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	Session: Paragraph Writing


	Sector(s):
	
	Education

	Competency:
	
	Build teaching and learning capacities in English

	Training Package:
	
	TEFL

	Terminal Learning Objective:
	
	Participants will design effective teaching activities and practices that incorporate English teaching knowledge and skills.

	
	
	

	
	
	

	Session Rationale:  
	
	In English as a Foreign Language classes and in English as a medium of instruction Math/Science classes, students need to write in well structured, persuasive paragraphs.

	Target Audience:  
	
	Math/Science and TEFL Volunteers

	Trainer Expertise:
	
	Two years teaching experience

	Time:  
	
	90 minutes

	Prerequisites:  
	
	Pre-Departure Lesson Planning; Your First Lesson; Language Awareness I

	Version:
	
	Oct-2012

	
	
	


	Session:  Paragraph Writing

	Date:  
	Time:  
	Trainer(s):  

	Trainer preparation:
1. Review the session plan and prepare handouts. 
2. If PowerPoint will not be available, print Trainer Material 1 (PowerPoint: Writing Good Paragraphs) as a handout for each participant.
Materials:
· Equipment
1. Computer

2. LCD projector
· Handouts
Handout 1: Paragraphs—Information
Handout 2: Model Writing Activity 1: Let’s Write a Paragraph!
Handout 3: Our Class Rules 
Handout 4: Model Writing Activity 2: Teacher of the Day!
Handout 5: Model Writing Activity 3: Write Your Own Persuasive Essay
· Trainer Materials
Trainer Material 1: PowerPoint: Writing Good Paragraphs (refer to separate PowerPoint file)

Trainer Material 2: Rubric


	Session Learning Objective(s): 

1. Participants in groups will discuss to review and then (a) reasonably explain the purpose of paragraphs (b) list at least 4 characteristics of a well-structured paragraph, (c) analyze a writing assignment to see if it will guide students to create well ordered paragraphs, and (d) explain the rationale and key design features of first draft writing self-assessment.
2. Participants in groups will discuss to review then (a) identify the four categories of paragraph sentences identified, (b) explain the “rule of threes” and relate it to their own writing experience, and (c) explain the use of “softeners” and again relate it to their own writing experience.
3. Participants in groups will create their own paragraph writing assignment using or adapting one of the three paragraph assignment models. 


	Session Knowledge, Skills and Attitudes (KSAs): 

· Describe the purpose of paragraphs, their basic structure and purpose in ways that help student write paragraphs (K)

· Explain the characteristics of a persuasive paragraph and some general principles for persuasive writing (K).

· Design a paragraph writing activity that is appropriate for a specified student audience.  Understanding the principles of a well constructed paragraph moves students from writing sentences to composing texts (A)
· Knowing the principles of paragraph writing prepares students for a variety of writing activities that are typically required in content classes (A).



	Phase / Time /
Materials
	Instructional Sequence

	Motivation 
10 minutes

Trainer Material 1: PowerPoint: Writing Good Paragraphs, Slides 1-3


	Writing and Social Capital

Participants will consider the benefits of being able to write well in English, including being able to write well-structured paragraphs.

Notes:
The power point is designed so that it could be a course unit (it probably would cover more than one class) introducing students to structuring paragraphs.  In the current version of the slide show, there is some guidance to participants along with the student lesson.  The guidance to participants is in red and is intended to be deleted when doing the session with students.  Also POST ADAPTATION, trainers are encourages to use local subjects for writing assignments and if possible provide local writing examples. 
1. [SLIDE 1]: Ask participants to recall their earliest writing assignments. What kinds of things did they write? 

2. Ask them for a definition of a paragraph and why it is important to have paragraphs at all. 
3. Tell participants that this session is designed so that it could be presented to students of intermediate to advanced English proficiency, so not only will they learn how to teach paragraph writing, they will also get experience designing a paragraph writing assignment.

