[bookmark: _Toc365013554][image: ]Session 2: Understanding Causes and Influences

Session Rationale  
This is the second session of a training program designed to increase local educators’ knowledge, skills, and commitment to address gender-based violence (GBV). Participants analyze the risks of gender role stereotypes and discuss the influence of policies and agreements that advance equal rights for girls and boys.
[image: ][image: ]Time 190 minutes       Audience Education Volunteers and their counterparts engaged in gender issues
Terminal Learning Objective	
Given the cultural and social context, participants will analyze gender-based violence and clearly define their roles as facilitators to engage community members and/or colleagues in dialogue about gender roles.
Session Learning Objectives 
1. Following a review of gender-based beliefs and assumptions that influence GBV, participants examine how masculine and feminine stereotypes contribute to GBV in two social spheres: sexual relationships and education.
2. Recognizing gender-related risks and inequalities, participants propose two reasons why protecting the rights of the child is a national and local priority. 
3. After analyzing situations that violate children’s rights, participants identify two international or national rights that advance gender equality and empowerment for girls and boys. 
Session Knowledge, Skills, and Attitudes (KSAs)
Explain how masculine and feminine stereotypes contribute to GBV. (K-A)
Explain why protecting the rights of the child is a local and international priority. (K-A)
Identify national policies and resources that protect and advance the equal rights of girls and boys. (K-A)
Prerequisites  	
Schedule this session after Volunteers and their counterparts have engaged in the session “What is Gender Based Violence?” 
Sector:		Education
Competency:		Facilitate gender empowerment and education
Training Package:		Student-Friendly Schools
Version:		Apr-2014
Trainer Expertise:		Strong co-facilitators (ideally host country educator and RPCV or PCVL) with teacher trainer, gender, and cross-cultural expertise, preferably in the region.
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Protecting Children’s Rights	10
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Assessment	13
Trainer Notes for Future Improvement	13
Resources	13
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[bookmark: _Toc365013556]Contributing Posts: PC/Albania, PC/Namibia, PC/Botswana, PC/Rwanda, PC/Cameroon, PC/Sierra Leone, PC/Ethiopia, PC/South Africa, PC/Ghana, PC/Swaziland, PC/Kenya, PC/Tanzania, PC/Lesotho, PC/Thailand, PC/Liberia, PC/The Gambia, PC/Malawi, PC/Uganda, PC/Mozambique, PC/Zambia
[bookmark: _GoBack]

Session: What is Gender-Based Violence?
Date:  [posts add date]
Time:  [2 hours, 40 minutes, plus 30-minute break]
Trainer(s):  [posts add names]
Trainer Preparation
1. [bookmark: _Toc236737427]Consider the group size and identify training space that can be adapted for pair and group work. See tips for groups with over 30 participants in the Introduction to Global Core.
Post the flip chart with “Norms/Rules to Discuss GBV” in a prominent location.
Review the six handouts from the first session, “What is Gender-Based Violence?” These handouts include definitions and resource materials for the Student-Friendly Schools (SFS) sessions that follow. 
Review this session plan and Handouts 7-12. In particular, review the scenario, the analysis of risks associated with gender stereotypes, and the Convention on the Rights of the Child (CRC). Ensure that examples are relevant to communities where PCVs and their colleagues teach. 
To discuss gender-based norms and practices in the Motivation section, be prepared with local examples, such as magazine advertisements, music, DVD covers, sayings, proverbs, etc. 
Become familiar with the Convention on the Rights of the Child (CRC). For background information and translated texts, go to http://www.unicef.org/crc/.
Identify examples of national laws, policies, or teachers’ codes of conduct that support and enforce children’s equal rights to education, safety, and protection from violence.
With the assistance of Peace Corps Volunteers and other credible sources, identify country-specific data on gender and development. Volunteers would have received this information during their pre-service training. Highlight gender-related concerns in-country, including indicators related to education, health, and income levels. For accurate and current statistics on HIV/AIDS in your country, go to the UNAIDS website: www.UNAIDS.org. Basic information is provided as a supplement after the handouts. Include these indicators on Handout 8 and display Trainer Material 5: Flip Chart 5.
Prepare the Trainer Material 5: Flip Charts in advance. 
[image: ]Materials
Equipment
Participant binders, manuals, or folders for handouts
Participant notebooks
Pens
Four index cards, pieces of paper, or Post-It Notes for each participant 
Flip charts
Markers
Tape
Handouts
Handout 7: Understanding Causes and Influences
Handout 8: Risks of Gender Role Stereotypes
Handout 9: Gender Norms and Attitudes
Handout 10: Convention on the Rights of the Child (CRC)
Handout 11: Scenarios – Children’s Rights
Handout 12: Teachers’ Code of Conduct
Trainer Materials
[bookmark: _Toc235768739][bookmark: _Toc236737428][bookmark: _Toc364750611][bookmark: _Toc365013557]Trainer Material 5: Flip Charts
Trainer Material 6:What is AIDS? What is HIV? (Supplemental)
[bookmark: _Toc396805832]Motivation	[image: ] 60 min
[bookmark: _Toc396805833]Risks of Gender Role Stereotypes
[bookmark: _Toc365013558]Participants discuss risks associated with gender role stereotypes and relate what they have observed locally to national gender and development data.
Welcome the participants and explain, “In this session, we review and build upon the knowledge and experiences shared in our first session, titled Facing Gender-Based Violence.” Refer to Handout 1 from the session What is Gender-Based Violence? Request that a host country participant read the goal of the program aloud. 

