[bookmark: _Toc365013554][image: ]Session 1: What is Gender-Based Violence?

Session Rationale  
This is the first session of a training program designed to increase local educators’ knowledge, skills, and commitment to address gender-based violence in schools. Participants demonstrate an understanding of how gender roles are learned and then analyze types and consequences of gender-based violence.
[image: ][image: ]Time 190 minutes       Audience Education Volunteers and their counterparts engaged in gender issues
Terminal Learning Objective	
Given the cultural and social context, participants will analyze gender-based violence and clearly define their roles as facilitators to engage community members and/or colleagues in dialogue about gender roles.
Session Learning Objectives 
1. After describing how local gender roles are formed, participants will demonstrate their understandings of sex vs. gender by identifying two examples of each. 
2. After developing consensus on respectful and inclusive norms, groups will analyze three statements about gender-based violence and express their personal beliefs. 
3. In groups, participants will analyze three cases of gender-based violence in schools and describe the possible emotional and health consequences to students if each type of violence goes unchecked.
Session Knowledge, Skills, and Attitudes (KSAs)
1. Describe differences between gender and sex with examples of each. (K) 
2. Describe personal attitudes about gender, power inequality, and gender-based violence. (K-A)
3. Describe types of gender-based violence (GBV) in school communities. (K-A)
4. Explain risks and consequences of GBV to women, men, girls, and boys. (K-A)
Prerequisites  	
Select Volunteers and counterparts with a demonstrated commitment to address gender-based violence in schools. Schedule this session after Volunteers have engaged in the Global Core session Gender Roles and the Role of the PCV.
Sector:		Education
Competency:		Facilitate gender empowerment and education
Training Package:		Student-Friendly Schools
Version:		Apr-2014
Trainer Expertise:		Strong co-facilitators (ideally host country educator and RPCV or PCVL) with teacher trainer, gender, and cross-cultural expertise, preferably in the region.
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[bookmark: _Toc365013556]Contributing Posts: PC/Albania, PC/Namibia, PC/Botswana, PC/Rwanda, PC/Cameroon, PC/Sierra Leone, PC/Ethiopia, PC/South Africa, PC/Ghana, PC/Swaziland, PC/Kenya, PC/Tanzania, PC/Lesotho, PC/Thailand, PC/Liberia, PC/The Gambia, PC/Malawi, PC/Uganda, PC/Mozambique, PC/Zambia
[bookmark: _GoBack]
Session: What is Gender-Based Violence?
Date:  [posts add date]
Time:  [2 hours, 40 minutes, plus 30-minute break]
Trainer(s):  [posts add names]
Trainer Preparation
1. [bookmark: _Toc236737427]Select up to 12 Peace Corps Volunteers and their counterpart teachers. Seek diversity, with both female and male participants. Limit the number of participants to 24. See tips for groups with over 30 participants in the Introduction to Global Core Training Package.
2. Consider the group size and identify training space that can be adapted for pair and group work. 
3. Prepare handouts. Distribute with a binder (or folder) or in a booklet. Handouts distributed in this first session provide the foundation for the four Student-Friendly Schools program sessions that follow. 
4. Post Adaptation: Prepare a participant list for Handout 1 (see example, Trainer Materials). Adapt Handout 1 using judgment about the level of personal information to include. Consider security guidance and cultural norms. 
5. Review the session plan and be prepared to introduce yourself. Be prepared to discuss the three types of gender-based violence, with relevant, local, school-based examples.
6. Review and adapt Handout 6, as needed. This includes three scenarios with examples of school-related gender-based violence (SRGBV). You may adapt these to make them more relevant to the communities where Peace Corps Volunteers and their colleagues teach. 
7. Prepare flip charts in Trainer Material 4 prior to the session. 
[image: ]Materials
Equipment
· Participant binders, manuals, or folders for handouts
· Participant notebooks
· Participant pens
· Flip charts
· Markers
· Tape
Handouts
Handout 1: Taking Steps to End Gender-Based Violence (Title, Goal, Glossary, Participants)
Handout 2: Facing Gender-Based Violence
Handout 3: Gender Boxes
Handout 4: Norms to Discuss Gender-Based Violence (GBV)
Handout 5: School-Related Gender-Based Violence (SRGBV)
Handout 6: Scenarios - Gender-Based Violence in Schools
Trainer Materials
· [bookmark: _Toc235768739][bookmark: _Toc236737428][bookmark: _Toc364750611][bookmark: _Toc365013557]Trainer Material 1: Sample Program Participants
· Trainer Material 2: Sample Norms/Ground Rules
· Trainer Material 3: Sample Gender Box
· Trainer Material 4: Flip Charts
[bookmark: _Toc396805249]Motivation	[image: ] 60 min
[bookmark: _Toc396805250]Exploring Gender Roles
Participants define the difference between sex and gender and examine how masculine and feminine expectations are formed. 
[bookmark: _Toc365013558]Welcome the participants and thank the host country educators, in advance, for their active participation. Distribute Handout 1: Taking Steps to End Gender-Based Violence. Orient participants to the Trainer Material 4: Flip Chart 1 the program goal, glossary of terms, and agenda.
[image: ] Note: You may distribute the handouts separately, in a binder, or as a booklet.
Goal of the Educator Training Program 
To increase local educators’ knowledge, skills, and commitment so that, as agents of change, they are able to prevent and respond appropriately to gender-based violence in schools.