4. [SLIDE 2]: Explain to participants that throughout the PowerPoint, guidance in red letters is explicitly for training session participants and should be deleted before using the session with English language students. Guidance in black can be used when presenting the session to English language students. 
5. [SLIDE 3]: Explain to participants that if they are going to use the concepts in this training session to develop a lesson to teach their own students, they might want to introduce a PRE CLASS ACTIVITY (like the one on Slide 3) to help students see how paragraphs are used in the real world.
6. Tell participants that the point of this activity is to build the involvement and interest of student families or other teachers in your school, and to create a community context to help students recognize the “social capital” (the social benefit) related to writing.


	Information 1
15 minutes

Handout 1: Paragraphs—Information
Trainer Material 1: PowerPoint: Writing Good Paragraphs, Slides 4-7

Handout 2: Model Writing Activity 1: Let’s Write a Paragraph!

	Paragraph Writing with English Language Learners

Participants review the purpose and structure of paragraphs, and are introduced to an example paragraph writing activity for English language learners. 
1. Pass out Handout 1: Paragraphs – Information. 

2. [SLIDES 4-5]: Review the information on the slides. Handout 1.is kind of a “cheat sheet” it contains the essential information of the slide show.  Trainers can reproduce it so that participants can follow along and spend less time note taking, of if they find it redundant or distracting, participants can just follow along with the slide show.  

3. Tell participants they are going to look at a sample activity that can help English language learners started with paragraph writing. 

4. Pass out Handout 2: Let’s Write a Paragraph!
5. [SLIDE 6]: Review the activity instructions on both the slide and the handout. 

6. Ask participants: for what level of English proficiency is this assignment designed? Ask: what age it might be for? Ask them if they think that this assignment is carefully enough designed for students of this age and proficiency to succeed in it.

Note: 
1) This assignment is designed for high beginner English proficiency. It might be appropriate for beginners of many ages because the content is content that they can control.

2) Mention to participants that this activity is highly structured. This is done to make sure that students are not overwhelmed with their first paragraph writing assignment and to give them a feeling of success and progress. 
3) If participants use this activity with their own EFL students, they need to make sure that the EFL students understand “describe,” and they may want to give them some examples: tall /short, hair color, emotional attributes, favorite colors, foods, and activities. With lower proficiency or younger students, they may want to give sentence frames such as “X is my friend because s/he….” or “I like my (family member) because s/he….” 

7. [SLIDE 7]: Introduce the importance of having students assess their own writing. Participants could use the “Check your Writing” activity questions on the slide to introduce students to self-editing. Tell participants, “Self-assessment checklists (a) serve as explicit guides to the kinds of practices we want to see in their writing, (b) introduce students to ‘review’ as an essential element of writing, and (c) to help improve the writing ‘product’ that the teacher will eventually need to evaluate.” Tell participants, “The checklist includes elements students can easily understand and that they can evaluate with little reflection.”
8. Mention to participants, “After self-editing, you can have students exchange writings and have them ask the same questions of each other’s work.”

	Practice 1
15 minutes

Handout 3: “Our Class Rules” 

Trainer Material 1: PowerPoint: Writing Good Paragraphs, Slides 8-9


	Paragraph Analysis

Participants practice a paragraph analysis activity they could use with English language learners. 

1. Explain to participants that they are going to do some paragraph analysis. Pass out Handout 3: Our Class Rules and have participants read it. 

2. [SLIDE 8]: As a whole group, discuss the questions on the slide:

· How can you tell how many paragraphs there are?

Note: 

You can tell by the spaces between them. This is a ridiculously easy question for participants, but point out to them that they need to make it explicit for their learners.
· Why are there four paragraphs and not three, two, or five?
Note: 

This will be harder, but you should try to guide them to the idea that every paragraph introduces a new idea. For “Our Class Rules,” the opening paragraph gives a reason for making the rules; the second paragraph lists the rules; the third paragraph analyzes how the rules affect the children; and the final paragraph discusses the long term benefit.
· Why do we divide writing into paragraphs? 
Note:

Paragraphs make it easier to see the different ideas in the writing. (again, apparent for trainees, but perhaps challenging for students. 
3. Note that we don’t focus on “writing a good paragraph” with only one paragraph to start out. Why? 

