
	Session: Creating and Exploiting Dialogues


	Sector(s):
	
	Education

	Competency:
	
	Build teaching and learning capacities in English

	Training Package:
	
	TEFL

	Terminal Learning Objective:
	
	Participants will demonstrate classroom routines, practices, and activities that result in engaging, focused, and well-ordered classes

	
	
	

	
	
	

	Session Rationale: 
	
	Give participants practice in creating basic, well designed dialogues that they can use to introduce functions or grammar features.

	Target Audience: 
	
	Early in PST

	Trainer Expertise:
	
	TEFL teaching experience

	Time: 
	
	90 minutes

	Prerequisites: 
	
	Language Awareness 1; Your First Lesson; Needs Analysis and Unpacking;  Suggested: Pre-Departure Grammar & Methodology Manual

	Version:
	
	Oct-2012


	Session: Creating and Exploiting Dialogues

	Date: 
	Time: 
	Trainer(s): 

	Trainer preparation:

1. Copy enough handouts for all participants and the trainer
2. Read all handouts, trainer materials and session guidance

3. Rehearse the exploitation demonstration of the dialogue to anticipate any problems

4. Create a flip chart with the following information:

· Activating Background Knowledge

· Listening Comprehension

· Practicing Vocabulary

· Pronunciation

· Discovery Learning Activity
Materials:

· Equipment

1. Flip chart sheets for each group to write its dialogue 
2. Markers
3. Tape
· Handouts
Handout 1: Dialogue "Low-Cost Construction” 
Handout 2: A “Cheat Sheet” for Comparison of Present Tenses (to be distributed AFTER the trainer’s the inductive learning demonstration)
Handout 3: Creating and Exploiting Dialogues (to support Practice and Application activities)
· Trainer Materials

Trainer Material 1: Fully Exploiting A Sample Dialogue
Trainer Material 2: Rubrics for (1) Creating and (2) Exploiting Dialogues


	Session Learning Objective(s): 

1. Participants will work in groups to evaluate a dialogue in terms of its conformance with the 10 “Tips for a Good Dialogue.” 
2. Participants in groups will create a dialogue on a topic of their choosing and design it in a way that meets or exceeds the criteria for the Dialogue Creation Rubric for this training session.
3. In groups, participants will explain the target language feature of their dialogue and demonstrate how they will fully exploit their dialogue in a way that meets or exceeds the criteria for the Dialogue Exploitation Rubric for this training session.


	Session Knowledge, Skills and Attitudes (KSAs): 
· Identify lesson topics relevant to learner needs (S)

· Create and present well-structured dialogues, explaining the target features (S)

· Explain how to fully exploit dialogues.  (K)

· Dialogues are easy, low-tech ways to provide contextualized language practice. (A)


	Phase / Time /
Materials
	Instructional Sequence

	Motivation

10 minutes
Handout 1: "Low-Cost Construction" dialogue 


	Dialogues are easy to create and can demonstrate a wide range of language features Participants are introduced to the utility of dialogues and given practice on generating appropriate topics for dialogues.
1. Introduction to Give to Participants: Dialogues are easy to create, to teach, and to adapt for different audiences. They can be designed in a relatively short time and provided through copies or written on the board. Dialogues set language features (vocabulary, grammar structures, and stylistic conventions) in authentic contexts that show the real world problems that these language features solve.

2. Ask participants to brainstorm dialogue topics that could be useful and interesting to their learners. The Trainer can help by giving examples of functions (complimenting or apologizing), notions (chronological order, defining, prioritizing, comparing), grammar features (prepositions of time or relative clauses), dialogues about common topics (the weather, sports), or situations (ordering in a restaurant, visiting the doctor). Put their suggestions on a flip chart page and put it aside for later when they are brainstorming topics for their group’s dialogue. 
3. Continue by saying, 

· There are recognized basic principles for making good dialogues (for example, dialogues should not be too long, characters should be named, sufficient examples of the target feature (that is the language feature the dialogue is designed to teach), while not so many examples of the target feature that it seems unauthentic.

· The potential value of dialogues is wasted if they are not thoroughly exploited. They must be introduced as a listening comprehension activity and then used as a base for pronunciation practice and vocabulary study before exploring and practicing the dialogue target feature.

4. Distribute Handout 1. Inform participants, “I am now going to introduce you to a dialogue that has the target feature on the difference of structure and meaning between the simple present and the present progressive.” 
Note:  

As the trainer presents the dialogue, participants should be paying attention to the structure of the dialogue and how it is “exploited” (exploit here means to get the maximum learning value from the dialogue).