Refer to the list of “Program Participants” on Page 2 of Handout 1. This includes participant names and schools. Participants are to find their names (and numbers) on the list. In numerical order, they will introduce themselves by stating their name and number and answering the three questions at the top of the sheet:
What is the meaning or significance of your name? 
What name (or nickname) do you prefer to be called by the participants?
By the end of this program, what do you hope to learn? 
Provide an example by introducing yourself. Limit your introduction to four sentences. Challenge the participants to practice active listening. Say, “Pay attention to the number, find each name and write notes, such as a nickname, in the space provided.”
[image: ] Note: Post Trainer Material 4: Flip Chart 2 on the wall. Use key words to write participant expectations on the flip chart.

Refer to Handout 2: Facing Gender-Based Violence. State this session’s topic and objectives. Relate the objectives to participants’ expectations and acknowledge expectations that may not be addressed in this program. On the “Expectations” flip chart, put a symbol, such as question mark, next to any that will not be addressed in this session and offer to follow up with additional information.
Highlight “gender” in the session title and ask, “What does the word ‘gender’ mean to you?” Seek ideas from host country educators. Demonstrate gender equitable facilitation techniques, such as calling upon a variety of participants: female then male.

Refer to the glossary in Handout 1 and the definition of gender. 
Gender: A set of socially constructed roles, responsibilities, behaviors, and opportunities. Gender roles and expectations are learned, change over time, and vary within and among cultures.

Next, show Trainer Material 4: Flip Chart 3 with the two-column matrix on it. Write the words: “Sex” and “Gender.” Ask, “What is the difference between ‘sex’ and ‘gender’?” Discuss ideas and write appropriate phrases under each category of the flip chart matrix.
 	Refer to the Sex vs. Gender Activities, Handout 2. Instruct participants to write key words in the matrix of their handouts.
[image: ] Note: Post Trainer Material 4: Flip Chart 2 on the wall. Use key words to write participant expectations on the flip chart. Answers are included in the sample matrix below:

	Sex
	Gender

	
· Biological 
· Born with
· Generally unchanged (with exception of surgery)
· Universal (does not vary within or between cultures) 

	
· Socially constructed
· Learned
· Can be changed 
· Varies within and between cultures




Explain that participants will demonstrate the difference between sex and gender by identifying an example of each. Read the following statements, which are on the handout. Instruct participants to circle the correct response. Ask, “Is this related to ‘sex’ or ‘gender’?”
Boys’ voices change at puberty. [ Sex Gender ]
 Note: 
Response: Sex

Women cook, clean the house, and take care of the children. [ Sex Gender ]
[image: ] Note: 
Response: Gender

Men can bottle-feed babies. [ Sex Gender ]
 Note: 
Response: Gender

Women give birth to babies; men do not. [ Sex Gender ]
 Note: 
Response: Sex

According to tradition, the oldest male inherits the property. [ Sex Gender ]
 Note: 
Response: Gender

These statements are meant to facilitate discussion. As you discuss each, ask, “Why do you think this statement is related to gender or sex?” For answers, refer to the matrix (above). 

Continue by asking, “Why is it important to distinguish between sex and gender?”
[image: ] Note: Possible answers
Sex is generally unchanged.
Masculine and feminine roles and expectations are learned.
Gender roles can create power inequalities.
Gender roles and expectations can be changed - in homes, schools, and other social situations.
Teachers have the power to change gender-based expectations and opportunities.

