approaches to GBV. Post Trainer Material 8: Flip Chart 2 on the wall. Then ask, “What does this old English proverb (or saying) mean?” Take ideas. 
5. Ask, “Are there similar proverbs in local languages?” If so, request that a host participant write the local proverb(s) on the flip chart. Continue by asking, “How does this proverb relate to GBV?” 
Note: 

Prevention of GBV is much easier than trying, with mixed results, to cope with the psychological, physical, legal, and sexual effects of gender-based violence. 

6. Ask, “When you return to your schools, what can you do immediately to create a safe, fair, and inclusive environment?” Take ideas. Highlight the word “inclusive” and propose that participants include students in active leadership roles, immediately. 
7. Refer to the Trainer Material 8: Flip Chart 3 posted on the wall and provide an example. Recall that participants developed these norms early in the program. Ask, “How did these norms influence your behavior?” 
Note: 

Possible Responses:
Tried to keep an open mind; did not feel judged, or judge others; reminded others to contribute when they were quiet; was sensitized to gender stereotypes. 

8. State, “Students will appreciate a similar experience.” Add that when students have the opportunity to develop class norms, they take ownership of the rules. They know what is expected of them, and they know why. 
9. To demonstrate, ask participants to use their imaginations to role-play as students for five minutes. Explain that in their roles as “students,” they will experience an activity that they are able to use immediately in their own classes. 
10. Post Trainer Material 8: Flip Chart 4 with “Class Rules/Guidelines” (or local language version). Ask the “students”: “What makes a good and safe classroom?” Have groups of 3-5 propose three classroom rules or guidelines that will allow each student to learn in a safe, respectful classroom environment. Allow five minutes. 
Post Adaptation: 

Use local language as a substitute for a phrase such as “our rules/guidelines.”
11. Elicit ideas from table groups. Ask a representative of each group to propose one guideline or rule, and then ask for a show of hands from other groups that agree with this proposal. When the “students” have generated short, workable lists, combine ideas. Emphasize: “The more concise the list, the better.”

Note: 
Possible Responses:
Respect others, no gossiping, don’t say mean things; students are able to ask questions when they don’t understand. 
12. Ask, “What are the benefits of engaging students in the development of class norms?” Take ideas.

13. Point out that this inclusive activity develops students’ ownership of respectful behaviors. It also raises their awareness of their rights, as well as of the direct relationship between their rights and their responsibilities. Relate the “Class Guidelines” to their norms on Flip Chart – Norms/Ground Rules to provide an example.
Rights

Responsibilities
Be safe.

Take care of yourself and others. Use kind words and actions.

Be respected.
Be fair and respectful to everyone, girls and boys. 
Be educated.
Learn as much as you can. Help each other to learn.

14. Thank the “students” for their active participation. Have educators step back into roles. Ask for their comments and feedback. Note that as “students,” they were able to develop classroom guidelines in less than 15 minutes. Suggest that class guidelines be posted as a continuous reminder of safe, fair, and respectful student behaviors. 
Note: 
1) It will take longer for actual students to develop class norms. As you develop and apply their ground rules, discuss and review “rights” and “responsibilities.” 

2) This activity assesses Learning Objective 1. 

	Information

40 minutes

Handout 24: SFS Community Mapping
Trainer Material 8: Flip Chart 1—Community Mapping
Handout 25: Guidance for Engaging Community Leaders
Trainer Material 8: Flip Chart 1—Community Mapping
Trainer Material 8: Flip Chart 5—Numbers

	Engaging Community Leaders

Representing four community leaders, participants identify what works in addressing GBV and then develop suggestions for addressing the major challenges. 
1. Say, “With the theme of ‘inclusion’ fresh in our minds, let’s identify respected leaders who have a vested interest in addressing GBV.” Have participants imagine that they have returned to their school and community. Ask, “Who is likely to have the expertise and influence to address GBV in your school and community?” 
2. Refer to Handout 24: SFS Community Mapping and have table groups identify categories of potential leaders (Head Teachers, CBO leader, etc.). The list of “Questions to Consider” helps to provoke thinking about individuals motivated to develop SFS. 

3. From the leaders that came to mind, have groups identify the titles of three leaders they would like to engage immediately. Emphasize, “Prioritize. From this list, choose three respected leaders. Identify people with the commitment and motivation to take action.” Allow four minutes.
4. After four minutes, refer to the Trainer Material 8: Flip Chart 1 and ask each group for the titles/positions (not names) of the three leaders they wish to approach. Using key words, write their positions (health worker, head teacher, community-based organization leader, faith-based leader, law enforcement, etc.) on the flip chart. 

