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First categorize countries by number of syllables (here only two and three country syllables have
been chosen).

Second, sort into lists the countries having the same stress patterns.
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	Session: Pronunciation—Communication Success


	Sector(s):
	
	Education

	Competency:
	
	Build teaching and learning capacities in English

	Training Package:
	
	TEFL

	Terminal Learning Objective:
	
	Participants will design effective teaching activities and that incorporate English teaching knowledge and skills.

	
	
	

	
	
	

	Session Rationale:  
	
	Basic strategies to improve success in oral communication in English

	Target Audience:  
	
	Volunteers in IST

	Trainer Expertise:
	
	Two years experience in TESOL and experience in teaching pronunciation

	Time:  
	
	3.5 hours

	Prerequisites:  
	
	Pre-Departure TEFL Grammar and Methodology; Language Assessment 2; Speaking

	Version:
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	Session:  Pronunciation—Communication Success

	Date:  
	Time:  
	Trainer(s):  

	Trainer preparation:
1. Review slide show and training session guidance.

2. Make copies of Handouts 1-8 for each participant. (Print Handout 8 on 3 separate sheets of papers, so that participants can cut out cards and sort.)
3. Check videos to make sure they work and that you have speakers for sound (there are .mp3 and .wmv versions).
Materials:
· Equipment
1. Projector
2. Flip charts and markers

3. Speakers
· Handouts
Handout 1: Repair Strategies: Lists and Activities
Handout 2: Daily Pronunciation Practice Sheet
Handout 3: Pausing Practice Activities
Handout 4: Counting Syllables
Handout 5: Paying Attention to Syllables
Handout 6: Counting Syllables in Sentences
Handout 7: Identifying Stressed Syllables
Handout 8: Materials for Nations Syllable/Stress Sorting Activities
· Trainer Materials
Trainer Material 1: PowerPoint: Pronunciation—Communication Success (see separate file)

Trainer Material 2: Video of students using rubber bands to practice sentence stress. (There is an mpg3 and a .wmv version of the video to ensure that your computer can read at least one. See separate files.)



	Session Learning Objective(s): 

1. In groups, participants will demonstrate as least two communication/conversation repair strategies to resolve a communication breakdown due to pronunciation or accent.
2. In groups, participants will design a pausing practice activity that corresponds to the models presented in the session.

3. In groups, participants will design a syllable counting practice activity that corresponds to the models presented in the session.

4. In groups, participants will design an original classroom practice activity for identifying word stress which also incorporates either pausing practice or syllable counting practice in a clear and effective manner.


	Session Knowledge, Skills and Attitudes (KSAs): 

· Explain why we typically avoid teaching to a particular accent model and how the concepts of "intelligibility" and "comprehensibility" help us work around teaching to specific accents. (K)

· Explain and give examples of segmental and suprasegmental pronunciation features and give a rational for emphasizing suprasemental features (K) 

· Design a pronunciation activity to help learners practice better pausing. (S) 

· Design a pronunciation activity to help students identify the syllables that they hear (S) , 

· Design an activity for teaching word stress (S)  

· Learning pronunciation can be interactive and fun and doesn't required extensive expertise in phonology.(A)

· By focusing on suprasegmental features first we can improve learners pronunciation more quickly (A)



	Phase / Time /
Materials
	Instructional Sequence

	Motivation

15 minutes

Trainer Material 1: PowerPoint: Pronunciation—Communication Success, slides 1-3
	Why Pronunciation Counts

Participants will reflect on their own experience in learning second language pronunciation and pronunciation breakdowns to understand the value of pronunciation instruction.

1. [SLIDE 2]: Have participants reflect and then share with a partner a communication difficulty they encountered because of someone’s difficulty with pronunciation or perhaps in understanding an accent.