Goal of the Educator Training Program 
To increase local educators’ knowledge, skills, and commitment so that, as agents of change, they are able to prevent and respond appropriately to gender-based violence in schools.

Refer to Handout 7: Understanding Causes and Influences. Introduce the session topic and the objectives. Elicit expectations of the session. 

Post Trainer Material 5: Flip Chart 1. Note any outstanding issues that may surface during this session. 

Say, “To begin, close your eyes and imagine the following situation.” Read the school-based scenario (below) aloud. 

School-Based Scenario
Neema and Yacko are students in your class. Neema is 12 and her body is beginning to change. Yacko, who is the same age, likes to tease her, especially when he is with his friends. Neema doesn’t say anything to you, but you can see that Yacko makes her uncomfortable. After class, you hear Yacko’s voice, and as you approach a group of students, you realize that he is making fun of Neema’s breasts. Neema is silent, looking down at her shoes.

Instruct participants to open their eyes. Ask, “Is this situation familiar to you?” To stimulate discussion, take a few brief responses.

Elicit participants’ experiences. Ask, “Is it considered masculine to joke about, tease, or humiliate girls? How does this type of behavior affect girls?”

[image: ] Post Adaptation: You may want to change the names of the boy and girl in the school-based scenario to local names. Be prepared with local examples of gender-based norms and practices. Gender role behaviors, such as harassing girls, are learned from family members, community role models, music, television, and other media. 
[image: ] Note: Post Trainer Material 4: Flip Chart 2 on the wall. Use key words to write participant expectations on the flip chart.

Post Trainer Material 5: Flip Chart 2. Drawing from the gender box exercise in the previous session (Handout 3), ask, “From your experiences, what are the attributes a boy associates with being a man?” Review masculine attributes. Note examples on the flip chart under “Masculine.”

Next ask, “What are the attributes a girl associates with being a woman?” Elicit and note attributes associated with being “Feminine.”
[image: ] Note: Sample Responses for Gender Role Stereotypes
	Masculine
	Feminine

	
Aggressive
Adventurous
Assertive

	
Obedient
Timid
Passive




Recall that people affix general attributes to groups, and yet the individual attributes and behaviors of girls and boys vary. A girl may act assertive or aggressive. A boy may act timid or passive. (Reactions to non-conformist or “abnormal” behaviors depend on the norms and customs within each society). 

Explain, “We know that individual attributes – and aspirations – vary widely. For now, conscious of the fact that gender stereotypes are broad generalizations, let’s explore the ways these attributes may contribute to inequalities, vulnerabilities, and violence in schools.”

Continue by saying, “Gender role stereotypes influence how we think and act. Let’s see how it plays out in two social spheres. First, let’s look at sexual relationships.” Show the Flip Chart 3: Sexual Relationships. Challenge the group, asking, “How do gender role stereotypes and expectations influence sexual relationships? What are the behaviors and risks associated with these stereotypes?” 

Refer to the Trainer Material 5: Flip Chart 3 and provide instructions for a Think-Pair-Share activity. Say, “First, take 30 seconds to think about this quietly, by yourself.” Pause for 30 seconds. Next, say, “With your partner, take two minutes to share your ideas about possible behaviors and risks.”
[image: ] Post Adaptation: You may want to substitute an appropriate local term for “sexual relationships.”
Allow up to three minutes, depending on the level of engagement. Finally, bring the whole group together to elicit ideas and document the ideas on the flip chart.
[image: ] Note: Possible Responses for Flip Chart 3: Sexual Relationships
	Aggressive – Adventurous
	Timid - Passive

	Behaviors: Has many sexual partners. Dominates, using psychological violence or force to exert control. Takes advantage of “girls”; power over.
Consequences: Impregnates female/s. Acquires sexually-transmitted infections (STIs), such as human immunodeficiency virus (HIV).
	Behaviors: Afraid to say “no.” Unable to negotiate terms of relationships, including safe sexual interactions. May need money for school or family. Powerless.

Consequences: Pregnancy. Acquires STIs, such as HIV, from partner. Shaming and blaming victims of sexual assaults.


Refer participants to Handout 8: Risks of Gender Role Stereotypes. Compare the ideas on the flip chart to the Possible Responses for Flip Chart 3: Sexual Relationships above. Note how “Timid-Passive” attributes may contribute to vulnerability and power imbalance. Address the discussion questions:
What happens to a girl who becomes pregnant in your school? 
What happens to a boy who gets the girl pregnant? 
Do they receive equal treatment in this situation?
[image: ] Note: Recognize that most victims are afraid to report sexual assaults. They fear reprisals. Also, be prepared to respond to questions about HIV and AIDS. Respond briefly, to the level of your knowledge, and document substantive concerns on Flip Chart 1: Questions and Concerns. Note the information about HIV/AIDS in supplementary materials. 

Acknowledge that educators cannot take responsibility for monitoring the sexual behaviors of students outside of school. However, they can have a significant influence on students’ attitudes and behaviors. State, “To prevent and respond to gender-based violence, we must recognize and address gender-based risks observed in our classrooms and schools.”