5. Ask, “How can we best engage these community leaders?” Take suggestions but also offer words of caution by saying, “When you seek respected allies, find appropriate opportunities to address their concerns. Do not overwhelm community leaders with new ideas, plans, and resources!” Emphasize: “Put yourself in the others’ shoes. Be strategic about how you approach and engage respected community members.” 

6. Refer to Handout 25: Guidance for Engaging Community Leaders. Allow two minutes for individuals to read the handout’s guidance, and then facilitate a whole group discussion of ways to engage concerned and respected allies. Ask, “If you were meeting with [propose a leader from the flip chart], for example, which information would be relevant? How could you relate children’s rights or the negative consequences of GBV to their values, priorities, and responsibilities?” Ask for suggestions and examples, particularly from host educators. 

7. Participants may be familiar with a session called Behavior Change Activity Planning. If so, ask them to suggest concepts to keep. Use the notes below to refresh them on the content, if needed. 

Note: 

· Recall that many participants may have participated in Peace Corps’ Global Core Training Session Behavior Change Activity Planning. If so, remind them of some of the questions they can ask to take into account the main concepts of strategic activity planning: 

1) What stage of change is your target audience in? 

2) What determinants are affecting their behavior? What are the social norms? What are the leverage points?

3) What PER (preparing, enabling, reinforcing) factor would each activity target?

· Look for respected allies with a demonstrated interest in addressing GBV and tailor messages with relevant data and examples. These are people who are farther along in the stages of change and will be ready to take actions. Think about the determinants in the situation and work to reduce barriers and strengthen people’s motivation. In order to develop activities, elicit concerns and ideas; listen actively for practical ideas and suggestions; jointly develop GBV plans/activities that are meaningful and doable according to leader’s skills and positions; and involve leaders in developing key messages to mobilize others. 
8. Refer back to the community leaders identified on Trainer Material 8: Flip Chart 1 and continue, “For now, let’s prepare to interview four community leaders.” Ask, “Which leaders should we focus on today?” 
Take a vote using a show of hands. Have participants review the community mapping flip chart to identify their top four choices, in advance. Each participant may vote for his or her “top four.” Identify the four community leaders with the most votes, and number each (Nos. 1-4).

9. Assign each table group member a number, from one to four. Each participant will represent one of the four leaders for the next activity. Point to the Trainer Material 8: Flip Chart 5 (Nos. 1-4) posted in corners. All of the “ones” leave their respective sub-regional groups to attend a meeting near the flip chart numbered “1.” All of the “twos” meet in another location, etc.

10. In their groups, taking the perspective of the community leaders they represent, participants discuss their role perspectives and respond to two questions:
· How best to prevent or respond to GBV in schools? What works? (3+ ideas)
· What are the major challenges? (3+ ideas)
Note: 

Participants address the challenges in the next activity. Examples of “what works” might include: school policies, full commitment of political leaders, explicit classroom rules, collaboration between authorities and community, ongoing communication, security systems, changes in the facilities such as lighting, requiring the presence of two adults at youth activities, offering activities immediately after school, etc.

11. Allow 10 minutes for each of the four groups, representing the perspectives of four community leaders, to identify what works and the challenges. 

12. After 10 minutes, thank the groups and request that they return to their sub-regional table groups to share their ideas with colleagues. 
Note: 
This activity contributes to assessing Learning Objective 2.

	Practice

35 minutes

Handout 26: SFS Strengths and Challenges
Trainer Material 8: Flip Chart 6: What Works?
Trainer Material 8: Flip Chart 7– Challenges & Suggestions
30-minute break
	Addressing GBV Challenges
Participants return to their sub-regional table groups to present what works in addressing GBV and describe three challenges. They elicit suggestions for addressing the challenges. 

1. Refer to Handout 26: SFS Strengths and Challenges, a worksheet used to note what works, as well as challenges and suggestions. Provide instructions to the groups representing roles Nos. 1-4: “Now that you have examples of what works and have identified major challenges, return to your sub-regional groups.” Explain that each participant has three minutes to present examples of “what works” and the challenges from the perspectives of his or her community leader. Allow 15 minutes.
2. After 15 minutes, facilitate a whole group discussion. Post Trainer Material 8: Flip Chart 6 on the wall. Refer to each of the four community leader roles and elicit three to five ideas. Ask, “From the perspective of [each role], what are your best ideas for preventing GBV and developing student-friendly schools?” Write ideas on the flip chart using key words. Remind participants to use Handout 26 to note ideas that their communities may want to adapt.
3. Next, refer to Trainer Material 8: Flip Chart 7. Rotate among groups as you elicit 5-10 challenges that sub-regional groups can anticipate when addressing GBV in their communities. 
Review the list of challenges, combining those that fall into similar categories. Say, “In your sub-regional groups, choose one of these challenges and propose one or two suggestions for addressing the challenge.” Allow three minutes.
4. After three minutes, elicit one challenge from each sub-regional group and document the groups’ suggestions for addressing those challenges. Ask if any others addressed that challenge, and if so, add suggestions to the list using key words. Continue from one group to another, eliciting one challenge from each group and documenting suggestions. 
5. Review the list of suggestions to provoke discussion using these sample questions: 
Discussion Questions

1) How realistic are these ideas? Which are most likely to succeed?
2) What resources are required? 