Note: 
For prompt 1 above, we are seeking a story about an oral miscommunication, possibly frustration a participant had in trying to speak in another language. If they don’t understand prompt 1, Slide 3 provides an example.
2. Ask, “When you studied another language what did you study pronunciation? If so what activities did you use?”
Note: 
Typically when students study pronunciation in a foreign language classroom they practice small differences between similar vowel or consonant sounds, esp. distinctions that might not exist in their home language. Common examples in English pronunciation teaching are the differences between “l” and “r” or “v” and “b” or “p” and “b” or “j” and “z” or “d” and “th.” These are called minimal pairs because there is only one phonetic difference between the two sounds. For vowels the difference might be between the vowels in “sheep” and “ship” or “pen” and “pin” or “fat” and “father.” 

3. Tell participants, “This kind of traditional instruction has some value, but if you do not have a sound distinction in your own language it will be difficult to hear and even more difficult to consistently produce it correctly. Even if you master these small differences, the change in overall ability to be understood may be relatively small.” Continue, “Usually, context distinguishes well between ‘sheep’ and ‘ship’ or ‘gold’ and ‘cold’ or ‘pig’ and ‘big’ or ‘though’ and ‘dough,’ so maybe working too much on these small sound differences is not the best investment of students’ limited English learning time.”

4. Ask, “From your experience communicating in another language, how important is pronunciation to successful oral communication?”
Note: 

We hope that participants will realize that if you have difficulty with your pronunciation, not only is communication extremely difficult, but usually very embarrassing and frustrating, so getting pronunciation right enough to be understood by others is very important.

5. Ask, “On a scale of 1-10 with 1 being “little or no confidence” and 10 being complete confidence, how comfortable do you feel about teaching English pronunciation?”
Note: 
Participants’ confidence should be fairly low unless they’ve already had Instruction on teaching pronunciation elsewhere or they were very successful in learning techniques during the Language Awareness 2 training session.

6. [SLIDE 3]: You can share with participants this aviation example of a pronunciation (actually a listening) misunderstanding: “When the pilot said, Mike Victor Lima, the doctor heard ‘my big dilemma’ (something like my kvigk tolima).”

	Information 1
15 minutes

Trainer Material 1: PowerPoint: Pronunciation—Communication Success, slides 4-10
Handout 1: Repair Strategies—Lists and Activities
	Basics of Successful Oral Communication and Pronunciation Instruction

Participants will learn the essential principles of an approach to pronunciation focused on Communication Success.

1. [SLIDES 4]: Unless you have a participant with an education in linguistics or TESOL, probably no participant will know the two types of pronunciation activities. However, the traditional type was reflected on during the Motivation. Tell participants, “Remember the kinds of pronunciation activities that some of you mentioned before? Well, those represent the more traditional approach to teaching pronunciation. It is sometimes called the ’segmental’ approach because it focuses on individual sounds, especially consonants and vowels.” 

2. Then ask the participants, “If the segmental approach focuses on individual sounds, what do you think a SUPRA-segmental approach might focus on?” If no one responds with an idea like “sounds that cover more than one segment or sound,” then say, “Let’s look at the next slide to learn more about suprasegmentals, but do remember that to address pronunciation well, we have to pay attention to both segmentals and suprasegmentals.”
3. [SLIDE 5]: The first bullet on slide 5 provides a definition and a rationale for a suprasegmental approach. You are encouraged to demonstrate examples of the primary elements of suprasegmentals. You can say, “Suprasegmentals include 

s-t-r-e-s-s (stretch out the word as you say it), in-to-na-tion (stretch out a rising intonation on “na(i)”, volume (say “volume” loudly), linking, for example do you say “I’ve” / got/ to / go /now” or “Ahgottagona”?, and (pause for a five count before saying, “pausing.” 

4. For the second bullet, again emphasize that correctly pronouncing vowels and consonants is important, too, but usually we can more quickly improve the intelligibility of pronunciation (how easy a person is to understand) by working on suprasegmentals first. 

5. Distribute Handout 1:Repair Strategies: Lists and Activities.

6. [SLIDE 6]: List three goals for Oral Communication Success. The first is confidence in managing communication in any situation. Tell participants, “If we don’t have the confidence to repair or work around mistakes or failure to understand, we will rarely succeed in communication.” For bullet two, note, “If we have to focus too consciously on getting the pronunciation right, we will not be able to focus on what we want to communicate so good pronunciation needs to work towards being automatic.” As for bullet three, tell participants, “We will discuss the difference between intelligibility and comprehensibility in a bit, but that basically they are two levels of how easily someone can be understood by a listener.” 