Refer to Handout 8, Topic 2: Education. Say, “Imagine the school-related behaviors of an aggressive, adventurous student. A particular student may come to mind. Now imagine the behaviors of a timid, passive student. Picture the contrasts. How do these students behave? How might these behaviors influence their education opportunities? Think quietly, for 30 seconds …” 

Continue with this Think-Pair-Share activity. After 30 seconds, ask partners to share and write their ideas in the space provided on Handout 8. Allow two minutes for the pair discussions, and then bring the whole group together. Show Trainer Material 5: Flip Chart 4—Education. Elicit ideas about gender role stereotypes in education settings, document the ideas on the flip chart, and continue with the discussion questions. 
[image: ] Note: Sample Responses for Trainer Material 5: Flip Chart 4—Education
	Aggressive – Adventurous
	Timid - Passive

	Behaviors: Active participant in class discussions. Willing to respond to questions, try new activities, and build new skills. Practices expressing ideas and opinions. Class leader. 
Risks: Overconfident. Doesn’t observe and learn from other experiences; may not take time to analyze questions or assignments. 
	Behaviors: Doesn’t ask questions or respond well to teacher questions. Relies on others for opinions. Hesitates to try new skills or activities. 

Risks: Seems to be underachieving in school. Talents may not be recognized. Could be labeled as “stupid.” May drop out of school. 



Discussion Questions
Do you know of children living in your community who are underachieving or are not in school? Why is that? Who are they: girls or boys? Are they richer or poorer students? Are they physically or mentally challenged? 
How do behaviors and risks in classrooms relate to poverty rates in-country?
What is the difference between male and female poverty rates? 
[image: ] Note: Recognize that the behaviors that put students at risk may also have economic or physical origins.

Display Trainer Material 5: Flip Chart 5—Gender and Development Indicators to provide country-specific data. Identify the data sources. 

Explain, “By analyzing national studies, we are able to identify gender-related patterns in health, education, and income levels.” Discuss the gender-related patterns among education, health, and poverty data. Note any inequalities in [country]. 
[image: ] Post Adaptation: 
To highlight gender-related concerns in country, consider: 
Data that includes K-12 (often there is parity up to grade six in enrollment)
Males and females who complete high school 
Females and males who enroll in higher-level math and science courses
Percentage of titled properties owned by females and males
Others?
[image: ] Note: Volunteers have been exposed to similar data during pre-service training (PST). This is an opportunity to discuss national trends with counterparts, who may be surprised by the findings. Acknowledge the many factors influencing national data, including differences between urban and rural resources, discrimination (based upon gender, race, and ethnicity, etc.), economic exploitation, and environmental factors. Recognize that gender inequalities may favor females in some categories.

Discuss the ways that gender-based stereotypes (aggression-blaming) may contribute to dropout rates, teenage pregnancies, poor health, and poverty. Elicit conditions that worsen prospects for youth in poverty, such as malnutrition and lack of employment, clean water, sanitation, or health facilities. Note ideas on a flip chart, using key words. (Allow eight minutes.) 
[image: ] Note: Emphasize that boys and girls have equal rights and responsibilities. However, young school-aged mothers face greater health and socioeconomic risks than school-age fathers. Offer alternative role models, noting that the longer a girl stays in school, the longer she waits before having a child and the healthier the mother and child tend to be. Link these consequences to the risks of gender role stereotypes (Handout 8).

Emphasize that gender-based risks such as underachievement in school, early pregnancy, and HIV/AIDS are often related to behaviors and practices that can be changed. Challenge the participants, as educators and agents of change, to address the gender-based expectations that create inequalities and vulnerabilities. 

Explain, “Children tend to accept gender roles without questioning their fairness or their impact on relations between males and females. As educators, we have the power and responsibility to address gender stereotypes and their consequences in students’ lives.”
 Note: This activity assesses Learning Objective 1.
[bookmark: _Toc364750613][bookmark: _Toc365013566][bookmark: _Toc396805834]Information	[image: ] 60 min
[bookmark: _Toc396805835]Children’s Rights and Responsibilities
[bookmark: _Toc365013567]Participants discuss children’s rights and their power, as educators, to advance not only children’s rights but also children’s own sense of responsibility.
1. Conduct a short exercise to test participants’ assumptions about rights and responsibilities in schools. Say, “Let’s test our assumptions and beliefs about children’s rights and our responsibility to address gender-based violence in schools.” 
Refer to Handout 9: Gender Norms and Attitudes. Provide instructions. Say, “I will read each of these statements, one at a time. Circle ‘Yes’ if you agree. Circle ‘No’ if you disagree. If you are not sure, do not respond.” 

Draw attention to the example on the handout. Example: It is more important for boys to get an education than girls. Give participants a minute to reflect and then ask participants to circle yes or no.
[image: ] Note: Participants should circle “No.”

Statements: Beliefs and Assumptions
Individual teachers can influence gender stereotypes in their classrooms.
Only girls experience gender-based violence in schools.
By working together, educators can influence gender norms in schools and communities.
Physical punishment is OK if it helps people to learn.
Girls and boys have equal rights.

1. Form small groups of three or four. Assign a different statement to each group and ask the members to discuss whether or not they agree with the assigned statement. Encourage open, candid discussions. Everyone should contribute, and everyone should listen to other’s personal opinions without judging. Remind participants of the flip chart from the session. What is Gender-Based Violence? with norms/rules that respect differences. Allow three minutes. 
1. After three minutes, re-read each of the five statements, one at a time to facilitate a whole group discussion of teacher strengths, concerns, and gender-based assumptions. First, elicit yes/no responses to each of the statements. Then discuss using follow-up questions. Enhance the discussions, as appropriate, with local examples and ideas suggested below.