Note: 

Although it is often done this way, teachers should NOT introduce paragraph writing by looking at single paragraphs first. Students need to be motivated to see the purpose of paragraphs before they start trying to structure individual paragraphs. This way they will learn more quickly.
4. [SLIDE 9]: Now have participants look at “Our Class Rules” again to answer the questions on the slide. 

· What are the three parts of a story? So, what are three parts to every paragraph?
Note:
Every paragraph has a beginning, middle and end.
· Look at “Our Class Rules.” Which sentences state what the writer believes? Which are facts? Are there sentences that give reasons or examples? 
Note:
Usually topic sentences express the writer’s belief/claim, but other sentences can also do this. In “Our Class Rules” the last sentence of paragraphs two; the first two sentences of paragraph three; and the last sentence are all beliefs. Almost all sentences of the final paragraph (the second sentence could be interpreted as a fact) are beliefs. 
· Can you find anything that is the same about the first and the last sentence of each paragraph?
Note:
Something that is the same about the first and last sentence of each paragraph: the last sentence says a similar idea to the first sentence but in a different way.
Note:

Learning Objective 1 is assessed in this activity.

	Information 2
10 minutes

Handout 1: Paragraphs—Information
Trainer Material 1: PowerPoint: Writing Good Paragraphs – Slides 10-18


	Persuasive Paragraphs

Participants are introduced to the features of writing that persuade readers. 

1. [SLIDE 10]: Introduce the Persuasive Paragraphs section of Handout 1. These lay out the essential features of a persuasive paragraph. 

2. Explain that participants would need to review and give examples to make sure students understand “persuade/persuasive,” “topic,” “support,” and “summary.” 

Note:
Again, the final three paragraphs of “Our Class Rules” in Handout 3 can all serve as reasonable models. 
3. [SLIDES 12-16]: The next segment of Handout 1 has a lot of information. As you go through the information, refer to examples of each feature in slides 12-16. 

Note:
With younger, lower proficiency level students, it might be better to give fewer examples and perhaps simpler examples could be constructed. 
4. [SLIDE 17] From page 3 of Handout 1, introduce the “Rule of Three.” When teaching the “Rule of Three,” recall that in the first writing assignment students were to provide three descriptive sentences about their friend or family member. The teacher does not need to convince students of this rule, but merely explain it and be sure that they develop the habit of giving three examples, three types of support, etc. The “Rule of Three” is violated often, but it is still a good guide. 

5. [SLIDE 18]: From page 3 of Handout 1, introduce the concept of “softeners.”
Note:
For lower proficiency/age learners, “softeners” are about being polite and friendly. That’s all you have to say. Also for less proficient learners, some complex softeners like “While it is true…,” “Some people think….” are probably best left out. 

	Practice 2
15 minutes
Handout 4: Model Writing Activity 2: Teacher for the Day!
Trainer Material 1: PowerPoint: Writing Good Paragraphs – Slides 19-20

Handout 5: Model Writing Activity 3: Write your own Persuasive Essay

	Teacher of the Day!
Participants review a writing activity designed to build English language learners’ skills in persuasive paragraph writing. 

1. [SLIDE 19]: Pass out Handout 4: Teacher for the Day! Explain to participants, “The ‘Teacher of the Day!' writing assignment is highly structured. In fact, the title and all needed sentences are provided in the text. Students only need to put them into paragraph form (which they can do by using the lines). The reason for this is that for this first persuasive paragraph, we want to emphasize the FORM of a persuasive paragraph, and to build student confidence.”
Note:

“Show and Tell” (sometimes called “Sharing Time”) is a common way to begin the day in the early grades of school. Students who wish to “show and tell” raise their hand and when they are called on they go to the front of the room and show something they are interested in (a new toy) or proud of (an award) or tell a story or some news. In this way, students learn about each other and become familiar with the communicative acts of explaining and presenting. 