7. [SLIDE 7]: Tell participants, “Today we are going to learn about and practice creating activities to support these major strategies for improving communication success through pronunciation teaching.”
8. [SLIDE 8]: This slide announces a new approach in preparing teachers to teach pronunciation, and it should we reassuring to prospective new teachers—because it suggests that we don’t need to use up valuable class time teaching complicated phonological systems to students, and maybe teachers do not need to learn it either.

9. [SLIDE 9]: Another recent strategy—tell participants, “Researchers have observed that if a student has difficulty in pronunciation, teacher-provided explanations of the nature of the problem often confuse the student and do not help the student achieve more understandable pronunciation or provide any strategies for making similar corrections when the student is on her/his own. And that is if the teacher’s explanation is correct—often times it is not. Therefore the idea is to focus on giving students strategies to repair the communication when they are not understood and to practice those strategies so that (a) the student gradually becomes more self-sufficient and (b) by analyzing her/his pronunciation errors begins to improve language awareness. “
Note: 
The trainer may need to explain “conversation or communication repair.” When a misunderstanding occurs in conversation and one party in the conversation notices a potential misunderstanding s/he will try to “repair” the “broken” conversation. Sometimes communication breakdowns occur because of cultural misunderstandings or confusion about the context, but also communication can break down because of pronunciation or accent challenges. 

10. [SLIDE 10]: This is a list, and not an exhaustive one, of possible communication repair strategies. Tell participants that even low proficiency students can try to repair communication with gestures, drawing, spelling out the word, and trying to say it in their own language. Some of the items may require some explanation: 

· Circumlocution or Paraphrasing: saying the misunderstood word or phrase “in other words.” 

· Approximation: using a word that is “close enough” if the exact word cannot be understood.

· Use All Purpose Words: if the specific word used is not understood, sometimes using a more general word with a related meaning may succeed in repairing the conversation. 

· Coin a Word: for example if a person tries to say “balloon” but is not understood s/he could make up a word like, “oh, you know, ah....ah....air ball!”

· Literal Translation would be used when the desired word is not understood so the speaker tries directly translating the idea from her/his home language.

	Practice 1
15 minutes

Trainer Material 1: PowerPoint: Pronunciation—Communication Success, slides 11-13 

Handout 1: Repair Strategies: Lists and Activities
Handout 2: Daily Pronunciation Practice Sheet

	Conversational Repair Strategies Practice

Participants will work in groups to role play situations where a communication breakdown has occurred due to pronunciation or accent, and try to find appropriate communication repair strategies for the situation.

1. [SLIDE 11]: These pronunciation problems actually occurred in communications between ASEAN (Association of South East Asian Nations) members. For example, a speaker wanted the word “pearls” but the listener heard the word as “barls,” or a speaker wanted to say “holes” but the listener heard the sound “honez.” So you can imagine the conversation: “Honez? What are honez?” “No, not honez, honez!” “What? I don’t hear any difference!” So at that point the two people have to try other strategies to repair the conversation. 
2. Put participants into groups of three or four and give each group one of the 8 e4xample mispronunciations. Look back to Handout 1. Tell them they are to look through the strategies provided on Handout 1 and come up with the repair strategies that would be most effective for this particular communication breakdown. 
3. Tell participants that some groups will be chosen to act out their communication breakdown and the repair strategy they developed. Tell them that if they think of a repair strategy that is not on the list, they can use it, too. 
4. To wrap up the practice, ask if the participants think they could teach such repair strategies to their students, and if so, could they imagine ways of regularly using them in the classroom.
Note:

Learning Objective 1 is assessed here. 