Individual teachers can influence gender stereotypes in their classrooms.
[image: ] Note: Answer: YES. 

Ask, “How can you influence gender stereotypes in the classroom? What resources or sources of power do teachers have?” Write “Sources of Educator Influence” on a flip chart. Elicit ideas and write key words. 

To elaborate on sources of power, explain: “Educators have various sources of influence or power. (1) Psychological resources include knowledge, commitment to fair and inclusive teaching practices, and the ability to generate student trust and confidence. (2) Social resources include professional networks, community support, and school-based standards and authority. (3) Material resources may include control of learning resources, facilities, and information technologies.”

Only girls experience gender-based violence in schools.
[image: ] Note: Answer: NO. 

Examples of gender-based violence against boys include harsh beatings by teachers to establish dominance; bullying by older boys; sexual abuse; and name calling when boys engage in activities such as home economics or other subjects traditionally referred to as feminine. 

By working together, educators can influence gender norms in schools and communities.
[image: ] Note: Answer: YES. 

Ask for examples of teacher cooperation to address gender-based violence in schools. 
[image: ] Note: Be prepared with a resourceful example from your studies or own experiences. Examples: (a) Teachers provide workshops on positive discipline after convincing their headmaster of constructive alternatives to corporal punishment. (b) Parents and teachers in a village in Ghana joined together to bar a teacher from their school when they learned he had sexually abused students. 

Physical punishment is OK if it helps people to learn.
[image: ] Note: Answer: NO. 

Elicit reasons why corporal punishment is not acceptable. Recall that beatings are a form of gender-based violence, as teachers who use corporal punishment tend to beat boys harsher and more frequently than girls. 
[image: ] Note: Do not argue about this topic, which can be quite controversial. Briefly refer to national policies or agreements and ask that skeptical participants keep an open mind on this subject, which the program will address in greater detail in the next session.

Girls and boys have equal rights.
[image: ] Note: Answer: YES.

State, “Some of you may be familiar with the Universal Declaration of Human Rights, adopted by the United Nations in 1948.” Ask for examples of human rights and discuss why this agreement is important. 
1. Refer to Handout 10: Convention on the Rights of the Child (CRC). Introduce this United Nations agreement, which has been ratified by 193 countries. State, “The Convention on the Rights of the Child (1990) addresses specific rights and obligations related to girls and boys, particularly education, health, and safety.” 
[image: ] Note: The CRC includes 54 articles. The first 34 articles of the CRC are summarized in Handout 10. For a fuller description and translated copies, see http://www.unicef.org/crc/
1. Provide instructions: “Read the articles of the Convention carefully. As you read, circle the number of any articles that relate to education.” (Allow five minutes.)
[image: ] Post Adaptation: Consider a 30-minute break at this point in the activity. Individuals may continue to read the CRC.
1. Post Trainer Material 5: Flip Chart 6. Begin with a group in the middle and rotate clockwise. Ask a representative from each group to state an article number and read any article related to education. Write the article numbers on the flip chart. Then address the discussion questions below.
[image: ] Note: Sample Responses:
	
Article 2 – age range of “children”
Article 3 – no discrimination 
Article 12 – right to give opinion
Article 16 – right to privacy
	
Article 19 – protect from hurt
Article 28 – education, discipline
Article 31 – play and rests
Article 34 – freedom from sexual abuse and exploitation



Discussion Questions
Which rights relate to gender violence? To gender equality?
Can educators affect some rights more than others? Which ones?

1. Emphasize that responsibilities accompany rights. State, “Children have rights, and they also have responsibilities. Rights and responsibilities are inseparable.” Stress that children’s rights are not a threat to the authority of adults. Elicit examples by asking, “What are some children’s responsibilities related to children’s rights?” 

1. Elicit examples to complete the “rights” statements below with “responsibilities:”
The right to be treated equally… 
> The responsibility to treat others equally 

The right to be protected from abuse… 
> The responsibility not to harm each other)

The right to education… 
> The responsibility to try to learn. 

1. Ask participants to write, on the last page of Handout 10, at least three reasons why children’s rights and responsibilities are a priority. Do this in the space titled “Personal Reminders: Children’s Rights and Responsibilities.” Allow three minutes.

After three minutes, elicit examples. Then draw attention to the resources listed at the end of this handout. Discuss any examples of national policies or local practices related to these CRC and these commitments
[image: ] Note: 
1. Examples to demonstrate that children’s rights are national and international priorities.
National commitment to The Millennium Development Goals (2000), adopted by 189 nations.
National commitment to Education for All (EFA), a global agreement to provide quality basic education for all children, youth and adults. 
Host country commitment to The Universal Declaration of Human Rights (1948), which proclaims 30 basic rights for the dignity and development for all people (e.g., equal rights to education). 
2. This activity assesses Learning Objective 2.
[image: ] Post Adaptation: Add country-specific policies and commitments to international agreements.

