
	Session: Building Reading Skills


	Sector(s):
	
	Education

	Competency:
	
	Build teaching and learning capacities in English

	Training Package:
	
	TEFL

	Terminal Learning Objective:
	
	Participants will design effective teaching activities and practices that incorporate English teaching knowledge and skills.

	
	
	

	
	
	

	Session Rationale:  
	
	Participants will learn basic principles and traditional activities for teaching reading



	Target Audience:  
	
	TEFL trainees in PST

	Trainer Expertise:
	
	Teaching experience and at least some knowledge of commonly accepted principles of teaching reading


	Time:  
	
	90 minutes

	Prerequisites:  
	
	Lesson Planning; Teaching Grammar 1 or 2; OR Functions and Notions; OR Creating and Exploiting Dialogues


	Version:
	
	Oct--2012


	Session: Reading Comprehension—Building Reading Skills

	Date: 
	Time: 
	Trainer(s): 

	Trainer preparation:

1. Review the session plan and prepare copies of the handouts.

2. Write the session learning objectives on flip chart paper and post on the wall. 

3. If a computer and projector will not be available, print copies of Trainer Material 1: Reading Comprehension PowerPoint as handouts for each participant. 
Materials:

· Equipment

1. Computer
2. Projector

3. Flip chart

4. Markers
· Handouts
Handout 1: Reading Comprehension Questions—Lower and Higher Order Questions
Handout 2: Guessing Words from Context
Handout 3: Cloze Activity: Where English Comes From
Reading 1: U.N. Report: 67 Million Kids are not in School
Reading 2: Outer Space
Reading 3: Caught!
Reading 4: The Great Pyramid
Reading 5: Humps Are Not Just Lumps 
Supplement 1: Outline of a Communicative Reading Lesson
· Trainer Materials

Trainer Material 1: PowerPoint: Reading Skills (refer to separate file)

Trainer Material 2: Jeopardy Questions
Trainer Material 3: Rubric for Application Activity


	Session Learning Objective(s): 

1. In a group game, participants will correctly match terms used in designing classroom reading activities with their definitions. 

2. Provided with a reading passage, participants will identify 3-5 words to frontload to improve reading comprehension and will demonstrate how to activate student background knowledge.
3. In small groups, participants will distinguish between skimming and scanning and will design an original reading activity that requires students to practice both skills. 

4. In small groups, participants will develop at least four reading comprehension questions that require lower order and higher order thinking skills. 


	Session Knowledge, Skills and Attitudes (KSAs):
· Compare the behavioral differences between struggling learners and good learners. (K)

· Compare “learning to read” to “reading to learn” (K)

· Explain the KWL and Making Connections methods for building reading comprehension. (K)

· What are some strategies of good readers and who can they be practice in EFL class?  (K)

· Demonstrate using KWL and Making Connections methods of building reading comprehension. (S)

· • We must treat reading as the complex skill it is. (A)



	Phase / Time /
Materials
	Instructional Sequence

	Motivation

10 minutes
Flip chart with session learning objectives

Trainer Material 1: PowerPoint: Reading Skills – Slides 1-2


	Reading Skills and Strategies
Given a series of discussion prompts, participants discuss what they already know about reading skills. 

1. [SLIDE 1]: Briefly introduce the session topic and session learning objectives. 

2. [SLIDE 2]: Present the questions on the slide. In pairs, have participants briefly discuss the questions. Allow five minutes for discussions. 

3. Explain that today participants will build on what they already know about reading skills and strategies by learning how to create a traditional reading lesson.



	Information

20 minutes
Trainer Material 1: PowerPoint: Reading Skills- Slides 3-20
Handout 1: Reading Comprehension Questions
Handout 2: Guessing from Context
Handout 3: Cloze Test: Where English Comes From

	Activities for Building Reading Skills
Participants are introduced to five sequential activities they can use with students to support reading development. 

1. Explain that the next series of slides will introduce a variety of reading skills and activities. 

2. [SLIDE 3]: Explain that frontloading vocabulary and activating background knowledge are two reading lesson activities designed to prepare students for the reading they will do. Say, “If students know the most important words in the text before reading, they will feel empowered for having their expectations met. If students’ background knowledge is activated - that is, if the teacher helps students discover what they already know about the reading topic - they will have made all the connections possible with what they already know so they can more easily understand the text.” 
Note:
Later in this session, participants should build either frontloading or activating background knowledge (or both!) activities into their “Application” activity. 
3. [SLIDES 4-8]: Introduce skimming and scanning as two approaches for reading quickly. Present the concepts on the slides. 