5. Remind participants of the strategy of asking students to repair their own pronunciation problems by telling them what you (the teacher) thought you heard and ask them to think of another way to say the idea they wanted you to hear.
6. [SLIDES 12-13]: Tell participants that if a student has difficulty pronouncing a word or phrase, s/he will often not be able to “repair” on the first try. It usually requires practice. One strategy to build better understanding is to give individual students a word or expression THEY need to master to practice for a week in their spare time. They can use a daily practice word slip of paper like the one shown in Slide 12 or they can simply write the word or phrase on a slip of blank paper. An important part of the practice is that the student takes the paper everywhere, and any time s/he is alone for a moment—say, walking down the road, s/he practices. In fact, teachers who use the method usually like to see the Daily Practice paper all folded and dirty by the end of the practice week because they shows that the student was actually using it and practicing. 
7. Distribute Handout 2: Daily Pronunciation Practice Sheet for participants’ reference.

	Information 2
10 minutes

Trainer Material 1: PowerPoint: Pronunciation—Communication Success, slides 14-16 
	Working Around Accent: Intelligibility and Comprehensibility
Participants will learn how to evaluate students’ pronunciation without having to compare to the model of any particular country.

1. [SLIDE 14]: Everyone has an accent, and we only need our own accent, as long as the people we are speaking the language to can understand us. Even though we only need to produce one accent, we typically need to understand other accents. We come to understand other accents by hearing them and gradually being exposed to them. Therefore English teachers should look for all sorts of resources to introduce their students to accents they are likely to hear. English speakers in the area, audio recordings, videos, movies, television and radio are all possible sources for hearing different accents. However, students only need to produce one accent: their own.

2. [SLIDES 15-16]: Explain to participants, “If you are intelligible, I can understand you, but it requires my concentration. Therefore I may soon become impatient, bored, or just tired and seek to avoid you. However, as students learn a language, becoming intelligible is an important step. After all before becoming intelligible, the student must have been unintelligible—meaning s/he really couldn’t communicate. However, after students become intelligible, especially if they have genuine needs or desires to become really competent in a language, they need to work to become comprehensible. If you are comprehensible, you are fluent, easy-to-understand, and a pleasure to listen to. People don’t try to run off because they enjoy your company.” 

Note:

“Listenability” is not a recognized term. It’s just a bit of fun with the concept. 

	Practice 2
5-10 minutes 

Trainer Material 1: PowerPoint: Pronunciation—Communication Success, slide 17
	Let’s Review

Participants will review key knowledge, skills, and attitudes they have learned so far.

1. [Slide 17]: Review questions on the slide. Here are the answers:
1. See slide 6 for the strategies for the entire session. Repairing Communication should certainly be mentioned. Working on suprasegmentals first could be another technique.
2. No, accents are not better or worse, just different.

3. By evaluating the speaker in terms of first, intelligibility and second comprehensibility, rather than how well they reproduce some native speaker accent. 

4. True or False

a. Probably true. While suprasegmentals may not be easy for everyone to hear, at least they are easier they trying to hear sounds are brains were trained not to hear.

b. False. Segmentals are segmental because they only affect single syllables.

c. False. Rarely to “bats” and “vats” occur in the same context.

	Information 3
15 minutes

Trainer Material 1: PowerPoint: Pronunciation—Communication Success, slides 19-25 

Handout 3: Pausing Practice Activities
	Pausing—Purpose and Practice Activities

Participants will learn the benefits of pausing as a pronunciation strategy and see several examples of pausing practice activities