[bookmark: _Toc364750615][bookmark: _Toc365013575][bookmark: _Toc396805836]Practice	[image: ] 30 min
[bookmark: _Toc396805837]Protecting Children’s Rights
[bookmark: _Toc365013576]Participants analyze GBV scenarios and identify ways that agreements and policies such as the Convention on the Rights of the Child (CRC) protect the equal rights of girls and boys.
1. Explain that in the next activity participants review what they have learned about CRC by analyzing scenarios that include violations of children’s rights. 
1. Refer to Handout 11: Scenarios – Children’s Rights. Divide participants into small groups of three or four. Assign “Scenario No. 1 - Richard” to the groups on the right side of the room. Assign “Scenario No. 2 - Gloria” to the participants on the left side of the room. Have groups discuss their assigned scenario and answer the questions below:
Which student rights have been violated? Refer to the article number(s).
How does this violation affect the student?

1. After 10 minutes, elicit responses to the discussion questions. Begin with the scenario “Richard” and then move on to “Gloria.” Demonstrate gender-equitable education techniques, such as alternating between female and male participants. Ask follow-up questions to relate these scenarios to local situations and cultures. Try to elicit culture-specific examples. Allow 10 minutes for this whole group discussion. 
 Note: 
Answers to “Richard”
No. 1: Richard’s right to an education and right to play have been violated (Article 28 and Article 31). He is also being deprived of freedom from harmful work (Article 32).
No. 2: The chores have a negative impact on Richard’s health and education. Children do have a responsibility to do chores, but not when they are harmful to health or education. Relate this situation to local cultures, norms, and examples.

Answers to “Gloria”
No. 1: Gloria is being deprived of her right to an education and her right to live free of abuse (Articles 19, 28, and 34).
No. 2: Being touched makes Gloria feel uncomfortable and afraid. She is willing to risk her grades and possibly higher levels of education to avoid this teacher. Relate this situation to local cultures, norms, and examples.
1. In summary, state, “The Convention on the Rights of the Child supports gender equitable practices and empowerment. Can you provide two examples from these stories?” Discuss national commitments to children’s rights found in laws, education policies, and teachers’ codes of conduct. Examples include the equal right to an education, the right to be free from harmful work, and the right to live free of abuse.
[image: ] Post Adaptation: Refer to examples of national laws, policies, and codes of conduct that support children’s equal rights to education, safety, and protection from GBV.
[image: ] Note: This activity assesses Learning Objective 3. 
[bookmark: _Toc364750617][bookmark: _Toc365013584][bookmark: _Toc396805838]Application	[image: ] 30 min
[bookmark: _Toc396805839]Sources of Influence
[bookmark: _Toc365013585]To advance children’s rights, participants highlight new understandings that will influence their school-based practices and resources. 

1. Thank participants for the respectful exchange of ideas and explain, “In this session, we discussed causes of gender-based violence and identified commitments to protect children’s rights. In the next session, we will learn more about practical education tools and techniques that have been developed to address gender-based violence.”
1. To share and reinforce key lessons learned in this session, state, “Let’s share some of the new insights or understandings that may influence your approach to teaching?” Post the four flip charts in Trainer Material 5: Flip Chart 7 around the room and read the four titles aloud: (1) Gender, (2) Violence, (3) Power, and (4) Rights and Responsibilities of the Child.

Distribute four index cards (sticky paper or half-sheets of paper) to each participant and state, “Think about what you have learned in this session and identify a significant (‘Aha!’) insight or understanding. Write one statement for each topic. If possible, relate your statements to your roles as educators.”

Clarify that participants should express personal ideas. They do not need to repeat facts or definitions. Also, they do not have to put their names on their statements. (Allow five minutes.)

1. Have each participant post her or his statements on the wall under the appropriate title. When participants have finished, invite them to go around the room to look at all of the statements posted around the room. Allow three minutes. 

1. With the whole group, ask general questions about each of the concepts, such as, “What do you notice about the types of statements posted under this category. Did anything surprise you?” Encourage discussion of new understandings that may be relevant in local classrooms and communities. 

Emphasize the socially-constructed roots of GBV and the influence of educators, as role models and instructors. State, “Recall that gender-based roles are learned and change over time. Educators are strategically positioned to influence children’s understandings of their rights and responsibilities.” 

1. In closing, refer to the flip chart with “Norms/Rules to Discuss GBV” and express appreciation for the open discussion and respect for different viewpoints. Ask if there are any suggestions for improving the group’s norms. If so, discuss as needed to develop consensus to add these ideas.

1. Refer to the flip chart with “Questions and Concerns.” Recognize those concerns that have been addressed and ask if there are additional questions. Offer to provide additional information for those issues not addressed, either in subsequent sessions or through references to expert resources.

1. In preparation for the next session, distribute Handout 12: Teachers’ Code of Conduct. Describe its significance. Explain that with national support for agreements such as the CRC, the Code of Conduct is a practical tool ensuring that schools advance the equal rights of girls and boys.

In many schools, the Code of Conduct is a shared set of standards that provide consistency, ensuring that all teachers and students understand their rights and responsibilities, and that responses to unacceptable behaviors are fair and predictable. Education professionals sign this agreement to demonstrate their commitment to fair and inclusive education practices. 

1. Have participants review and discuss the sample Code of Conduct in preparation for the next session. State, “If any of your schools have a Code of Conduct, please compare this sample document to your school’s code. We need to learn from each other’s experiences with these practical resources.”