Note: 

Although there are definitions provided for skimming and scanning, the distinction is often confusing. Teachers need to know the difference, BUT encourage participants to design “fast reading” practice activities that are a mix of scanning prompts and skimming prompts. Stress to participants that they should NOT make the distinction between skimming and scanning for students. Students can simply be told that this is a “quick reading” or “fast reading” activity. 

4. [SLIDES 9-10]: Define comprehension questions as questions teachers typically ask after an in-class reading or a homework reading assignment. Then, introduce the two levels of reading comprehension questions: lower order and higher order. 
5. Distribute Handout 1. Explain that sometimes teachers ask only lower order reading questions because they are easy to spot. Insist on the importance of having a mix of lower, medium, and higher order thinking questions.

6. [SLIDES 11-12]: Introduce the skill of using context to understand the meaning of a text. 
7. Distribute Handout 2, and study the examples on the handout. 
8. [SLIDES 13-16]: Ask participants to think about post-reading, or how we use readings after we finish. 
9. [SLIDES 17-18]: Distribute Handout 3. Introduce Cloze exercises as a way to test reading and language proficiency.


	Practice
15 minutes

Trainer Material 1: PowerPoint: Reading Skills- Slide 19
	Jeopardy to Review Essential Concepts
Participants will play the jeopardy game in teams to review key concepts and definitions.
1.  Put participants into two to three teams depending on the size of the whole group. 
2. The trainer will think of a number between 1 and 100. The team that picks the number closest to the trainer’s number will start. The team will start by having its spokesperson choose a category (Pre/First Reading—Other Reading—Post Reading) and a dollar amount they want to play.

3. The trainer will read the description that corresponds to the category and dollar amount chosen. The first person with her/his hand out will answer the question. The answer to the question (like the Jeopardy television show), must be provided in the form of a question. 
4. If the person answers the question correctly, her/his team wins the dollar amount indicated and the person who answered gets to pick the next category.

5. If the person answers incorrectly, s/he loses her team the amount of the question. Then, another person can raise her/his hand and try again to answer. If all three teams get a wrong answer, the trainer simply moves onto another category and question.

6. When all the questions have been answered, the team with the highest score wins.
Note:
Learning Objective 1 is assessed here. 

	Application

45 minutes
Trainer Material 1: PowerPoint: Reading Skills- Slide 19 

Reading 1: U.N: 67 Million

Kids are not in School

Reading 2: Outer Space
Reading 3: Caught!
Reading 4: The Great Pyramid
Reading 5: Humps Are Not Just Lumps 
Supplement 1: Outline of a Communicative Reading Lesson

	Reading Skills Practice Activities
Participants will work in groups to develop original practice activities to be used with an assigned reading passage. 
1. Explain to participants that they will be working in groups to design reading skills practice activities to go with a reading passage. 

2. Have participants get into five groups. Provide each group with a different reading selected from Readings 1-5. 

3. [SLIDE 19]: Introduce the practice activities that each group will develop. Leave this slide on display as groups do their work. 
4. Allow groups to work together for about 30 minutes on activity development.

5. After developing the activities, have each group introduce one of their activities. 
Note:

Learning Objectives 2, 3, and 4 are assessed here. 
6. Distribute Supplement 1 for participants’ future reference. Give them a couple of minutes to look it over and tell them that this lesson framework is a widely accepted approach to teaching reading and can be used to put together reading lessons easily. 
7. Close the session using debriefing questions such as: 
· Do you feel you could design your own reading lesson now? 
· What did you find easy? What did you find difficult? 

· Are there any concepts you still are not sure about? 

· What were some new ideas you gained today? 
· After your training session on reading is there anything else you need to know to be able to provide effective reading lessons?



	Assessment


	Learning Objective 1 is assessed during the Practice section. 

Learning Objectives 2, 3, and 4 are assessed during the Application section. 

	Trainer Notes for Future Improvement

	Date & Trainer Name: [What went well? What would you do differently? Did you need more/less time for certain activities?]


Resources: 
Financing Education in Sub-Saharan Africa: Meeting the Challenges of Expansion, Equity, and
Quality (UNESCO, 2011).
Global Education Goal Falling Short: 67 Million Kinds Not in School U.N. Reports. Huffington Post. Accessed September 4th, 2012. http://www.huffingtonpost.com/2011/03/01/un-67-million-kids-not-in_n_829678.html.
Amin, Anita. “The Spider.” Web Superteacher Worksheets. Accessed September 4th, 2012. http://www.superteacherworksheets.com/reading-comp/2nd-spider-web.pdf. 
	Handout 1: Reading Comprehension Questions—Lower and Higher Order


Lower Level:
 Memory Questions: 

· Who/what/when/where/why/how is….?