Distribute Handout 3: Gender Boxes. Divide the participants into two groups: ask all participants who identify as male in one group and all participants who identify as female in a second group
Say, “Let’s discuss gender roles and how they are learned.” Read the instructions at the top of Handout 3. Ask each group to complete only the part of the handout that relates to their identified gender. Draw the pictures as instructed, give the girl and boy local names and answer the questions as instructed. Begin with the “girl” group, asking participants to talk about their “girl,” responding to the discussion questions. Males listen; they may ask clarifying questions. (Allow four minutes.

Girl’s Gender Box: Discussion Questions
What message does your community send to this girl when she is told to act like a woman? What is she expected to do? How is she encouraged to act? 
What is the girl discouraged from doing?
Facilitate a whole group discussion of the ways that local attitudes and beliefs were formed. How did the women learn gender roles? How were they encouraged as girls? How were they discouraged? Ask if the females were aware of advantages or restrictions. Ask the males in the group if they would like to add any observations. Remind participants to write ideas on their worksheets
Now ask the “boy” group to talk about their “boy” and respond to the discussion questions. Females listen and ask clarifying questions. (Allow four minutes.)

Boy’s Gender Box: Discussion Questions
What message does your community send to this boy when he is told to act like a man? What is he expected to do? How is he encouraged to act? 
What is the boy discouraged from doing?

Facilitate a whole group discussion of the ways local attitudes were formed. How did the men learn gender roles? How were the male participants encouraged as boys? How were they discouraged? Ask if they were aware of advantages or restrictions. Invite the females in the group to add any observations. 

Compare the two gender boxes. Discuss the expectations associated with being masculine and feminine. For example, if someone says a masculine quality is aggression, ask if there is a feminine counterpart for this quality. Recognize positive and negative effects.
[image: ] Note: Possible responses
Boys should be aggressive. (Should girls be passive?)
Girls should not be on the street after sunset. (Can boys be on the street after sunset?)
Boys should be strong and brave – and they should not cry. (Can girls cry?)
Summarize, “We can see that gender roles are socially constructed, and that expectations learned in childhood tend to shape feminine and masculine behaviors, including bullying, harassment, and other forms of violence. As teachers, our challenge is to prevent and respond to these forms of violence in schools.”
[image: ] Note: This activity assesses Learning Objective 1.

[bookmark: _Toc364750613][bookmark: _Toc365013566][bookmark: _Toc396805251]Information	[image: ] 50 min
[bookmark: _Toc396805252]Defining Gender-Based Violence
[bookmark: _Toc365013567]Participants define gender-based violence; and practice using respectful and inclusive norms to discuss it.

1. Set the tone for a respectful discussion of gender-based violence. State, “In this program, we address three types of gender-based violence. As we discuss violence in schools, we need to proceed with caution. We do not want to gossip. We do not want to name specific people: students or teachers. And we do not want to reinforce gender stereotypes.”
Clarify, “What do we mean by ‘gender stereotypes’?” Take responses. Refer to Handout 1 and the definition. 

Gender Stereotypes are broad generalizations based on assumptions about how a person should act because of what society considers to be masculine or feminine roles and attributes. 
Caution!
· Individuals do not always conform to gender-based expectations. 
· Gender roles vary within and among cultures.
· Gender roles and expectations are changing over time; no culture is static. 
· Gender role discussions can potentially reinforce stereotypes. 

Explain, “We all make generalizations about other groups of people. General categories help us to differentiate between groups and decide how to approach and interact with others. Broad generalizations about certain groups can become fixed as stereotypes. Stereotypes about gender roles, which are socially constructed, limit male and female understandings, relationships, opportunities, and life choices.”
1. Post Trainer Material 4: Flip Chart 4 on the wall. 

1. Say, “To address gender-based violence, or GBV, with inclusion and respect, let’s establish norms or ground rules for our discussion. Write “Norms/Rules” on a flip chart and ask participants to propose norms. Ask if everyone is in agreement with the norms for discussing GBV and adapt as needed.
[image: ] Post Adaptation: Use local language term for “Norms/Ground Rules” and adjust sample above. 
Distribute Handout 4. Instruct participants to read out loud or silently the sample norms/ground rules and add to the list on the flip chart. (Allow eight minutes.)
[image: ] Note: 
Sample Norms/Ground Rules for Discussion of Gender-Based Violence
Listen with an open mind. Do not judge others or what they say.
Be inclusive. Engage everyone in dialogue. Don’t dominate.
Be honest and yet diplomatic, with respect for others.
Do not gossip or mention students, colleagues, or other persons by name.
Avoid gender stereotypes.
It is acceptable to say, “I don’t want to answer.”
Other norms contributing to respectful learning and time management? (Come on time, silence cellphones, etc.)
1. The State, “As educators, our first challenge is to serve as role models as we address gender-based violence. Let’s practice self-awareness and self-management now as we apply these norms.” 