1. Encourage participants to continue their discussion of influential policies, tools, and resources, including the Teachers’ Code of Conduct, after this session. 
[image: ] Note: This activity contributes to assessing Learning Objectives 3. 
[bookmark: _Toc359853534][bookmark: _Toc235768743][bookmark: _Toc236737436][bookmark: _Toc364750619][bookmark: _Toc365013593][bookmark: _Toc396805840]Assessment
Learning Objective 1 is assessed in the Motivation section during the analysis of how masculine and feminine stereotypes contribute to GBV in two social spheres: sexual relationships and education.
Learning Objectives 2 is assessed in Information section during the discussion of reasons why protecting the rights of the child is a national and local priority.
Learning Objectives 3 is assessed in Practice and Application sections as participants analyze violations of children’s rights and prioritize resources, such as institutional policies, that enable educators to advance children’s rights and address GBV in schools.
[bookmark: _Toc359853535][bookmark: _Toc235768744][bookmark: _Toc236737437][bookmark: _Toc364750620][bookmark: _Toc365013594][bookmark: _Toc396805841] Trainer Notes for Future Improvement	
Date and Trainer Name: [What went well? What would you do differently? Did you need more/less time for certain activities?]

[bookmark: _Toc396805842]Resources
· [bookmark: _Toc359853536][bookmark: _Toc235768745][bookmark: _Toc236737438][bookmark: _Toc364750621][bookmark: _Toc365013595][bookmark: _Toc365029644]Doorways III: Teacher Training Manual On School-Related Gender-Based Violence Prevention and Response. 	(2009). Washington, DC: United States Agency for International Development. Available at: 	http://transition.usaid.gov/our_work/cross-cutting_programs/wid/doorways.html
· Education International (Teacher’s Code of Conduct/Declaration of Professional Ethics www.ei-ie.org
· UNICEF, Summary of the Rights Under the Convention on the Rights of the Child. www.unicef.org

· UNAIDS Global Initiative on Education and HIV & AIDS. www.educaids.org
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[bookmark: H1]

[bookmark: _Toc396805843][bookmark: H7]Handout 7: Understanding Causes and Influences	
	
[bookmark: H2]Session Learning Objectives: 
· Following a review of gender-based beliefs and assumptions that influence GBV, participants examine how masculine and feminine stereotypes contribute to GBV in two social spheres: sexual relationships and education.
· Recognizing gender-related risks and inequalities, participants propose two reasons why protecting the rights of the child is a national and local priority. 
· After analyzing situations that violate children’s rights, participants identify two international or national rights that advance gender equality and empowerment for girls and boys. 

School-Based Scenario:Neema and Yacko are students in your class. Neema is 12 and her body is beginning to change. Yacko, who is the same age, likes to tease her, especially when he is with his friends. Neema doesn’t say anything to you, but you can see that Yacko makes her uncomfortable. After class, you hear Yacko’s voice, and as you approach a group of students, you realize that he is making fun of Neema’s breasts. Neema is silent, looking down at her shoes.



Discussion Questions:
1. Is this situation familiar to you? What do you notice? 


2. Is it considered masculine to joke about, tease, or humiliate girls? 


3. How does this type of behavior affect girls?
[bookmark: H8]Handout 8: Risks of Gender Role Stereotypes

1. Sexual Relationships (Sample)
What are the behaviors and risks associated with these stereotypes? (Add ideas below.)
	Aggressive - Adventurous
	Timid - Passive

	Behaviors: 


Consequence or risk: 


	Behaviors: 


Consequence or risk: 



	
	Discussion Questions 
· What happens to a girl at your school who becomes pregnant? 
· What happens to a boy who gets the girl pregnant? 
· Do they receive equal treatment in this situation?

2. Education
Describe the behaviors and risks associated with these gender role stereotypes.
	Aggressive - Adventurous
	Timid - Passive

	Behaviors: 

Consequence or risk: 
	Behaviors:

Consequence or risk: 







Gender and Development Indicators
	
	Females
	Males

	Absenteeism
	
	

	Dropout rates
	
	

	Poverty rates
	
	

	HIV/AIDS rates
	
	

	
	
	

	
	
	



	
 	Add Significant Indicators

[bookmark: H3]

[bookmark: H9]Handout 9: Gender Norms and Attitudes
[bookmark: H4]
Instructions: Read each of these statements, one at a time. Circle “Yes” if you agree. Circle “No” if you disagree. If you are not sure, do not respond.
Example: It is more important for boys to get an education than girls. [ Yes No ]
	1. Individual teachers can influence gender stereotypes in their classrooms. [ Yes No ]
2. Only girls experience gender-based violence in schools. [ Yes No ]
3. By working together, educators can influence gender norms in schools. [ Yes No ]
4. Physical punishment is OK if it helps people to learn. [ Yes No ]
5. Girls and boys have equal rights. [ Yes No ]