· How would you describe…?

· Why did….?
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Higher Level:
· What parts of the story show…?
· How could you compare…?
· Can you explain what is happening…?”


· What would happen if….?

· What information would you use to show…?

· How would you use…?


· What connection can you make between...?

· What is the relationship between…?

· What evidence can you find….?

· What justifies….?

· What could be changed to improve….?

· How would you test?

· What outcome would you predict?
· How could you choose…?
· How could you prove…?
· What information would you use to support…?

	Handout 2: Guessing Words from Context


	1) The tiger’s roar could be heard in villages far away. What does roar probably mean? 

A) food a tiger eats 

B) a tiger's dream 

C) a tiger's ear 

D) a sound a tiger makes

	
2) My absent-minded teacher loses his keys, his book and his chalk almost every day! What does it mean to be absent-minded? 

	A) be hateful 

B) lost in thought 

C) be intelligent 

D) not like someone

	
3) Many ships have vanished during storms. No survivors from the lost ships have ever been found. What does vanished mean? 

	A) arrived 

B) departed 

C) returned 

D) disappeared

4) By anticipating the robber’s next move, the police were able to arrive at the bank before the next robbery happened. Now the robber is in jail. What does anticipating mean?

A) thinking ahead

B) drawing

C) amazing
D) stopping 

5) Students! Students! You’re too loud. Please stop chattering and listen to me. Class has begun. What does chattering mean?

A) sleeping

B) talking

C) working

D) typing



Answers: 1 (D), 2 (B), 3 (D), 4 (A), 5 (B)
	Handout 3: Cloze Exercise—Where English Comes From


Many simple English words come __________Old English; for example, England, house, woman, man, child, bird, water. They sometimes __________ irregular pronunciation. Other __________ words come from Latin; for example, family, wine, number, school, and educate. _________ English words come from French; for example, royal, hotel, menu, and beef. Today, English has become a(n) ____________ language used worldwide. Thousands of English words come from other __________; for example, siesta (Spanish), judo (Japanese). Every year __________ of words come into English from new technology, e.g. Internet, text message, e-mail, and modem.
Answers: from, have, English, Some, universal, languages, thousands

	Reading 1: U.N. Report—67 Million Kids are not in School


The U.N. goal to provide elementary education to all students is far from being reached. A 2011 report states that 67 million children are not in school.

One of the main reasons is war. According to the report, 42 per cent of children in poor countries cannot attend school because of armed conflict. That is 28 million children.

In many cases, children, their teachers, or their schools are seen as targets of war.

According to the report, there were 613 attacks on schools in Afghanistan in 2009, an increase of 269 attacks since the previous year.

350 children were killed in attacks in Gaza in Israel. Nearly 300 schools were damaged.

Young girls are often victims of war. They may be raped or kidnapped and sold into slavery.

And it is not just fighting that is the problem. The report says that 21 of the poorest nations in the world spend more money for their armies than for education. 
Pakistan spends 7 times as much on the military as on schools. Chad, a very poor country spends 4 times as much on its army as on education.

Of course there are other reasons why children cannot attend school. Sickness, especially malaria, keeps kids out of school, and many children cannot attend school because their parents do not have enough money to pay school fees. Also, some kids that should be in school have to work instead to help support their families.

The report concludes, “If current trends continue, there could be more children out of school in 2015 than today.”

Questions:

1. What is the main reason why children do not attend school? 

2. What goal does the U.N. want to reach in 2015?

3. What are two other reasons why children may not be able to attend school?

4. Other than fighting in war, what is one way that war hurts schools?

5. What will happen if many children can’t go to school?

6. What should the world do about this problem?

7. How would you feel if you couldn’t go to school and didn’t know when you could return to school?

_______________________

Sources: 
Financing Education in Sub-Saharan Africa: Meeting the Challenges of Expansion, Equity, and Quality (UNESCO, 2011).
Global Education Goal Falling Short: 67 Million Kinds Not in School U.N. Reports. Huffington Post http://www.huffingtonpost.com/2011/03/01/un-67-million-kids-not-in_n_829678.html. 
	Reading 2: Outer Space