2. Mention that participants would want to be careful to check that students understand all the vocabulary and expressions of the activity. 

3. In small groups, have participants study the activity on  Handout 4  so that they can practice thinking about what would be easy and difficult for students, and how they might adapt it for different student audiences. 

4. When they have finished, have one or two participants share their groups’ decisions about what would be hard or easy and how they would adapt for their students.
5. Distribute Handout 5: Write Your Own Persuasive Essay (which is also reproduced on Slide 20). Tell participants, “When using this assignment with students, tell them that this is an example persuasive paragraph assignment that, is carefully structured, even though it is not as entirely structured as “The Teacher of the Day” writing assignment. Then tell participants that they would explain to students, “As an analogy, with “Teacher of the Day” we put the students on the bike and held on while we pushed them down the street. With ‘Write Your Own Persuasive Essay,’ they ride the bike on their own but with training wheels.”
6. Ask participants to quickly compare “Teacher of the Day” and “Write Your Own Persuasive Essay” to determine how they are similar and different.
Note:

Learning Objective 2 is assessed here.

	Application

25 minutes

Trainer Material 1: PowerPoint: Writing Good Paragraphs,

 Slides 21 and 22 


	Paragraph Lesson Development

Participants will work in groups to design original paragraphs writing assignments. 

1. Tell participants, “You will work in groups to design your own original activity for students to practice writing paragraphs. It can be any kind of paragraph—descriptive, persuasive, comparative, etc.” 
2. [SLIDE 21]: Review the instructions the application activity. Explain that groups will need to specify the age and proficiency level of student for whom they are designing the lesson, and the lesson materials must be appropriate for that audience. Tell them that while they should be creative, they are encouraged to use the three sample assignments as models for structuring their activity. 
3. Allow 20 minutes for participants to work in groups to develop their lessons. 
Note:

Learning Objective 3 is assessed in this activity.

4. [SLIDE 22]: Debrief as a large group using questions such as:

· Who writes paragraphs? Why? How does a good paragraph help the reader? Do people often only write one paragraph? How do you know a paragraph by just looking?

· What are the parts of a good paragraph? Why are they important? What do you know now that you didn’t know at the beginning of class? 
· How can you use what we did today? What parts are still difficult? 

	Assessment

Trainer Material 2: Rubric
	Learning Objective 1 assessed in Practice 1

Learning Objective 2 assessed in Practice 2

Learning Objective 3 assessed in Application

Note: 

Use Trainer Material 2 to assess the participant-created lesson plans from the Application activity. 

	Trainer Notes for Future Improvement

	Date & Facilitator Name: [What went well? What would you do differently? Did you need more/less time for certain activities?]


	Handout 1: Paragraphs—Information


Let’s find out why these paragraphs are good. 
· What are the three parts of a story? 

· What are three parts to every paragraph?

Look through “Our Class Rules.” 

1. How can you tell how many paragraphs there are?

2. Can you figure out why there are four paragraphs and not three, two, or five?

3. Why do we divide writing into paragraphs? 

4. Can you find anything that is the same in the first and the last sentence of each paragraph?

About Paragraphs

· Every paragraph expresses one idea. Usually when we write there are several paragraphs. 

· We should be able to clearly see the idea or purpose of the paragraph.

· All paragraphs should have a beginning, middle, and end. 

· Every sentence in a paragraph should have a clear connection to the one that follows it. 

· Paragraphs can be as short as one sentence or be longer than a page, but usually they are 3 to 6 sentences. 

· Paragraphs may be separated by one blank line.