Discussion Notes
	#1




	#2




	#3




	#4




	#5



[bookmark: H10]Handout 10: Convention on the Rights of the Child (CRC)
[bookmark: H5]The United Nations “Convention on the Rights of the Child” (1990) has been ratified by 193 countries. World leaders developed this set of non-negotiable standards and obligations because they recognized that children have rights founded on respect for the dignity and worth of each human being, and that children often need special care and protection. The CRC includes 54 articles, and 42 are summarized below. For more background and translated texts, go to http://www.unicef.org/crc/
Article 1: Everyone under 18 has these rights.
Article 2: All children have these rights, no matter who they are, where they live, what their parents do, what language they speak, what their religion is, whether they are a boy or girl, what their culture is, whether they have a disability, or whether they are rich or poor. No child should be treated unfairly on any basis.
Article 3: All adults should do what is best for children. When adults make decisions, they should think about how their decisions will affect children.
Article 4: The government has a responsibility to make sure children’s rights are protected. They must help families protect children’s rights and create an environment where children can grow and reach their potential.
Article 5: Children’s families have the responsibility to help children learn to exercise their rights and to ensure that their rights are protected.
Article 6: Children have the right to be alive.
Article 7: Children have the right to a name and this should be officially recognized by the government. Children have the right to a nationality (to belong to a country).
Article 8: Children have the right to an identity—an official record of who they are. No one should take this away from them.
Article 9: Children have the right to live with their parent(s), unless it is bad for them. They have the right to live with a family who cares for them.
Article 10: If children live in a different country than their parents do, they have the right to be together in the same place.
Article 11: Children have the right to be protected from being taken out of their country illegally.
Article 12: Children have the right to give their opinions and for adults to listen and take them seriously.
Article 13: Children have the right to share what they think with others by talking, drawing, writing, or in any other way unless it harms other people.
Article 14: Children have the right to choose their own religion and beliefs. Parents should guide their children in the development of their beliefs.
Article 15: Children have the right to choose their own friends and join or set up groups, as long as it isn’t harmful to others. 
Article 16: Children have the right to privacy.
Article 17: Children have the right to get information from radio, newspaper, books, computers, and other sources that is important to their well-being. Adults should make sure that the information they are getting is not harmful and help them find and understand the information they need.
Article 18: Children have the right to be raised by their parent(s) if possible. 
Article 19: Children have the right to be protected from being hurt and mistreated, in body and mind. 
Article 20: Children have the right to special care and help if they cannot live with parents. 
Article 21: Children have the right to care and protection if they are adopted or in foster care. 
Article 22: Children have the right to special protection and help if they are refugees (if they have been forced to leave their home and live in another country), as well as the rights in this Convention. 
Article 23: Children have the right to special education and care if they have a disability, as well as all the rights in this Convention, so that they can live a full life. 
Article 24: Children have the right to the best health care possible, safe water to drink, nutritious food, a clean and safe environment, and information to help them stay well. 
Article 25: If children live in foster care or in other situations away from home, they have the right to have these living arrangements looked at regularly to see if they are the most appropriate. 
Article 26: Children have the right to help from the government if they are poor or in need. 
Article 27: Children have the right to a standard of living that meets their basic needs. Government should help families provide this, especially regarding food, clothing, and housing. 
Article 28: Children have the right to a good quality education. Children should be encouraged to go to schools to the highest level they can. Discipline in schools should respect children’s dignity. Governments must ensure that school administrators review their discipline policies and eliminate any discipline practices involving physical or mental violence, abuse or neglect.
Article 29: Children’s education should help them use and develop their talents and abilities. It should also help them learn to live peacefully, protect the environment, and respect other people. Children also have a responsibility to respect the rights of their parents, and education should aim to develop respect for the values and culture of their parents.
Article 30: Children have the right to practice their own culture, language, and religion. Minority and indigenous groups need special protection of this right. 
Article 31: Children have the right to play and rest.
Article 32: Children have the right to protection from work that harms them and is bad for their health and education. If they work, they have the right to be safe and paid fairly. Children’s work should not interfere with any of their other rights such as the right to an education or play. 
Article 33: Children have the right to protection from harmful drugs and from the drug trade. 
Article 34: Children have the right to be free from sexual abuse and exploitation.

Personal Reminders: Children’s Rights and Responsibilities

1.



2.



3.











Additional Resources
· The Universal Declaration of Human Rights (1948), which proclaims 30 basic rights for the dignity and development for all people (e.g., equal rights to education). Eleanor Roosevelt, a champion of human rights, chaired the UN committee that drafted the Declaration. 
· The Millennium Development Goals (2000) have been adopted by 193 nations. The eight priorities include extreme poverty and hunger, universal primary education, gender equality, and child mortality.

· Education for All (1990) is a global agreement to provide quality basic education for all children, youth and adults. 

· Others:



[bookmark: H11]Handout 11: Scenarios – Identify Children’s Rights

SCENARIO No. 1

“Richard” is a student in Grade 5. He seems to enjoy school, but he is not doing very well in most subjects. He is very quiet and sits at the back of the classroom. The teacher thinks he is not very smart, so when the other students are playing during a break and sometimes even during class, the teacher sends Richard out to the schoolyard to dig a pit for a latrine. Sometimes it is very hot outside, and Richard does not have protection from the sun or any water to drink. When someone asks the teacher why he always sends Richard out of the classroom, the teacher replies, “Oh, he is a stupid boy, he shouldn’t be in school anyway.” 

Discussion Questions
1. Which children’s right was violated? Refer to the article number. (May be more than one)
 ________________________________________________________________	__
2. How does this violation affect Richard? ____________________________		_____
 ______________________________________________________________		___
 ______________________________________________________________		___

SCENARIO No. 2

“Gloria” is 12 years old and really enjoys school. Lately, she has been having trouble in math and her teacher has offered to give her extra help. One day she stays after school and the teacher grabs her breast and tells her she is turning into a beautiful young woman. Gloria feels very uncomfortable but is afraid to speak up against the teacher. She decides she will fail math rather than ask this teacher or any other teacher for help again. 