1. [SLIDE 19]: Give participants an instant to read slide 19, and then read the line “Know when to pause and pause often” in the following manner: “Know (pause) when to (pause) pause and (pause) pause of (pause) ten.” You can then laugh and say, “See, pausing may be important, but you can’t pause just anywhere, you have to pause at the end of an idea or as they say in pronunciation teaching, ‘at the end of a thought group.’”
2. Elicit participant responses, and if they are all off the mark say, “Pausing improves intelligibility because it gives the listener a short time to reflect on what the speaker said and make sense of it.” Add, “Punctuation, especially periods and commas, are our attempts to represent in writing the pauses that we actually take when speaking.”
3. Say, “By the way, now is a good time to say that while (pause) there (pause) are many (pause) wrong places to (pause) pause, there can be several right places to pause. Ask, Can you think of a situation where you might pause more than normal?” Elicit answers, and then add if needed, “When information is very complicated or important, we probably pause more often. If we are talking to someone we know well about a topic we are both familiar with we may often pause less.”
4. Distribute Handout 3: Pausing Practice Activities.
5. [SLIDE 20]: Explain, “Here is an easy activity to practice noticing pauses. The teacher simply reads aloud and asks the students to clap with her (once or twice depending on the number of asterisks they see).” Note to participants that this is an activity to introduce the idea of pausing to students. Say, “With older students who are already writing in a language that uses punctuation, you can explain about the relationship between a short pause, a long pause, commas, and periods. 
6. Ask participants, “Why is there a long pause after ‘simmer?’” The answer is that “simmer is a low frequency vocabulary item. So the reader pauses longer there so that the reader can have time to guess the meaning of “simmer” from the context. 
7. [SLIDE 21]: This is simply an example of how pauses can be marked with any text. Whatever the text, it is good for the teacher to read the text aloud, slightly emphasizing the pauses. Otherwise students may default to just using punctuation to decide where and how to pause.
8. [SLIDE 22]: This is another marking pauses activity, but this one incorporates learner practice. Students are given a simple text to read—a text relevant to them and their class—and as homework, they figure out the pauses, mark the pauses, then rehearse reading the entire text so that in the next class they can take turns “speaking” the text and the teacher can assess how appropriate their pausing is along with other issues of good pronunciations (intonation, word stress, etc.).
9. [SLIDE 23]: Wait Time is when the teacher counts silently to herself, usually until about an eight count, to give students time to process her question and form an answer. We use this example of why pausing is important because it shows if you pause, you give people a chance to think about what you said. Pausing in Classroom Management is when the teacher stops speaking suddenly and does not speak for an extended period of time until every student is quiet and looking up to see why the teacher isn’t talking. We want to demonstrate this to students so that they can see “the power of the pause.” 
10. [SLIDE 24-25]: These slides show how, if one has a computer, one can indicate where pauses occur through line spacing.

	Practice 3 
20 minutes

Trainer Material 1: PowerPoint: Pronunciation—Communication Success, slide 26 

	Design Your Own Pausing Practice Activity

In groups, participants will design their own pausing practice activity 

1. [SLIDE 26]: In groups, participants work to make their own pausing practice activity. They can use any of the models given or they can try to do an entirely new format. However it is important that the language where the pauses will be inserted is language that is likely relevant to their students.
Note:
Learning Objective 2 is assessed here.

	Information 4
20 minutes

Trainer Material 1: PowerPoint: Pronunciation—Communication Success, slides 27-32 

Handout 4: Counting Syllables
Handout 5: Paying Attention to Syllables
Handout 6: Counting Syllables in Sentences
	Counting Syllables Practice
Participants will learn how to teach students to hear and count syllables. Until students are accurately aware of syllables they cannot begin to predict what the stressed syllable of a word will be. 

1. [SLIDE 28]: As the slide suggests, counting syllables should always be first and foremost a listening activity, not a reading activity. It seems like every language has a different way of marking syllable divisions, some even add a syllable if a word ends with a vowel, even if that vowel is silent. Therefore, we only count “how many small sounds we hear, and we never mark syllable breaks. If student have already been taught how to mark syllables in a written text and this is causing them confusion, kindly insist that they don’t look but listen—that when we listen and count that’s not the same as writing and marking.

2. [SLIDE 29]: If the words are short, it is probably easiest to tap each syllable with the flat of your fingers on an even surface. However, if the words have several syllables or the teacher has an activity where the syllables in a sentence are counted, then it works MUCH better to tap a finger on a flat surface so that at the end of the word or sentence the student can count how many fingers actually tapped. 

3. [SLIDE 30]: This activity is an introductory activity for students. Each spot marks a syllable and words appear separately or are combined with other words to form thought groups of up to five syllables. Say each word or phrase first asking the participants only to listen and tap and not look at that page. After they seem to be doing well, you can look down at the table and tap out all the syllables there. Note that in both British and American English it is the default to say “chok lit” not “chok o lit”—notice this for the participants if they don’t bring up the question and say that this is a good example of why you need to think of syllables in terms of the syllables you hear and not the ones you think you see on paper.