1. Introduce the next activity. Refer to the definition of gender-based violence on Trainer Material 4: Flip Chart 5. Note that this definition is also in the glossary on Handout 1.

1. Explain that participants will have a chance to practice respectful norms as they discuss three statements about gender-based violence. Direct participants’ attention to Trainer Material 4: Flip Charts 6, 7, and 8 displayed on the walls. 

Say, “I am going to give each of you a number, from one to three. Listen carefully and go to the flip chart with your assigned number.” To provide gender balance in each group, count off with the females first, then the males. 

Continue, “In your three groups, discuss the statement on your flip chart. You will report your ideas to the other groups, so identify a participant who will take notes and illustrate your group’s ideas on the flip chart.” Three statements on flip charts:
Bullying is a normal part of growing up that boys must accept.
Power inequalities between males and females contribute to violence.
Teachers cannot change cultures that tolerate gender-based violence. 

Instruct participants, “Your group has 10 minutes to discuss and summarize your beliefs about the statement. Be sure that everyone has an opportunity to express an opinion. Others should listen attentively, and people may disagree – respectfully. Consensus is not required. Summarize 3-5 key ideas on your flip chart.” Encourage groups to illustrate their ideas creatively, with examples. (Allow 10 minutes)
[image: ] Note: This Circulate from group to group, encouraging respectful discussions. If group members disagree, refer to the ground rules. Recall that consensus is not required. Participants should answer others’ questions, and the participants may change their minds at any time during the activity. 
[image: ] Post Adaptation: Consider a 30-minute break at this point in the activity. Group members may continue working on their flip chart presentations.

1. Organize the presentations. Have a representative from each group summarize their ideas with examples and reasons. As groups report back, allow one or two clarifying questions. Guide the discussion, as needed, with questions such as: 
“Provide examples of … [inequalities, types of violence in schools, etc.]
Do gender stereotypes influence ways that teachers handle bullying? How?
Is gender-based violence a common problem in local schools? Why or why not?”

1. Refer to the flip chart discussions to elicit school-related examples of each type of violence. Recall the definition of gender-based violence. Say, “To violate is to intentionally harm a person. There are various types of violence: psychological violence, physical violence, and sexual violence.”

1. Refer to Handout 5: School-Related Gender-Based Violence (SRGBV). Read the definition at the top of the page. In turn, ask three participants to read the examples of (1) psychological violence, (2) physical violence, and (3) sexual violence. Instruct participants to read the analysis of behaviors associated with SRGBV. Allow six minutes for silent reading. Respond to questions and clarify terms. 

1. Refer to the goal of the program, and summarize by stating, “One of the primary challenges for us as educators, and as agents of change, is to find constructive ways to protect girls and boys from gender-based violence in schools.”
[image: ] Post Adaptation: Post may want to post the definition of school-related gender-based violence on a flip chart. If so, prepare ahead of time.
[image: ] Note:   This activity assesses Learning Objective 2.

[bookmark: _Toc364750615][bookmark: _Toc365013575][bookmark: _Toc396805253]Practice	[image: ] 40 min
[bookmark: _Toc396805254][Write a Short Header Summarizing the Activity in the Session]
[bookmark: _Toc365013576]Participants analyze school-based scenarios to describe the effects of three types of gender-based violence on the health and emotional outcomes of students.
1. Refer to Handout 6: Scenarios of Gender-Based Violence in Schools. The handout includes situations from various cultures and regions. Recognize that gender-based violence is a problem in all school systems, worldwide. 

1. Ask participants to form groups of three to four people. Be sure that host country teachers are included in each group. Assign one scenario to each group and ensure that participants have a copy of the scenarios. 
 [image: ] Post Adaptation You may adapt the scenarios to make them more relevant to the country and communities where the participants work. 

1. Provide instructions, ““You have 10 minutes to analyze your scenario. Ask one person in the group to read the scenario aloud. Use the questions at the top of the handout to guide your discussion.”
1. Explain that a representative of each group will help to summarize the group’s discussions. Say, “After your small group discussion, we’ll come together and talk about the type(s) of violence in these scenarios, the gender aspects, and the emotional and health effects of these types of violence on students if they go unchecked.”
1. Post Trainer Material 4: Flip Chart 9 on the wall. These questions will guide the plenary discussion. 