Discussion Questions

1. Which children’s right was violated? Refer to the article number. (May be more than one)
 __________________________________________________________________	
2. How does this violation affect Gloria? _______________________		__________
 __________________________________________________________		_______
[bookmark: H12]Handout 12: Teachers’ Code of Conduct (Sample)[footnoteRef:1] [1:  Education.International. (2008), Declaration on Professional Ethics. Retrieved March 17, 2008, from http://www.ei-ie.org/worldcongress2004/docs/WC04Res_DeclarationProfEthics_e.pdf] 


In many schools, the teachers agree to a shared set of principles and norms. These standards provide consistency, ensuring that all teachers and students understand their rights and responsibilities, and that responses to unacceptable behaviors are fair and predictable. Education professionals sign this agreement to demonstrate their commitment to fair and inclusive approaches to education. 
Education International (EI) Declaration on Professional Ethics1
Preamble
· This declaration represents an individual and collective commitment by teachers and other education personnel. It is complementary to the laws, statutes, rules and programmes that define the practice of the profession. It is also a tool that aims at helping teachers and education personnel respond to questions related to professional conduct and at the same time to the problems arising from relations with the different participant in education.
· Quality public education, a cornerstone of a democratic society, has the task of providing equality of educational opportunity for all children and youth and is fundamental to the well-being of society through its contribution to economic, social, and cultural development. Teachers and education personnel have a responsibility to foster confidence among the general public in the standards of service that can be expected from all engaged in this important task.
· The exercise of responsible judgment is at the heart of professional activity, and the actions of caring, competent, and committed teachers and education personnel to help every student reach his or her potential is a critical factor in the provision of quality education.
· The expertise and commitment of teachers and education personnel must be combined with good working conditions, a supportive community and enabling policies to allow quality education to take place.
· The teaching profession may benefit greatly from a discussion about the core values of the profession. Such raising of consciousness about the norms and ethics of the profession may contribute to increasing job satisfaction among teachers and education personnel, to enhancing their status and self-esteem, and to increasing respect for the profession in society.
[bookmark: TM5]Trainer Material 5: Flip Charts
Flip Chart 1: Questions and Concerns			Flip Chart 2: Gender Role Stereotypes
Masculine
Feminine









Questions and Concerns








[bookmark: SFSCausestm5f3]Flip Chart 3: Sexual Relationships 				Flip Chart 4: EducationAggressive - Adventurous
Timid - Passive









Aggressive - Adventurous
Timid - Passive










 

[bookmark: SFSCausestm5f5]Flip Chart 5: Gender & Development Indicators		Flip Chart 6: CRC & Education

Females
Males
Absenteeism


Dropout rates


HIV/AIDS rates


Poverty rates


[Other?]



CRC and Education












[bookmark: SFSCausestm5f7]Flip Chart 7: Four Topics

4) Rights & Responsibilities of the Child
3) Power
2) Gender
1) Violence

[bookmark: TM6]Trainer Material 6: What is AIDS? What is HIV?

What Is AIDS? What Is HIV?
AIDS (acquired immunodeficiency syndrome) is a human viral disease that ravages the immune system, undermining the body’s ability to defend itself from infection and disease. Caused by the human immunodeficiency virus (HIV), AIDS leaves an infected person vulnerable to opportunistic infections—infections by microbes that take advantage of a weakened immune system. Such infections are usually harmless in healthy people but can prove life threatening to people with AIDS. Although there is no cure for AIDS, new drugs are available that can prolong life spans and improve the quality of life of infected people.
Transmission of HIV—the AIDS-causing virus—occurs most commonly as a result of sexual intercourse. HIV also can be transmitted through transfusions of HIV-contaminated blood or by using a contaminated needle or syringe to inject drugs into the bloodstream. Infection with HIV does not necessarily mean that a person has AIDS. Some people who have HIV infection may not develop, for 10 years or more, any of the clinical illnesses that define the full-blown disease of AIDS. Physicians prefer to use the term AIDS for cases where a person has reached the final, life-threatening stage of HIV infection.
HIV (human immunodeficiency virus) is the virus that causes AIDS. HIV is transmitted through blood, semen, vaginal fluid, and breast milk. HIV infection can be prevented and is not transmitted through casual contact (hugging, sharing an apartment, playing basketball, etc.).

How HIV is transmitted:
· Vaginal, anal, or oral sex with an infected partner.
· Man to woman, woman to man, man to man, woman to woman.
· Through contact with blood, blood products, or bodily tissues of an infected person. Sharing needles: intravenous drug use, steroids, ear and body piercing, body art, and insulin and blood sugar testing equipment.
· Mother to infant: during pregnancy, birth, or through breast milk.
· Transfusion of HIV-contaminated blood, blood products, and body tissues. Since 1985, screening of all donors and blood and blood products has reduced the risk.

How HIV is NOT transmitted:
· Talking, shaking hands, or other casual contact.
· Hugging or kissing (there is a minimal risk that deep kissing—“French kissing” or tongue kissing –could lead to infection, if open sores are present on the lips, tongue, or mouth).
· Touching walls, doorknobs, writing utensils, restrooms, computers, telephones, etc.
· Being bitten by mosquitoes, fleas, or other insects.
The only way to know if one is HIV infected is to receive an HIV test. The test will effectively assess whether the person is infected or not. It takes the body approximately three to six months to develop enough antibodies to be detected on the HIV antibody test. For this reason, it is important to be tested three to six months after the risky behavior (sharing needles of any kind, unprotected anal, oral or vaginal sex, etc.) in order to receive an accurate test result. It is also important to avoid high-risk behaviors whenever possible.
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