Post Adaptation:
If you want to use other vocabulary than fast food, you certainly can.
4. [SLIDE 31]: There is an exercise that has one and two syllable words with only minor sound differences. Part of the point of this activity is to show students how spelling can sometimes fool them about how many syllables are in a word and that they have to pay attention to the sounds and then remember where the sounds and the spelling don’t seem to match up.

5. [SLIDE 32]: This sentence syllable counting activity will be difficult because there are so many syllables in each sentence. You will have to read each sentence several times and insist that participants tape with their fingers not their whole hand. Also, you will have to verify to the participants exactly how many syllables there are. Here are the answers:

1. 7 syllables

2. 9 syllables

3. 7 syllables

4. 9 syllables

5. 10 syllables

6. 12 syllables

7. 14 syllables

8. 11 syllables

9. 11 syllables

10. 15 syllables

6. Distribute copies of Handout 4, Handout 5, and Handout 6 for participants’ reference.

	Practice 4 
20 minutes

Trainer Material 1: PowerPoint: Pronunciation—Communication Success, slide 33
 
	Design Your Own Counting Syllables Activity
Participants will apply what they’ve learned about counting syllable activities by creating their own

1. [SLIDE 33]: Participants will design their own counting syllables activity using a variation of one of the models provided. The words or sentences that they use need to be appropriate for the proficiency of their students and relevant to students’ lives and what they are studying.
Note:

Learning Objective 3 is assessed here.


	Information 5
25 minutes

Trainer Material 1: PowerPoint: Pronunciation—Communication Success, slides 34-44

Handout 7: Identifying Stressed Syllables
Handout 8: Materials for Nations Syllable/Stress Sorting Activities 
	Determining and Marking Word Stress
Sentence stress/focus/emphasis is the marker by which most competent English speakers determine the important content words in a phrase or sentence, but before we can stress the key words in a sentence, we must be able to easily determine which syllable of those key words is the syllable that receives the stress. 

1. Distribute Handout 7: Indentifying Stressed Syllables. 

2. [SLIDE 35]: There are a variety of ways to mark word stress, but we suggest using a dot UNDER unstressed syllables and a line ABOVE stressed syllables. The reason for the vertical difference is that usually the stressed syllable, in addition to being much longer often has a change in intonation—usually a rising intonation. 

3. [SLIDE 36]: Answer key: 

· E co no my e co NOM ical
· ab so LUTE have some FRUIT
· it’s a RE cord it’s re CORD ed

· CAL cu la tor ad mi ni STRA tion

· it’s HARD for me. pho TOG raph y

4. [SLIDE 37]: The basic rule of word stress: There is one strong stress in every word and the strong stress is created by making the vowel of the syllable l-o-n-g.

5. [SLIDE 38]: Rubber bands only work well if they are fat (a centimeter wide), which are impossible to find in some countries. However, if the teacher demonstrates length with her two fingers (as if there were a rubber band in between, students quickly pick up the concept and will pull their thumbs apart as if they had a rubber band.

6. [SLIDE 39]: This video has sound, so be sure to have adequate speakers to hear it. What the trainer should note is that the students clearly understand the concept of lengthening the vowel of the stressed syllable with the rubber bands, but that they are also enjoying the activity.

7. [SLIDE 40]: Shows an activity where students practice syllable counting and identifying word stress by finding the stress patterns of the states of the United States.

8. [SLIDE 41]: These kinds of activities have to be carried out in a two-step manner. First the students organize the state flash cards by syllable number (see the first table, and then (well except one syllable states that have ONLY one stress pattern) the states are sorted by all the different possible stress patterns (see the second table for states with three syllables.

9. [SLIDE 42]: Introduces participants (and students) to the Nations activity, which is done in exactly the same way as the US States activity but instead uses the English names of nations.

10. Distribute Handout 8. Have participants cut out the squares on pages 2 and 3, so that they can sort them. 

11. [SLIDE 43]: This slide makes explicit that the same stress pattern can be found in a single word with several syllables or in a thought group of words with few syllables. This helps prepare participants for the idea of sentence stress/focus/emphasis, which will be introduced in the next pronunciation training session.

12. [SLIDE 44]: An application of slide 43: Participants have to match the stress pattern of the two single words with the same stress pattern in the thought groups on the right.