Discussion Questions
What type(s) of violence is the young person in your scenario experiencing? 
What are the gender aspects of this incident?
How do local customs influence attitudes toward this type of violence?
What are the effects of this type of violence on the student? Are there potential consequences to one’s health or emotional well-being if the violence goes unchecked? What are they?

1. After 15 minutes, discuss each of the scenarios, noting the type of violence, the gender aspects, and the emotional and health risks.
[image: ] Note: Gender-based violence has resulted in children attaining lower grades, losing interest in school, unintended pregnancy, anxiety, depression, suicide attempts, and sexually transmitted infections (STIs), including human immunodeficiency virus (HIV).
 Post Adaptation: The list above is for instructor reference. Recognize participants’ ideas and add relevant, country-specific examples.
1. As discussed during this activity, SRGBV can be psychological, physical, and/or sexual. Recognize that some of the participants may have experienced the types of violence described in this exercise. Violent practices in schools have a lasting impact on students’ emotions, their health, and their life choices. 
[image: ] Note:  This activity assesses Learning Objective 3. 
[bookmark: _Toc364750617][bookmark: _Toc365013584][bookmark: _Toc396805255]Application	[image: ] 30 min
[bookmark: _Toc364750618][bookmark: _Toc396805256]Reflecting on Gender-Based Violence in Schools
[bookmark: _Toc365013585]Participants engage in an open discussion on the types of gender-based violence they may have encountered in their schools. 
1. To wrap up, bring chairs together in a circle and engage the entire group in a summary discussion of the types of gender-based violence discussed in this session. To begin, elicit comments and feedback, particularly from host country educators. Refer to the three SBGBV scenarios and ask, “Is this type of violence something that has happened in your school? Have you encountered this situation before? How does your school deal with this situation?” 

1. Continue, “Do you have any particular questions, suggestions, or concerns? Did anything surprise you?”

1. Refer to the gender boxes and ask, “What are the “take-away” lessons you have learned about gender roles and expectations?” 

1. Express your appreciation and respect for participants. Recognize their active engagement and their commitment as educators and agents of change to protect children. Emphasize that educators are strategically positioned to end gender-based violence in schools – and ultimately in communities. 
 [image: ] Note:   
If the participants will continue with the SFS program, provide a brief orientation to the next session, including the time, place, and purpose. The next SFS session topic is “Understanding Causes and Influences.” The session increases educators’ understanding of why GBV occurs and introduces resources that advance and protect children’s rights.
This activity contributes to assessing Learning Objective 3.
[bookmark: _Toc359853534][bookmark: _Toc235768743][bookmark: _Toc236737436][bookmark: _Toc364750619][bookmark: _Toc365013593][bookmark: _Toc396805257]Assessment
Learning Objective 1 is assessed in the Motivation section during gender box activity and dictation and sex vs. violence exercise]
Learning Objectives 2 is assessed in Information section during the respectful discussion of three statements about gender-based violence
Learning Objectives 3 is assessed in Practice and Application sections during the analysis of three scenarios.
[bookmark: _Toc359853535][bookmark: _Toc235768744][bookmark: _Toc236737437][bookmark: _Toc364750620][bookmark: _Toc365013594][bookmark: _Toc396805258] Trainer Notes for Future Improvement	
Date and Trainer Name: [What went well? What would you do differently? Did you need more/less time for certain activities?]

[bookmark: _Toc396805259]Resources
[bookmark: _Toc359853536][bookmark: _Toc235768745][bookmark: _Toc236737438][bookmark: _Toc364750621][bookmark: _Toc365013595][bookmark: _Toc365029644]Doorways III: Teacher Training Manual On School-Related Gender-Based Violence Prevention and Response. 	(2009). Washington, DC: United States Agency for International Development. Available at: 	http://transition.usaid.gov/our_work/cross-cutting_programs/wid/doorways.html 


[bookmark: H1][bookmark: _Toc396805260]Handout 1: Taking Steps to End Gender-Based Violence	
	
Teacher Training for Student-Friendly Schools
	Goal of Program
To increase local educators’ knowledge, skills, and commitment so that, as agents of change, they are able to prevent and respond appropriately to gender-based violence in schools.





Glossary
Gender: A set of socially constructed roles, responsibilities, behaviors, and opportunities. Gender roles and expectations are learned, change over time, and vary within and among cultures. 
Gender stereotypes: Judgments based on assumptions about how a person should act because of what society considers to be masculine or feminine roles and attributes. 
 Caution!
 Individuals do not always conform to gender-based expectations. 
 Gender roles vary within and among cultures.
 Gender roles and expectations are changing over time; no culture is static. 
 Gender role discussions can potentially reinforce stereotypes. 