Pictures from space make the Earth seem like a blue marble. This is not surprising. Water covers three-fourths of the Earth’s surface, so blue is the largest color. The continents are brown. They look like small islands in the giant, blue ocean. This blue, blue Earth is wrapped in fluffy white clouds that surround the planet. The earth is about is 40,000 kilometers around! It would take a person more than a year to walk around the whole planet. But you couldn’t really walk all the way around. In many places you would have to swim. 
Astronauts have visited the moon. They had to wear special suits because on the Moon there is no air or water. The first manned flight to the Moon was in 1969. In all, astronauts landed on the Moon seven times. They brought back Moon rocks which are still being studied even today. The Moon’s surface is covered with holes we call craters. We think the craters were caused by meteorites (which we sometimes call falling stars) which crash into the Moon. 
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The Sun is the Earth’s star. Like all stars, the Sun is a hot ball of burning gas. The Sun looks big to us because it is so close. However, in comparison to other start the Sun is only medium-sized. Many, many stars are much bigger than our Sun. Even so, the Sun is so hot that it warms the Earth from 150 kilometers miles away! The Sun always shines, so why is night here on Earth dark? It’s because the Earth rotates or spins around every 24 hours. During the day, the Earth faces the Sun. Then we see the Sun’s light and feel its warmth. During the night, our part of the Earth faces away from the Sun. We then see the darkness of space, and temperatures are usually cooler.
.
	Reading 3: Caught!
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Chin raced his sister Bo down the village path. “I’m going to be the first one home!” Chin cried, looking back at his sister.

Then Chin ran into a spider web across the path. He started screaming. “Is it on me? Get it off! Find the spider and get it off of me!”

Chin wiped his head with his hands. He tried to pull off the web. He kept crying, “Where’s the spider?”

He rubbed his hands all over his head and body. “It feels like it’s crawling on me. It’s big, I’m sure! Can you see it, Bo?” “Can you see the spider?”

Bo smiled. She pointed down to the path. “Your spider—I think that is it,” she said.

They both watched a teeny, tiny spider hurry away.

“And guess what?” Bo asked Chin as she ran and touched the door to their family’s house, “I won the race home!”
____________________________

Adapted from Anita Amin

	Reading 4: The Great Pyramid
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The Great Pyramid is the largest and most famous of the pyramids. It is located in Egypt near the Nile River. The pyramid was built for Pharaoh Khuf. It is over 140 meters high and took 20 years to build. The Sphinx stands in front of the pyramids in Giza. It has the body of a lion and the head of a pharaoh. 
	Reading 5: Humps Are Not Just Lumps
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Why do you think camels have humps? Many people think that camels store water in their humps. Actually, that’s not true. The hump is where the camel stores fat so that it can go a long time in the desert if it can’t find food.

Camel humps can weigh up to 40 kilograms they are almost entirely fat. Unlike other animals that don’t store fat all over under their skin, almost all the camels’ fat is in the hump. This helps them stay cool because the fat is all in one place—not under their skin everywhere. 
In other ways camels manage high temperatures well. For example, camels don’t usually start to sweat until the temperatures is above 40 degrees Celsius, and they also have thick coats that help protect both by reflecting sunlight and by protecting their internal organs from the heat that rises from the desert sands.
Camels are typically about two meters tall at the shoulder like many horses, but their humps can be over 20 centimeters higher than that. There are two camel species, those with one hump and those with two humps. One hump camels are called Dromedaries. They live in the dry deserts in Middle East and Horn of Africa. Camels with two humps are called Bactrians and they live in Central and East Asia.

Camels have a life span of about 45 years. They can carry about 200 kilos and run up to 65 kilometers per hour. And while camels don’t store water in their humps, they do go long periods of time without water. When they can drink, they may drink as much as 100 liters of water at a time. Finally, when the desert winds blow, camels have several ways to seal out the sand in the wind. For example, they have three sets of eyelids. Camels can also close their nostrils. Really, they are amazing creatures. 
	Supplement 1: Outline of a Communicative Reading Lesson


Developing a Reading Lesson Based on Communicative Principles 

(1) PRE-READING ACTIVITIES 
· activate appropriate background knowledge for the upcoming text through one or more of the following (the list is not exhaustive; you should develop what works best for a given text and your students): 

· front load four-six vocabulary items essential to understanding the text

· questions/questionnaire 
· discussion (whole class or in pairs/groups) 

· listening to related information 

· consideration of visual material that appears in the text 

· generate hypotheses about the topic: 

· heading, subheadings 

· set up a realistic purpose for the reading task --- > motivation 

(2) FIRST READING: FAST READING
· have students look for specific information easily recovered from the text 

· encourage students to read the text quickly without stopping to look up unfamiliar words 

· check for understanding of the general/main idea/s 
(3) SECOND READING: THOROUGH READING 
· set up appropriate purposes for the re-reading of the text 

· e.g. have students preview the info they will be asked about after reading 

· students reread the text (dictionaries should still not be used) 