After participants have guessed the pattern, clicking on the slide will activate the animations that pair the words with the phrases having the same sound patterns.

ANSWERS:

· Apparatus ( I’m exhausted

· Comparison( a lot of them, I’m close to him

· “Give it to me” has a DUH-duh-duh stress pattern and doesn’t match either word. Therefore, when animated, it flies off the screen.

	Application

30 minutes

Trainer Material 1: PowerPoint: Pronunciation—Communication Success, slides 45
	Design your own Activity to Check Pausing, Count Syllables, and Mark Word Stress

Participants will create original versions of the pronunciation activities, they’ve seen demonstrated.

1. [SLIDE 45]: Put Volunteers into groups and have them design any type of pronunciation activity that combines practice in identifying word stress with practice in either pausing or counting syllables. When they have finished, have each group display and explain their activity. 
Note:

Learning Objective 4 is demonstrated here.

	Assessment


	Learning Objective 1 is assessed in Practice 1.

Learning Objective 2 is assessed in Practice 3.

Learning Objective 3 is assessed in Practice 4.

Learning Objective 4 is assessed in the Application activity. 

	Trainer Notes for Future Improvement

	Date & Trainer Name: [What went well? What would you do differently? Did you need more/less time for certain activities?]


Resources:  

Kirkpatrick, A. Intelligibility and Phonological Features of English as an Asian Lingua Franca. Pronunciation Symposium, ACTA Conference, Cairns, Australia, 2 July 2012. Accessed 18 September 2012 at http://www.pronunciationsymposium.org/wp-content/uploads/2012/01/Andy-Kirkpatrick-Pronunciation-Symposium-slides.pdf. 

	Handout 1: Repair Strategies—Lists and Activities


Communication Strategies in this Session

1. Conversational Repair Strategies
2. Pausing and Thought Groups
3. Practice Strategies for Important Vocabulary
4. Focusing on Intelligibility & Comprehensibility (not imitating a particular country’s accent)
5. Counting Syllables
6. Word Stress


Some Conversation/Communication Repair Strategies (esp. related to pronunciation problems)

· Try different pronunciations. Get help from other students.
· Slow down—pause more often and pause longer.
· Enunciate more carefully.
· Spell out the word.
· Circumlocution or paraphrases (explosion ( something makes a lot of noise and light and people maybe get hurt).
· Approximation (stop in the mud instead of stuck in the mud).
· Use all purpose words (“thing, stuff, do, work, go” to describe).
· Coin a word (air ball for balloon).
· Use non-linguistic means (gestures or drawing or pantomime).
· Literal translation (“he turned into smoke” for “disappeared).
· Say it in your own language and seek a translation.
I’m sorry, I couldn’t understand you. Could you find another way to say or explain it? 
1. barl for pearl ( Manila is a good place to buy barls.
2. tree teachers for three teachers ( We have tree teachers in our environmental studies program.
3. honez for holes ( It’s important for the honez to line up.
4. shauce for sauce ( I didn’t like the shauce.
5. uts for us ( When the report is finished send it to utz.
6. ego for ago (Remember, you met her a year ego?
7. awkward for occurred (I think this part is occurred.
8. person for percent (It was sixty person. 
	Handout 2: Daily Pronunciation Practice Sheet




	Handout 3: Pausing Practice Activities


Teaching Pausing: Clapping at Commas
Ho4w to Make Rice
First,* measure the rice and the water.** The ratio is 1:2.** Next,* pour the rice into the water,* and boil the water.** When the water boils,* turn the heat down to “simmer”** and put a tight-fitting lid on the pot.** Wait for 20 minutes.** Don’t remove the lid from the pot while the rice is cooking;** this will ruin the rice!
STUDENT PAUSING PRACTICE ACTIVITY
Mark short pauses with one /. Mark longer pauses with two //s. 
Read aloud to determine where to put the pauses.
Hello, my name is _________________________. I’m learning to use English. 