Gender-based violence: Any act that results in, or is likely to result in, physical, sexual, or psychological harm or suffering against someone (boy or girl) based on gender role expectations and stereotypes.

School-related gender-based violence: Any form of violence or abuse that is based on gender roles and relationships. It can be physical, sexual, psychological, or any combination of the three. It can take place in the school, on the school grounds, going to and from school, or in school dormitories. This violence can be perpetuated by teachers, pupils, or community members. Both educational and reproductive health outcomes are negatively affected by gender violence. 




									 Handout 1 - Page 2

PROGRAM PARTICIPANTS

Pair Interview Questions 
1) What is the meaning or significance of your name? (2) What name do you prefer to be called by the participants? (3) By the end of this program, what do you hope to learn?

	
	NAME
	COMMUNITY / SCHOOL
	NOTES (Preferred name, etc.)

	1
	
	
	

	2
	
	
	

	3
	
	
	

	4
	
	
	

	5
	
	
	

	6
	
	
	

	7
	
	
	

	8
	
	
	

	9
	
	
	

	10
	
	
	

	11
	
	
	

	12
	
	
	

	13
	
	
	

	14
	
	
	

	15
	
	
	

	16
	
	
	

	17
	
	
	

	18
	
	
	

	19
	
	
	

	20
	
	
	

	21
	
	
	

	22
	
	
	

	23
	
	
	

	24
	
	
	

	25
	
	
	







[bookmark: H2]Handout 2: Facing Gender-Based Violence

Session Learning Objectives 
· Participants describe how local gender roles are formed and demonstrate their understanding of sex versus gender by identifying two example of each. 
· Participants practice respectful and inclusive norms as they analyze three statements about gender-based violence. 
· Participants discuss three types of school-related gender-based violence and consider their emotional and health effects on students.

Sex vs. Gender Activities
1. What is the difference between sex and gender? (Write key words below.)
	Sex
	Gender

	


	











2. Are these statement examples of sex or gender? (Circle your answer.)
· Boys’ voices change at puberty. 			 		[ Sex Gender ]
· Women cook, clean the house, and take care of the children. 	[ Sex Gender ]
· Men can bottle-feed babies. 			 		[ Sex Gender ]
· Women give birth to babies; men do not. 				[ Sex Gender ]
· According to tradition, the oldest male inherits the property. 	 [ Sex Gender ]

[bookmark: H3]Handout 3: Gender Boxes

Girls’ Gender Box
Instructions: Draw a small picture of a girl inside the gender box. Write short answers to the following questions around the drawing of the girl.
Girl’s Gender Box: Discussion Questions
· What message does your community send to this girl when she is told to act like a woman? What is she expected to do? How is she encouraged to act? 
· What is the girl discouraged from doing?

“Act Like a Woman”
	


















Boys’ Gender Box

Instructions: Draw a small picture of a boy inside the gender box. Write short answers to the following questions around the drawing of the boy.
Boy’s Gender Box: Discussion Questions
· What message does your community send to this boy when he is told to act like a man? What is he expected to do? How is he encouraged to act? 
· What is the boy discouraged from doing?

“Act Like a Man”
	

















[bookmark: H4]Handout 4: Norms to Discuss Gender-Based Violence (GBV)


	
Sample
 
Norms/Ground Rules to Discuss Sensitive Issues
· Listen with an open mind. Do not judge others or what they say.
· Be inclusive. Engage everyone in dialogue. Don’t dominate.
· Be honest and yet diplomatic, with respect for others.
· Do not gossip or mention students, colleagues, or other persons by name.
· Avoid gender stereotypes.
· It is acceptable to say, “I don’t want to answer.”
· Other norms contributing to respectful learning and time management?
· Come on time
· Silence cellphones










[bookmark: H5]Handout 5: School-Related Gender-Based Violence (SRGBV)


School-related gender-based violence is any form of violence or abuse that is based on gender roles and relationships. It can be physical, sexual, psychological, or any combination of the three. It can take place in the school, on the school grounds, going to and from school, or in school dormitories. This violence can be perpetuated by teachers, pupils, or community members. Both educational and reproductive health outcomes are negatively affected by gender violence. 