	Information

20 minutes
Handout 2: A “Cheat Sheet” for Comparison of Present Tenses 
Trainer Material 1: Fully Exploiting a Sample Dialogue
	Fully Exploiting Dialogues:  

Participants see how the trainer fully exploits a dialogue.
Note : 
This dialogue lesson assumes that the students in the English class are familiar with the form of both the simple present and the present progressive, even if they do not explicitly know how the two tenses are used. 

1. Put up a flip chart sheet with the following information:

· Activating Background Knowledge

· Listening Comprehension

· Practicing Vocabulary

· Pronunciation

· Discovery Learning Activity

2. Tell participants, “If you don’t exploit (that means use entirely) your dialogues in every way possible, students will lose valuable practice and familiarity with the activity, and you will not get maximum benefit out of the dialogue you worked on so carefully. I will show you how to exploit ANY dialogue in these five ways.”
3. Consult Training Material 1 for implementation of this Information activity. It walks the trainers through the steps in fully exploiting the sample dialogue.
4. Only after the trainer has completed the discovery learning activity with the dialogue should s/he distribute Handout 2: A “Cheat Sheet” for the Comparison of Present Tenses. Tell them that we won’t spend any time with this handout now, but they can review to be sure that they understand how the form and use of these two tenses differ. 


	Practice
15 minutes

Handout 1: "Low-Cost Construction" dialogue 

Handout 3: Creating and Exploiting Dialogues, 

	Evaluating the Quality of A Dialogue
Participants will use criteria provided to evaluate how well a provided dialogue conforms to them.

1. Ask participants to form into groups of 3 to 4. Have each group member find Handout 1 that has the “Low Cost Construction” dialogue on it.

2. Also have participants locate Handout 3: Creating and Exploiting Dialogues.” Have them look at the top of the first page of this handout. (page 1 of Handout 1) Find a volunteer to read each “tip.” Answer any questions.
Notes:
· A “turn” in a dialogue is what one character says before the next speaker speaks. It could be a single word (“No”) or two or three sentences.
· Insist that while a turn can, on rare occasions, be 3 lines long, one or two lines only are MUCH better. 

· About contractions: even in relatively formal situations (for example a college lecture) fluent speakers of English make contractions when speaking. 
· A “target feature” (or “target language” or “language feature”) is the language the dialogue was designed to teach. A dialogue should have two or three examples of the target feature (so that students can “discover” the pattern), but not so many examples that the dialogue seems unauthentic or artificial. 
3. Ask the participants to look at Handout 1: Dialogue-- Low Cost Construction along with the 10 tips from Handout 3. Ask them to determine how many of the criteria this dialogue meets. This activity is actually less a “real” evaluation than an opportunity for participants to see examples of a well-structured dialogue.


4. After the groups finish, ask for their evaluations. If there is disagreement, review the dialogue to determine as a whole group whether it conforms or not. The dialogue, “Low Cost Construction,” as been checked and double-checked. It clearly meets all 10 criteria listed.

Note:
Learning Objective 1 is assessed with this activity. 



	Application

45 minutes
Handout 3: Creating and Exploiting Dialogues

	Building Your Own Dialogue

Participants will use concepts already presented to create a dialogue.
1. Participants gain practice in choosing an appropriate dialogue topic, creating a reasonably well-structured dialogue, and providing appropriate guidance about how to best exploit the presentation of the dialogue. In this way participants can confidently create and present their own dialogues that meet their students’ specific needs.
2. Now that the participants have worked through a dialogue exploitation process and the 10 criteria for creating dialogues, it is time for them to work in groups to design their own dialogue, and then give good guidance on how to exploit the dialogue well. This process is explicitly spelled out for participants on page two of Handout 3 under “APPLICATION: Now it’s the participant’s turn!” 
Note : 
1) Additional suggestions for facilitating the application activity: for more experienced groups of participants, different groups can design dialogues for different proficiency levels and/or ages. Note though that those w/ little or no teaching experience will not have a good sense of adapting materials by proficiency level and may have difficulty making dialogue appropriate to age level. 
2) Learning Objectives 2 and 3 are assessed in this activity.

3. When groups have finished have them put their completed dialogues on the wall. As time permits, some groups can present their dialogues and describe the ways they would additionally exploit it with their students. 


	Assessment


	Learning Objective 1 is assessed in the Practice phase.
Learning Objective 2 and 3 are assessed in the Application phase. 