There’s a lot to learn but I hope to do my best. First, because English is 

not my native language, I may need to rehearse more before speaking 

about something in English I’ve never spoken about before. Second, I 

need to pick up on the stress patterns of English, although the only way 

to get them is to practice all the time. I’ve been speaking English a lot 

lately, and people tell me I’m easier to understand. Anyway, I could go 

on, but the important thing is to listen well and sound good. Well, what 

do you think? Do I?

	Handout 4: Counting Syllables


1. A syllable is a small piece of sound in a word. It has a beat. Listen--

cream

burger

cheeseburger

 (
 

(  ( 

(         (  (
2. Listen to the syllables in these words.

 cone
ice cream 
blackberry
blackberry ice cream

 ( 

(  ( 

(      (  ( 
(     (  (  ( (
3. Beat the syllables with your hand.

	 ( 
	 ( (
	 ((( 
	( ( ( ( 
	 ( ( ( ( (

	cream

coke

tea

cheese

pie
	chocolate

ice cream

iced tea

burger

salad
	vanilla

cheese pizza

cucumber

lemonade

ice cream cone
	chocolate ice cream

tuna sandwich

coconut pie

mashed potato

pineapple juice


	vanilla ice cream

blackberry ice cream

potato salad

tomato salad

strawberry ice cream


4. Listen to your teacher read each word. Then say each word and tap the syllables. Write the number of syllables you tap in the blank below.

1. strawberry
 1. ______________

2. pizza
 2. ______________

3. sandwich
 3. ______________

4. fainted
 4. ______________

5. landed
 5. ______________

6. closed
 6. ______________

7. opened
 7. _____________

8. planned 
 8. _____________

	Handout 5: Paying Attention to Syllables

	watch

loud

steam

clean

fish

clothes

state

prayed

sleep

school
miss
	watches

aloud

esteem

clean up

fishy

cloth is

estate

parade

asleep

a school

misses
	
	flow

sit

through

blow

sport

choose 
cracked

rose

dish

squeeze

train
	fellow

city

through

below

support

chooses

correct

roses

dishes

excuse

terrain



In the two pairs of columns below you have a one syllable word paired with a similar sounding two syllable word. Read each pair, then listen as the teacher pronounces the pair. Then say the pair yourself as the teacher did. Do you find sometimes that the spelling confuses you about how many syllables there are?
	Handout 6: Counting Syllables in Sentences



Listen as your teacher reads each sentence. Then listen again to tap out the number of syllables using a different finger for each syllable (to make counting easier). Your teacher will read each sentence as many times as you ask!

1. The plane landed before noon.

2. Who has the electric blanket?

3. Sell the sewing machine.

4. Do we need a meeting agenda?

5. Colleagues in college must cooperate.

6. Automobiles are produced in many countries.

7. Electrical Engineering is a good profession.

8. They opened the shopping center in April.

9. The children closed the kitten in the closet.

10. There’s a lot of support for athletics among amateurs.

	Handout 7: Identifying Stressed Syllables


Listen:

Canada

America

Cambodia

Brazil
WORD STRESS RULE: When you say a word by itself—

1. Each word has ONE strong syllable.

2. The vowel in the syllable is l-o-n-g.

Listen first then say the word yourself


1. pineapple

5. vanilla
2. Canada


6. chocolate

3. Brazil


7 electric

4. Closet


8. America

PRACTICE: Listen, and then say each word two times. In the strong syllable, make the vowel l-o-n-g.

sofa
-( sofa


closet

carpet

newspaper

telephone

dishwasher
refrigerator
television
alarm clock
microwave

garbage can
ceiling

bathtub

water heater


	Handout 8: Materials for Nations Syllable/Stress Sorting Activities 



	KUWAIT


	VIET NAM
	GREAT BRITAIN

	UAE


	PERU
	ITALY

	CANADA


	INDIA
	GEORGIA

	MALAYSIA


	JORDAN
	ECUADOR

	LAOS


	MOROCCO
	PAKISTAN

	NETHERLANDS


	USA
	NEW ZEALAND

	JAPAN


	PORTUGAL
	NIGER

	BAHRAIN


	GERMANY
	TURKEY

	RUSSIA 


	LIBYA
	CHINA

	BRAZIL


	LEBANON
	KOREA
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