(4) COMPREHENSION CHECK 
· activities that assess the students' comprehension of the text 

· pose a variety of question types 
· literal 

· global 

· inference questions

· provide different formats 
· true/false 

· multiple choice 

·  open ended
· Information transfer
(5) VOCABULARY 
· anticipate vocabulary that might be unfamiliar/ troublesome for your students 

· design activities that help students infer meaning of new words 

· context clues 

· clues from word roots and affixes (for meaning and part of speech) 

(6) DISCUSSION ACTIVITIES 
· speaking activity that centers around the content material 

· discussion/exploitation of content material 

· relate content material to students' personal experience 

(7) HOMEWORK
· Learning tasks that extend beyond the class hour 

(8) EVALUATION 
· How can you determine whether or not your lesson objectives have been accomplished?

	Trainer Material 2: Jeopardy Questions


Instructions: A group will select one of the 3 main categories and a dollar amount. The trainer will read the statement that follows the dollar amount and then will select the person who raises her/his hand first. They answer correctly if they can formulate a question using the word in all caps (for example, “What is FRONT LOADING?”).
PRE & FIRST READINGS 

$100
Selecting some key words to introduce before the reading lesson begins. FRONT LOADING
$200
Connecting what will be read to what students already know. ACTIVATING BACKGROUND KNOWLEDGE
$300
Bold words, section titles, and bullets are examples of this concept. ADVANCE ORGANIZERS
$400
Quickly reading a bus schedule to find out find out departure times tomorrow morning is an example of this reading strategy. SCANNING
$500
Quickly reading over a newspaper article to decide if you want to read it in detail is an example of this 
 
reading strategy. SKIMMING
MORE READING
$100
The name for giving students time to read a passage carefully. THOROUGH READING
$200
In a reading on the Philippines, “What is the capital of Manila?” is an example of what type of question about thorough reading? LOWER ORDER THINKING OR LITERAL QUESTION
$300
In a reading on the Philippines, the question “How does the Spanish colonization of the Philippines compare to the colonization by the United States is an example of what type of reading? HIGHER ORDER THINKING QUESTION
$400
The process of using information in the reading to understand the meaning of a new word. LEARNING VOCABULARY THROUGH CONTEXT
$500
The process of using information in the reading to avoid looking up the meaning of a new word (because maybe it’s not so important). USING CONTEXT TO AVOID UNKNOWN VOCABULARY
POST-READING 

$100
A post-reading activity common after reading a guide, a set of instructions or a recipe. APPLYING READING (TO DO SOMETHING)
$200
A post-reading activity common after reading a poem. WRITE POEM OF THE SAME GENRE/TYPE
$300
A post-reading activity common after having different students read different passages on the same topic. JIGSAW ACTIVITY/DISCUSSION
$400
A post-reading activity that requires students to reflect on and organize their thinking to complete an assignment. WRITING/COMPOSITION
$500
A post-reading activity that encourages students to share their ideas and opinions. DISCUSSION
	Trainer Material 3: Rubric for Application Activity


Rubric
Exceeds Expectations: 
Groups will select more than five words and all will be of an importance to the text to merit spending frontload time on them. The presentation style will be clearly appropriate to the nature of the word and the role it plays in conveying content. The quick reading activity will be a nice mix of skimming and scanning activities, will help the students gain insight into the text they are about to read more thoroughly, and can be accomplished (with a student sense of purpose), in the time allotted. There may be more than four reading comprehension questions and they will be a mix of lower, higher, and mid level comprehension questions that act to lead students to a better understanding of the reading. The optional activity will represent a high quality model of this activity genre (for example a very well designed “learning from context” activity), and can be accomplished in the time allotted. 
Meets Expectations: 
Groups will select at least three appropriate words to frontload and design a method to explain/present them that will be appropriate to the type of word presented and its role in the content. The quick reading activity will have a balanced mix of skimming and scanning questions and be of an appropriate length (no more than ten minutes). The post reading will consist of at least 4 questions and be a balance of lower and higher order questions. The optional activity (learning from context, cloze, or discussion) will be representative of the type of exercise chosen and will take at least 10 minutes to complete.


Does Not Meet Expectations: 
Words chosen for frontloading may be fewer than three, be of insufficient importance to waste frontloading time on them, or be presented in a way that is not appropriate to the nature of the word. Fast reading prompts may be too obvious or too obscure or be slanted more towards skimming or towards scanning. The reading comprehension questions may be primarily lower order or require more proficiency to respond to than the student audience could typically provide. The optional activity may be incomplete, represent another type of activity altogether, or be too short to too long. 
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