	Trainer Notes for Future Improvement
	Date & Trainer Name: [What went well? What would you do differently? Did you need more/less time for certain activities?]


	Handout 1: Dialogue—Low-Cost Construction


Contractor: 

How do you like the plans for the new maternity building? 

Donor: 
I like the plans a lot. The design looks beautiful and practical. But I'm thinking about the budget. Aren't you spending too much money? 

Contractor: 
Yes, we are. The architect is causing a lot of problems at the moment. He doesn't want to change the plans at all. He's arguing with the engineer right now. 

Donor: 
That doesn't surprise me. He usually works on big government buildings. Now he's trying to use the same ideas on this maternity building, and he's wasting too much money. 

Contractor: 

I agree with you. He only cares about style and comfort. He's not looking at the
 
cost. 

Donor: 

Well, we're raising money for this project because it offers needed facilities for
    


mothers and babies before and after birth. We have to control the budget. 

Contractor: 

Don't worry. I'm meeting with the architect this afternoon. He's changing his 
    


attitude, or he's leaving. 

	Handout 2: A “Cheat Sheet” for Comparison of Present Tenses


SIMPLE PRESENT 

Examples: 
Water boils at 100° Celsius. 
Do you hear the phone? 

I hate to work!


We encourage mothers to breast feed when possible. 
Uses:

(1) repetitive, habitual events 

(2) facts 

Key words: 
usually, on Mondays, always, sometimes, often 

EXCEPTIONAL VERBS : (Non-action verbs) 

States:
 (to be tired, to have, to live) 

Perceptions: (see, hear, smell, taste, seem) 

Feelings: (like, want, need, agree, prefer) 

Measures: The room measures 3 meters by 4, the bottle holds one liter)

PRESENT PROGRESSIVE 

Examples: 
We're looking at this page. 

  
She's looking for a new job.
  
The midwife is driving to the capital next month. 

Uses:
 
An action, NOW, currently on going or in the future

Key words: 
now, today, presently, tomorrow, next week... 

COMMON LEARNER ERRORS 

(1) Simple Present for the Present Progressive when speaking of the present: 
 * I work hard today. 

(2) Use of "Have" instead of "Do" in questions and negatives: 
 * Have I to answer the question? 

(3) Simple Present for Present Progressive when speaking of the future:
 *I travel to Bogota in a couple of weeks. 

Note:  
For scheduled events, the simple present can have a future meaning:   I leave for Manila next week.
	Handout 3: Creating and Exploiting Dialogues


Tips for Building and Teaching a Good Dialogue
1. Dialogues should almost never have more than 10 to 12 total turns (and 6 to 8 turns is fine).

2. Make sure that the dialogue represents a situation or topic in which students would really use English. Make it relevant to them (either as students now, or as adults when they are older).

3. Make sure that you are using language the fluent English speakers would really use in this setting.

4. Make sure that the language is of appropriate formality.

5. Give names or roles to each of the participants.

6. Try to keep each turn relatively short. Ideally two and never more than three lines in length.

7. Since the dialogue is oral, make all contractions (I’ll, he’s).

8. Introduce expressions or idioms that are often used in polite situations (for example, “Why not?” or “I think so/I don’t think so.”). This will engage students’ interest and increase their sense of “ownership” of English.

9. Think about learner proficiency level. Don’t make your dialogue too easy or difficult. 

Notes on ACTivities to EXPLOIT DIALOGUES 

(“Exploit” here = use to the maximum)

(a) Activating background knowledge: Make small talk with students before starting class, using the two different tenses, stressing any adverbs of time and vocally stressing the verb forms. 

“Hi, what are you doing right now? Who are you listening to? What do you hear right now? What are you going to do this weekend? Excuse me, do you have a pencil?” 
(b) Listening comprehension activity: To have true listening comprehension practice, the teacher must not hand out or show the dialogue until after students have provided a reasonable summary of what they heard/understood. The teacher may have to read the dialogue as many as three times (perhaps giving students some vocabulary items or stressing key phrases between readings), each time asking for more recall before a good summary is produced. 

(c) Practicing vocabulary: To prepare, focus on words you believe will be new to students, or words that are key to the meaning of the dialogue. Assess student knowledge by asking for antonyms, synonyms, related words in a set (hat, shirt, pants, dress, and socks), using the word in a sentence, or giving definitions. When possible, highlight vocabulary items in chunks (“chunks” are combination of words that must or often go together. For example, “I’m wondering if…; to depend on…; to agree with someone.” Idioms should be taught as complete chunks and students should try to use them in sentences.