1. PSYCHOLOGICAL VIOLENCE
Girls and boys both experience psychological abuse from peers and teachers through:
· Verbal harassment or abuse related to puberty
· Bullying, teasing weaker girls or boys 
· Abusive language from teachers
· Labeling students lazy or stupid based on whether they are boys or girls
· Emotional manipulation and exploitation

2. PHYSICAL VIOLENCE
Boys and girls both experience gender-specific physical abuse. Examples:
	· Punching or hitting boys
· Slapping, caning norms 
· Shaking, choking norms
· Painful body postures
· Excessive exercise drills
	· Preventing use of toilet
· Exploitative labor (chores or punishment) with negative psychological, education, health effects 



3. SEXUAL VIOLENCE
Boys and girls both experience sexual abuse through intimidating sexual attention, force, and dominance. Abusers use psychological and physical violence to coerce sexual acts.
· Rape
· Defilement
· Indecent touching, groping, and exposure
· Aiming sexually explicit language at a student
· Exposing pornographic material to students
· Harassment or sexual attention between teacher and student


[bookmark: H6]Handout 6: Scenarios - Gender-Based Violence in Schools
DISCUSSION QUESTIONS
· What type(s) of violence is the young person in this scenario experiencing? 
· What are the gender aspects of this incident?
· How do local customs influence attitudes toward this type of violence?
· What are the effects of this type of violence on the student? What are some possible consequences to one’s health or emotional well-being if this violence goes unchecked?

SCENARIO 1
I am 12 years old and much bigger than most young people my age. I am tall and muscular and the older boys hang out with me because I am their size and I am good at football. I like the older boys because they are popular and they know all the older girls in the school. 

Last month, an older girl approached me and said I was handsome and that if she weren’t dating this other guy, Kweku, she would like me. I was so surprised by her comment and flattered, but I didn’t say anything because I am shy around girls. The next day after school I was walking to the football field with all the guys when I noticed that we were taking a different route than usual. Also, the girl who told me I was handsome was walking with us, which was unusual. I didn’t say anything to her because her boyfriend, Kweku, was also with us. He is very jealous and easily angered. After a while, out of nowhere, I felt someone jump on me and knock me to the ground. I could hear a girl screaming and I felt several fists on my head, back, and face. I closed my eyes and hoped that I would live through this. At the end of the beating, Kweku kicked me in the face and told me to never talk to his girlfriend again or he would kill me. Kweku held his girlfriend up close to me so that she was looking right at my bloody face. I was crying and Kweku said to her, “Why would you talk to him? He is not even a man.” 

I couldn’t go to school for a week because my face was swollen. I lied to my parents about what happened. I am so frightened that Kweku will kill me. I go to school alone and walk straight home after school. I also quit the football team because some of those guys were on the team. Every day they taunt me and say I am not really a man because I didn’t fight
									 

Notes:



DISCUSSION QUESTIONS
· What type(s) of violence is the young person in this scenario experiencing? 
· What are the gender aspects of this incident?
· How do local customs influence attitudes towards this type of violence?
· What are the effects of this type of violence on the student? What are some possible consequences to one’s health or emotional well-being if this violence goes unchecked?

SCENARIO 2
My name is Anna. My favorite subject is math. My math teacher has taken an interest in me because I am so smart. Last Tuesday, my teacher offered me extra tutoring if I agreed to carry his briefcase home for him. Honestly, I was uncomfortable with this, but I really don’t want to anger the teacher of my favorite subject, so I agreed. 

The first day he thanked me, but inappropriately brushed his hand against my breast when I left his yard. I was relieved that that was over and I didn’t have to do it again. The next day, Wednesday, the teacher asked me again to carry his briefcase home. I agreed, but this time he pressured me into entering his home. When I said no, he started calling me rude and ungrateful for declining a cold drink. He was so angry that I finally agreed. Once inside, the teacher pulled me into his bedroom and forced himself on me. I tried to fight, but he told me that I was a stupid girl and threatened that if I screamed or told anyone he would fail me. After that, I ran all the way home, feeling sick and bruised. I feel so stupid and that what happened was my fault. The next day at school, all my friends made fun of me and called me the teacher’s girlfriend. I am thinking about quitting school and going to live with my aunt in another village.

							 

Notes:







DISCUSSION QUESTIONS
· What type(s) of violence is the young person in this scenario experiencing? 
· What are the gender aspects of this incident?
· How do local customs influence attitudes towards this type of violence?
· What are the effects of this type of violence on the student? What are some possible consequences to one’s health or emotional well-being if this violence goes unchecked?