· Paragraphs may be indented (that means that the first line starts several spaces in from the rest of the lines (see “Our Class Rules” for examples of indentations))
· A sign that is sometimes used to mean paragraph is ¶.

Examples of Topic Sentences (that tell the main idea) 

· Following these rules isn’t too hard, and sometimes it’s even fun. 
· There are several advantages to growing up in the country.

· Girls everywhere should have the same opportunity to go to school as boys.

· Almost everybody has a favorite color.

· Of all the people in my family I like to spend time with my older brother the best.


Examples of Conclusions

· Every day, we try to follow our class rules, and when we do Ms. Take complements us for being good. 
·  There are many advantages to living in the country including less noise, being closer nature, knowing the people you meet, and less crime. 

· Almost everyone has a favorite color, what’s yours? 

The Rule of Threes

· For some reason, when we are writing, we often want to think about providing ideas in threes.

· For example, not just one example or two (that may not be enough) but three: some examples of fruits are tomatoes, bananas, and oranges.

· When providing support in a paragraph, try to give at least three pieces of support: Girls everywhere should be allowed to go to school the same as boys. They are just as smart, if they are educated they can take better care of their families, and with an education they can make better decisions. 

Persuasive Paragraphs-- Explanation 

· When you persuade, you try to help someone think like you.

· In a persuasive paragraph the first sentence is called a “topic sentence.” A topic is the main idea-- it is what you think.

· The next sentences give reasons why the reader should think like you. These reasons can also be facts or examples that support your main idea.

· The last sentence of the paragraph is the conclusion. 
· The conclusion either summarizes (says shortly) the information before or says the main idea in different words. 

· The conclusion “wraps up” the paragraph. 
· When you write a persuasive paragraph, you give your opinion on something and try to convince your reader to think like you think. A convincing paragraph usually includes:
· a topic sentence with your opinion

· reasons that support your idea

· facts that back up your idea

· a conclusion sentence that sums up your idea briefly

Examples of Facts

· Before that day we knew we were supposed to behave, but we really hadn’t made any rules. “To summarize” means to say in a few words all that was said before.

· Some people believe in ghosts. (Ghosts may not exist, but it is a fact that some people believe in them). 

Examples of Examples 

· Raise your hand to be called on. Keep your hands to yourself. (examples of rules)

· My sister for example, likes blue. (everyone has a favorite color)

· The air is fresh and there is much less noise. (advantages to living in the country)

· In Saudi Arabia women are not allowed to drive. (in many countries, women lack equal rights)

Examples of Reasons

· She wants us to know how to pay attention, to be on time, behave well, and be polite. 

· My older brother teaches me things that nobody else does.

· Girls are people too. They are just as smart as boys. 

· If we knew we would have a monthly class party for working well, we would all work harder.

Softeners
· One way to be persuasive is to show that we know other people might think differently or they might question our opinions.

· One way we can show we are thinking of other people is by using “softener” words:

· (Almost) everyone has a favorite color.
· (Some people may have good reasons for believing in ghosts) but there is (little) scientific proof of ghosts.
· (While it is important to respect cultural traditions), much of the world feels that girls have an equal right to schooling as boys

Some Softeners
· Almost, nearly, some, usually, sometimes, 

· May be, is probably/like/possibly, could/might be

· While it is true that..., on the other hand...

· Some people think that.., however...

· While there may be exceptions....(state your main idea)
	Handout 2: Model Writing Assignment 1: Let’s Write a Paragraph!


Describe a friend or family member.
· Start by naming the person:
· Aya is my (best) friend.
· Paulo is my older brother.
· Now write three sentences that describe the person.
· Finish with a sentence saying either:
· why the person is your friend, or
· why you like your family member
Ask your teacher if you need help with English words!
Now, check your writing!

1. Did you name your friend or family member?
2. Did you write carefully and neatly?
3. Did you capitalize the first word of every sentence?
4. Did you capitalize all names?
5. Did you write three sentences that describe the person?
6. Did you finish by writing why you liked the person? 
7. Read your paragraph aloud to yourself. Does it sound okay?