(d) Pronunciation: If students are reading aloud in pairs, they do not necessarily comprehend what they read. The only point of reading aloud is to focus on pronunciation. 

· Never read along with the dialogue as you’re listening to students—otherwise unintelligible speaking might seem intelligible. 

· For pronunciation don’t focus only on individual words—also focus on chunks of language and phrases to help students master the rhythm of English. 

· If one pair of students has a pronunciation problem when reading the dialogue you can probably address it with the whole group. Typically, if something is a problem for one student, it will be a problem for many.

(e) Discovery learning activity: Here, learners discover the target language feature of the lesson (in this dialogue the different meanings of the verb tenses), and because they have had the pleasure of the discovery they will retain the information better. 

The simplest way to do an inductive learning activity is to first have the students underline all lesson target language (here, the verb forms). Make sure they know to underline the “to be + present participle” form of the progressive tense. The teacher might also want them to circle time expressions. Students may not be able to figure out what’s going on with the exceptional verbs (verbs that are exceptions to the rules), but they should be able to see something about the regularity between simple present and present progressive verb forms.

APPLICATION: Now it’s the participants’ turn!

· Work in groups from 3 to 4. 

· Select a topic for a dialogue. It should relate to the site where participants are teaching. It may be wise to focus on a function (e.g., apologizing, making requests, saying goodbye), a situation (ordering a meal, going through customs), or a topic (fashion, sports, the weather).

· Dialogues should have no more than 10 turns total. 

· Groups should develop and present their dialogue, then discuss how they would exploit it:

· What questions for warm-up would you use to activate background knowledge?

· What questions might you ask students to activate listening comprehension? 
· What vocabulary words or idioms would you likely call to students’ attention?

· What pronunciation features or phrases would you practice?

· What is the target feature (expression?) of your dialogue and how would you have students discover it? 

· One group member can be the task facilitator; another, the writer; a third, the presenter; and if a fourth member is desired, s/he explains how the dialogue will be exploited. 

	Trainer Material 1: Fully Exploiting A Sample Dialogue


1. Activating background knowledge: Demonstrate by making small talk with participants before starting the dialogue, using the two different tenses, stressing any adverbs of time and vocally stressing the verb forms: 

“Hi, what are you doing right now? Who are you listening to? What do you usually do after dinner? What do you hear right now? What are you going to do this weekend? Excuse me, do you have a pencil?” 
2. Listening comprehension activity: Explain that for a true listening comprehension activity the teacher does not hand out the dialogue until after students have provided a reasonable summary of what they heard/understood when the teacher read aloud. The teacher may have to read the dialogue as many as three times (giving students some vocabulary items or stressing key phrases between readings). With the participants ask these kinds of questions: “What’s it about?” “Is it about _____?” “What does the phrase _______ mean?”

3. Practicing Vocabulary: Highlight words you believe would be new to students that your participants will be teaching—esp. words that are key to the meaning of the dialogue. Ask participants to show they understand these words by asking them for related words such as synonyms, antonyms, and collocations (hat, shirt, pants, socks, sweater), or to provide sample sentences, or give definitions. When possible, provide vocabulary items in chunks (“chunks” are combination of words that must or often go together. For example, “I’m wondering if…,” to depend on…,” “to agree with someone.” Idioms should be taught as complete chunks and students should try to use them appropriately in sentences they create.

4. Pronunciation: Have two participants read the dialogue (“Low Cost Construction” Handout 2) aloud in pairs, focusing on their pronunciation.
Get into the game, compliment participants on the “difficult words’ they pronounce well, and of course correct any words that they mispronounce.
5. Discovery learning activity: Here the trainer asks participants to discover the target language feature of the lesson (in this dialogue the different meanings of the two verb tenses). They will retain the information better because they have had the pleasure of discovery. Since this = dialogue focuses on verb tense, the simplest way to do an inductive learning activity is to first have the participants underline all the verb forms. Make sure participants know they need to underline the “to be + present participle” form of the progressive tense. You can also ask participants to circle time expressions. Then ask participants to explain the difference in meaning between the two tenses (see the “Cheat Sheet” if you’re not sure yourself). Participants may not be able to figure out what’s going on with the exceptional verbs (verbs of state, emotion, possession, or perception), but they should be able to see some regular patterns of differences between use of the simple present and present progressive.
Note: 
1) Don’t introduce the terms Simple Present or Present Progressive/Continuous until AFTER the “students” have discovered the function of these two tenses.