SCENARIO 3

I walk the same way to school every day. It’s the only way I can walk to school safely, because in the fields there are sometimes bandits and I am afraid to walk through the fields alone, especially when the crops are high. So each day I walk past the bus depot and bar to get to school, and each day I am approached by an older man offering to buy me a drink. He says he’ll buy me whatever I want and that a schoolgirl needs a special treat from time to time. One day he gave me a pretty perfume bottle, and I took it. Last week, he asked me to go on a walk with him after school. I said no, but every day he asks me the same thing and he is getting more and more persistent. Sometimes he gets close to me and it’s hard for me to get away from him without stepping into the traffic. Tomorrow, I am going to walk through the fields even though I am scared of the bandits, because I am also scared of the man who has been harassing me.

		 

Notes:


DISCUSSION QUESTIONS
· What type(s) of violence is the young person in this scenario experiencing? 
· What are the gender aspects of this incident?
· How do local customs influence attitudes towards this type of violence?
· What are the effects of this type of violence on the student? What are some possible consequences to one’s health or emotional well-being if this violence goes unchecked?

SCENARIO 4

My name is Sam and I really like school. My favorite classes are art and writing. Everyone makes fun of me and says I am “like a girl” because I don’t like math and science. All my friends at school are girls. I like being around girls because in my house I am the youngest boy, with six sisters. Boys are not fun to play with because they like to fight and pretend they are fighting in a war. When the other boys try to fight with me and I tell them I do not like to fight, they call me names like “sissy” and “coward.” I like to study, but when I am at school I sometimes cry when the older and bigger boys pick on me. One day I was crying and my teacher asked me why. When I told the teacher why I was crying, she said, “Well, you should quit acting like a girl and playing with girls.” I don’t understand why I shouldn’t play with girls if we really have fun together.



Notes:
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Note: 
Use Handout 2 to fill in the participant names and their communities or schools, as appropriate. Distribute these handouts, with the third column blank, as instructed in the Motivation section. 

Pair Interview Questions 
1) What is the meaning or significance of your name? (2) What name do you prefer to be called by the participants? (3) By the end of this program, what do you hope to learn?
	
	NAME
	COMMUNITY / SCHOOL
	NOTES (Preferred name, etc.)

	1
	Roberta B. Wiser
	Peace Valley 
	

	2
	Thomas Wiseman
	Cambridge 
	

	3
	
	
	

	4
	
	
	

	5
	
	
	

	6
	
	
	

	7
	
	
	

	8
	
	
	





[bookmark: TM2]Trainer Material 2: Sample Norms/ Ground Rules 

[image: ] Post Adaptation: Review these ground rules and add or delete norms, as appropriate, for your region and local cultures.


	Sample

	

	Norms/Ground Rules to Discuss Gender-Based Violence

	· Listen with an open mind. Do not judge others or what they say.

	· Be inclusive. Engage everyone in dialogue. Don’t dominate.

	· Be honest and yet diplomatic, with respect for others.

	· Do not gossip or mention students, colleagues, or other persons by name.

	· Avoid gender stereotypes.

	· It is acceptable to say, “I don’t want to answer.”

	· Other norms contributing to respectful learning and time management?

	· Come on time

	· Silence cellphones














[bookmark: TM3]Trainer Material 3: Sample Gender Box 



[image: ]

	Draw a figure of a girl…



[bookmark: TM4]Trainer Material 4: Flip Charts 
Flip Chart 1: GoalGoal of the Teacher Training Program
To increase local educators’ knowledge, skills, and commitment so that, as agents of change, they are able to prevent and respond appropriately to gender-based violence in schools.



Flip Chart 3: Sex/Gender Sex 
 Gender


Flip Chart 5: Gender-Based ViolenceGender-Based Violence
Any act that results in, or is likely to result in, physical, sexual, or psychological harm or suffering against someone (boy or girl) based on gender role expectations and stereotypes. 


Flip Chart 7: Power Inequalities 2) Power inequalities between males and females contribute to violence.



Flip Chart 8: Teachers
3) Teachers cannot change cultures that tolerate gender-based violence.


Flip Chart 2: ExpectationsExpectations

	Expectations




Flip Chart 4: Norms/Rules to Discuss GBV
	Norms/Rules to Discuss GBV Norms/Rules to Discuss GBV




[bookmark: f7]
Flip Chart 6: Bullying	
1) Bullying is a normal part of growing up that boys must accept.




[bookmark: f9]9: ScenariosScenario Discussion Questions
· What type(s) of violence is the young person in your scenario experiencing? 
· What are the gender aspects of this incident?
· How do local customs influence attitudes toward this type of violence?
· What are the effects of this type of violence on the student?
· What are some possible health or emotional consequences of this violence if it goes unchecked?
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