THANK YOU! YOU DID A GOOD JOB!

	Handout 3: “Our Class Rules”


About two weeks after school started our teacher told us that we needed to decide on some class rules. Before that day we knew we were supposed to behave, but we really hadn’t made any rules. Our teacher Ms. Take, changed that all. That day she told us to agree on a list of class rules. 

Ms. Take gave us a list of 10 rules with explanations. She told us we had to choose six to follow. The rules we choose included: Speak only English in class. Raise your hand to be called on. Keep your hands to yourself. Use your indoor voice in class. Turn in your homework on time. Put away your things and clean your desk at the end of class. I think that six rules were enough and after Ms. Take gave examples they were very clear. 

Following these rules isn’t too hard, and sometimes it’s even fun. At other times, it is difficult. For example you can be thinking about something carefully and then speak in your own language, not English and not realize it. 

Ms. Take helped us make these rules because she wants to make it easier to learn. She wants us to know how to pay attention, to be on time, behave well, and be polite. That way we’ll do well in school. Every day, we try to follow our class rules, and when we do Ms. Take complements us for being good. 

	Handout 4: Model Writing Activity 2: Teacher of the Day!


Imagine that your class decides to let a different student be the teacher for one hour every Friday morning. The teacher picks a different student every week and works with the student to help her/him know what to teach during that hour. Usually the “teacher” leads the “show and tell” time and teaches an activity that the student has prepared with the teacher. Everyone in class must obey the “teacher” for that hour, like our real teacher! When the hour is finished, everyone shares how well they liked the “teacher” that week. 

Every class should have a weekly “Teacher for the Day!” 
Here are some reasons and facts to give you some ideas (or better yet, use your own!):
· It is something different, so it is interesting.

· Students learn what it is like to be the teacher.

· Teaching something is sometimes the best way to learn it.

· Everybody has to be responsible and polite.

· It’s fun to be the teacher and call on other students. 

Now you try it. Write a persuasive paragraph with both a title and a strong conclusion sentence. Follow the rules you’ve learned for paragraph writing using the reasons and facts listed above.
Title: _________________________________________________________________________________

Topic Sentence: ____________________________________________________________________________

Reasons or facts: ___________________________________________________________________________


Conclusion Sentence: ________________________________________________________________________
	Handout 5: Model Writing Activity 3: Write Your Own Persuasive Essay


Part 1: 

Now it’s your turn to write a persuasive essay. Here are some topic ideas:

· Less homework

· Field trips to interesting local places

· Monthly class party for good work

· Learning pop songs in English

· A one day teacher/student role reversal

Your essay should be about one page long.

Don’t worry about putting in paragraph breaks.

Part 2: 

Now read your essay again and decide where your paragraphs should be. You need to find at least 2 paragraphs.

Then rewrite each paragraph you made so that it has a clear topic sentence, at least two elements of support and a conclusion sentence.
	Trainer Material 2: Rubric


RUBRIC FOR APPLICATION ACTIVITY
Exceeds Expectations: 

The assignment includes all the elements shown in the model lessons but develops them in new and creative ways. The assignment activities are localized in appropriate ways, but the activities are entirely appropriate to the age and English proficiency level of the students. A student self-assessment checklist will be provided.

Meets expectations: 

The lesson manifests the key elements of an assignment designed to provide students practice in writing a well structured paragraph (esp. based on the model assignments. Activities in the lesson have been localized and are appropriate to the age/proficiency level of the class as specified. 

Does Not Meet Expectations: 

The assignment may leave out key elements for teaching how to write good paragraphs for the type of paragraph they have chosen, Assignment activities may not be successful—either because of poor design or they are not appropriate or relevant to the age, proficiency, or interests of the students. The activities proposed not are appropriate to the age/proficiency of the learners. 
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