2) After they’ve tried the discovery learning segment you can distribute Handout 1 so that participants are sure they understand the difference between the simple present and the present progressive tense.

	Trainer Material 2: Rubrics for (1) Creating and (2) Exploiting Dialogues


A. [image: image1.png]


DIALOGUE CREATION RUBRIC

A created dialogue that exceeds expectations will tend to demonstrate most or all of the following characteristics:

The dialogue will likely have no more than 10 turns total and those turns will be appropriately short. The situation is one where students can imagine themselves using English and the language is what fluent English speakers would actually use in such situations. The language of the dialogue is appropriate to learner proficiency level, the level of formality is appropriate to character roles, and contractions and other features of oral language are respected. The dialogue characters have names, and those names are locally appropriate. Focus on the teaching point (for example a grammar point, a function, or a vocabulary set). Make sure the teaching point is apparent and that there are at least two examples of it, but not so many as to make the dialogue seem artificial. At least one common, useful expression (apart from the teaching point) appears in the dialogue, and it has a sense of closure.

A created dialogue that meets expectations will tend to demonstrate most or all of the following characteristics:

The dialogue has no more than 10 turns total but some of the turns may be rather wordy. The situation is relevant to learners and for the most part the language seems authentic. In some cases the level of language may be rather challenging for learners. The characters have names, but the level of formality may be questionable, and some contractions may be missed. There could be so many appearances of the teaching point that the dialogue seems slightly contrived, but at least one useful expression appears and the dialogue has a sense of closure.

A created dialogue that does not meet expectations will tend to demonstrate most or all of the following characteristics:

The dialogue has too many turns or too few turns that address the teaching point. There may be too few appearances of the teaching point or extraneous details that distract from the teaching point. The proficiency level is not appropriate for the student audience or the situation is not one that students would ever be likely to engage in. Levels of formality are inappropriate to the situation. Characters are not named or not given local names. The teaching point lacks clear focus and the dialogue seems stilted and contrived. Few or no useful expressions are included, and the dialogue lacks a sense of closure.


B. DIALOGUE EXPLOITATION RUBRIC

An exploitation of a dialogue that exceeds expectations will tend to demonstrate most or all of the following characteristics:

The presenters activate student background knowledge in an engaging way appropriate to student proficiency level and experience. When the dialogue is read aloud for listening comprehension, the pacing, delivery, and pronunciation are appropriate and good questions are asked to help students demonstrate what they understood. Appropriate words or phrases to be treated as new/particularly useful vocabulary are selected. Appropriate phrases or words are identified for pronunciation practice. A technique to help learners discover the teaching point will be proposed and an effective explicit explanation (or good additional models of the teaching point) will be suggested. The presenters will be able to suggest a couple of items from an activity that could provide controlled practice, a couple of items to represent semi-controlled practice, and at least one role play or simulation that could be used for a concluding closing activity. Presenters will suggest at least two elements for a closing debriefing activity.

An exploitation of a dialogue that meets expectations will tend to demonstrate most or all of the following characteristics:

Background knowledge will be adequately activated. The read-aloud for listening comprehension will be conversational and audible. Appropriate words and phrases for treatment as vocabulary or pronunciation items may be provided but with few suggestions as to how to present them. Guidance for discovery learning is provided and is adequate, but perhaps is not terribly original. A clear explanation of the teaching point will be provided, but perhaps lacks compelling examples. Controlled activity suggestions are good, but some confusion about the nature of semi-controlled practice activities may be apparent. The communicative role play or simulation will represent the teaching point well and be authentic in nature. A debriefing will be provided. 
An exploitation of a dialogue that does not meet expectations will tend to demonstrate most or all of the following characteristics:

The activating background knowledge phase is skipped, far too long, or is not engaging to this student audience. The read-aloud is not delivered in an authentic manner, and follow up questions may seem forced. Too many or inappropriate words are selected as vocabulary study items, and the presenter may demonstrate a poor grasp of the pronunciation elements in the dialogue that need to be highlighted for learners. Guidance for discovery learning, if provided, seems rather mechanical and does not reinforce the utility of the teaching point. The explanation may lack key elements or provide insufficient, inadequate, or inappropriate information. The presenter may confuse controlled and semi-controlled activities or provide activities that are not very engaging. A communicative practice activity may be described but it may either be too complex or too unmotivated to allow students to be successful. Debriefing may be skipped or only suggested in passing.
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