3) What should be addressed immediately? 

6. Give special attention to the guidance of host educators. As group members add ideas and challenge each other’s assumptions, they sharpen the list of options they may discuss with community leaders. Allow eight minutes. 
Note: 
This activity contributes to assessing Learning Objective 2. 
Post Adaptation: 

Consider a 30-minute break before the next activity. 

	Application

30 minutes

Trainer Material 8: Flip Chart 1—Community Mapping
Handout 27: SFS Action Planning 

Flip chart paper 
Markers

Handout 28: Contacts and Resources

	SFS Action Planning
In sub-regional groups, participants draft SFS action plans for working with at least two community leaders.
1. Point to the circle at the center of Trainer Material 8: Flip Chart 1. Recall that in the previous session, participants took time to review the SFS program’s handouts and document changes they planned in their roles as educators. Each educator has specific plans, primarily for his or her classroom. (These plans were noted in Handout 22: Journal.) 
2. Refer to Handout 27: SFS Action Planning. Sub-regional groups will now consider options for working in school-based communities. First, provide an opportunity for individuals to think about ways to address the priorities of school and community leaders. Note that that they are able to facilitate the sample activity (Class Guidelines) individually, in their classrooms. Allow five minutes for individuals to consider their local priorities and complete the sentences in “Step I: Individual Perspectives.” 
3. After five minutes, have individuals present their priorities, potential activities, and resources to their sub-regional groups. Say, “Take one minute to share your ideas (Part I). Listen carefully to the ideas of others in your sub-regional group, and look for common interests.” Allow five minutes.

4. Next, have participants develop plans in sub-regional groups. Draw attention to “Step II: Sub-regional Planning.” Say, “Take advantage of this time together. What are your shared priorities? Identify two activities involving two community leaders.” 
5. Distribute flip chart paper and markers. Have sub-regional table groups illustrate their sub-regional plans for the whole group’s review. The flip chart presentation must include Activities, Leaders, Resources, and Date Due. As soon as the two plans are detailed, groups should post their flip charts on the wall. Allow eight minutes.

6. After sub-regional groups post their flip charts, participants can walk around (gallery walk) to view each others’ plans and ask clarifying questions. (Allow five minutes) 
7. After five minutes, elicit notable ideas from the whole group. Ask for suggestions for additional resources. Refer to Handout 28: Contacts and Resources and recognize that participants will expand the list of resources as they interact in their regions.
8. In closing, express appreciation for the sub-regional exchange of ideas. Note that participants may cooperate on some activities while addressing others individually or within communities. Challenge participants to strengthen SFS resources through regional SFS networks. 

9. Add, “How will we know if your plans have worked?” Explain that in the next session, participants will strategize together to discuss basic monitoring and communication systems for the SFS program. 
Note: 
This activity assesses Learning Objective 3. 


	Assessment


	Learning Objective 1 is assessed in the Motivation section as participants develop class guidelines. 

Learning Objective 2 is assessed in the Information and Practice sections in the analysis of community leader priorities and challenges.

Learning Objective 3 is assessed in Application section in the development of sub-regional plans.

	Trainer Notes for Future Improvement
	Date & Trainer Name: [What went well? What would you do differently? Did you need more/less time for certain activities?]



Resources: 
· Doorways III: Teacher Training Manual On School-Related Gender-Based Violence Prevention and Response. 
(2009). Washington, DC: United States Agency for International Development. Available at: 
http://transition.usaid.gov/our_work/cross-cutting_programs/wid/doorways.html
· Behavior Change Activity Planning. Global Core Session, Pre-Service Training. Peace Corps. 

	Handout 23: Developing Student-Friendly Schools


Session Learning Objectives 

· In roles as students, participants develop class rules/guidelines contributing to safe, respectful schools. 

· Representing four community leaders, groups identity what works to address GBV and propose solutions to three challenges. 

· In sub-regional groups, participants develop plans for addressing GBV with two community leaders. 
Students Develop Own Class Rules/Guidelines 
Instructions: In your roles as “students,” propose class rules/guidelines that will allow every student to learn in a safe, respectful classroom environment. 

1.

2.

3.

4.

Combine similar ideas to develop a few concise statements that can be posted in the classroom. Option: Relate “Rights” and “Responsibilities.” (Sample below.)
Rights


Responsibilities

Be safe.


Take care of yourself and others. Use kind words and actions.

	Handout 24: SFS Community Mapping


Instructions: Identify leaders with a vested interest in addressing gender-based violence in schools. As you read the questions below, think: Who can respond to these types of questions? Seek committed leaders at different levels of society, including educators, parents, students, health workers, law enforcement officials, faith-based groups, ministry officials, and heads of community organizations. 
[image: image1.png]





Questions to Consider

· What are the most common incidents of school-related GBV?

· Where are the most dangerous locations for children?

· How can we influence community beliefs and norms contributing to GBV?

· What can the community do immediately to reduce risks of school-related GBV?

· What are the benefits, for the school, of addressing GBV?

· What are the costs and risks, for children and families, of not addressing GBV?

· How can we provide in-service training to current teachers?

	Handout 25: Guidance for Engaging Community Leaders


How to build a network of leaders with a commitment to develop student-friendly schools? 
Involve respected leaders early in the process. Other influential community members will engage more easily when the “people who matter” demonstrate that they are committed to this issue. If possible, meet with and interview leaders individually or in small groups. In preparation, put yourself into the shoes (position) of each leader. Become familiar with their concerns and abilities. Each interview is an opportunity to raise awareness, elicit priorities, and motivate to action. 
Craft an opening message that is relevant and specific to community interests. The message must be concise (short), truthful (factual), and constructive. Effective messages contain:
1. Appreciation for the interview, with recognition of specific abilities or concerns.

2. General statement or “sound bite” that catches the person’s attention.

3. Supporting facts (data, statistics)

4. Story, example, or anecdote that helps the person identify with the issue.

Ask questions and listen attentively to determine the level of familiarity and concern about gender-based violence. Elicit suggestions and listen for proposed actions. Individuals are more likely to engage when they know they can be particularly effective. In closing, seek an agreement to specific follow-up actions.
General statement (constructive “sound bite”): ________________________________

Supporting fact/s: ________________________________________________________

Story or example:


	Handout 26: SFS Strengths and Challenges


	What works? (Strengths)
	Challenges? (Barriers)
	Suggestions

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


	Handout 27: SFS Action Planning


Step I: Individual Perspectives

1. School and community priorities for me include ________________________________

__________________________________________________________________________

2. School and community leaders who are able to help include ______________________

__________________________________________________________________________

3. First steps might include ___________________________________________________

__________________________________________________________________________

4. Within three months, activities might include ___________________________________

__________________________________________________________________________

5. Materials and resources that are available include _______________________________

__________________________________________________________________________

Step II: Sub-Regional Planning

GOAL: Develop student-friendly school and community in [place]. 
	Activity
	Leader/s
	Resources
	Due

	1. Develop Class Rules/Guidelines that include student rights and responsibilities.

(Sample)
	All students in my homeroom class
	Flip chart paper, markers, and tape to post the Guidelines
	Within 10 days

	2.


	
	
	

	3.


	
	
	


	Handout 28: Contacts and Resources


 Name



Position



Notes
	
	Head Teacher/School
	Interests, phone, email, meeting date

	
	Counterpart
	

	
	Teacher Trainer/Institute
	

	
	Community Leader
	

	
	Parent Group
	

	
	Professional Group 
	

	
	Community Association
	

	
	Ministry of …
	

	
	Health Group
	

	
	Faith-based
	

	
	Health Clinic
	

	
	Peace Corps
	

	
	Other
	



Other Resources

Doorways III: Teacher Training Manual On School-Related Gender-Based Violence Prevention and 

Response. (2009). Washington, DC: United States Agency for International Development. 

http://transition.usaid.gov/our_work/cross-cutting_programs/wid/doorways.html
	Trainer Material 8: Flip Charts


Flip Chart 1: Community Mapping

Flip Chart 2: An ounce of prevention




Flip Chart 3: Norms/Ground Rules

Flip Chart 4: Class Rules/Guidelines 
       Flip Chart 5: Numbers 

(4 separate sheets)

Flip Chart 6: What Works?


Flip Chart 7: Challenges/Suggestions






Classroom 








Regional / National





School-Based Community





Student leaders





Norms/Rules to Discuss 


Gender-Based Violence


























4





3





2





1





School-Based Community





Regional / National





Student leaders








Classroom 
































Challenges	     Suggestions





























“An ounce of prevention is worth a pound of cure.”























Class Rules/Guidelines


























What Works?





























	[image: image1.png]
	Student-Friendly Schools: Session: Developing Student Friendly Schools |Version: Feb-2013 | Page 2 of 18



